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If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?

The article that this assignment focusses upon considers the Basque Country’s approach to “second language acquisition,” namely how learners are supported in the learning and exploration of a second language as a part of mainstream education (Saville-Troike, 2012, p.2). For this assignment, the Basque Country will refer to the “autonomous community” within Spain (Hopwood et al, 2018, p.26). Within the Basque Country, there are three categories of schools: “A-model,” “B-model” and “D-model” (Hopwood et al, 2018, p.26). All of these have varying approaches to the teaching and learning of the Basque language. D-model schools provide education through the medium of Basque using an immersion approach. Meanwhile, A-model schools provide education through the medium of Spanish with routine lessons in Basque. B-model schools encourage instruction in Basque-medium for between 30 to 40 percent of the available teaching time, with Spanish being the medium of instruction for the remaining 70 to 80 percent (Hopwood et al, 2018). It could be argued that B-model schools highlight the approach that English-medium schools within Wales are aiming towards. Within this assignment, I intend to discuss how the Welsh Government could adapt the Basque Country’s approach to teaching a second language in a bilingual manner. 
[bookmark: _GoBack]In order to raise the number of bilingual learners in Wales, schools and practitioners would need to adopt a similar approach to that of the B-model Basque schools: teaching bilingually, with some subjects being taught in the second language (Hopwood et al, 2018). This would require a higher standard of Welsh being used and implemented in a cross-curricular manner by all practitioners across Wales. It would be unrealistic to suggest that the teaching of the Welsh language in English-medium schools would be able to transition from the equivalent of an A-model school to a D-model school without significant support and alterations to the current system for teaching and implementing the Welsh language. As outlined within the document ‘Cymraeg 2050’ (DCELLS, 2017), an aim to increase the number of capable Welsh speakers to one million by 2050 will largely rely upon the education system within Wales, leaving practitioners with a considerable challenge to overcome. The Welsh Government have acknowledged the need for a continuum of learning, which will allow learners to work at their own pace and attainment level whilst still having appropriate access to academic challenge (DCELLS, 2017). Various techniques will need to be enhanced in order to support this target and support the learners, including “scaffolding” which, as Saville-Troike claims, can allow learners to access concepts that they would not otherwise be able to without the support from a practitioner.
In comparison to the schools mentioned within the article, schools within Wales have adopted one of two approaches: education through the medium of English, with weekly Welsh language lessons, or Welsh-medium education, where Welsh is the sole language of instruction until year 3. However, Welsh provision within many English-medium settings is currently at a similar standard to the A-model Basque schools (Estyn, 2010-11). 
In recent years it has been acknowledged by the Welsh Government that to improve the standards of Welsh language, changes to the education system and greater support would need to be provided to practitioners, including sabbatical schemes (WJEC, 2019). Showing considerable similarities with when Basque-medium schools were introduced, currently many of the practitioners employed within the Welsh primary classroom do not hold a high enough level of Welsh themselves to support learners in a bilingual education (Welsh Government, 2013b). Presently, particularly within Key Stage Two, often learners develop their Welsh language skills above and beyond the skills and knowledge of the class teacher, often due to the practitioner’s lack of confidence or knowledge (Welsh Government, 2013b). In turn, this leads to the learners reaching a learning plateau: their understanding cannot realistically be developed appropriately without support from a practitioner. As a result, to improve the teaching and learning of Welsh it could be suggested that the Welsh Government should adopt the Basque Country’s approach and encourage practitioners to partake in a language course to further their own comprehension of the Welsh language before teaching bilingually. The article details how practitioners teaching within the Basque country were offered “intensive” language courses within the 1980’s, and since then are offered month-long refresher courses (Hopwood et al, 2018, p. 26). 
Whilst many areas of learning are becoming cross-curricular, Welsh language is often excluded (National Assembly for Wales, 2010). For English-medium schools teaching Welsh to achieve the same level as B-model schools, lessons would need to be consistently delivered with input in Welsh which when combined with other strategies would ultimately lead to between 30 and 40 percent of instruction being in the medium of Welsh. This would be one of the key changes to the delivery and encouragement of the use of Welsh language within English-medium settings, however, other changes would also need to be made.
Nick Gardner (2008) identified another similarity between the teaching of Basque and Welsh as second languages: the limited use of the second-languages outside of taught lessons. Gardner recognises that learners often naturally speak the “majority language” rather than using the second-language they are developing (2008, p.48). Often, English-medium schools within Wales do not provide a suitable level of Welsh language understanding to be transferred into natural conversations. Lightbown and Spada emphasise that “access to both comprehensible input and conversational interactions” can lead to a “mutual understanding” of a question or concept within Welsh or any other second language (2013, p.165). This also supports Vygotsky’s theory of social development: learners can achieve their potential “only with assistance” from a more knowledgeable other (Saville-Troike, 2012, p.119). As highlighted by Conteh (2006), this means that learning a language should be a social and communicative opportunity. Whilst learners will always revert, to some extent, to their first language to communicate, we can ensure that they receive plenty of opportunities within the classroom. As stated by ACCAC (2003), language activities that are incidental or part of a daily routine can encourage learners to become more confident when using their second language.  This, therefore, would be another alteration that would need to be made to the Basque model to encourage greater success: methods of encouraging learners to speak Welsh independently, as part of an activity, daily routine, incidental or otherwise. 
Rather than focus entirely upon the vocabulary that learners are acquiring, it is suggested by Beacco et al (2016) that practitioners should instead focus upon the various areas of language, including phonology and syntax, amongst others. Within Welsh language education taking into consideration the range of rules and mutations involved within the language would allow for greater development of accurate and holistic understanding of the language. As educators, we should provide opportunities for learners to explore all elements of a second language, including the culture and history and ensure that we foster the links between “language and identity” (Conteh, 2006, p.3). The introduction of the Curriculum Cymreig (ACCAC, 2003) provided practitioners across Wales with guidance upon teaching expectations for Welsh studies, encompassing five aspects of Wales: linguistic, economic, historic, environmental and cultural. Taking a similar approach to the B-model schools would allow this to happen, as subjects are taught bilingually and in a cross-curricular manner (Hopwood et al, 2018), allowing the language and culture to be transferred and learnt in different contexts. 
The article discusses a Content and Language Integrated Learning (CLIL) (Hopwood et al, 2018) approach to teaching particularly within D-model schools. CLIL is based upon the concept of studying a new subject through a second language, resulting in both a greater understanding of the language and the subject. In the Basque Country, CLIL is used to support trilingual speakers (Hopwood et al, 2018). In Wales, the CLIL approach could be adopted, however it would be used to encourage bilingualism in most learners, focusing upon developing Welsh skills. This leads to an external examination which tests listening, reading and writing skills. Within the Basque Country, additional staff are employed to support the CLIL approach (Hopwood et al, 2018), however for this to be possible in Wales the Welsh Government would need to alter the educational budget provided to schools. As highlighted by Saville-Troike (2012, p.15) children “will learn to use only the language(s) used around them” on a regular basis: the CLIL approach would encourage immersion within a language whilst simultaneously allowing for the continued development of the learner’s first language. Conteh (2006, p.3) also highlights that “languages are not separate and isolated units” and can instead support one another. This reinforces the potential of the CLIL approach. However, if the CLIL approach is implemented within Welsh education, it would initially be bilingual teaching, due to the general lower standard of Welsh, rather than monolingual. 
Finally, the article greatly refers to examination format and practices. Those who study within D-model schools can claim to have achieved a certain level without sitting an examination, due to their education being in the medium of Basque (Hopwood et al, 2018). In comparison, Wales does not offer anything similar: any qualifications have to be achieved through coursework or examinations. It is unclear, however, what is required of learners who attend A-model or B-model settings, which would be compared with the current Welsh language testing system.
In conclusion, the article raises many similarities and differences between education within the Basque Country and Wales, many of which can be adapted or inspire change within the Welsh education system. Many suggestions have been previously outlined, however perhaps the most crucial change that is needed is the standard of Welsh that is being taught. The article provides a means of comparison between two education approaches to second language acquisition (SLA), allowing recognition of areas in need of improvement within the approach to teaching Welsh. 
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