IS THERE STILL A GENDER IMBALANCE IN ART

AND DESIGN CURRICULA?

The majority of undergraduates studying Art & Design courses are female, however the majority
of professionals in the creative industry are male. This research explores if educational
practice influences this conversion rate.
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Natasha John RA small scale action research project, conducted to satisfy the

Supervisor: Mark Flagg taught PCET programmes learning outcomes. The scope is
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practice.

INTRCDUCTION

activities contribute to this gender The average gender breakdowns over the
imbalance? last five years was 24 female, 6 male and
There are more female undergraduates than 2. If so, how can | improve my practice? 2 non-binary.

RESEARCH QUESTIONS

1. Do my teaching materials and learning

RESULTS

male in Art & Design course. This has been a
consistent pattern for many years (Tatlow,

2023). By contrast the percentage of men My teaching material was twice as likely
working in higher institutional roles within the METHCDOLOGY to include male artists than female or

industry are significantly larger than females. non-binary.

This is echoed in the material that we teach. | have gathered data on student genders from

For example, male a.rtlsts have more the last five years working on the Cert HE Art Averages
coverage In the curriculum than females and & Design Foundation course. No identifiable or

non-binary people. This report is one cycle of identifying data was gathered. 2

action research where | will analyse my own
practice in this area.

| went through my teaching material and
grouped the artists covered by gender.

24

| then analysed these for solutions.

Male Female Non-Binary

ANALYSIS ACTICN PLAN

Unconscious thought patterns can influence current situations. This results in unconscious

bias (Devine et al., 2012). As humans we consciously and unconsciously keep encounters ° Rewriting teaching material to have gender

and experiences in our brains, which can later influence our automatic responses (Dee & parity.

Gershenson 2017). o Work with colleagues within the department
to do the same across all modules.

Unconscious bias is particularly important for teachers to challenge, due to their job roles ° Attending CPD.sessions and training on

and responsibilities at the forefront of society as facilitators of student development. They unconscious bias

have a duty to promote diversity and inclusivity, both as a duty of care and in accordance » Use small groups and critiques to create safe

with the Equality Act (2010). If teachers do not challenge their own unconscious biases, this spaces for students to challenge the status

could have an impact on their perception and choices towards students, particularly of eldo

marginalised characteristics (Ashmore et al., 2019; Dee & Gershenson, 2017). e Conduct the next cycle of research

incorporating intersectionality.
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