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Codeswitching in the Bilingual Classroom

With the increasing need for communication among different nations, the number of the bilinguals naturally appear booming trend. Much of the researches about bilingualism (Auer, 1984; Tikunoff, 1985) originate from the reality that it is common to encounter with the languages mixed situation within the course of SLA leaning. Naturally, the participants within the classroom, that is the teachers and learners, are inclined to utilize the combination between two languages, result in the study of codeswitching (CS) in the SLA classroom (Eldgridge, 1996). Occurring in the language learning process, code-switching is the swapping of one language with another manipulated by bilinguals. In particular, when the dual languages appear in an identical environment, undoubtedly, codeswitching transforms into a more complexphenomenon. As regards the complexity of codeswitching, this paper will focus on four portions, that is, the types and factors of CS, the benefits of CS in bilingual classrooms, teachers' perceptions of CS, and detailed discussion on three benefits of CS.

1. Types and factors of codeswitching

Acting as the evolving topic, code, origin from communicative and semiotics theory, has been widespread applicate to the domains as linguistics and humanities. Within the field of sociolinguistics, code indicates the ontology of language or the variety of language (Bokamba, 1988; Auer, 1998). The derivation of code is described from the predictions of the controversial work from Bernstein in 1971, 1973, 1975 (Hasan, 2010). Arguing in a similar vein, Halliday (1978) scrutinizes code from the social semiotic angle. The types mentioned above are categorized into the social classification, which mightily concentrates on the language varieties within the various social community or circumstances. Differently, within the bilingual classroom, code indicates the language or dialect being utilized.

Codeswitching, as a phenomenon, triggers a babbling debate among leading-edge scholars within the academia. (For overviews, see Clapham, 2011, 2016; Gardner-Chloros, 2009; Heller, 1988) From the previous studies, codeswitching, to a large extent, is discussed from tripartite branches, that is the structural linguistic dimension, internal psycholinguistic dimension, and external social dimension. The perspective of structural linguistic includes a collaboration between two unique syntax and linguistic structural interferences. As Zentella(1997) argues, the focus of structural linguistic highlights the language structure and personal acknowledgment of language. That is, the SLA participants can process the bilingual intergradation at the same time. Congruently, Becker (1997) expresses a similar conclusion that when simultaneous learning Spanish and English language, learners are subject to some syntactic constraints. Within the learning course, the Spanish and English grammars interact with each other. Eventually, without violating the grammatical structure of the two languages, a unique and suitable syntactic realization is produced.
Within the internal psycholinguistic approach, codeswitching indicates the bilingual who is able to manipulate and utilize dual language to express information. The researchers who are interested in CS from the psycholinguistic perspective mainly concentrates on the fields like the bilingual generative and comprehensive principles, as well as the cerebral operation mechanisms. From the psycholinguistic perspective, Levelt(2008) scrutinizes the generative process of discourse and gives explanation about the balanced and imbalanced speech behavior of bilinguals.

From the external social perspective, codeswitching emphasizes the constraints, complexity, and flexibility of social factors in language use. Gumperz(1982) pioneeringly adds the codeswitching into the sociolinguistic scope and distinguishes the “we-code” and “they-code”, as well as the “situational code-switching” and “metaphorical code-switching”. As Giles(1991) points out the audience-oriented Communication Accommodation Theory, incongruently, Myers-Scotton (2006) highlights the speaker-oriented Markedness Model which is paying more attention to the speaker.

The above triplite angles stress on various aspects of codeswitching from specific theoretical or practical grounds. In a thoughtful analysis of these aspects, codeswitching is a common phenomenon in the English classroom. It indicates the selective discourse usage between dual juxtaposition different languages or dialects. Codeswitching serves as an irreplaceable role in enlarging language input, effectively improving teaching efficiency and quality, as well as promoting SL learning ability. Within the special sociolinguistic environment—the SLA classroom, for the successful accomplishment of the teaching tasks and keep the friendly relationship, normally, teachers will adopt the codeswitching strategy between L1 and L2. Based on one specific sociolinguistic environment, that is the bilingual classroom, the paper will analyze the benefits, the teachers’ perception as well as elaborately discuss three benefits by referring to specific studies of CS.

2. The benefits of codeswitching in bilingual classroom

Firstly, codeswitching, as a strategy, promotes the comprehension ability “at the cost of high communicative efficiency”. (Genesee, 1982) During the process of teaching, teachers intensively choose to completely utilize L2 as a teaching language, and consciously reduce L1 interposition. This teaching methodology can ensure the student, to a large extent, being immersed in a foreign language environment. Consequently, from the students' objective feedback, the completely immersion into the L2 environment owns its pitfalls. Faced with the entire selection of foreign-language as teaching discourse, the student who own comparative weaken L2 ability may result to incomprehensive to the course-content. Meanwhile, the learning outcome can be mightily affected. Therefore, utilizing the CS methodology, the teacher can avoid the language input barrier and escalate its efficiency. Under such a learning environment, the students may quickly acquaint L2, enhance the general knowledge, and weaken the recognition pressure. With the accelerating learning speed, in the bilingual class, the students’ knowledge learning process turns out to be with high-efficiency.

Secondly, utilizing codeswitching on the SLA courses can maximize the time-span on the usage of L2 code and thus increase the learning efficiency. (Bautista, 2004) By choosing an appropriate teaching method, the teaching task can be successfully completed. For example, in China college-level English class, the prescribed duration for each unit is 6 periods (one period equals to 45 minutes) which includes 2 periods of audiovisual tutorials and 4 periods of comprehensive tutorials. The four-period courses involve the background introduction, glossary explanation, text-intensive analysis, and textbook exercises. The abundant content is disproportionate to the tight schedule. Faced with enormous teaching tasks, entirely utilizing L2 as entire classroom language will bring about class faster pace. Meanwhile, it will result to accumulated obscures on new-glossary and grammar understanding and digestion. Adversarial, if the teachers adopt CS, that is, interpret the relatively tenebrous and incomprehensible content with L1. Then, it is easier to do the explanation with L2 on the repetitive content. That will inevitably formulate the time-consuming, high-efficiency, input-increasing class.

Thirdly, codeswitching benefits to the stimulation of learning conscious. On the L2 course in Asian, like China, Japan, Korean, there exists the status as the deficient of language environment. Lived with the special language situation, most of the students imperceptibly form a passive language attitude which is the amplification of the difficulties. Under such severe situate, completely utilizing L2 as teaching language may lead to the backwardness of a student who is with weak language capacity. Therefore, a vicious circle is produced, which is the weaker L2 ability one owns, the more unwilling to learn L2. As a result, the mentioned students will lose the enthusiasm and eventually initiative to participate in foreign-language learning activities. Hence, considering the above situation, teachers may choose to use moderate CS (the combination of L1 and L2) to give lectures and do the explanation. On one hand, the proper codeswitching facilitates the sufficient and efficient on-class interactive communication between teacher and students. On the other hand, the appropriate CS constantly stimulates the enthusiasm of students within the L2 courses. The harmonious L2 class circumstances gradually cultivate the active learning habitus.

Fourthly, codeswitching, as one methodology, benefits to the classroom management. (Canagarajah, 1995; Ferguson, 2003, Ferguson, 2009) Classroom management refers to the vocal units which serves for motivate, praise and constrain functions. The codeswitching discourse can be categorized into the classroom management resources. Polio and Duff (1994) identifies administrative terminology and classroom management as two separate functions. The administrative terms are regarded as isolated words, such as “review”, “medium-term”, “homework”. Complete discourse on homework and classroom tasks constitute the classroom management terminologies. Specifically, CS can be used as a classroom management resource discourse. By means of codeswitching, the teacher may base on the classroom circumstance, transfer the focus from the course-content to some extra-curricular factors. (Goffman 1974; Hancock 1997) For example, noticing there exist the students who with slip-away mind, the experienced teacher may likely to switch into the native language(L1) as deixis for informing them to transfer into learning states and keep studying attentively.

Fifthly, the codeswitching is benefit to the communication and intergradation between different cultures. (Genesee, 1982) Language contains the unique cultural history, cultural connotation and cultural significance. The aim of foreign language education not only focuses on the linguistic knowledge import but also concentrates on the transmission of culture. Within the process of SLA, the language learners will encounter with dual cultures, the native and the foreign culture. Therefore, in the SLA classroom, for accurately explaining foreign cultural concept, experienced teachers tend to utilize the CS code, that is the mother language(L1) as classroom discourse. For example, when encountered with phrases like Achilles’ heel, Juda’s kiss or Victorian girl in English(L2), the teacher will switch to L1 and detailed explain the culture backgrounds, like the historical tales or religious stories behind the words. Therefore, through the utilize of CS code, the implicit cultures contained within the languages is elaborately interpreted by the teacher. The codeswitching acts as a bridge that can effectively promote cultural interaction between different nations.

3. Teachers’ perceptions of codeswitching
Within the bilingual classroom, teachers own a special identity, which is the teaching program executor. The research on the teachers’ perceptions of codeswitching is of vital importance to the SLA study. The combination of sociolinguistics research methodologies and language employment background provides the foundation for the SLA classroom codeswitching investigation. The study of teacher-student interaction in bilingual classrooms began in the 1980s and was developed by North American researchers in the field of linguistic anthropology. Back in the 1970s and 1980s, the education of children from minority and indigenous communities in multilingual areas received great attention. These studies reflect important topics in sociolinguistics and linguistic anthropology, among which the researches on teacher coding occupie a large proportion (Martin-Jones, 2015). As a fact, most of the bilingual teachers regard the codeswitching as an necessary component within the course of SLA classrooms. However, these unconscious CS codes such as topic shifting, emotional communication, repetition, and emphasis show vital importance on the effectiveness of SLA education. (Mattson and Burenhult, 1999) To in-service teachers and researchers, there exist fierce debates between proponents of L2 teaching norms and proponents of CS practices. 
3.1 The positive perceptions
Through a series of rigorous, systematic experimental studies with front-line teachers, researchers believe that codeswitching can serve as a useful tool in aiding the language teaching process. (for overviews, see Ahmad and Jusoff, 2009; Modupeola, 2013) Affirmatives of codeswitching dispute that realizing the reality that the foreign language classroom is made up of L1 and L2. That is, rather than viewing the dual languages as separate and distinct, L1 and L2 should be viewed as twining together. (Nation, 2003; Storch and Wigglesworth, 2003; Liebscher and Dailey-O'Cain, 2005) Therefore, bilingual classrooms can form a more effective language environment through mutual cooperation and complementarity of L1 and L2.   

This is supported by Arthur and Martin's study (2006) of the interactive model of Content and Language Integrated Learning (CLIL) in Brunei, which justifiably declares that the usage of codeswitching can promote student understanding and afford bilingual support. In-service teachers are selected as the study samples by Arthur and Martin. Interview-based research methods are utilized to comprehend their language usage condition within the classroom. The interviews are designed as semi-structured one which covers the key points of the study, that is the codeswitching usage. Through the interviews, record transcription, and data analysis, Arthur and Martin summarize that the codeswitching is an auditory-oriented activity which acts as an effective teaching behavior in SLA. Along with the pedagogical effectiveness of codeswitching, other scholars add that within the SLA learning process, codeswitching promotes students' inclusiveness, engagement, and comprehension ability, meanwhile upgrading relationships among different participators to transmit information and complete lessons more easily.(Peires,1994; Mafela,2009) Arguing in a similar vein, Yao(2010), by the means of tracing interviews, concludes that students prefer teachers to utilize CS to interpret the cultural, grammatical and glossary items, as well as the content-related items. For the reason that utilizing of codeswitching can facilitate a deeper understanding of the above information. Within the semi-structured interview in Yao’s research, one in-service teacher(anonymity) declares his/her understanding of codeswitching. 
“In English class, instead of choosing codeswitching all the time, I merely use CS on some specific topics about certain topics. The reason is that due to students' limited foreign language proficiency, when dealing with content such as grammatical content or cultural words, first language (Chinese) will be added. In virtue of the moderate usage of CS, the quantity and validity of the L2 knowledge input is ensured”
From the above, it can be found that for teachers, the appropriate employment of CS in the SLA teaching process promotes students’ effective information input, guarantees teachers’ content-related output, and improves course-related information transformation. Consequently, the usage of CS, as a means of methodology, upgrades the effective mutual interaction among classroom participators.
3.2 The negative perceptions
Negatively, naysayers see the utilizing of codeswitching in SLA classrooms will bring about a serious of negative consequences. Through questionnaires which dedicate to explor the teachers’ attitude toward the codeswitching, Backer (1997) concludes 30% of participant teachers possess the opinion that the usage of CS will result to students’ sloth and dishevelment characteristics. That is to say, the educators’ language alternations influence the learners’ language usage habitus. Instead of searching for the corresponding L2 code, the learners will choose the easiest method, the mother language for communication in SLA class. Arguing in a similar vein, the interviewed teachers respond that utilizing L1 as a teaching language, to some extent, will influence the comprehension of L2. Liu (2010) postulates that the excessive CS may reduce students’ optimization in SLA classroom. Jacobson (1983) puts forward a CS standard which apply to SLA classroom: (1) the language must be assigned 50/50; (2) the switching should be mechanical; (3) the switching is for learning objectives. The listed criteria are non-essential prerequisites for SLA teachers. However, if unqualified, Jacobson calls these actions as unstructured codeswitching. Therefore, as an integral part of foreign language education, teachers should adopt the moderation in principle with CS usage.

At the same time, deleting the usage of codeswitching can increase the contacting opportunity between the foreign language and the learners. Abandoning CS, language learners are provided with a full-versioned foreign language immersive environment. This also affords learners the opportunities to undergo the language’s unpredictability, meanwhile spontaneously self-establish the in-depth language system. Coincidentally, the study of Chaudron(1988) describe that, the in-service foreign language teachers emphasize the need of sufficient exposure to foreign languages. They believe that the use or overuse of the mother tongue by the foreign language teachers will stripe of learners’ valuable foreign language input opportunities. For example, in the SLA classroom, learners who are accustomed to teacher’s usage of L1 tend to automatically overlook the foreign language. As a consequence, this will result to compromise in foreign language exposure to a large extent. Fries and Lado(1958) proposes the Audio-Lingual Method, which indicates that teachers should only resort to L2 as teaching language. Teachers utilize the target language to do the content oral interpretation and explanation. With repetitive practices, students can acquire and apply the grammatical structure of the target language spontaneously. Similarly, Allwright (1988) proposes the “Direct Method” for use in the language classroom. That is, within the language classroom, there exist no usage of L1 to do the translation or grammatical analyzing work. According to Allwright, only utilizing the L2 is more suitable to the language education.

From the researchers’’ point of view, the above studies result show that the teachers own mixed perceptions to the utilizing of CS in SLA classrooms. With regard to the influence of CS within the language learning course, multiple teachers support the proposition of utilizing CS which gives rise to a better understanding of course-related content. Meanwhile, with the help of CS, the students may result in a better task comprehension and complement. That indicates the utilizing of CS De facto promotes the language learning results. Nevertheless, part of instructors voice the concerns about the usage of CS may lead to the over-excessive reliance on the native language in the SLA classroom. That is to say, students may own the tendency to select L1 as communicative language and sustainable use it. Therefore, utilizing the CS appropriately and moderately is a compatible method in the SLA classroom.

4. Analysis three benefits of codeswitching
According to Turnbull and Arnett (2002), three macro-functions of codeswitching in the SLA classroom are categorized, which are pedagogical purposes, classroom management, and social interaction maintenance. Hereinafter, the merits of the CS will be elaborately discussed from these three macro-functions.

4.1 Optimize course content absorption
The positive features of codeswitching in the classroom upgrade the delivery efficiency and receiver absorption. Usually, when teaching difficult parts within the content, most teachers will choose to break down single language barriers which indicates the pure foreign language circumstance. In order to increase the rate of transmission and acceptance of classroom knowledge, teachers choose to use codeswitching methods for interpretation. In the SLA classroom, it is inevitable that due to the limited foreign language ability, some of the students are not able to understand or keep up with partial teaching contents, for example, difficult grammar, vocabulary contents. Faced with the complicated situation, the application of CS, that is, the appropriate combination of L1 in L2 teaching, can not only reduce the difficulty of L2 input but also help students deepen the understanding of L2 knowledge. Therefore, the teaching and learning process is guaranteed with high-effectiveness.

In the paper, Modupeola (2013) argues that in the language classroom, teachers argue that adopting CS can bridge the language gap in the classroom and optimize the dual process of teaching and learning. Modupeola suggests that for language learners, CS in the language classroom provides them with more opportunities for communication and improves their comprehension. This is because the adoption of CS saves teachers vigor about finding the appropriate foreign language vocabulary to explain and clarify the doubts raised by the students. To a great extent, it guarantees the smoothness of classroom teaching course. For teachers, the adoption of CS can avoid the embarrassed phenomenon, like students unable to answer raised question because of their reluctance language skills. In other words, the usage of CS ensure the effective information interaction in SLA classroom and enhance information internalization. Gulzar(2010) points out that, through investigating the Pakistan SLA classroom, the methodology of CS is beneficial to difficult information grasping of the students. Investigated from the grammatical teaching process, Sert(2005) expresses a similar conclusion that encountered with the grammar points, the instructors are more likely to shift from L2 to L1. The action of CS decrease the difficulty on acceptation, as well as zoom in the relation between the instructor and the participants. Within the language classroom, CS serves as a vigorous and positive teaching stratagem. The utilizing of codeswitching not only assist the teaching, but also optimize the cognitive learning. Codeswitching is a tool benefits to all the participant, including the teachers and students. The effective usage and implementation of CS results to the teaching enhancement, learning absorbing with high-efficiency.

4.2 Optimize course management
Doyle (1986) obtainable from the experience, classroom management refers to the methodologies which teachers utilize to settle down the order problems happened in the classroom. Classroom management includes offer motivation, discipline and complement to the students. Specifically, it encoded when in-service teachers give motivational nominative or encouragement discourse during the course. Meanwhile, it also connects with the usage of drawing students’ attention along with the content delivering.

At the classroom management level, Makulloluwa (2013) describes the teachers treat codeswitching as a useful pedagogical and administrative instrument in the ESL classroom. As CS serving as a method to establish a less threatening course environment. Arguing in a similar vein, Selamat (2014) proceed an experiment in Malaysian ESL classrooms and perceive CS as an effective management pedagogy which benefit to the classroom management. Congruently, Horasan(2014) , in virtue of a thoughtful experimental analysis of students and teachers from elementary level, confirms the merits of CS over again. Through the research, it is testified that by the employment of CS, not only strengthen the students’ language ability, but also maintain the classroom attention.

Canagarajah (1995) proceeds with a comprehensive experiment about codeswitching utterance that happened in the SLA classroom in Jaffna(Sri Lanka) secondary school. By utilizing questionnaires and semi-structured interviews, the research illustrates some useful functions of the CS, such as, the functions as classroom management and classroom content transmission in Sri Lanka’s SLA classroom. Significantly, Canagarajah reports that the primary reason for teacher utilize the CS is for classroom management. For example, the codeswitching is employed with such situations, curriculum begin, course-content negotiation, discipline management, students praising and students warning.
 
Actually, faced with the administration or searching for verbal feedback to confirm the class participants comprehension situation, the teachers often request to the usage of codeswitching. Through the above experiments and researches, it is affirmed that the pedagogy of codeswitching serves as an effective but inessential component in the classroom management. That is to say, within the unproficiency class, using codeswitching for classroom management shows the necessity and importance. However, within the high-level proficiency classroom, the utilize of codeswitching for administrative aim is either beingness or bottommost.

4.3 Optimize interpersonal relationships
Based on the previous studies, one of the features of the codeswitching is for the social interactional purposes. In terms of interaction, there exist the merits of codeswitching in facilitate interaction among teachers and students. Rolin-Ianziti and Brownlie (2002), undertaking experiments on higher education level, reports that within the foreign language (FL) classroom, the teachers’ usage of native language (NL) is aspire to decrease the sense of social distance to the students. Canagarajah (1995) detailed assert that, investigating the participants within the research, the native language teachers regard the native language as the tool to “break the ice and establish rapport with students”.

In fact, to a great extent, the use of the L1 in the classroom reduces the tension and creates a learner-friendly classroom environment. Lin's (1988) experiment postulates that teachers using code-switching to establish a balance between different relationships and disparate levels of interactions. Through the utilizing of L1, teachers undertake the empathic role along with the teaching process. When students confronting with the indigestive part or difficult content, by the help of CS, the teacher show a sympathetic stance towards the student. In other words, at the pedagogical level, the teacher who uses L2 is portrayed as a “foreign language teacher”; at the supplementary level, the teacher who choose L1 is regarded as a “bilingual helper”. Outlined by Lin's experiments, it confirmed that CS is a teaching auxiliary mean in the SLA classroom. Meanwhile it contributes to the creation of a friendly classroom environment.

In addition to the above-mentioned merits of CS in optimizing interpersonal relationships in SLA, I think code-switching avails students’ self-confidence construction and firm teacher-student relationship establishment and maintenance. On one hand, in SLA class, the instructor uses L1 for instruction discourse in course-related activities. When receiving easy-to-understand activity commands, the student automatically burst out with confidence and initiative participation willingness. The action of CS just like the olive branch which effectively leads the students to actively, voluntarily, passionately participate in the class activities. On the other hand, the utilizing of CS is liable to establish and maintain the teacher-student co-relationships. When a student owns less proficiency in a foreign language, the action initiatively switch to L1 of the teacher will warm-hearted the embarrassed students. Gradually, a sense of unbreakable trust between teachers and students is built and maintained.

5. Conclusion

In summary, the utilizing of CS by the language teachers in SLA classrooms is somehow inevitable. Moderate CS serves as an effective teaching pedagogy. It not only adapts to the social regulations but also avail teaching instructors to do effectively lecturing and organizing in the SLA classroom. The above discussion manifest that CS is conductive to the curriculum access, followed by the function like classroom management, as well as interpersonal relationship. The CS which is utilized for giving an interpretation of the indigestive curriculum content implies the irreplaceable position in students’ comprehension of the foreign classroom content. Then, The CS pedagogy acts as a portion of SLA classroom management with efficiency. Meanwhile, CS is efficacious to establish and maintain healthy social interaction in the SLA classroom. However, it should not be overlooked that the superfluous CS may affect the L2 learning course by depriving students of the valuable L2 learning opportunities. Classroom CS should not be abused. That is to say, the employment of CS, to a large extent, should be used when necessary in the SLA classrooms.
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