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SECTION ONE:

	NAME
	Sam Lloyd-Parry


	FACULTY/CENTRE/SCHOOL/
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School of Social Justice and Inclusion Yr Arthrofa


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer
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Programme Director

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:                 MONTHS:
7                              8



	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

I am the Programme Director for the BA (Hons) Social Care Studies (BASCS). Social care services are major employers in Wales, providing work for more than 70,000 people, the second largest service within local government (Welsh Government 2017). 
The BASCS reflects the core values of social care, respect for the rights and preferences of the individual, inclusion, empowerment and effective partnership working. This ethos reflects my personal values which were shaped through extensive experience as a nurse, midwife and health visitor, reinforced through contact with diverse groups of students. The programme places emphasis on three areas: response to change; relevance; and employability.  
Social care is an extremely fast moving sector. In response to demographic changes, local strategies and Welsh Government (WG) policy initiatives, I have recently included one new module, and significantly adapted another. Within Carmarthenshire, the Vision for Sustainable Services for Older People for the Next Decade (2015-2025) predicts that over the next 15 years, there will be an additional 10,000 people over the age of 75, many of whom may require social care. The new module, ‘Living Longer, Ageing Well’ aims to develop critical knowledge of the concept of ageing and the ways in which older people contribute to society. WG’s plan for health and social care ‘A Healthier Wales’ (WG 2018) calls for improved leadership at all levels of social care. The revised module ‘Leadership in Social Care’ supports the development of leadership and problem-solving skills highlighted in the plan. The changes include strategies to empower service users, as outlined in the Social Services and Well-being (Wales) Act 2014, and an exploration of the impact that approaches to leadership can have on communication and effective team functioning (Moss 2017). A programme that explores these issues has the potential to have a positive impact on the delivery of high quality social care, and to produce the workforce that can ‘work effectively together….to make the most of everyone’s skills and experience’ (WG 2018 p.30). These module updates were developed in consultation with local social care employers regarding practice developments and the skills they require. They support student placements, contribute as guest speakers, deliver some module sessions, and are well placed to identify gaps in training provision. Students have the opportunity to interact with current practitioners who are able to provide real-life perspectives on working in social care. This has the potential to establish the value of the qualification with those in a position to support its growth and to address students’ expectations that higher education institutions should link study and employment (Kandiko et al 2012). (K1, V3, V4)
Ramsden (2008) indicated the importance of relevance in engaging students, the extent to which they recognised their learning experiences as directly applicable to their aspirations. This is particularly important for BASCS students, all of whom have first-hand experience of social care from their employment or volunteering roles. Therefore, it is essential that I plan learning activities that replicate situations that they may meet in social care and take advantage of their first-hand knowledge. In addition to informal feedback during group discussions and module evaluations, termly student staff meetings encourage students to contribute to the programme, both in terms of content and learning strategies. (V3)
I have designed learning and teaching activities that include case studies and scenarios that explore the dilemmas that frequently occur when identifying and meeting individual needs within social care, such as exploration of Serious Case Reviews. HEA/QAA (2014 p.26) stressed the importance of ‘real-life examples’, and endorsed their use to engage students and to stimulate learning. Group debates offer students the opportunity to develop and refine skills including the ability to express their views with clarity and respect for others, to negotiate, and to identify the most appropriate support plan. Students are encouraged to draw on and share their own knowledge and experience in collaborative peer learning activities. .Examples could include individual students researching and applying theories that underpin social care, and then sharing these to inform other students. Piaget (1950) and Bruner (1960) recognised the value of a constructivist approach that engaged students in active learning by building knowledge in terms of what they already understood. This approach works particularly well on the BASCS because of the diversity of students’ experiences. Students have participated enthusiastically with these activities and their module feedback has strongly indicated that they rate this approach very highly. (K5) Allen and Tanner (2003) discussed the role of collaborative group work in promoting team working, communication and deep learning, skills that are particularly applicable to the multidisciplinary working environment that characterises social care. (K2, K3, V3)
These changes should help to ensure that the programme keeps pace with a rapidly evolving social care sector, and, most importantly, should continue to equip students with the skills they require to operate effectively in social care. 
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

The feedback received from students on the BASCS, via Dissertation module evaluations and individual and group tutorials, indicated that although challenging, students value the opportunity to investigate a subject that reflects their interests and to produce an extended piece of work. This develops transferable skills, such as analysing complex data, highlights the importance of being research-minded, and is beneficial for students who wish to progress to Masters programmes. Our External Examiner (EE) recognised the high standard of work produced via EE reports, and considered that several dissertations were at Masters level.
Students have free reign to select a subject related to social care provided they discuss their choice with me and adhere to ethical guidelines. Students receive taught research sessions and individual supervisions and are encouraged to submit chapter outlines to promote discussion. Many students produce work that has direct, practical application, including action research projects. These have generated valuable data to inform the relevant organisations. Todd et al (2004 p.335) emphasised the importance students placed on the feelings of ‘autonomy, authenticity, and ownership’ they experienced while producing their dissertations, but highlighted the challenges, particularly in relation to time management. Healey (2011) described the dissertation as a ‘transformational process’, the ‘high point’ of undergraduate achievement. To be worthwhile, he suggested that the format of dissertations needed to provide a meaningful learning experience for students. (V3)
I introduced a change to the dissertation assessment, designed to have a positive impact on time management. I now ask students to present an overview of their dissertation to their peers at the end of February, in advance of the early May final submission deadline. They present a working title, identify key texts from their literature review, outline methodology and data collection methods, and discuss initial findings. This presentation weighting is 10% of the overall module mark. The rationale is that those students who have experienced delays in their research will not be overly disadvantaged. However, theoretically, 10% could make the difference between classification boundaries, so the assessment should be respected. 
Since I introduced this assessment during the last academic year, I have found that it motivates students to be more proactive in conducting their research early, rather than delaying until the deadline is approaching.  Students develop their abilities to summarise different sources of information into coherent entities, a skill that demonstrates high levels of understanding and capacity to identify key features (Shon 2018). (K4)
Importantly, students are required to impose order on the mass of information that constitutes a dissertation, which forces them to clarify their thought processes and make these explicit to others. Koh et al (2018) highlighted the benefits that explaining concepts had in terms of promoting deep understanding and recall. (K4) 
An important aspect of the presentations is the opportunity they provide for feedback. Carless et al (2006 p.109) advocated that assessment needed to fulfil a ‘formative function, providing feedforward for future learning’. They recommended that assessment should not be the end-point, but part of the learning process. Students’ peers are encouraged to provide feedback and to make suggestions. As part of the preparation for the presentations, the students and I determine ground rules, to ensure that the learning environment is supportive, respectful, and that feedback is constructive rather than destructive. So far, this has been a very positive experience for everyone. Even students who are less comfortable with presenting have recognised its value. Halfway through any research project, it is common to feel thoroughly disenchanted. The support and interest students receive from peers appears to re-energise the dissertation process, and to make their research ‘real’. (V1, V3, V2)
In addition to oral responses, I provide detailed, written feedback so that students have something they can refer to afterwards. The inevitable pressure of putting a presentation together means students prepare more thoroughly than they might for a dissertation supervision. Consequently, the feedback students receive from this assessment appears to have more effect, in terms of motivating students and engaging them in a critical discussion regarding their progress.
The most satisfying element of the presentation is that it encourages students to self-assess the strengths and shortcomings of their work. Clarifying their thoughts, organising their data, and making a realistic judgement about what needs addressing, means that they have already recognised much of what I might suggest. Sambell et al (2012) acknowledged the role of assessment for learning in encouraging self-evaluation, and in providing opportunities to build confidence. When students believe that they can engage in an analytical discussion about their work, from a position of expertise, they take responsibility and ownership of their learning experiences. This approach has recently been introduced, so further evaluation is necessary. However, the numbers of students failing to complete their dissertations has fallen dramatically so the slightly increased student workload, and additional marking appear to be worthwhile.    
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

The importance of assessment cannot be underestimated. Boud (1995 p.40) suggested that it had a ‘greater influence on how and what students learn than any other single factor’. Carroll (2007 p.34) asserted, "assessment IS the students experience of university". (V3)
I wanted to ensure that the approach to assessment was consistent with the ethos of the department, based on core values of social care, and that it supported students to acquire the knowledge and skills that the programme intended.  The BASCS programme aims to develop critical analysis to encourage students to balance competing views and priorities, and to reach appropriate conclusions. It seemed entirely appropriate to include assessments that allow students to practice these desirable qualities in a safe environment, applying theory to practice, to refine the decision-making and analytical skills necessary in the working environment. (K2, K3)
Biggs and Tang (2009) discussed the concept of a ‘constructively aligned curriculum’ with the potential to increase student engagement by building on knowledge constructed from their existing schemata. They asserted that it reduced surface learning because all elements of the curriculum, including assessment, were aligned to the learning outcomes of the programme. (K1, K2)
Brown (2014) stated that assessment had the potential to engage and motivate, but could also destroy confidence and undermine students. To contribute positively to learning, it needed to be fit for purpose and regarded by students as authentic and relevant. Effective assessment should acknowledge changes in policy and practice, encourage the development of transferable knowledge and skills, and enhance employability.  Including a range of approaches is important. The BASCS External Examiner report (2017) referred favourably to the breadth of assessment styles that accommodated a variety of learning preferences (Gardner 1984, Kolb 1984). These included presentations (individual and group), posters, seminars, management plans and reflective accounts, in addition to essays. (K6, K3)
Innovative assessments that require students to think and apply knowledge can play a role in limiting or even designing out plagiarism (Rolfe 2011). Individuals working within social care are expected to be able to work in challenging circumstances, analyse situations and propose the most appropriate course of action. (V3, K3)
I designed assessments that required students to analyse critical incidents in relation to safeguarding and transitions between services. The Social Care Institute for Excellence (SCIE) (2018) states that critical analysis is valuable because although it explores how professionals acted, and examines problematic practice issues, its primary focus is on understanding why difficulties might have occurred and how these can be resolved. Green Lister and Crisp (2007) commended the use of critical incident analysis in assessment, with reference to its use in providing a structure for critical reflection and in supporting anti-oppressive practice.  Since I have introduced these assessments, although students find them challenging, not least because they are unable to simply Google the answer, they appear to engage well with these real-life scenarios. They establish an extremely strong link between theory and practice, and because they encourage a critical mind-set, the quality of the arguments presented by students, their willingness to consider different perspectives and to speculate about implications has improved considerably. (V3, K3, K2)
Effective assessment must include detailed, formative feedback. Gibbs and Simpson (2005) identified feedback as the most important element of assessment and highlighted its value to students. However, they reported that students frequently failed to engage with it, because they did not fully understand it, because it was not timely, or because it looked back rather than suggesting how future work could be improved. I aim to provide detailed, unambiguous feedback, with suggestions to extend and develop their work. Providing platitudes such as ‘well done’, or ‘good work’ is essentially meaningless because it is not sufficiently specific or quantifiable. It is equally unhelpful to neglect to provide high-flying students with feedforward, because it appears that they are already succeeding academically. If I provide clear-cut feedback, followed with verbal or written explanation where appropriate, students can move towards taking control of their learning experience. Nicol and MacFarlane-Dick (2006) described this process as self-regulation. Students can progress to providing their own feedback because they understand how to tailor their performance to achieve academic expectations. (K2, K3, V3)
Ultimately, if students are to benefit from assessment and feedback, they need to have confidence that the assessment criteria is rigorous, and consistently applied. I emphasise students’ work will be marked, second marked, sampled by the External Examiner, and that standardisation between departments takes place. I explain that the process is in place to monitor my standards, not their work, to reassure rather than intimidate them about the potential readership of their work. Price (2005) suggests that sampling and standardisation improve grading consistency, and mitigate factors that might influence marker’s judgements, which Bloxham 2012) described as including lecturers’ values, socialisation processes and relationships with students. (K6, V3)
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here
The BASCS aims to equip students with the skills necessary to negotiate individual programmes of care with clients and services, monitoring and evaluating their effectiveness. They are encouraged to refine these skills through active participation in their own learning experiences. HEA (2013) acknowledges students’ potential to contribute to improving the learning environment and to be a force for influence and change. (K 3, V4)
I capture student feedback through student/staff meetings, programme/module evaluations, and informal feedback. Seale (2010) highlighted the significance of understanding students’ perspectives in encouraging deep reflection on practice. Price et al (2011) suggested that students and lecturers needed to share values and approaches to learning. Wenger (1998) described communities of practice, where people come together to learn and develop through regular social interaction. This is evident in dissertation supervision, when I explain academic expectations, and the student rightly assumes the position of expert in their particular field of research. I re-evaluate my teaching approaches and the way I offer support according to students’ responses. (K6, V3).
To participate in the learning environment, students need to believe that they can influence outcomes, in terms of their own achievements, and in affecting institutional practices, such as programme delivery. To develop control and independent learning, students need clear information so that they are able to make informed decisions. I used to worry about emphasising the challenges of Level 6 study, thinking I would intimidate students. However, students strongly indicated that platitudes like ‘don’t worry, you’ll be fine’ were counterproductive because they did not provide specific details that would allow students to plan and take control. Underplaying the demands of degree study risked an individual believing they were at fault when they struggled with an essay, rather than appreciating that the task itself was demanding.
I include activities designed to ‘demystify’ HE terminology. We discuss how ‘greater depth of analysis’, might be achieved, with precise examples. When students offer different perspectives, speculating about alternative approaches, I highlight and praise this, requesting they include similar discussions in their written work. I give formative and summative feedback that identifies whether a point is well-argued, and indicates exactly what makes it good, and how they might develop this approach in future work. (K 4)
It is crucial to emphasise that the ability to succeed academically is not a fixed entity, defined by an early assessment of intelligence, but is an incremental process that can be developed and refined. (Dweck 2000). The majority of my students are mature, with previous negative educational experiences that adversely affect confidence. Therefore, this ‘growth mind-set’ theory has particular resonance. Mercer (2007 p.19) described returning to education as ‘rewriting the past’, a potentially transformative opportunity to correct previous limitations placed on achieving academic success. 
Laing et al (2005 p. 248) believed that widening participation in HE was not only about entering HE, but ‘staying in and emerging in good standing’. I see my role as encouraging students to become self -regulating learners, by providing clearly defined activities that support ‘communication, critical-thinking, problem-solving and goal-setting’ (Kingsbury 2015 p.175), and which allow development of metacognitive skills, such as ‘the capacity to monitor, evaluate, and improve performance’ (McMillan & Hearn 2009 p.41). (V2, V3, V1).
A high proportion of my students have previously undiagnosed learning difficulties, such as dyslexia, or long-standing medical conditions/disabilities. It is essential that additional needs are identified, and appropriate support provided. My role is to ensure that students understand the rationale for these processes, and to liaise with colleagues to provide consistent support that respects students’ preferences.  (V1)
Control involves the ability to plan study time around other commitments. A wide range of teaching resources are available on Moodle. Students can access these at a convenient time. Every module on the BASCS Moodle page follows the same format, so that students are able to navigate the site easily. I encourage students to submit drafts to Turnitin, to identify any referencing issues and rectify them before final submission. I regard Turnitin as a tool that allows students to manage academic conventions, not as a punitive device to monitor cheating, although it can fulfil this function. I support students to interpret Turnitin reports so that they can take responsibility. (K2, K3,K4)
Creating a supportive learning environment where students’ confidence levels and autonomy can flourish, is fundamental to an inclusive approach where individual needs and contexts are acknowledged and accepted. Social care workers have to be attuned to the needs of their clients and display emotional intelligence (Goleman 1984) to operate effectively in sensitive situations.  They should be afforded the same respect within the learning environment. They are highly skilled at interpreting attitudes and behaviours, and would be quick to identify any disconnection between the values I might encourage them to espouse, and the behaviour I might display. (V1, V3)


References
Dweck, C.S. (2000) Self Theories: Their role in motivation, personality and development. New York, NY: Taylor and Francis Group.
Goleman, D. (1995) Emotional Intelligence: Why it can matter more than IQ. New York, NY: Bantam Books. 
HEA (2017) Future Direction for Higher Education in Wales: Students as Partners: lessons learnt. Available at: https://www.heacademy.ac.uk/system/files/downloads/sap_lessons_learnt_english.pdf (accessed 14.06.18).
Kingsbury, M. (2015) Encouraging independent learning. in Fry, H., Ketteridge, S. & Marshall, S. (Eds.) A Handbook for Teaching and Learning in Higher Education: Enhancing Academic Practice (4th Ed.). Abingdon: Routledge. pp. 169-179.
Laing, C., Kuo-Ming, C. & Robinson, A. (2005) Managing the expectations of non-traditional students: a process of negotiation. Journal of Further and Higher Education 29 (2) pp.169-179.
McMillan, J.H. & Hearn, J. (2009) Student Self Assessment: the key to stronger student motivation and higher achievement. The Education Digest 87 (1) pp.39-44. 
Price, M., Handley, K, & Millar, J. (2011) Feedback - focussing attention on engagement. Studies in Higher Education 36 (8) pp.879-896.
Seale, J. (2010) Doing student voice work in higher education: an exploration of the value of participatory methods. British Educational Research Journal 36 (6) pp.995-1015. 
Wenger, E. (1998) Communities of Practice: Learning, Meaning and Identity. Cambridge: Cambridge University Press.









	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here


Although interrelated, I categorise my professional development into broad areas: updating subject-specific knowledge; engaging with developments in social care through interaction with practitioners; and undertaking activities that develop my teaching and learning approaches. 
During the last academic year, I successfully completed a qualification that explored leadership and management in further education. I teach leadership in social care at Level 6 and the course enabled me to analyse the subject from a different perspective. The qualification simultaneously highlighted the particular nature of leadership within social care organisations, and emphasised the importance of learning from other disciplines. With my lecturer’s permission, I incorporated some activities directly into my teaching. This added another dimension to my teaching, enabling me to meet a wider range of students’ learning preferences. Appleby (2015) suggested that drawing on other disciplines could benefit students by encouraging them to synthesise concepts from a range of perspectives, think creatively, and develop transferable skills. The commonalities and connections that students identified allowed them to recognise the importance of understanding and accommodating difference across disciplines, directly applicable to the multi-agency approach necessary for high quality social care. K1, K3, K4)
I recently attended a conference organised by the West Wales Care Partnership. The emphasis was on the importance of adapting to evolving social care needs and collaborative working. I participated in a session examining a framework to promote a strength-based approach to assessing risk in safeguarding children, building on existing research (Munro 2011, 2016). It proposed a multi-disciplinary, regional approach to safeguarding. I was able to present an overview of the framework to my students, many of whom may eventually be involved in its implementation. In addition to raising awareness of new and forthcoming policy developments, the conference enabled me to meet with social care practitioners and establish positive working relationships that should allow me to expand the range of guest speakers and placement opportunities for students. This should have a significant impact on ensuring that the programme remains relevant, and enhances employability. (K1, V3, V4)
The annual HE Conference within my institution provides the opportunity for HE lecturers to meet, exchange views, disseminate good practice and interact with each other. HE constitutes a small proportion of the provision in the college and delivery is scattered across different faculties according to subject area. Understandably, the focus of much of the training, staff development and quality assurance is firmly on further education (FE). The Conference allows lecturers the opportunity to reinforce their HE identities, and to explore the experience of delivering HE in an FE environment. 
Parry and Callender (2012 p.183) found the focus on teaching in FE meant that there was little expectation that lecturers would undertake research, although the opportunity to ‘engage in scholarship and participate in disciplinary communities’ would be welcomed. Simmons & Lea (2013) suggested that college lecturers possess ‘less time and space to meaningfully engage in scholarship’. My institution allocates money to support Scholarly Activity, which I have successfully received on three occasions, exploring issues including assessment strategies and transitions within HE. There are notable advantages to delivering HE in FE. Gibbs (2015) points to smaller class sizes that encourage student-lecturer learning partnerships, with resultant positive impact on retention, engagement and attainment. He also considered that it might avoid the surface approach to learning that students in larger cohorts frequently adopted. (K6, V3)
At the conference. I observed strategies that I incorporated into my teaching repertoire. One excellent initiative to emerge from the conference was a HE-focused peer observation programme. Lecturers have their teaching practice observed annually by their line managers as part of the quality assurance process The HE peer observation emphasised the developmental nature of peer observation and the importance of reflection and evaluation in a supportive environment. Lecturers benefitted from the opportunity for feedback and discussion, shifting the previous focus on quality assurance that might mitigate against experimentation and innovation. Students benefit from exposure to a wider variety of teaching strategies, particularly if they are involved in the evaluation process (Ketteridge et al 2015). (K5, K6, V3)
Continuing professional development (CPD) has greatly improved my practice, whether assessing provision in other institutions, or listening to inspirational speakers, such as Nazir Afzal, (2018 Equality and Human Rights Conference). Meeting like-minded people, or people who challenge my views, has a positive impact on my engagement with teaching, stimulates learning, improves the quality of my sessions, and the support I offer my students. Almost every year, I have produced written work for assessment. I understand how it feels to be judged - ‘putting yourself out there’ as one of my students commented. I believe that being a student, in whatever capacity, allows me to appreciate some of my students’ enthusiasms and anxieties and to ensure that I continue to understand their need for appropriate, person-centred support. (V4, V1)
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Helen Lloyd

	Job Title
	Curriculum Area Head

	Faculty/Centre/School/Department
	Coleg Sir Gâr

	Email address
	Helen.lloyd@colegsirgar.ac.uk 

	In what capacity can this individual comment on your professional practice?

Senior Line Manager





	Second Referee:


	Name
	Sian Russell

	Job Title
	Assistant Curriculum Area Head

	Faculty/Centre/School/Department
	Coleg Sir Gâr

	Email address
	Sian.russell@colegsirgar.ac.uk 

	In what capacity can this individual comment on your professional practice?


Line Manager







SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Sam Lloyd-Parry

	Name of Signatory
	Mike Williams

	Job Title
	Assistant Principal

	Faculty/Centre/School/Department
	Coleg Sir Gâr

	Email address
	Mike.williams@colegsirgar.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature: [image: ]Date: 26 June 2019
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