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An Individual Reflective Response to the Professional Teaching Experience

The first section of my Professional Teaching Experience (PTE) was based in the Foundation Phase (FP). This experience took place in a year one class which had a range of abilities from learners with autism to more able and talented learners. Consequently, this provided me with a very broad and educational view of the daily life in a primary school. Following this experience, it has clarified that my aspiration of becoming a teacher can be achievable with growing confidence in both phases. However, further development is required in order to become a primary teacher. 

One of the most significant elements that was developed during my PTE was behaviour management. This is an area of the Qualified Teaching Standards (QTS) S3.3 Teaching: Teaching and classroom management (Welsh Assembly Government, 2009). Throughout the observation week, I was able to build a professional relationship with the class teacher and the learners which was essential to develop effective behaviour and classroom management. Hattie (2012) suggests that a professional relationship with the learners was critical in order to create a positive and safe learning environment. This resulted in more learning taking place as the learners were more comfortable to ask for support. Working with smaller groups at the beginning of my PTE experience aided the development of a professional relationship. Alongside this, I became familiar with the learners’ names and thus, assisted the development of my classroom and behavioural management. Moreover, having the opportunity to work with smaller groups developed both my skills and confidence to the point where I felt comfortable enough to lead the whole class by the end of my teaching experience. Effectively, not only did working in smaller groups develop my confidence but positively affect the learners’ learning. Group work is critical as more knowledgeable learners have the opportunity to guide and scaffold the learning of their peers (Chaiklin, 2003). On the contrary, Vygotsky (1978) emphasises that a whole school approach to teaching is just as important as working in groups and working independently, which should all take place in the classroom. With this said, this was achieved by the end of the two-week experience within the class, having the opportunity to use a range of approaches for teaching. 

[bookmark: _GoBack]Alongside this, I was able to gain a valuable insight to each of the learners’ ability which was used to differentiate the work for the learners, which is essential to meet the learners’ needs. As a teacher, developing this knowledge is important as Piaget (1939) emphasises that learners are at a different stage in their cognitive development which was considered whilst creating the resources for upcoming lessons. This is recognised in the new curriculum as “each child and young person in Wales should be able to benefit from the curriculum” (Donaldson, 2015, p5). This indicates that practitioners should provide an environment for learners whereby they can take advantage of the curriculum, as learners have the right to education (UNICEF, 1989).  However, it was recognised that the learners found a number of activities simple. In consequence, progression was made as I developed more confidence to differentiate their work which was achieved as a result of developing an insight into the learners’ capabilities. In order to achieve good practice, I will need to plan “work for learners at a suitably high level in relation to age and ability” (Welsh Assembly Government, 2009, p.77). Differentiation is essential as this allows the learning to be maximised, although achievable tasks should be set (Vygotsky, 1978; Dweck, 2012). Donaldson (2015) adheres to this as practitioners should ensure that learners progress which is highlighted within the twelve different principles for effective teaching, and the proposal of a new curriculum ensuring a continuum of education that supports the learning of the learners. 

Secondly, effective behaviour management strategies were used.  During my observation week, I witnessed the use of one behaviour management strategy. This strategy was used consistently by all three practitioners. The strategy used was clap and copy which involved the teacher to clap a beat/rhythm, requiring the learners to repeat. This strategy was very effective in the classroom as all the learners had been conditioned to copy the clap of the practitioner which has now become an automatic response for the learners (Skinner, 1938). Delivering a physical development lesson was a risk due to not observing a lesson such as this within this school. Therefore, this provided an initial challenge before the session began. However, I found it necessary to teach a variety of subjects in order to take full advantage of this experience. Development to use different strategies was required due to the added excitement of the learners being in a new and more open spaced environment.  Alongside a whistle, I utilised the strategy of “un, dau, tri, edrychwch ar fi” in order to acquire the learners’ attention. This strategy was successful as the learners chanted along. Nevertheless, delivering this lesson in this environment was found difficult as I was unable to project my voice effectively. Moreover, it has been highlighted that I need to further develop my behaviour management skills and the presence that I have in the classroom (see appendix one). This was identified by the class teacher and was commented upon on in the review of the lesson. Feedback emphasises that I will need to use my voice and develop my classroom presence which will be used in the future (see appendix two).  

Alongside behaviour management strategies, it is required for practitioners “to manage the work of other adults effectively” (Welsh Assembly Government, 2009, p.110). Appendix two recognises that I delivered adequate instructions during this lesson which took place during my first week of teaching. I believe that this was essential to ensure a smooth and an efficient lesson by the end of my experience. Directing and guiding the TA’s was made easier due the professional relationship that I developed during the two weeks that I was in the school. Instructing the TA’s was a key element in creating an inclusive environment for the learners, especially for the learners with autism. This came as a result of having the opportunity to see the learners’ Individual Education Plan (IEP) which was considered and delivered during my planning. With the upcoming implementation of the Additional Learning Needs Code for Wales, it states that learners will have the opportunity to reach their full capabilities (Welsh Government, 2018). As a practitioner I have acknowledged this in order to follow guidelines with reference to how learners with additional learning needs can be included within mainstream education. By the end of the experience, I felt confident guiding the TA’s after observing the class teacher providing instructions. Additionally, developing a professional relationship with the TA’s resulted in an easier approach to guiding them which was found difficult at the beginning as I believe that I did not know them well enough and lacked confidence to do so. With not having the opportunity to be in an educational setting other than receiving education myself, I was unaware of the different responsibilities held by teachers within primary school. In consequence, I will continue to develop this knowledge as a student teacher. 

Although development was shown during the first section of my PTE, I acknowledge that this will need to be developed further. With recognition from my classroom teacher, I need to further develop my classroom presence. This will be achieved as I will observe the teacher in Key Stage Two and implement behavioural strategies that will work for this year group. Unlike this practice, I will experiment a number of strategies in order to highlight which strategies work best for the class. With this said, classroom and behaviour management also consist of praising alongside discipline. Having provided a balance within a classroom is considered important as good behaviour provides a positive environment within the classroom. Encouraging the learners to continue to succeed or to operate in a positive manner would come 
as a result, as Skinner (1938) declares that learners would be likely to do this again as a result of a positive gesture delivered by the teacher. With this taken into account, I will abide by the Behaviour Policy and gain confidence in order to praise the learners when required. I will do this by using an online reward system which is used by the school which was also recognised in feedback when I was observed during my PTE. Further targets to develop my classroom and behaviour management have been highlighted in appendix three. 

Overall, I found this experience to be very educational and enjoyable. Working closely with the class teacher and TA proved to be very beneficial during my teaching experience as guidance and feedback was provided after every session. Allowing me to know what targets I can set for myself moving forward with future sessions and what requires development. This was achieved through daily reflections over the course of the experience. Moving forward, I now have clear targets on specific aspects of the QTS standards that require further development such as behaviour management. By the end of this upcoming placement, I hope to achieve a ‘good’ in classroom and behavioural management which will require extending my knowledge on this area as well as further develop my confidence.  
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   Appendix 1 – Assisted Reflective Conclusion  
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 11/03/19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Physical Development lesson

	Profiad/ Experience


	Teimladau/
Feelings

Beth yw eich teimladau ynghylch y profiad?
What are your feelings regarding the experience?
	Before the session I was feeling very nervous but also excited to be leading the whole class in a physical development session. Overall, I felt prepared with considerations made in my planning to have additional resources at the ready to ensure that the learning could be continued if the learners had difficulty working with the iPads. The introduction to the lesson amplified my nervous feeling as the hall was being used for an assembly at the time that I planned to carry out the introduction. I also felt pressured due to the hall being required at a certain time. As the session progressed, I became comfortable with leading the class and enjoyed seeing all the children engaged with the different stations I set out.  This was as a result of no behavior issues as all the leaners were focused and engaged during each of the stations. I was also pleased that the learners with autism were fully involved in the lesson and were able to carry out most of the stations independently. 

	Cofio a Deall/
Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
Can you list the aspects of the learning experience that went well?

Pa elfennau o'r profiad dysgu oedd yn siomedig?
What were the elements of the
learning experience that were disappointing?


	This lesson went well on the whole. At the beginning of the session I made the learners aware of different equipment present in the hall and ensured that they were made aware that they could not climb or touch the apparatus. This as a result ensured that the learners behaved and as a consequence, they did. Secondly, I believe that time management of each station being strict to two minutes was also executed well and ensured a concise plan. The learners understanding of what was required of them was generally good with only one learner being unsure of what they were required to do. In addition, the iPads did not fail to read the QR which allowed the learners to work independently, scanning the codes without assistance. Furthermore, the use of the strategy “un, dau, tri, edrychwch ar fi” worked effectively at times with the learners having the opportunity to say it along with me. However, the use of other strategies would have ensured effective behaviour management in this environment.  

Technical difficulties raised during this lesson as a result of not considering the speaker. However, this was quickly resolved by the teacher’s assistance getting a replacement cable for the speaker that played the cool down song. As well as this, projecting my voice during this session was found difficult which resulted in the use of a whistle which has been identified as an aspect that needs to be improved in the future. Lastly, alongside discipline, I believe that I did not praise learners when they required which can be achieved in the future. A number of learners were provided with stickers but I believe that I did not verbally praise the learners enough during this session.  

	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oedd achos yr elfen siomedig bwysicaf?
What was the cause of the most important disappointing element?

	The aspects that I shall keep the same is the resources and the expectations of the learners. Furthermore, all of the stations were incisive to all of the learners in the class with no differentiation required. The use of a whistle in a physical development session is another aspect that I shall keep the same as it was a powerful tool that quickly stopped the learners and have them silent. The whistle gave me authority shown to the learners, something which needs to be further developed after the proposal of this lesson. I shall also keep the use of the stickers for dojo points as it was good motivation for the children to work harder but yet, this could have been improved further as highlighted above. 
 
The cause of the most disappointing element was my confidence leading the class as I need to develop and improve my classroom presence. The whistle provided to be useful, but the children were slow to respond to me when using my voice in an attempt to stop them rotating to the next station. Moreover, I believe that not having the opportunity to observe a physical development lesson prior to this one minimized my knowledge of the different elements that were required in order to deliver this lesson well. In consequence, I lacked the confidence and was very nervous prior to this lesson which effected the delivery of my lesson. 

	Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i'r materion siomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Beth ydych yn mynd i’w wneud nesaf?
What will you do next?

	After this experience, I aim to continue to improve my class and behavioral management. I intend to do this by improving my classroom presence taking the opportunity to use the space of the class effectively and take full control of the class. In addition, in future lessons I hope to engage and motivate the learners by using an online reward system of do-jo point, which worked well for the number of learners who received a sticker during this session. 

Future targets:
1. Develop to use my voice effectively 



	Y profiad newydd / Transformed experience


[image: ]Appendix 2 - Observations made by class teacher 

Appendix 3 – Action plan
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$3.3: Teaching: Teaching and Class Management

Adequate

o Comments and Evidence
o Targets for improvement and suggested ways forward

Jacob has shown good understanding of how to create a motivating learning environment as the hall was set up using
the resources at a safe distance to each other in a clear carousel, each station had the necessary resources such as bean
bags, iPads, hula hoops and skipping ropes. Jacob provided the TA's and children with adequate instructions on what
was expected of them and we have discussed not rushing the start of the lesson and investing more time into modelling
the activities. Jacob accepted advice and had stickers to keep track of which children would be having ‘dojo points' when
We return to class. Jacob could include even more animated positive praise when issuing the stickers to motivate other
learners to follow the good practise of their peers. Jacob has included differentiation, self assessment and supporting
resources throughout the lesson (and other sessions he has led during this phase.) As discussed, Jacob needs to
consider his use of voice and positioning when leading the class. He has grown in confidence in this already but itis

definitely an area that Jacob should work hard on in his next phase to ensure he is managing the class effectively.
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Action Plan

Name of Trainee: Jacob Owens Name of School: St Thomas Date: 15/03/19 Year Group; 1
Priorities Action Deadline Success criteria
(what | need to do) (How will I achieve this?) (When?) (How will | know?)

Improve behaviour strategies and
class presence.

To further develop the skill of guiding
appropriate adults within the class.

Developing my confidence within a
classroom.

To further adapt to parsing and
discipline the learners.

Behaviour strategies will be researched and also trailed
within the classroom. This will allow opportunity to see what
strategies are best suited to the class and in turn will amplify
my class presence. The class presence will also be improved
by spending a longer period of time within the classroom as
the professional relationship will also aid this.

1 shall continue to develop a professional relationship with
the additional adults which in turn will provide mutual
respect and guidance will be easier to provide.

My confidence will grow in the classroom when | am more
involved within activities in the classroom and taking more
responsibilities for sessions in the class.

To express to the whole class when a dojo is earned by a
learner to further encourage the same behaviour from the
rest of the class. This will be implemented for the discipline
as well to make the whole class aware of what is not
acceptable from the learners.

Continuous
progression

Continuous

progression

Continuous
progression

Continuous
progression

The strategies that prove to be
effective will be continually used in
the classroom and the class will have a
quick response.

When | feel comfortable to give
guidance to the additional adults and
there is a good professional
relationship.

1 will be able to lead a full class.

The class will imitate the behaviour of
the leaner who earned the dojo. The
behaviour of the disciplined child will
not be imitated by the rest of the
class.
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