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	Target 1
	 Make further use of articles from journals to give your work more academic rigour.


	Target 2
	Revise minor referencing errors in the reference list, i.e. referencing a journal article.


	Target 3
	Proofread your work to ensure clarity of expression.


	Target 4
	More detailed critical analysis. 







Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying the next steps for improvement.





Link to Professional Learning Passport https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zjrsr3hR83qznx768zRHW









Part 1 
Reflection on Subject Knowledge Development
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My Welsh language skills and abilities have always been a priority of mine as a student-teacher. In reflection, I often feel like this will always be an area for my development as my confidence in using the language is not high. As a result, I enrolled on an evening Welsh class with Dysgu Cymraeg Level 2 at the start of September 2020, and this takes place over the virtual platform Zoom every Wednesday evening from 6 pm until 8 pm. I aim to improve my subject knowledge and development towards the Welsh language and to feel more confident using it in the school environment. Throughout the 2-hour session, we have covered many aspects of the Welsh Language through group work. Past evening classes have involved becoming familiar with the alphabet, repeating and drilling words, exploring new vocabulary, using short sentence patterns and understanding mutations. 

Developing my subject knowledge and attending the evening class has positively impacted my confidence whilst using the language throughout my final Professional Teaching Experience (PTE). During my placement, I felt more able to read stories to the children alongside asking questions during certain activities to support and engage with their learning. My pronunciation of words has certainly progressed due to understanding the sounds of the Welsh alphabet. 

Mathematics and Numeracy
YouTube Teaching Place Value Using Concrete Resources 
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During this reflection, I will be discussing how I used YouTube to support my subject knowledge whilst teaching place value to children in a Year 1 class. Initially, I had planned one rotation of lessons for the week based on understanding the place value of numbers and, more specifically, tens and units. Through observation, I could see the children were not understanding the concept of the tens and units and the place values of different numbers and were finding it confusing to understand the value of each column. Therefore, I wanted to find a visual strategy to teach the children this mathematical skill. 

Following the YouTube video, I started implementing the same strategy in the classroom using maths links blocks. I used these resources to show the children how many tens and ones are in a number by making stacks often and then having the ones left over. Once I modelled this several times, I encouraged the children to take control of their learning and practice the skill for themselves.  

Through research, this YouTube video showed me the importance of using concrete resources, the importance of drilling mathematical skills whilst using fun, real-life and engaging teaching strategies. Using the online platform Youtube was a very effective strategy, and using YouTube to research different mathematical teaching strategies has helped me develop my maths subject knowledge. 

Language Literacy and Communication
Ruth Miskin Read, Write, Ink Online Training 
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Throughout PTE 3, I taught my Year 1 class through online learning due to the COVID-19 lockdown, this experience was unique, and I learned and developed enormously as a student-teacher. During my second week of PTE in a Year 1 class, I had the opportunity to pre-record a set of phonics videos using the Read, Write, Ink (RWI) Framework. I had never taught phonics before, and therefore I completed Ruth Miskin’s RWI online training to develop my knowledge and understanding to ensure I was giving the pupils the best learning opportunity.  

This was an extremely useful experience as it enabled me to understand the different sets of phonics, sounds, actions, and phrases used to support the children's development and understanding. In reflection, I did find some of the phonics sounds challenging to remember. Therefore, it was easy for me to access the training throughout my time on placement to remind myself how to pronounce the sound accurately before teaching it. This online training has helped me develop my subject knowledge of teaching phonics to children and will support me in my future teaching career. 


























Reflection on Planning for Progression

Professional Learning Template 1
Language Literacy and Communication AoLE – Instructional Writing 

What did you do and why?

This experience took place in my final PTE 3 in a Year 1 class. During this experience, the aim of the lesson was for the children to write a set of instructions. This was going to take place over the next few weeks and was planned as a series of lessons (see appendix 1) for the lesson plans. As the weeks progressed, I will see how the children were advancing in their learning over time. This was extremely helpful for myself and the children as it enabled me to locate gaps in their learning to which I was then able to fill them with extra support and resources. 
During the start of the learning experience, my class teacher gave the children a cold task: to write a list of instructions based on making an Easter egg hunt (see appendix 2). This was a challenge for the children as they needed to do this work independently with no support or help from the class teacher, myself or anyone else in the classroom. Due to the current COVID-19 lockdown, the children's independent learning has understandably decreased during the home learning phase. Therefore this makes any work a challenge for the majority of learners within the class. 
Pie Corbett explains that the teaching and learning process that embraces cold and hot tasks is an effective teaching strategy that is extremely useful at the beginning of every unit or genre in literacy. The process involves the children have a go at doing the task. They then do all the unit of work with support from the teacher where the children are taught every skill they need. At the end of the unit, they do a Hot Task, where the children have a second go at doing the same piece of work. This process allows the teacher to build on what the child already knows to ensure they show a high level of progression in their work. There are great benefits for the child because they can also see the difference between what they could do before and afterwards. It is a way of celebrating great work and understanding the meaning of progression and improvement. 
During the cold task, my class expectations were high; however, I knew their writing skills needed much support to build it back up to a high standard. After observing the children during the activity and looking at their cold task, I could locate learning gaps and this was identified through live marking (see appendix 3). As a result, I could see that many of the children had forgotten punctuation, spelling, capital letters, full stops, finger spaces, writing on the line, and therefore, this was what I was going to base their learning on for the first week of instructional writing. 
The following weeks in the Literacy lessons were based on 4 different activities per lesson. These involved a teacher task, LSA task, independent learning task and a Time to Move (4 different independent cross-curricular activities). All of these activities were based on teaching the children how to write a set of instructions. This involved working for a class, following instructions themselves, giving instructions, ordering instructions, DCF, outdoor learning with the bee bots (coding instructions). The series of activities and lessons were created to ensure the children understood why we used instructions and what we need to include to make them effective and clear. After taking part in all of the activities, I could see great progression in the children's learning and their effort and resilience to learning. 
By the end of the final week of writing instructions, the children had met all of their skills after completing their hot task on instructional writing, and I was extremely impressed with the work they had produced and at home much they had progressed (see appendix 4). All children included: ordering numbers concerning their sentences, punctuation - full stops, capital letters, finger spaces and imperative verbs. I wanted the children to see how much they have progressed; therefore, I chose a few books and showed them their cold task compared to their hot task. This was a way of celebrating the children's work to make sure the children could visually see how they must have progressed in their learning over the past few weeks.
What have you learned?

Throughout the different Literacy lessons, I have learned that the use of cold tasks and hot tasks is an effective way for the children and myself to see progression in learning. This was an effective teaching strategy that was used over 3-4 weeks, and I also think the children benefitted from this as they were able to compare and contrast their work and celebrate this. However, the cold task did start the children of a negative as some of them could not write a sentence or even understand what instruction was. Therefore, I think this was a downside to the strategy, but I explained to the children that this is only for me to see to help you with your learning. I did explain this to the children several times and that I wanted them to try their best to see what they could write without any help. 
Although at times it was a challenge for the learners and me to ensure the children stayed positive and resilient, therefore being able to refer back to the cold task when they were finding their work challenging and showing them how far they have come extremely helpful and a positive way to reinforce their effort and resilience in learning. According to Duckworth (2016), to develop resilience and determination in our students, we first need to develop interest. Due to standardised national curriculums, this can be a challenge as it is not possible for all students to be genuinely interested in everything they study. Therefore, teachers should find ways to get them interested in the subject matter to ensure they are resilient learners who want to achieve the best. 
Throughout the process, the children proved to me that they were ambitious and capable of the learning that I had set them, and I was so pleased to see how far they came once they had finished their hot tasks. The planning over the past few weeks met all of the intended outcomes as all the children could write a set of instructions and meet the literacy skill. This often looked different for MAT and LA children, but I could differentiate their learning, so they were set up for success and not failure. 
What next?
As a result of this experience, I am certainly going to use the hot and cold tasks in my future practice as I feel like this is a great way for the children to see how they have shown progression over time. This boosts their confidence and their resilience to keep trying even when it does get challenging. I think this teaching strategy is a very natural and gradual way to ease the children into learning a writing skill as every week you can get them to add to their work, and then when it eventually it comes to the hot task, they can then refer back to the work they have done a put it all together. 

Professional Learning Template 2 

Health and Wellbeing AoLE – Throwing and Catching Physical Education

What did you do and why?
This experience was based in a Year 1 class. Each lesson was based on the Area of Learning and Experience (AoLE) Health and Well-being – through a series of Physical Education (PE) lessons (see appendix 5). Each lesson aimed to teach the children how to throw and catch, and as the weeks progressed, the children's skills would improve. I had never taught an indoor PE lesson before, so I was unsure of what was involved or what was expected of the children, and as a result, I asked for support from my class teacher and the lead teacher in my placement school for the AoLE Health and Well-being. By working with in-school colleagues, I plan and have a clear understanding of what was expected when teaching an indoor PE lesson. This enabled me to create a lesson that met the children's needs through an appropriate challenge to ensure they were making progress in their learning and making it engaging and enjoyable throughout. 
Due to the current COVID-19 lockdown, the children have not been able to participate in the 'normal' PE lessons that were held either outside or in the hall. As I did not know the children and their abilities, planning for them was a challenge. Therefore, I had to plan using a wide range of skills and activities. 
The first lesson aimed to allow the children to understand and observe how to sensibly, throw and catch a bean bag of a bib (see appendix 6). This was done through carefully modelling, where the children observed their peers and me through a physical example. Getting the children to learn from their peers during the introduction of this lesson was very useful and engaged the children even more as it was the children who were leading the learning. The children were able to take control of their learning and show their peers a WAGOLL (what a good one looks like) to learn from each other. Vygotsky (1962) suggested that learning occurs through the interactions students have with their peers, teachers, and other experts.

Consequently, teachers can create a learning environment that maximises the learner's ability to interact with each other through discussion, collaboration, modelling and feedback. This teaching technique contributed to 'managing the learning environment' as this got their attention to focus on myself and the person that was modelling. Throughout this modelling phase of the lesson, I would ask the child to 'show me how you catch a ball, what do we like about how child A throws the ball? How can we help child B improve their catching? Using open-ended questions was an effective and enthusiastic way to engage with the children.
Encouraging the children to practise their throwing and catching skills through working with a partner encouraged them to learn from their mistakes, and this was a crucial part of the first introduction lesson as it was important for them to ensure their confidence is high. Child Mind Institute explains 4 strategies that help increase children's confidence; make time for play, provide them with small jobs, give them your attention and often encourage (Greene, 2020). 
Once the children understood the basic skills of throwing and catching during lesson 1, they were then able to put this skill to the test during lesson 2, which took place the following week.
 Lesson 2 included a rotation of 4 different activities, which involved throwing and catching (see appendix 7). The implementation of the different activities encouraged the learners to become more independent and use the appropriate skills. Throughout the lesson, I used my 'horn' to control the learning environment; following this, I would ask several children who worked extremely hard to show the class their excellent learning. Throughout this celebration of their work, I explained to the children how pleased I was at how much they had progressed and improved compared to the first lesson. This was an effective approach and certainly boosted their confidence. By the end of lesson 2, through observation, it was clear the children were making great progress in learning as their throwing and catching skills were improving, and they were extremely independent. 
What have you learned?
Throughout this experience, I have learned the importance of being creative and getting the children up and doing something straight away. Throughout the first lesson, I demonstrated how to throw and catch and a ball, and then I was getting children to come up to the front and model. These strategies were very useful. However, I felt like, towards the end of the introduction, the children were getting bored and just wanted to start the activity. Also, I underestimated how quickly the children would learn the throwing and catching skill. This became an issue during the first lesson as they had finished quicker than expected, and as a result, I had to ask my class mentor if she knew any interactive throwing and catching PE games to help fill the time. Following this experience, I became prepared with an extra game, and just in case, the lesson finished learning in the following lesson. 
Learning from this experience, I was able to ask for support from in-school colleagues, and this was extremely helpful as the other teachers were able to share some of their good practice with me. I took these techniques, researched them, and then started to implement them through each PE lesson plan I taught. The research stated: make the learning meaningful, ensure the pupils make progress, increasing the time spent on the activity and ensure the appropriate resources and apparatus are ready to use. Through the implementation of these effective teaching strategies, it supported the learner’s progression evermore. 
The use of the bike horn was a very effective strategy to get the children's attention to manage the learning environment, and I used this in every PE lesson afterwards.
What will you do next?

Following this experience, I will expand my subject knowledge and understanding of physical education and its importance for children and young people. I want to understand how I can become better teaching within this subject area, as I am aware of how this can impact childhood development. When children participate in physical activity, it can positively impact their physical, social, emotional, mental and fine and gross motor skills. 




















Reflection on planning for the Four Purposes 

Ethically Informed Citizens

What did you do and why?
This experience was based on Christmas Around the World and took place during PTE2 in KS2. During this experience, it was essential for all children to understand and learn about different cultures, countries, beliefs, religions and food. I felt this topic involved several aspects of the four purposes as it enabled them to develop as ethically informed citizens. Learning about religion and learning from religion is important for all pupils, as religious education (RE) helps pupils understand themselves and others. RE promotes the spiritual, moral, social and cultural development of individuals and groups and communities (Qualifications and Curriculum Authority 2009). 
This experience aims to give the children real-life experiences to understand this topic on a deeper level. Therefore, I organised a member of the local Mosque to visit and give an assembly to the whole of KS2, which involved year groups 3, 4, 5, and 6. Doing this involved many strong elements of the QTS standards as the children were learning about authentic real-life contexts and engaging with the widest school community. Inviting the visitor into the school enabled the children to learn from first-hand experiences and understand how Muslims celebrate, what they eat, what they do and why they do this (see appendix 8). 
My role during this experience involved contacting the Mosque, organising times, places, the context of the session, and communicating with parents and careers before the visit. This involved discussing DBS checks before entering the school, previous school experiences, and whether it was suitable for him to attend. It was also essential for me to write a letter to all of the parents and careers of the children within KS2 to ensure they felt it was appropriate for their children to attend the session. I felt this was a completely new experience for me as I had never been able to organise my event for a school before. 
During the assembly, the children had the opportunity to hear the visitor pray in Arabic. This was extremely different for many of the children to experience as they all live in the small rural community school, and therefore, they have possibly never experienced this. The children were also able to listen, engage with conversations, ask and answer questions, and understand how other cultures celebrate certain festivals within their religion. 
Although this experience was extremely successful, I wish I had done some personal research on their religion beforehand, as I felt this could have enabled me to ask more questions to the man from the Mosque. Doing this would have given the children a better opportunity to learn about religion through effective questioning. 
What have you learned?
I have learned several things from this particular experience that have supported my professional development concerning communicating and engaging with the wider community. This QTS target in itself is at the heart of the community school already. However, allowing the children and the teacher to develop this even further and my placement is extremely exciting once I have left. I have also learned how it is important to be professional and clear when organising visitors into the school, and it is essential to follow procedures concerning welcoming outside members into the school, which links to safeguarding and DBS checks. 
This experience met all of the intended outcomes; however, next time could be improved by allowing the children to engage with certain activities, school trips, pictures, music and food. This would enhance the four purposes of the curriculum even further, which will then support the children becoming ethically informed citizens. As these extra experiences would be very useful, I have passed on phone numbers (with permission) to the school's headteacher, which allows her to continue building relationships with the wider community and could involve out of school trips and experiences. 
Throughout the experience, there were some small problems. One of them was the seating arrangements for the children within year 5. One or two of the pupils were disrupting the experience as they were talking; therefore, I went to sit by them to ensure they were listening carefully and only talking when it was appropriate. To improve this, I would arrange the seating plan carefully to ensure no disruptions or inappropriate behaviour during an experience like this. I would also ask the children beforehand to note down or think of any questions they wanted to ask the visitor beforehand as they seemed to become quite shy at the beginning. 
What next?
As a result of the experience, I intend to learn and research different religions and cultures. Doing this will help me progress my subject knowledge, which will enable me to probe the children’s knowledge and understanding with questions to help them understand the concept of different religions and cultures. To do this, I could use websites like the BBC Bitesize to develop and learn more and books based on religious education, which will help me improve my subject knowledge. 
Enterprising and Creative Contributors

What did you do and why?
This experience took place during PTE1 in a Year 6 classroom and involved the children creating Harry Potter Cushions. This theme was selected by pupil voice, and so from the very start, the children were engaged in their learning as it was meaningful for them. From my research on the personalised learning theory, I understand that if the children's learning is authentic and has a purpose and is based on real-life and authentic contexts, then it would often produce a high level of engagement with the work and therefore meant how the students were meeting the skills from the Curriculum was more intense (Courcier, 2007).
The aim of the Enterprise project was to design and create their own Harry Potter cushions. Once the children created their cushions, they could then sell them at their school Bingo Fayre (see appendix 11). This covers many aspects of the Four Purposes, but mainly the Enterprising and Creative Contributors. This event covered the target leading, colleagues, projects and programs as I was able to take part in the planning and preparation for the fayre. Through this, I communicated with parents from the school, siblings, teachers and members of the outside community. The children were able to raise money through the Bingo game itself. They also ran their stalls, which is where the children in my class could sell their cushions. 
The experience was carried out over two weeks and involved many aspects of cross-curricular learning. The sequence of lessons involved a step-by-step process which eventually enabled the children to create their Harry Potter cushions. To show an example: Art - planning, designing and creating their cushions, LLC - communicating about what they wanted on their cushions, Math’s - working out how much material they needed for each cushion and then how much material they needed for the whole class, figuring out how much the cushions would cost so Miss Wonnacott could go and buy them from the local shop (see appendix 9). In reflection, there was an area that I would include if I were to do this experience again, this would involve the children contacting their local sewing shop through email to ask for the materials they needed. This experience would include Language, Literacy and Communication skills through a real-life learning experience. This skill would benefit their future lives as many of us communicate virtually through emails. 
During the first rotations, a problem caused a slight disruption to the lesson when the children were creating their logos for their cushions. The plan for this lesson was to give the children the freedom to follow the designs of their logo and then start to create it using objects like string, paint, cardboard, glue, and then practise printing their logo stamps to see which one they preferred. Giving the children too much freedom, especially with all of the different resources, was not a good idea as I think they got slightly overwhelmed. This disrupted as the children had too much choice and therefore started being silly, which meant their behaviour deteriorated. As this was the first rotation, I adapted the lesson to ensure the next group would have a better/calmer experience. To do this, I did not give all the children the creative materials straight away and instead gradually started to introduce them alongside a meaningful conversation, 'how could we use string to make our logos? What else would we need to make this successful?' Altering the lesson to meet the needs of the learners proved to be very successful, and the outcome was much better than the first rotation. I followed this approach throughout the rest of the topic. 
Throughout the whole experience, the children were challenged to their correct level, and I had very high expectations for them in their learning and throughout this experience. Even my preparation and planning were challenging, as it was important for me to think of a process so that the children would be able to solve the mathematical problems when it came to costing the materials for the cushions but for it to be a challenge at the same time. 
What have you learned?
Throughout this experience, I have learned the importance of planning using the Four Purposes – Enterprising and Creative Contributors as drivers for the learning experiences and making sure that their learning experiences are based around real-life and authentic contexts to ensure the learning is based on the children's interests. This made the aspects of their learning extremely cross-curricular and exciting for every child. During the two weeks, the children would constantly ask me when we would work on their cushions again, which proved to me that the whole experience was extremely successful as the children were engaged and ready to learn. 
The children were able to meet and achieve many skills through the correct amount of challenge and expectations. Throughout the class, there were some children with diverse learning needs and therefore needed more support. I needed to consider this throughout; therefore, I made sure all of their work was differentiated to suit their learning needs. 
By implementing leading and supporting the Enterprise project (Bingo Fayre), the children were aware that they were going to sell their cushions through the Bingo Fayre, which presented them with more real-life learning situations and made their learning purposeful (see appendix 10). This also developed their social development as this experience encouraged them to speak to customers and handle money. 
What next?
As a result of this experience, I will make sure I bring this topic forward with me into future placements and my career as I felt like it was an extremely effective way for the children to use real-life learning experiences through cross-curricular learning. However, to also develop it using this reflection and to learn from these experiences. The children benefited from having learning that had a purpose.
Although there were many positive aspects, there were some areas that I would adapt to make sure the children are creating quality work if I were to do this again. For example, I would want them to send an email to the local sewing shop explaining the purpose of their project and what they needed in terms of material - this creating yet again real-life learning experiences. In reflection, I would not give the children as many creative materials during the creation of the stamp logos, which overwhelmed them. Instead, I would use less to start and then gradually introduce more. I would encourage the children to use more DCF skills, whether designing a logo through Hwb or carrying out a survey where they needed to find out what colour cushions everyone wanted. I would give the children a trial run through the 'sewing' aspect of the lesson and show them more WAGOLLs as I feel like this would have caused less disruption during the final sewing lesson. 
Reflecting on these aspects of the lesson are essential as it enables me to see what I need to improve on to make the learning experiences better for everyone. Research shows that teacher reflection is important because it is a process that helps teachers to collect, record, and analyse everything that happened in the lesson. 
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Part 2
Today, being inactive is viewed as normal by many people; this damaging attitude towards levels of activity, where movement and exercise are perceived as a personal choice, is not sustainable in 21st Century Wales and is a problem that immediately needs to be addressed (The National Assembly for Wales, 2019). As a result, the chosen aspect for my development is based on the Area of Learning and Experience (AoLE) Health and Well-being and how I can develop my knowledge and understanding of Physical Education (PE) to make a difference with the children of the 21st century. This area was selected through critical reflection as I understand my subject knowledge and delivery of PE could be enhanced. Therefore, I am to identify specific actions to enable advanced teaching experiences and will ensure learners have the best opportunity to embrace all opportunities in PE.

Physical Education has been widely acknowledged as a key enabler for promoting physical activity amongst children (Welsh Government, 2019). However, Lynch and Gregory (2017) suggest systemic barriers obstruct teachers, subsequently resulting in low confidence, competency and defiance when teaching PE in the school environment. Consequently, if children are not receiving high-quality learning opportunities due to poor learning experiences, this could exacerbate issues further, which will harm the future generation's health and well-being (Welsh Government, 2019). For example, physical inactivity has been identified as the fourth leading risk factor for mortality in Western Europe, affecting an estimated 3.2 million deaths worldwide (The National Assembly for Wales 2019). The statistic above puts growing pressure on teachers in Wales to deliver higher quality PE experiences, not least since it may benefit young people to make healthier life choices and encourage lifelong participation in physical activities (Cale et al. 2008).

Welsh Government (2019b) is investing 5.5 million pounds in a long-term strategy called Healthy Weight: Healthy Wales to prevent and reduce obesity. Their strategy sets out four themes which cover; healthy environments, healthy settings, healthy people, and leadership to enable change. These four strategies are crucial for everybody to undertake, as prevention cannot be achieved by the Government alone but can be achieved using a multi-agency approach utilising the National Health Service (NHS) and the education sector. Within the four themes, Welsh Government (2020a, p. 13) explain there will be eight priorities, one of which is “to ensure that our children get the best start and are a healthy weight starting school. Although this strategy aims to prevent obesity and encourage citizens to become more active, a comparable long-term strategic plan was previously implemented by the Welsh Assembly Government in 2009, which proved ineffective due to the lack of provision from external systems (NHS Wales, 2009). 

Ensuring young learners have the opportunity to develop into healthy and confident individuals is a priority for the Curriculum for Wales (Donaldson, 2015 ). The Welsh Government (2019a) similarly recognises that good health and well-being are key enablers of successful learning; the report recognises the importance of physical health and development and how it positively impacts mental health, emotional and social well-being. In the Health and Well-being AoLE, Donaldson (2015 ) explains it is a priority for young people to understand in greater depth the factors that influence their health and well-being through their participation in PE lessons. Although these areas are commonly discussed, there is still a lack of physical activity and excessive inactive behaviour in children across Wales (National Assembly for Wales, 2019). Physical inactivity should be a concern for every practitioner and must be addressed through effective professional development strategies to ensure children experience high-quality, inspiring and importantly successful PE programmes.

There are six areas teachers must consider and implement to improve the effectiveness of a PE lesson: educational subject knowledge, quality of teaching, classroom climate, classroom management, teacher principles and professional conducts and development (Earley et al. 2020). Putting these areas into consideration with my professional practice, I will discuss pedagogical content knowledge, professional development concerning evidence-based research, and the importance of having a classroom climate where the student is at the heart of the planning and teaching.

For professional development to be effective, it must involve sharing good practice with other practitioners, conducting professional development sessions that match the needs of the participants to ensure engagement is high and ensuring teachers are given current and updated information (Housner and Housner, 2009). However, Morgan and Bourke (2008) state, in Jeanne et al. (2019), many primary teachers lack confidence in their teaching of physical education due to their lack of subject knowledge and the quality of their professional development sessions they are often considered inadequate and unsupportive. They continue to discuss that this is largely due to a combination of insufficient delivery of physical education and the environment. Simlarly, Hattie (2017) agrees with this opinion, as his study on Visible Learning verified that professional development programs are extremely ineffective. Professional development programs are ranked at 117 out of 252 with an effect size of 0.41 compared to other influences that can either negatively or positively affect children's learning outcomes. Hattie (2017) believes professional development focuses on how to teach, not on how students learn; therefore, if teachers want to raise standards and support the pupil’s, they need to take the seemingly invisible process of learning, which occurs in the head and make it visible and effective. 
Nevertheless, suppose evidence-based practices are to be implemented successfully in schools. In that case, they must be accessible to educators, and professional development must continue beyond this to ensure learners progression is made consistently; for example, mentorship and engagement with further personal research enable teachers to develop a deeper knowledge of pedagogical content (Coe et al. 2020). Research should be communicated in a manner that everyone understands through clear language and communication, but to demonstrate how research findings fit into the wider context of the classroom environment (Foster, 2014). Conversely, Cooper et al. (2018) located a gap between what has been discovered by research to be effective and what educators use and practice in their classrooms and whether teachers promote the material from professional development programs set by the school.
Summarising these influences, the teaching profession has continuously been reinforced by evidence-based practice and encourages this professional ethos. Therefore, teachers must undertake a personal study to produce high-quality teaching experiences reinforced by current research, as this is the key to success and progression in learning (Coe et al. 2020). As a result, I aim to explore what makes a PE lesson effective to ensure individuals can advance their skills and understanding.
	Many strategies are used worldwide to ensure teacher effectiveness is a priority for teaching and learner progressions (Mantra, 2017). However, Ko and Sammons (2020) believe there is a vast amount of research evidence to suggest effective teachers are knowledgeable about curriculum content. Similarly, one of the six components of great teaching includes teachers developing a deep knowledge of the subjects they teach and a strong understanding of the material being taught (Coe et al. 2020). Earley et al. (2020) recommend developing PE subject knowledge by engaging with sport-specific courses, attending physical workshops provided with current literature, observing excellent practice, and engaging with a sport either as a performer or a spectator. 

Regarding physical workshops, a study undertaken in New Zealand in 2007 proves that teachers' physical workshops were extremely successful due to the applied method to learning (Petrie et al. 2007). The study encouraged the teachers to focus on the theory and practical ideas by observing PE lessons demonstrated by an adviser. Hands-on learning is supported by Vygotsky's (1962) theory of the Zone of Proximal Development (ZPD), where the teachers are learning from a more knowledgeable other and therefore absorbing information and understanding the concept at a higher level (Pound, 2014). Following this stage of the study, the teachers were then encouraged to teach a PE lesson whilst being observed by the adviser, who would then follow up and give beneficial feedback. The concluding experiment proved that after attending three to five one-day workshops over two terms, the teachers felt more confident with their new subject knowledge and understanding of PE and, therefore, felt more competent to teach successful and effective PE lessons. 

Although physical workshops aim to develop teacher's subject knowledge through visual learning, Hattie's (2017) study shows that teachers subject matter knowledge is ranked extremely low and ineffective at 231 out of 252 at an effect size 0,11. This current research demonstrates that teacher's subject knowledge is not necessarily effective and does not impact the children's learning outcomes as much as one would assume. Although the research from Hattie (2017) is credible, Ko and Sammons (2020) argue that without good knowledge of what you are teaching, it is impossible to teach children the correct skills. Mantra (2017) argues that although some teachers have exceptional subject knowledge, this does not mean they know how to deliver their knowledge to make it accessible for students to understand and learn. Summarising this viewpoint, teachers must clearly understand how their children learn before teaching them skills and this was previously supported by the work of Hattie (2017). 

For educators to effectively teach a specific subject using the correct amount of subject knowledge, teachers need to have clear expectations for each pupil and ensure the classroom climate is appropriate (Boyce and O’Neil, 2017). Therefore, creating an effective classroom climate during a PE lesson is essential; the source explains there are many strategies to embrace; pupil voice, reinforce a pupil-centred approach to learning and finally to promote a love for learning through the implementation of positive relationships that include trust, warmth, respect, enjoyment and enthusiasm (Earley et al. 2020). This constructive perspective supports the theoretical interpretation of Dewey’s (1938) philosophy, as he understood that by forming an environment with a feeling of trust, students would feel comfortable taking risks in their learning, all of which promote a positive social-emotional setting which will result in improved academic achievement (Williams, 2017).

Contemporary brain research demonstrates that almost all students' brain growth can change and develop when engaged and challenged within their learning (Parrish 2019). Therefore, all learners must be exposed to learning experiences that are challenging and engaging, which provide children with rich, authentic learning tasks that make what is being taught come to life. This pedagogy of giving learners a chance to thrive is a priority of The Curriculum for Wales in one of the 12 Pedagogical Principles, and it states the importance of "creating authentic contexts for learning" (Welsh Government, 2020b, p. 1). 

To conclude, my reflection in part one of the assignment identified PE as an area for development; from this, I have identified several specific action points supported by current literature and will aid the development of my PE lessons. As a result, the actions I am taking forward will help support children's health and well-being and ensure children are becoming more active as I am aware of the risks of obesity. 

I aim to implement personal research enquiries through my professional development journey on how children learn PE, the importance of knowing the children in your classroom and planning PE to suit them and understanding why creating a safe space in PE lesson increases engagement. Applying research in the classroom environment will assistance me to develop my pedagogy on teaching PE successfully, which will ensure I can present all learners with purposeful, rich learning experiences whilst supporting and encouraging learners to develop into healthy and confident individuals (Donaldson, 2015 ). If teachers embrace the importance of professional development in PE whilst ensuring the quality of teaching is high, there could be a decline in obesity rates in the future and an increase in success rates for the Welsh Governments new strategy Healthy Weight: Healthy Wales (Public Health Wales, 2019).

 Through mindfulness on current evidence-based research and PE, I aim to develop my subject knowledge on PE to understand how to apply research effectively in the classroom. Additionally, I would be open to attending physical teaching workshops, as this would enable me to improve my subject knowledge through real and visual learning experiences from subject-specific advisers or professionals. 

Several action points will be taken through to my future career. However, some gaps within the literature are clear and must be addressed. As stated above by Lynch and Gregory (2017), teachers have been identified as incompetent when teaching PE, and the reasons behind this often involve the absence of subject knowledge or professional development barriers. However, there is a lack of research towards why teachers are not confident when teaching PE and whether this could be constructed from their personal experiences in PE. A greater understanding of this issue must be addressed to ensure all factors are considered when considering why a teacher's subject matter may not be suitable. 

Children's learning rises when the environment promotes a love for education by implementing positive relationships that include trust, warmth, respect, enjoyment, and enthusiasm (Earley et al. 2020). I aim to ensure this approach is strengthened and reinforced through further research and implementation for the children in my future classroom to ensure they gain the best education. Dewey (1916) quotes, "if we teach today as we taught yesterday, then we rob our children of tomorrow", this quote clarifies the importance of reflection on teaching and learning and the importance of developing as practitioners (Doxtdator, 2017, p. 2).
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Appendix
Appendix 1
Lesson 1 Literacy Instructional Writing – Progression in Learning 
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Lesson Plan 2 Instructional Writing – Showing Progression in Learning.
The yellow highlighter shows where the children will progress in their learning following the first lesson.
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Appendix 2 
Cold Task Instruction Writing
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Appendix 3 
Locating the gaps in learning through live marking and green for growth and tickled pink markers. 
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Appendix 4 
Hot Task – The majority of children were able to show progression in their instructional writing as they used ordering numbers and imperative verbs. 
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Appendix 5
PE Lesson Plan 1 Throwing and Catching – Showing progression in learning 
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PE Lesson Plan 2 – Showing progression in throwing and catching.
The yellow highlighter shows where the children will progress in their learning following the first lesson. 
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Appendix 6 

Lesson 1 – Using bibs to practise their skills with partner.
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Appendix 7 

Lesson 2 – Showing progression in their learning as they were able to work independently through the PE circuit, whilst using bean bags to practise their throwing and catching.[image: ][image: A group of people exercising in a room

Description automatically generated with medium confidence]



Appendix 8 

Inviting a member of the local Mosque into school – Developing into ethically informed citizens. [image: A group of people in a classroom

Description automatically generated with medium confidence]
















Appendix 9 

Enterprising and Creative Contributors – Some evidence of the children’s work whilst working towards creating their Harry Potter Cushions.
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Appendix 10 

Selling their Harry Potter Cushions at their school Enterprise Bingo event. 
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Student-teacher | Emily Wonnacott Class: | Year 1

AoLE/Subject Literacy, Langauge and Communication | Date: | WB 05/03/21

“The Tiger Who Came to Tea — Instructions

Relevantjmeaningfl | Nursery - Listen to and carry out a two-step instruction.
inks to:

Curriculum Reception - Listen to and carry out a three-step instruction.

Year 1 - Listen to and carry out increasingly complex
instructions.

Year 2 - Follow a structure in their writing with support.

Personal Targets | Pedagogy Ad ™)
(Linked to QTS and
identfied in weekdy | Cross-curricular Skills

review)
The student-teacher knows, understands and engages with the
principles of curriculum design and innovation, with development of
crass-curricular themes relevant to areas of leaning and justifies
decisions.

Learning = To write and understand instructions.

Obfectives (Focus

on Learning)

‘Success Criteria | Must - T can listen to and carry out two step instructions.

(process/product) | Should - I can listen to and carry out three step instructions with some
support.

Could - I can write a lst of nstructions independently.

Key Resources = The Tiger who came to tea book
Health & Safety - Lesson resources

- Bread

- Jam

- Knife

- Butter

- Plates

- Outdoor learning resources.
- sarerel





image7.png
Time

Content, Pedagogy & Assessment Opportunities (key teaching points and

questions)
Linksto | Links to Previous Learning - The children have previously done a cold task
Previous | on instruction writing where they were told they needed to write instructions on
Learning | how to do an easter egg hunt. This cold task was the fist thing they did when

they started back after the lockdown. Therefore, they did find it quite
challenging. However, the whole point of the cold talk was to allow the children

to show us teachers what they already know/ can do independently. This is
where this weeK's learning will support their hot task as we wil be spending the
week learming how to wite instructions.

AfL - Throughout the week there will be lost of questioning, I will be asking the
children questions like:

What is a bossy word?

How do we know this sentence comes first?

How do we know this sentence comes last?

Twonder if you could think of a time where you have been instructed to do
something.

1 would also like to use the tickled pink and green for growth feedback
strategies where the children can talk about what they have done well and what
they need to improve on for next time as well as using this in my marking for
feedback- I observed the class teacher using this last week and will use this
myself now.

Content - The children’s learning wil be based on the story The Tiger Who
Came to Tea. They will be introduced to this story right at the beginning of the
week where thev will be able to understand the story line before they start their
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Opening
Phase

Hook: Read the book the tiger who came to tea

“The fist part of the lesson will involve me explaining to the children that our
learning this week is going to be based on instructions.

Gan anyone tell me what the word instructions means? So, if I were to say Miss
Keating has made some instructions for me on how to make some soup, would
this be an instruction?

Gan you think of anymore? Does anyone at home give you any instructions?

Encourage a discussion here where the children will talk about what they think
an instruction is.

Definition: An instruction is an order.

Examples:
- People at home will have to follow the instructions to put one of your
toys together.
- I'have to follow some instructions when I am making dinner at home.
- I have to follow instructions when I need some help. This will give me a
step by step on how to do something.

‘Show the children a WAGOLL. This is what a good one looks like boys and girs.
What can you see?

What do you thik it is good?

What would you use?

Introduce imperative verbs. Now this is a very big word. Can you say it after
me? Imperative. Da iayn.

An imperative verb is also known as  bossy word, and bossy words are always
used when you are giving an nstruction.

You can normally find them right at the start of the sentence.
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Let's have a look at our WAGOLL.

Before saying anything get the children to see if they can spot it first. I il read
out the first sentence and then I want to know if they can see it.

If they are not sure then I will point this out to them and highlight it.

L will repeat this for every sentence, 5o they know what to indlude when it
‘comes to their teaching task with me.

Examples of bossy words:
Next

Put

First

Second

Finally

Next Hook: Real life/visual leamning

‘The children will be introduced to their learning from a letter from the tiger. I
will get one of the children to open the envelope and then I will read it out to
them.

Dear everyone at Prendergast School,

1am the tiger! ROAR! I am really hungry; can you believe it? After al the food I
ate during that book, T am stil hungry. T am in Sophies house and I can see
some food. I can see:

- Bread

- Butter

- Jam

Do you know if 1 could make something yummy using these ingredients?
Hmmmm lets have a think.

A JAM SANDWICH?! Mmmm that sounds delicious but how do I do this? I
have never made a jam sandwich before. T wonder if you could tell Miss
‘Wonnacott/Mr Jenkins how to do this.
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A JAM SANDWICH?! Mmmm that sounds delicious but how do I do this? I
have never made a jam sandwich before. T wonder if you could tell Miss
‘Wonnacott/Mr Jenkins how to do this.

Do you think you could?
Good! Wel let's have a look and see if you can!
Al of the ingredients will be placed on the table in front of me.

Now I will ask the children to give me some instructions based on how to make
2 jam sandwich.

(Everything they say to me 1 am going to take it exactly how it s). If the
children say butter the bread then I am going to deliberately put the bread in
the butter.

‘The children need to understand that the instruction must be clear:

Get a knife.
Put the knife in the butter.

Butter the bread.
“This will be funny and engaging for the children but they will be able to
understand that they need to go through each step clearly and logically.

At the end of the warm un / opening phase I will then set the children off onto
their tasks.

Has anyone got any questions?





image11.png
Student-teacher [ Emily Wonnacott Class: | Year 1

AoLE/Subject Literacy - The Tiger who came | Date: | WB — 15/03/21
totea

Lesson Focus: Instruction Writing - Imperative Verbs — The Tiger Who

Came to Tea

Relevant/meaningful | Nursery - Listen to and carry out a two step instruction.

links to:

Curriculum Reception - Listen to and carry out a three step instruction.

&

Cross-curricular | Year 1 - Use ordering words, .g, first, next, then, lastly.

responsibilities
Year 2 - Use standard forms of verbs, €.g, see/saw,
go/went, and subject-verb agreement, e.g.  was/we were.

Personal Targets | Pedagogy: Advancing

(Linked to QTS and

identfied in weekly | Progression in Learning

review) ‘The student-teacher demonstrates an understanding of how
learning develops incrementally and tangentially, building
on prior experience and learning, and plans for progress in
learning based on this.

Learing - To write instructions using imperative verbs.

Objectives (Focus

on Learning)

Success Criteria
(process/product)

Must — T can write a three — step instruction with support.
Could - I can order my instructions using first, second, next
and then.

Should - I can write instructions using imperative verbs.
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Opening
Phase

—

Reminder: Can someone tell me what the tiger wanted us to making
Iast week? He was s hunary, can you remember what he wanted us to
make?

Ajam sanduich! Welldone!

Well today, he has told me that he is stil hungry. Shall  see what he
wants us to make for him?

Whisper: Sily soup.
SILLY SOUP?! What is that?!
Sily soup i soup made up ofsily things!

1am going to write some instructons on how to make sily soup but I
need your help to smel and sound ot the words with me.

When we are writing instructions, what do we need to remember:
Title
Numbers
To be dear.
Capital letters
Full stops

Finger spaces
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“This wil bo 8 WAGOLL Tor he chidren n The ciass and wil encourage.
the o start their leaming with a clear understanding ofthe learning
objectves.

Once the warm up has finished | wil then use the grd on the board
and sef the chidren off onto their tasks.

‘Tuesday Warm up - Can you tell me 5 imperative / bossy words?
What can you remember? Shall we share some of our casses

‘Wednesday Warm up - Can you tell me 5 facts about a tiger? This
might help your fiends in their next task. T am going to write these
interesting facts on the board.

Teaching
&core
Learning

Teachers Task - Writing instructions for the Tiger Who Care to Tea.
How do make sily soup.

il
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Student-teacher

[Emily Wonnacott ‘ear 1

AoLE/Subject

[Physical B 01703121

[Education

Lesson Focus:

[Throwing and Catching a Ball

Relevantmeaningful links to:

Curriculum
&
Cross-curricular
responsibilties

[Four Purpose: Healthy and Confident Individual
|Area of Learning and Experience — Health and Well-being

hat Matters Statement: Developing physical health and well-being has
lifelong benefits.

[Progression Step 2: | can use and improve basic movement skills in

ffamiliar and unfamiliar situations. | can respond to prompts in imaginative

land creative ways. | have the confidence and motivation to persevere
hen faced with physical challenges.

Personal Targets
(Linked to QTS

[Pedagogy Advancing:

and identfied in weekly review) [Four Purposes for Learners

[The student-teacher demonstrates a knowledge and understanding of the
Ineeds of all leamers in planning, preparation and teaching, ensuring that
fthe four purposes are the drivers for leamers' experiences.

Learning
Objectives (Focu
on Learning)

+ To throw and catch a ball.

Success Criteria
(process/product)

[Must— 1 can roll a ball.
IShould I can throw and ball.
|Could — I can catch a ball.

Key
Resources
Health &
Safety.

Ball

Pe hall
Hoola hoop
Bean bags
Partners
Pe kit

[Health & Safety - In the event of bad weather, decide whether PE can take place
utdoors or whether it would be better indoors. Check the playing area for any hazards
lbefore beginning the lesson. Ensure all equipment used is child-safe and age-appropriate.
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heck that children are wearing appropriate clothes for PE. Long hair should be’
led back, and jewellery removed. Make sure the chidren are aware of others around them)
hen they are moving and that they take care.

firme [Content. Pedagoay & Assessment Opportuniles (key leaching poinis and questions]
Links to

[Previous

lLearning

[Opening [P KIT - Children should be in bare fest or trainers. They need to wear cothes that alow,
IPhase. Imovement, &.0_legaings, shorts or trackstit trousers and have har tied back

nd jewelery removed. Make sure all aduls are dressed correcly for PE too!
mup

[For the warm up | would like the children to:
+ Do 20 jumping jacks.
+ 10 seconds of running on the spot.
+ Touching your toes 10 times.
« Reaching high to the sky for 15 seconds.

[Explanation — Once the children have finished doing their warm up | will then ask them to

) what they are getting once | have gotten thei attention. Then I il go
nto explaining what | expect them to do by the end of the lesson.

four

for the lessor

to throw and catch a ball properly.
[First, we are going to start with rolling a bal.
[Second, we are going to bounce a ball
[Third, we are going to catch the ball
[Finally, we are going to try and throw a ball underarm,
farn the children that before we start, | want 1o see excellent leaming today. This is Miss.
MWonnacolt’ first ever time teaching a PE lesson so | might need your help and support. Do
u think you could do this for me?
+ I need good listening ears
+ I need good looking eyes.
« I need youto be sensible. If there is any sillness, then | wil make a note of

your name and we might even have to take some stones out of our pot. That
‘won't be very nice will it?
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Teaching &

[Remember 30 minute activity once everyone has settled etc.
[Modelling - Throughout the mai teaching | wil model everything irst. | might even ask a
ild to help me or Miss Keating. This will help the chidren visualize what they are expected

1. Rolling a Ball - First we are going to roll and catch a ball. Mode the
structions below with Miss Keating.

| Keep your eye on the ball

| Bend your knees.

| Put your weight behind the bal.

| Control the direction of the ball by giving it ltle shoves with your hand. - Use the correct
mount of force to send it the right distance.
nce | have modeled this to the children, | wil then set a timer and allow them 3-5 minutes

practice this movement.

lap to get the children's attention back to me.

2. Bouncing a Ball - Now we are going to bounce our ball. | will model first
o the children can see what they need to do next.
| Keep your eye on the bal.
| Bend your knees.
| Bounce to waist height.
| Use wide, soft, cupped hands.
nce | have modeled this to the children, | willthen set a timer and allow them 3-5 minutes
practice this movement.
lap to get the children's attention back to me.

3. Throwing a Ball Underarm — At a target - | will show the children what is
‘expected of them during this part of the lesson. You aim is to throw a ball
underarm and try and get it into the target. | will model this first a couple of
times and then get the children to try it on their own.

| Stand with one foot in front of the other. « Aim for your partner's waist.

| Keep the throwing arm low.

| Point to where you want the ballto go.

nce | have modeled this to the children, | willthen set a timer and allow them 3-5 minutes
practice this movement. Once the timer is up | will use a classroom management (ool -
iapping o get the children's attention back to me.

4. Catching a Ball - It is g
try and catch a ball? WOW you are all going so well. You need a partner for
this. I will pair you up after | have shown you what to do. Model with Miss
Keating a couple of times and then get the children to copy. Then remind
the children that it s ok to make mistakes as we are all learning togather.

I Move to catch the bal.

 Watch the ball
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|+ Hands reach out to catch it, together, wide, cupped and soft
| Saueeze the ball as you catch .
| With elbows bent, move them into your body to secure the ball. - Knees bend s you cateh
e bl
| One foot is in front of the other.
nce | have modelled this to the children, | wil then set a timer and allow them 3-5 minutes
practice this movement.
lap 1o get the children'’s attention and explain to them that | have seen some excellent ball
tching and throwing skills today and | would like to share it o the class.

[Plenary.

[For the plenary I would like 1o celebrate the chidren's skils. | will ask someone 1o come (o
e front and show the ciass how they can throw/catchirol a ball. (This will depend on the.
ids abilty).

nce the children have come up to the front of the class and shown ther how they.
rowlcatchirol a ball. | want the children to tell me why they think ____is ticked pink.

Iy do you think ____is tickied pink?

hat else does __do thatis good?
IHow can we lea from__7
hat does need for his green for growth?

|l might repeat ths a few times to ensure all abilties have been celebrated.
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Student-teacher

Emily Wonnacott Class: [ Year 1

Physical Education Date: | 08/03/21

“Throwing and Catching

Relevant/meaningful
links to:

Curriculum

&
Cross-ct

Four Purpose: Healthy and Confident Individual
Area of Learning and Experience - Health and Well-being

What Matters Statement: Developing physical health and well-being has
lifelong benefits.

Progression Step 2: | can use and improve basic movement
skills in familiar and unfamiliar situations. | can respond to
prompts in imaginative and creative ways. | have the
confidence and motivation to persevere when faced with
physical challenges.

Personal Targets
(Linked to QTS and
dentfed in weekly
review)

Pedagogy Advancing
Cross-curri lls

The student-teacher knows, understands and engages with the
principles of curriculum design and innovation, with development of
cross-curricular themes relevant to areas of learning and justifies
decisions.

Torol, throw, catchand bounceaball.

Objectives (Focus
on Learning)
Success Crteria
(process/product)
Key Resources ~ Bucket
Health & Safety - Ball

- Hoop

- Areas

- Circuit areas
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Time

Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

Links to
Previous
Leaming

Links to previous learning - The week before the pain skl 1as to show the
chidren how to rol 2 bal, throw 2 ball and catch a bal. The children wil be using
these skils again in this lesson, but they willbe doing it n a otation of activiie.

‘Content — The children will be listening to my warmup and istening to the
instructions/ watching me model what the am i. Then once they have done this
they wil be able to start their 4 rotated activities, Each actiity wil last 510
minutes, depending on how long the warm up takes and then they will be able to
use the 4 different skils throughout the lesson.

AT Tl use several AL strtegies throughout te fesson:

‘Questioning - At the beginning of the lesson I wan to ask the cildren what they
Gan remember from the previous week and I want to see if e of them can show
me and theirfriends what they have remembered. This is allowing the chidren to
lead their earning and to model to theirfriends their WAGOLL.

Celebrating work - What is__ doing thatis tickled pink? What is___ green
for growth? What could_____improve on to make it even better? This vl alow me.
o see where thei learning gaps may be. This wil help me as I can put things in
place to show and develop their understanding and physicalskils.

Luill aso do this for myself when modeling — WABOLL — where the children can
identify where they think 1 am going wrong / need to improve on.

Opening
Phase

“Today we are going to be pulting the skils we leamed last week into some small
fun activites. There will be 4 altogether and we willbe doing a rotation. This &
called circui taining when you are doing PE.

Who can tell me what we did last week? So much has gon on since then so I need
reminding.

- Catching
- Bounding a bal

- Throwing a ball underarm
- Roling
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« Stand with one foot in front of the other. » Alm for your partner's waist.
« Keep the throwing arm low.
« Point to where you want the ball to go.

4. Catching a Ball

« Move to catch the ball.
« Watch the ball.

« Hands reach out to catch It together, wide, cupped and soft.

« Squeeze the ball as you catch it

« With elbows bent, move them into your body to secure the ball. » Knees bend as.
You catch the ball.

« One foot s in front of the other.

"

Teaching &
Core
Learning

Circuit Training - 4 different activities for the children to engage with
10 minutes for each and then the children will rotate.

I
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Extra Challenge: Throw a bal i the air and then tum around and see If you can
catch the ball.

Plenarv

Ouick aame to fiish the lesson

Ttls competition timel! Let’s put our skils to test.

|

Remember:
1. You must take your time
2. You must use your throwing skils.
3. Ifyou don't get itin leave your bean bag where it is and run to the back of
the que.
4._1f you have qot enough time then you can have another turn.
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