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There are aspects that are beneficial within storytelling taking place. When a child is forming their vocabulary, they have a tendency to form their vocabulary based upon what they hear and see daily, and the degree of language used. Storytelling helps within promoting a child’s creativity or imagination. Digital technology also helps children to learn how to navigate the world as it is changing, and technology is becoming more prominent in one’s day to day life. The three-story skills which will be focused upon are the use of tone and pitch to make the story come alive this . The use of nonverbal forms of communication. The use of props and puppets. (Fox Eades,2006)
Reading aloud and telling stories to children have traditionally been thought of as literacy-building practises. For instance, a considerable number of studies have shown that the early literacy environment influences children's development of emergent literacy from psychological, linguistic, and pedagogical perspectives. (Cekaite, Björk-Willén. 2018 48, pp. 52–60)
Digital books are becoming more common in day to day proceeding within a child’s learning as technology has become widely available not only in education but at home. This focus is motivated by the desire to improve children's communication and language abilities, as well as their digital literacy. Digital books  link to the school curriculum and two main area within the framework digital literacy and language and communication.(Kucirkova, 2018)
Characterisation was observed through the change in voice and tones used This helps within children’s development within literacy as the observe that pauses are taken between each line and that a new voice is introduced based upon a new speaker. This is the begging of developing punctuation as although they may not physically be writing they learn to take pauses within their speech which therefore, corelates to a full stop or a form of punctuation. (Corbett, Matthews, 2003)
By observing someone who uses characterisation switching between roles and acting while embodying meaning across the aspects of the story in which they tell . Shows that  dialectical flexibility between characters and their connections permits interaction with the meanings conveyed by these characters in terms of both their inner lives and their acts, and thus adds to understanding of emotions and how it can be portrayed in many forms. This is therefore showing children our emotions can also be displayed through words and texts. (Lysaker, 2018)
Crystal belief is language is defined as the organised, traditional use of sounds, signs, or written symbols in a human community for communication and self-expression people change all the time so their language should also keep up with them. He focuses upon a good role model setting an example to children. Through the usage of characterisation and enthusiasm it allows the information to be retained as the children are engaged and aware of what is occurring. By having fun, it encourages participation. (Swanwick, 2008)
Storytelling is essential for teaching children the structure and vocabulary of language. There is a pattern and structure to stories: beginnings, middles, and ends; plots as well as events; characters and aspirations. Anticipation, prediction, sequencing, memory, empathy, creativity, and recall are all enhanced by listening to a story. It is beneficial to provide short repeating stories to children at a young age so that they may feel the rhythm and fluency of language. Even if they do not understand the entire content of a narrative, children will appreciate the visuals of familiar things and events, as well as the verbal expression. Children may learn how language is used and evolved, and new vocabulary and grammatical structures can be introduced. (Brock, 2008) 
Using non-verbal forms of communication such as, sign or Makaton provide beneficial for children who are hearing and those who are Deaf take part in a literacy activity in which the storyteller constructed a bilingual, multimodal, and multimedia story. (Poveda, D. et al. 2008 22(4), pp. 320–342)
Understanding and using symbols is a crucial developmental milestone for children and is also crucial for the growth of media literacy (Cassirer, 1944) and (Nieding, G. et al. 2017 20(3), pp. 401–427) Compared to speaking, signers can more accurately retain the cognitive architecture and make the anthropomorphism-related comparisons. While referring to an individual's forelimbs, a signer may use their arms; correspondingly, when referring to an animal's eyes, a signer may use their own eyes. Hence why those children who are going to use sign need to be introduced to it early on in their life as although they may not verbally state nor write what they observed, they are forming connections between signs and what they mean. (Sutton-Spence, Napoli, 2010 10(4), pp. 442–475)
However, Peirce Semiotic theory argues that a sign is an item. That, in people's minds, stands for another. I Whether it is considered a sign or not, it must contain characteristics that are unique to it. A printed word is therefore black, has a specific number of characters, and those letters have a specific form. Peirce refer to these characteristics as a sign's material quality. Therefore, his belief focuses highly upon that a sign must actually relate to what it symbolizes, so that when it is there, it correlates with what that particular picture or item is displaying. This includes if a fish is swimming in a certain direction the sign must also represent what direction that fish is swimming in. This allows children to develop critical analysing of text or images and what they are trying to communicate and how effective the 'general' sign used would be. (Peirce, 1991) and (Jappy, 2016)
Pinker argues language is instinctive. Hence why when babies are learning to speak a baby who is deaf will babble with their hands.(Berent, Dupuis, Brentari, 2013) He focuses upon that no sign will be exactly the same as the way someone else may carry it out as we all perceive things differently. Depending on a child learner's characteristics, such as whether they are born hearing or deaf and if they have problems that impair their capacity to completely comprehend the form of communication they are exposed to, there can be diversity in language development. (Kroll, Takahesu Tabori, and Mech, 2017)
Depending on a child characteristic, such as whether they are born hearing or deaf and if they have conditions that impair their capacity to completely comprehend the form of communication they are exposed to, there can be diversity in language development. Other differences are due to characteristics of the environments in which children develop, such as whether they stay in their country of origin or relocate to a place where a different language is spoken, or whether they speak a second language that is not used in school, but they use it at home. (Banga, et al. 2013)
The usage of props as seen in the traditional story provides children with an enhancing environment that increases their motive to engage. Therefore, children are able to explore fictional situations through observing the use of props, movements, gestures, and verbal and non-verbal communication due to the objects used within the story. In this instance it was representing the main character which was, little dumpty  in the form of a prop to link spoken words to visual representations and a change of characterisation. Children as a subsequent of props being used transition from playing with items to utilising those same objects as props to assist imaginative play. Leading to oracy between others being encouraged as they engage to enhance  their game creating realistic experiences in which, relate to a shared thought process. . The process of encouraging children to use their imaginations when reading can be described as a comprehensive, dynamic, and collaborative approach. (Yonzon, Fleer, Fragkiadaki, et al, 2022) 
Vygotsky believes that engagement is key when laying the foundations and structure of a child learning. Through the usage of props this allows a child to form indolence as once observed Vygotsky believe they can interpretate ways in which they can use it depending on the situation in which they are using it in. (Jeung, Kellogg, 2019) An example of this is they may observe a prop being used when stories are being told. This will lead them to using a prop when reading or looking at images. This will then lead on to a child realising that props can be used to express emotion or used in play to bring a concept to life. (Kellogg, 2019 67(4), pp. 493–512 )
Reflecting upon the traditional story in future practice I would use probs as they are beneficial as stated above. However, I would use props that are smaller as this will allow me to manage the book with more care and control reducing the likelihood of it being dropped. Regarding the digital story by using sign more daily this will hopefully allow me to develop the usage of further sign which can be integrated to provide a more inclusive story that ensures understanding for those who communicate through sign. The three story-telling skills highlighted above have a detrimental effect in a child’s development within literacy and oracy and provide a foundation for further learning.
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