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According to many theorists the benefits of multilingualism/bilingualism are plentiful.  Kamenetz (2016) discusses six potential brain benefits through learning bilingually.  Kamenetz lists some the benefits as follows:
1.  Attention, Kamenetz says the art of speaking two languages is managing not to speak only one of languages at any one time – this is essentially a skill of paying attention.  An example of this would be saying “Goodbye to a parent at the school gate and then saying “bore da” to your teacher.  This is an example of code switching or task switching.  Code switching is the ability to switch from one language to another depending on who a person is conversing with Trask (1999).  Kamenetz (2016) names these skills as part of the ability the executive function discussed further by Bialystok (2011).
2. Empathy, as bilingual children need to be in tune with which language to use where and to who.  Kamenetz (2016) states that Sorace (no date) says children as young as three are ahead on perspective taking and theory of mind tests.  These are the main components of emotional and social skills.  
3.  Diversity and integration, Kamenetz states that several of the researchers she has worked with said the pupils and parents of non-first language English felt that their language was valued and heard.  
4. Protection against dementia and cognitive decline.  Again, based on Kamenetz research she has found that researchers have speaking more than one language can have a barrier effect against age related dementia. Luk, G. et al. (2011) and Schweizer et al. (2012) agree with Kamentz on this point.
Bialystok (2011) states that studies have shown that bilingual speakers continually outperform their monolingual counterparts on executive control tasks.  Bialystok (2011) conducted three studies with varying age groups of children and her findings concluded that the performance between bilingual and monolingual participants were different.  One of the processes Bialystok (2011) studied was working memory, the results showed that the bilingual children produced quicker reactions.  In all three studies the bilingual children outperformed the monolingual children.  This was particularly highlighted in the tasks that required more controlled attention and effort.  Bialystok (2011) further highlights that three conclusions can be made from the three studies.  First is that bilinguals performed highly in executive control tasks, this can be found throughout all stages across their lifespan.  Secondly performance in nonverbal tasks are expressed by the control benefits traced back to linguistic experiences. The final finding was that when completing tasks where more than one core components of executive control were needed, no one component came out as decisive. 
Costa et al. (2009) agree with Bialystok that bilingual individuals outperform monolingual individuals.  Within Costa et al. (2009) the experiment showed that the bilingual individuals were overall quicker than the monolinguals.  This was shown across the whole experiment quite significantly.  
Both theories from Bialystok and Costa et al indicate that bi-lingual/multi-lingual children become divergent thinkers. Divergent thinkers, have free flowing ideas, they can generate multiple related ideas, think in in non-linear way and have creative quicker working brains. 
Becoming bilingual or multilingual should be started early and there are several reasons for doing this.  Oliver (2008) interviews Dr. Wilder Penfield, O.M., C.M.G.  Within the article Penfield discusses that there are unused areas of the cortex in the brain of a new born child.  These unused areas of the brain are waiting to be used by speech and language.  This part of the brain is located in the dominant hemisphere usually on the left side of the brain.  Penfield had discovered that up until the age of twelve any brain injury to this area would most always affect the speech.  Speech recovery would follow but the transfer of speech function would switch to the non-dominant hemisphere.  After the age of twelve however this transfer would not happen, as the cortex in the non-dominant hemisphere has already been utilised by other brain functions such as perception resulting in the patient permanently losing the power of speech. 
Lenneberg’s (1967) ‘Critical Period Hypothesis’ agrees with Penfield.  Lenneberg suggests that is a critical time for a child to learn a new language easily.  Lenneberg (1965) believes this critical time period would be up to the age of thirteen in Lenneberg’s eyes.  A very similar age to that suggest by Penfield.
Chomsky (1965) says we are born with a ‘Language Acquisition Device’ meaning we are born predisposed with the ability to learn languages.  Chomsky goes further to say that language structure has already been programmed into our brains.  Chomsky believes our slate has already been written on when we are born.  Unlike John Locke (1632-1704) who believed we are all born as a blank slate. 
Vygotsky (1978) agrees with Bruner (1991) that social interaction is very important to child’s learning.  Vygotsky believes the integral component to a child’s learning is the social interaction with peers and adults.  These ‘more knowledgeable others’ help to facilitate meaningful learning and understanding.  This could be in the form of one parent speaking for example English and another significant adult speaking Welsh to the child. Through these interactions in both languages it will support Vygotsky’s ‘zone of proximal development’ facilitating meaningful learning. ZPD is the difference from what children know and what a child can learn through support and guidance.  Bruner (1991) believes in the scaffolding effect where a child will continue to build on what they already know.  This being key to the peer and adults around the children.
Children in the Foundation Phase should acquire and absorb Welsh through a holistic curriculum, through structured play, and through having a specific structured developmental and progressive programme. Language skills learned in one language should support their development of knowledge and skills in another.
							(Welsh Language Development, 2008:7)

Baker (2001) discusses in his book about the best way to educate bi-lingually.  He believes that this is through the immersion technique.  The immersion technique is where the child learns completely bi-lingually.  Baker goes on to explain that there are different levels of immersion.  The first being 100% immersion in the second language reducing to 80% in around three years.  This total immersion technique is usually started at the kindergarten or infant age.  In Wales the Kindergarten is known as the Meithrin and infants is known as the foundation stage.  Within both settings the only language spoken is Welsh.  In Wales they also have a Welsh Curriculum known as the ‘Curriculum Cymraeg.  The Curriculum Cymraeg (Curriculum Cymreig, 2003) was created by the Welsh Government to help pupils to celebrate and understand the unique situation of learning and living in Wales in the twenty first century.  To help them feel their Welshness and belonging to the wider community.  Promoting global citizenship and for pupils to understand the outward facing international Wales.  To achieve this the Curriculum Cymraeg is broken down into five aspects. Linguistic, Historical, Enviromental, Cultural and Economic.
[bookmark: _GoBack]Within the historical aspect the children will lean all about the towns and cities have been shaped by the past.  They will also learn about the economic, political, cultural and social aspects.  The children may learn about the historical past and the Stanford-Binet Scale of Intelligence.  This was a test carried out on monolingual and bilingual children in Wales.  The bilingual children underperformed next to their monolingual counterparts.  This is now believed to be an unfair assessment as the first language Welsh children were tested in English.  English therefore would have been their second language putting them at a slight disadvantage (Brac et al. 2014).  
Learning an English as additional language is still prevalent today.  The UK and Wales have many migrants than immigrate into the country each year.  It is important to remember that the children’s first language might not even be English.  It is vitally important that these children’s cultures are respected and embraced.  The child has a right to an identity UNICEF (1989). 
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