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Give a critical response to the article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English - medium sector
This article ‘Non-Native English Students Learning in English: Reviewing and Reflecting on the Research’ by Allan B I Bernardo and Marianne Jennifer M Gaerlan assesses and considers the findings which relate to the experiences of learners studying different learning domains in a language which is not their first language and recommends this study with particular comments for stakeholders in the area of bilingualism. In Wales, a similar practice is being promoted in schools except the development of the native language is being promoted in favour of the country’s official language. Often, a native language which was suppressed during colonial times is seen as a powerful method of constructing and enacting one’s identity. This can be seen in countries such as Wales and Ireland where the minority heritage language is not spoken outside of the country and the future of the language depends largely on the success of the education programmes (Ó Duibhir et al., 2017). 

In this article, the main research projects outlined the experiences of Filipino students who spoke Filipino as a first language but when they entered the educational system were required to learn through the medium of English, their second language in which they were not proficient.  This system has been in place in the Philippines for over the past 100 years and   students need to acquire high levels of English in order to succeed in all subjects.

The research looked specifically at the study of Mathematics reasoning that the conceptual content would not pose problems for these students. This research showed that there were differences in the learning outcomes when these bilingual students used English.
The results showed that the learners did less well in conceptual maths but in analogous problems as long as they were examined on tasks in the same language as they were taught they performed well suggesting a memory element to the processing.  In computation, there was no difference. 

“Other psycholinguistic research suggests that there are some enhanced cognitive functions among bilinguals” (Bernardo and Gaerlan, 2012).  Bilinguals appear to show enhanced executive control skills which relate to selective attention which allows a learner to attend to one or a few inputs while ignoring other unimportant information.  They also perform better when brainstorming as they are able to switch languages while brainstorming and “to access a wider range of knowledge representations available through the two linguistic codes” (Bernardo and Gaerlan, 2012). This demonstrates that the “bilingual learner’s ability to use two languages may actually serve as important resources in their learning” (Bernardo and Gaerlan, 2012). 

When they looked at bilingual learning from a sociolinguistic perspective they discovered more effects on the students.  Qi (1998) studied a small group learning mathematics.  He found that bilinguals switched language while solving mathematical problems based on the suitability of the language to solve the task and language switching “seems to reflect a learning and/or problem- solving strategy of the bilingual learners” (Bernardo and Gaerlan, 2012). This finding was supported by Moschkovich (2005) who also studied bilingual learning in mathematics.  This indicates a sense of agency in the bilingual learner who is capable of using the two languages to better complete mathematical tasks.  

Unfortunately, there is a tendency for English- medium schools and funded non-maintained settings to develop children’s Welsh language skills in isolation unlike in Welsh medium schools funded non- maintained settings who have adopted a more cross curricular approach (Penrose, 2014). In order for pupils to develop their Welsh it should not be taught in isolation. Instead it should be incorporated across the curriculum. Practitioners should be trying to include the language in each of their lessons. The use of both languages in the classroom and language switching within parts of lessons would be an advantage to learners and teachers alike. Colin Baker (2010) has noted through research that having two well developed languages can give learners an advantage in their thinking skills.  Bilingual children will have two or more words for each object and idea. When different meanings are attached to words in the two languages, a bilingual person may develop the ability to think more flexibly. As highlighted in the article the children performed better when they switched between languages while brainstorming as they were given access to a wider range of knowledge representations. It would be beneficial for educators in Wales to incorporate this strategy in the classroom as it would develop the children’s thinking skills. While using this strategy the article has highlighted the importance of informing the students of the benefits of utilising the two languages in their activities. However, using this strategy will require teachers to have a proficient level of Welsh in order to incorporate it effectively.
 
In the article the pupils stated that their proficient English-speaking teachers were helpful in aiding their acquisition of the language and noted that while subjects were taught in English both English and Filipino were spoken in the classroom. In Wales, there is a lack of teachers with the ability to speak proficient Welsh. When there are no confident Welsh-speaking practitioners in a school or setting, the use of Welsh is limited. Also, if the grammar, intonation and pronunciation of Welsh is taught incorrectly this will lead to children learning to speak or pronounce words incorrectly (Estyn, 2013). In addition, teachers are unable to use Welsh consistently across all areas of learning. The Welsh Government are committed to develop the Welsh language skills of teachers and capacity to teach through the medium of Welsh (Education Directorate, 2017). Additional training has been delivered to educators via the regional consortia through the Education Improvement Grant (EIG), and through the Welsh language Sabbatical Scheme (Education Directorate, 2017).  Attending a training course to improve their levels of Welsh will provide teachers with the skills to be able to incorporate Welsh into more of their lessons and the ability to incorporate strategies such as switching between languages throughout an activity.

In the Philippines, it is recognised that English is necessary to take advantage of the job opportunities that are available abroad. They are also aware of the benefits of acquiring a second language to improve learning across the curriculum. The motivation to learn Welsh could not be compared to the motivation of Filipino learners or other nationals learning English who do so for career, status, and travel purposes. Many young people in Wales are not confident enough to use the language outside of the classroom and the opportunities to do so are limited therefore they find that there is no incentive to learn the language (Welsh Government, 2013).
Educators could provide young people with knowledge of the potential economic advantages in Wales of being bilingual. Welsh speakers are constantly needed for jobs in the retail sector, tourism, transport, public relations, banking and accountancy, administration, translation, secretarial work, marketing and sales, the law and teaching (Baker, 2010). At present, the Coleg Cymraeg Cenedlaethol and the Welsh Government are preparing to collaborate to develop and provide marketing activities which will promote the Welsh language and Welsh language skills in the workplace (Welsh Division, 2017).  The Coleg hopes to support the national strategy to promote the Welsh language and the benefits of Welsh language skills to young people within schools.

Gaerlan (2009) did research based on information collected from bilingual students themselves to further examine factors related to bilinguals which they believed contributed to the success of their learning English.  They pointed to the importance of the attitude of their parents towards English. The parents encouraged the pupils to speak English and were provided with resources in the English language at home.  

A lack of family language reproduction is a principal and direct cause of the decline of the Welsh language. Minority languages need a supply line, and if families fail to reproduce such languages in children, second language education has to attempt to make up the shortfall (Lewis, 2010). It is wrong to assume that the education system should bear the entire burden of the language revival (Baker, 2003). Many parents believe that there are economic, employment or educational advantages of speaking a majority language instead of the minority language. Attitudes similar to this can have an immediate effect on the fate of a language. 

In Wales, educators should inform parents of the benefits to speaking and learning their native language which include the cognitive benefits of bilingualism and greater career opportunities (Donaldson, 2015). Language acquisition planning is therefore partly about encouraging parents to raise their children bilingually (Lewis, 2010). Hunaniaith, the Gwynedd based Menter Iaith organised training workshops targeted at individuals who work with pre-school children and their families (Gwynedd Council, 2018). The workshops aimed to provide information on how to promote the advantages of teaching children the Welsh language from an early age with the parents and families of the children in their care. These workshops have proven successful as one attendee was able to discuss the benefits of multilingualism with the parents of one of the children in her care. This then resulted in the couple deciding to include Welsh as well as English as languages in the family home. Workshops similar to this would be beneficial to practitioners in the other regions in Wales to demonstrate how they could help to encourage parents to promote the use of Welsh. 

Gaerlan’s study also indicated that successful learners in English seem to draw from their experiences with popular media such as television shows, films and websites in English in their experiences learning in English. Unfortunately, there is a scarcity of Welsh language media platforms. It has been pointed out by Donaldson that better and more creative use should be made of technology in the teaching and learning of Welsh. However, Estyn have reported that many settings and schools who have very few fluent Welsh-speaking practitioners compensate for this by using Welsh television programmes or DVDs to allow the children to hear more spoken Welsh. This approach alone will not benefit students or secure sustained progress in learning. If used appropriately it has the potential to develop children language skills. The Enterprising and Learning Committee have highlighted the lack of programmes available for children in Welsh. They have included in their recommendations to the Welsh Government to collaborate with S4C and the WJEC to develop new Welsh second language learning programmes which incorporate popular culture and are relevant to modern society. They recommend that the programmes should be broadcast through all media outlets available to S4C to ensure that Welsh second language learners are given access to these learning resources (Enterprising and Learning Committee, 2010). These resources would be highly beneficial to schools to support the development of the Welsh language.

The author agrees with the recommendation in the article that further studies should be undertaken on the effects of second language learning as the results of these studies indicate benefits to the students. There may be noticeable benefits to a country’s economy, citizenry and society by the enhanced cognitive functions and by the additional cognitive resources available to bilinguals. If the Welsh government pursued a policy of bilingualism one could expect similar benefits for their students.  After a number of generations, one could expect to have a large supply of bilingual teachers within the population and students could expect to get better support from their parents in speaking Welsh at home. Welsh resources would also become widely available as the demand would grow. The author believes there would be many obstacles through implementing learning through the medium of Welsh in the English medium sector. Firstly, it would require a large amount of money to supply the appropriate resources for schools. Secondly, there would be an inadequate number of bilingual teachers available. Thirdly, the motivation to learn Welsh could not be compared to the motivation of Filipino learners or other nationals learning English who do so for career, status, and travel purposes and students could not rely on the same interest and support that Filipino parents give their children.  

There is clear evidence that bilingual students demonstrate greater brain dexterity, better attention spans and increased problem-solving skills than their mono lingual classmates. These benefits are available whether students are learning a second language in order to preserve it or for career and personal advancement.
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