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1 INTRODUCTION

The central theme of this assignment will focus on Assessment for Learning (AfL)
which will concentrate on learning progression throughout a series of learning
opportunities (3 lesson plans) presented within the Appendix of this assignment. The
method of interlinking looks at joining two things, in this case joining two learning
opportunities and helping pupils to develop their skills within these interlinking learning
opportunities. Creating learning opportunities for pupils to further develop skills in
different AoLE'’s allows them to experience different methods of teaching from the
class teacher. These lessons will be aimed at year 6 pupils who are between the ages
of 10 and 11; this class will be of mixed ability, with 10% of the class having learning
differences which will need to be accounted for within the lesson plans. For the lesson
plans, three out of the Six Areas of Learning and Experience (AoLE) recommended
by Professor Graham Donaldson have been chosen. The Six AoLEs include
Expressive Arts, Health & Well-Being, Humanities, Languages, Literacy &
Communication, Mathematics & Numeracy and Science & Technology (Donaldson,
2015). From these six, three had to be selected, namely Humanities, Expressive Arts
and Language, Literacy and Communication. Each of these AoLEs provide different
benefits for pupil learning. For example, Expressive Arts involves a range of media
such as music, film, dance, art and digital media all of which are used within teaching
in order to guide pupils into becoming creative individuals and provide them with the
motivation needed to encourage self-confidence and determination. Furthermore,

within the draft curriculum for Expressive Arts.

The Expressive Arts Area of Learning and Experience will also foster creativity
and critical thinking skills which will aid learners’ capacity to question, make
connections, innovate, solve problems, communicate, collaborate and reflect critically.
These are higher-order skills in demand by employers and essential for learners to

become active twenty-first century citizens.

(Welsh Assembly Government, 20193, p. 3).

Furthermore, when teaching aspects of Humanities, it is important to distinguish which

aspect within Humanities is being taught as it encompasses a wide range of topics
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such as History, Geography, Religious Education and Social and Business Studies.
Humanities can engage pupils in learning about their heritage and culture but allow
them to also learn about other cultures from around the world. The Draft Curriculum

relating to Humanities states that:

...learners will enquire and investigate; evaluate diverse views of the world and
form their own interpretations; engage with issues including sustainability and social
change; and be invited to take social action in response to their learning.

(Welsh Assembly Government, 2019b, p. 3).

The Language, Literacy and Communication AoLE supports learners as they learn
languages such as English and Welsh, providing them with the skills needed to
communicate in their homes and everyday lives. Along with learning languages, pupils
will also engage with literature that can further support their learning within this AoLE.

Also, with the draft curriculum for language, literacy and communication, pupils

... will be encouraged to transfer what they have learned about how languages
work in, for example, Welsh and English to learning and using international languages.
This multilingual approach will ignite learners’ enthusiasm and provide them with a
firm foundation for a lifelong interest in learning subsequent languages and in literature

from Wales and the world.

(Welsh Assembly Government, 2019c, p. 3).

The three lessons based on the AoLE's will follow on as part of a sequence of lessons
based on the theme of Ancient Greece. The previous lesson within this topic focused
on the religious views of the people of Ancient Greece including looking at what religion
the people of Ancient Greece practiced and studying the religious buildings, such as
temples, which were dedicated to Gods and Goddesses. The three lessons which are
the focus of this assignment will follow on from this lesson and will link together with
each of them making clear links to the last learning experience, which enforces cross-
curricular responsibilities. According to the Welsh Assembly Government (2019d, p.

4) the cross-curricular responsibilities involve the inclusion of the Literacy and
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Numeracy Framework along with the Digital Competency Framework. These cross-
curricular responsibilities must be included throughout a pupil's learning and be
integrated with each AoLE wherever and however possible in order to further a pupil’s
understanding and provide them with the most effective and engaging education

throughout their time in primary school and beyond.

2 LITERATURE REVIEW

"Assessment for learning (AfL) is an approach, integrated into teaching and learning,
which creates feedback for students and teachers in order to improve learning and
guide their next steps." (Cambridge Assessment International Education, 2019, p. 1).
On the other hand, Chris Kyriacou (2009, p.98) agrees with the views of Black (2003,
cited in Kyriacou, 2009, p. 98) that the methods used by pupils and teachers, such as
assessment activities, enable them to gain a coherent awareness with reference to
the learning that has taken place and from what source can their future learning
successfully advance. There are many different Assessment for Learning Strategies
that has the ability to be implemented within a lesson to monitor a pupil's progression
within specific subjects. Within this section only a select few of those AfL strategies
will be discussed in detail as they are the most influential throughout all the lesson
plans. "Basketball not ping-pong" (Welsh Assembly Government, 2010, p. 42) is one
of many AfL strategies used to monitor pupil's progression. According to Dylan
William, this AFL strategy involves the teacher moving away from the standard way of
questioning; question, answer and evaluation, instead implementing basketball
questioning which suggests posing a question to the pupils, pausing to allow thinking
time, pounce on one pupil for an answer and the bounce that answer on to another

pupils to evaluate the answer given. (Solution Tree, 2019).

Furthermore, another AfL Strategy included within the lessons will be "KWL/KWLH
grids" (Welsh Assembly Government, 2010, p. 57). According to Al-Shaye (2002, cited
in Alshatti, Watters, and Kidman, 2012) K-W-L was specifically designed to enable
students to identify and activate their own prior knowledge, set their own learning
goals, and have the ability to identify the new knowledge learned. According to
Gardner (2012) prior knowledge is considered to be an influential factor when

considering a pupil's capability to acquire new knowledge. Knowledge construction
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puts emphasis on the process of understanding, eradicating their misunderstanding
and putting priority on their problem solving skills. By allowing pupils to create their
own learning goals for the task gives them the opportunity to have an independent
outlook on the way that they learn, when pupils are given the opportunity to evaluate
their own learning methods and monitor their own progression it enables them to work
towards achieving their learning goals. (Victoria State Government, 2018). A way in
which a pupils can identify new knowledge they have learned is to apply that
knowledge in an authentic context which can show what they have learned using a
method given by the teacher, whether that be through a diagram, an essay, a reading,

a news article or a collection. (Barnes, 2015, p. 253).

In addition to this Peer and Self Assessment is an effective AfL strategy which is used
world wide throughout education. "Peer and self-assessment, where students assess
each other and themselves, can encourage students to take greater responsibility for
the purpose of their learning, for example, by encouraging engagement with
assessment criteria and reflection of their own performance and that of their peers."
(University of Reading, 2019). Peer and Self Assessment has the ability to be used in
a variety of ways, with each each aspect of peer and self assessment giving
educational benefits to the pupils. Self assessment allows pupils to look at their own
work and evaluate what they have achieved, what they have learned and what they
think they could improve upon. Once the pupils have self assessed their own work
they must then give it to another pupil for them to peer assess the work. The peer
assessor must indicate what they like about the pupils work and what could be
improved about the work. By getting peers to assess others work it gives pupils the

encouragement to do their best.

Following on from this the AfL strategy "No hands up" is a strategy | believe is very

beneficial within a classroom.

"Research has found only 30% of the class will actually put their hands ups
consistently (these tend to be the more confident, extravert personality, students who
know the answer). When you introduce “no hands up” every pupil in a class knows
that they may have to provide a comment or answer and not just the eager beavers

who are always first up with the hands."
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(Reducing Anxiety and Increasing Participation with a NO HANDS UP Rule, 2019).

Using no hands up has the ability encourage pupils to talk and according to Vygotsky
(1989) and Bartlett (2001) cited in Aubrey and Riley (2019, p. 59), the no hands up
method means that all the pupils must provide an answer and giving them the
opportunity to all speak, allows them to express their interpretation and understanding.
It also gives the pupils the opportunity to inform the teacher that they don't fully

understand the topic or question being asked.

Exemplars will be a strong aspect of AfL used throughout all the lesson plans. Using
exemplars allows for pupils to see how they should be setting out their work, it also
gives them a chance to see what a good example of work looks like. Exemplar work
can be linked to Skinner's behavioural theory, specifically the positive reinforcement
aspect of the theory. "Positive reinforcement strengthens a behavior by providing a
consequence an individual finds rewarding." (McLeod, 2018). Exemplar work can be
seen as a positive reinforcement as it gives pupils support when completing their work
during class. Skinner used rats to study postitivee reinforcement by placing a rat in
his Skinner Box, which contained a lever. As the rat moved in the box, it would knock
the lever by accident when this was done a small pellet of food would be dropped into
the box. After a while the rat had learned to go straight to the lever in order to get food.
(McLeod, 2018). This is how Skinner developed his theory on positive reinforcement.

De Bono's Six Thinking Hats will also be a valuable AfL strategy within the lesson
plans. the Six Hats are all different colours, and all represent something different. The
hats "represent artificial distinctions in common patterns of thought, helping you and
others involved in the process to adopt different ways of thinking." (De Bono, 2009, p.
2). The colours of the hats and what they represent are as follows: White -
Information/Data needed, Black - Negatives/Risks, Red - Emotions, Blue - Managing
the thinking Process, Green - Ideas and Yellow - Positives/Benefits. Using the hats
within lessons can guide pupils throughout the tasks given and keep them on track

and ensure they don't go off track and keep the same level of thinking throughout.

All AfL strategies can be implemented through formative assessment and summative
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assessment. According to The Glossary of Education Reform (2014a) Formative
assessment discusses an extensive variation of techniques all teachers use to direct
in-process assessments of pupil's knowledge, learning needs, and educational
development throughout the duration of lessons, component, or course. Formative
assessment assists teachers recognise concepts that pupils are finding difficult to
come to terms with, skills they are having trouble obtaining, or educational values they
are yet to succeed in so alterations will be implemented within lessons, pedagogical
methods, and educational provision. Formative Assessment links closely to
educational theorists such as Bruner and Vygotsky. Vygotsky’'s constructivist learning
theory links to formative assessment “Students are seen to develop knowledge and
understanding in a domain over time, not only as individuals but in an interactive social
context, guided by others with greater expertise.” (Tharp & Gallimore, 1991; Vygotsky,
1978; Wenger, 1998 cited in Trumbull and Lash, 2013).

“Summative assessments are used to evaluate student learning, skill acquisition, and
academic achievement at the conclusion of a defined instructional period—typically at
the end of a project, unit, course, semester, program, or school year.” (The Glossary
of Education Reform, 2014b). Summative assessment looks at standardised testing
in schools and has the capability to “inform us about what children have learnt, what
they may be finding difficult and how we need to adjust our teaching to maximise their
learning. Therefore, to be genuinely worthwhile, it is helpful to children if summative

assessments are also interpreted formatively before moving on.” (Dabell, 2018).

3 DISCUSSION OF LESSON PLAN DECISIONS

In this section of the assignment | will be discussing my three lesson plans, which can
be found in the appendix. | chose a theme to base my lesson on which focuses on
Ancient Greece. earlier on in this assignment | mentioned that the three lesson plans
will follow on from a Humanities - Religious Education lesson on the religious view and
buildings of Ancient Greece, within this lesson the pupils will have been research the
religious buildings and views around at that time and comparing them to the religious
views and buildings of their community in this day and age. This lesson has clear links
to on of Donaldson's four purposes, "Ethical, informed citizens who are ready to be
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citizens of Wales and the world." (Donaldson, 2015). There will also be a list of risks
in the lesson plans that can possibly occur during the lesson, with details how to avoid
them, such as, ensure that all wires are safely out of the way, all chairs and table are

far enough apart to ensure no pupil trips etc.

The AoLE | have chosen for the lesson that follows on from the Humanities - Religious
Education is also Humanities, however it focus on the historical side of Humanities.
This AoLE was chosen to further the pupils understanding of Ancient Greece, within
this lesson the pupils will be looking at the different Gods, Goddesses, Myths and
Legends of Ancient Greece which will be linked to one of Donaldson's four purposes
which enable to make pupils "Ambitious, capable learners who are ready to learn
throughout their lives." (Donaldson, 2015). The Learning Objective for this lesson is
to successfully create a fact file for their chosen topic which they must research for
independently. The aspect of Humanities | will be implementing into this lesson is
"Developing an enquiring mind enables learners to explore and investigate the world,
past, present and future, for themselves." (Welsh Assembly Government, 2019b).
Within this | expect the pupils to improve their Literacy and Numeracy Framework skill
of improving their scanning for information skills and understanding while developing
their Digital Competency Framework skills through research whilst using digital
technology. The Learning objective | supplied for this lesson is for the pupils to have
successfully created a Fact File and researched independently, by the end of this
lesson | believe the pupils would have better understanding of fact files and improved
their independent researching skills. For this lesson | decided that the pupils would
best be suited to work independently for this lesson as the decision to choose either a
God, Goddess, Myth or Legend in a group may have cause arguments, by allowing
them to work independently and choose the one they want enables for an argument
free lesson. The lesson allows for the use of technology which will include iPad,
laptops, computers and a non-technology resource - books, these resources were
chosen as they will enable the pupils to research the topic in more depth. The pupils
will have access to teacher-support throughout the entire lesson in the event that they
need sufficient help from the class teacher. In spite of the fact that there are pupils
with learning differences within the class there will be no differentiation for the task.
This lesson shall link closely to the following lesson on Language, Literacy and

Communications.
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The second learning episode will follow on from this and will be focusing on the AoLE
Language, Literacy and Communication. | chose this AoLE as | wanted to help
develop the pupils creativity and imagination through their story writing of their own
Greek Myth or Legend. This lesson will be linked to "Enterprising, creative contributors
who are ready to play a full part in life and work." (Donaldson, 2015). This purpose
connects greatly to the creative aspect | have planned for the lesson. The Learning
Objective for this lesson was for the pupils to use their prior knowledge of Ancient
Greece, which they learned about in Humanities and their creativity skills in order to
create their own Myth or Legends. The aspect of Language, Literacy and
Communication | shall implement throughout this lesson is "Literature fires imagination
and inspires creativity." (Welsh Assembly Government, 2019c). By implementing this
aspect | expect the pupils to significantly improve their literacy skills by imitating
literature they have read or been shown, in their own work. LNF shall be implemented
throughout this lesson, specifically the literacy side of the framework. “Use varied
sentence structures for emphasis and effect.” (Welsh Assembly Government, 2019¢e)
and “Use the full range of punctuation accurately to clarify meaning. (Welsh Assembly
Government, 2019e). The Learning Objective | supplied for this lesson was for the
pupils to write their own Greek Myth or Legend by using their prior knowledge of
Ancient Greece in Humanities, by the end of this lesson | expect the pupils to have
created their own Greek Myth of Legend and | hope they would have greatly improved
on their creative writing during this lesson. For this lesson the pupils were made to
work independently to encourage them all to engage in the creative writing, as getting
them to work in pairs or groups can mean that some pupils take charge and do not
listen to the ideas of the others in their pair or group. By working independently gives
all pupils a chance to think and write creatively. During this lesson the pupils can look
back at previous learning in order to help them write their Myth or Legend. Although
there will be pupils with learning differences again there will be no differentiation for
this lesson. This lesson will also link closely to the following lesson on Expressive
Arts.

The final Learning episode in this sequence of lessons is focusing on the AoLE
Expressive Arts. This AoLE was important continue developing the pupils

understanding of Ancient Greece looking closely at the pottery of the era. This lesson
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links closely to “Enterprising, creative contributors who are ready to play a full part in
life and work.” (Donaldson, 2015) This purpose is same used for Language literacy
and communication above, as this Expressive Arts lesson is also to do with the pupils
being creative through their work. The Learning Objective for this lesson is for the
pupils to be able to produce a design for an Ancient Greek pot (the design must be
linked to their creative stories that they wrote in Language, Literacy and
Communications. This Expressive Arts lesson will link to “Creative work combines
knowledge and skills using the senses, inspiration and imagination.” (Welsh Assembly
Government, 2019a) this is one of the aspects taken from the Expressive Arts draft
curriculum. However, it also links to this aspect from the draft curriculum. “Exploration
through and of the Expressive Arts deepens our artistic knowledge and contributes to
our understanding of identities, cultures and societies.” (Welsh Assembly
Government, 2019a). Within these | expect the pupils to be able to work creatively,
but also focus on the importance of learning about different cultures. There will be no
DCF included within this lesson. There may be elements of LNF, specifically the oracy
section of the literacy side of the framework. “Speak clearly, using formal language,
varying expression, tone and volume, to keep listeners interested.” (Welsh Assembly
Government, 2019e). This target from the LNF framework links to the plenary section
of this lesson where the pupils will be discussing their designs with each other. For
this lesson | chose to have the pupils work in pairs, so they can then get experience
working creatively with a partner and learn to share the work evenly. Looking back on
previous work is essential for this lesson as the pupils will be drawing pictures based
on their Ancient Greek Myth or Legend from the previous lesson on their design for

their pot. Looking back on previous learning will be vital for this lesson.

4 CONCLUSION (400 WORDS)

In conclusion, this assignment focuses on the importance of Assessment for Learning
strategies by looking at literature linking to the AfL strategies mentioned in this
assignment. The introduction looks at explaining the outline of this assignment and
what it will entail. A literature review was required as part of the assignment which
investigates in depth some of the Assessment for Learning Strategies including
Formative and Summative Assessment. During this section the work of Dylan William,
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Welsh Assembly Government, Educational theorist — Vygotsky, etc. The assignment
then gives details on the lesson plans which are found in the appendix, this section
includes how the Areas of Learning & Experience, Literacy & Numeracy Framework,
Digital Competency Framework, the four purposes and the draft curriculum were
integrated into the lesson plans. In Conclusion, | believe this assignment looks at
Assessment Strategies in enormous detail and provides information in regard to how
to encourage pupil development through AfL and their progression through the AoLEs.
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Student-teacher

Rebecca Newton

Class:

6

AoLE or Subject

Humanities

Date:

06/11/19

Lesson Focus:

Ancient Greece — Gods, Goddesses, Myths and Legends.

Meaningful links to
Curriculum

Humanities —

Developing an enquiring mind enables learners to

explore and investigate the world, past, present and

future, for themselves.

Meaningful links to:
Cross Curricular
Responsibilities

ESDGC - Choices and Decisions — The pupils are given
the opportunity to choose what they research and must
decide on the most sufficient way to research that topic.

LNF — Use a range of strategies for finding information,

e.g. skimming for gist, scanning for detail.

DCF — Plan work independently before beginning the

digital task.

YCC - Incidental Welsh will be used throughout the
lesson, to help improve the pupils understanding of the
| language.

Learning Objectives (focus on Learning- use accessible vocabulary):

the teacher.

The pupils will learn to:

e (Create a fact file about their chosen component, whether that be a God, Goddess,

Myth or Legend.
e Work independently to research their chosen component with little guidance from

e | can use a range of stimuli and evidence, including visual, physical and oral
sources, that have been provided for me.
e Select a range of appropriate research methods.




Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Assessment of Pupils’ Learning

Evidence

(What have the learners to say/write/do/produce -
to demonstrate learning)

e Successfully produce a fact file
on a chosen God. Godess,
Myth or Legend

e Use research methods, that

have been provided effectively

and appropriately.

Work independently during

their research.

Exemplars — By giving the children an
example of a fact file is shows them
what their should look like and also
demonstrates to them a good
example of a fact file.

Poker Face — during the questioning
portion of the lesson using poker
face allows the pupils to think for
themselves instead of the teacher
giving away the answer you need
them to say.

Thinking Hats — The pupils will all
have to use their ‘White Hat’ thinking
skills to focus on gaining facts about
their chosen topic. By restricting the
pupils to one of the Six Thinking Hats
the teacher is able to make sure that
they stay on task.

Basketball not ping-pong — By using
this method the teacher is able to
establish whether the pupils are
listening anf paying attention, by
asking multiple pupils they same
question and asking them to evaluate
the previous answer gives the
teacher the opportunity to evaluate
the pupils learning.

Post- it Challenge 2 - The pupils will
use post-it notes to answer different
guestions and ask their own
questions about the topic.
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Trinity Saint David Addysg i Gymru

Lesson Plan Phase 1

rivssoom 1 Yr Athrofa N7

" University of Wales | Institute of Education et o e

¥r Athwots Protessiorns Leamiog Farneehip

Education for Wales byt

Lesson Plan — Step 1 Cynllun Gwers - Cam 1

Student-teacher Rebecca Newton Class: | 6

AoLE or Subject Literature, Literacy and Date: | 06/11/19
Communication |

Lesson Focus: Writing Myths

Meaningful linksto | Language, Literacy and Communication — Literature fires

Curriculum imagination and inspires creativity.

Meaningful links to: | ESDGC — Choices and Decisions — When writing their

Cross Curricular own Myth or Legend they must make their own choices

Responsibilities

effect.

| meaning.

lesson.

and decisions on what happens within the story.
LNF - Use varied sentence structures for emphasis and

Use the full range of punctuation accurately to clarify

YCC — Incidental welsh will be used throughout the

Learning Objectives (focus on Learning- use accessible vocabulary):

The pupils will learn to:

e Use their prior knowledge to create their own Myth or Legend.
e Use their knowledge of Story writing to write their own story.

Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Assessment of Pupils’ Learning

Evidence

(What have the learners to say/write/do/produce —
to demonstrate learning)

e | can use my imagination to
respond to literature and
create my own.

Exemplars — As the teacher | will
create examples of stories to show to
the pupils what a good example of a

| story looks like and gives them ideas ]




| can use my prior knowledge
to create my own Greek Myth
or Legend.

for how to structure their stories.

Tickled Pink/Green for Growth -
Using this strategy throughout the
lesson the the pupils work gets
corrected as they are completing it.

No Hands up — This strategy ensure
that different pupils have the
opportunity to answer.

Peer and Self-assessment - Peer and
Self Assessment is used in this
session to get pupils evaluate their
own and others work.




puaga) 1o
YW e jo ojdwexy e
pJeoqanym
SAIDRIBIU| @
‘Buiddin
Inoyum Ajajes
lem ued uaupjiyd
0s uede asueisip
9jes e aJe Jeyd
pue ssjge} aunsuy e
‘Buiddin
Se Yons juapioe
ue 3sned jJou
0} se uonisod ajes
e Ul pue uoiMpPuUod
pooS ulaie sauM ||y e
‘uorlipuod Supom
poo8 ul pue ajes aJe
ssn|d say3 |je aunsug e

‘llo8em ay3 Inoge 3y

3,uop pue 31| A3y3 JeYyMm SSNISIQ e

‘'uodn

P3]|e2 uaym uoiisanb syl Jamsuy e

‘J9Yoea)l ay3 Ag peau puadsj Jo

Y1Aw 3y3 01 USISI| pue suolNISUl

sJ3yoeal ay) 03 AjJuajul uslsi] e

¢ NoA 1,upip 1BYM

/ é3eyainoge 33| noA pip 1eym
"9)jI| $00| puasds| Jo YlAw e

J0 9idwexa poo3d e jeym teay way
19| 01 s|idnd ay3 03 jjoSem ay3 peay
épuagaT o YA yaaun e

e ydwisne Aw seay 03 sjuem oym
‘puagda Jo AW

399345 JU3IdUY UMO 419y} Suntim

— 8uiop aq |im spdnd ay3 1eym
Suiureldxa Aq uossaj ay3 uiSag

(Bujuaea)
Joud 0}
SYUIE yum)
aseyd
Suluado

{1uawauinbau
A1ajes pue yyesH Suipnpuy)
$324n0S3Yy

(3domawoy
pue JuaLWssasse sAl1ew0) Ul Juawadedua

‘sa18a1e.135 UolIRIIUAIRYIP Suipn(oul- 8104 sidnd)

syse jidnd

(suonsanb Aay

pue sjuiod Suiyseal Asy Suipnppul — 3|0y s, J9yJea] )

sydadsuo) Aay|/ASojopoyIan/soninnoy

swi




SHOOQIOM o

"‘98ueyd p|nod

Aayi 1eym pue uo anosdwi 03 pasu
Asya s8uiya ‘suadaj Jo yrAw ayy
1noqe payi) Asyl 1eym wiay) Sul||9y
yaom sjidnd s1ayjoue ssasse 1aad

"SS9sse
Jaad 01 |1dnd Jayjoue o1 puasdai Jo
YA J12y3 Jo Suluuidaq ayl anis8 03
wiayl yse pue sjidnd ayy jje tayieo

Areud|d

sasninesay|
/saleuoiiq e

SHOOQJOM\ e

"0} paau
Aaya j1 suonsanb sayoeal sseo

3yl se 01 a|qe aq |im sjidnd sy
"SPIOM JUBIRJIP

pui} way) djay o1 pue 3uijjads
yum spidnd ayy djay o3 pajjddns aq
[|IMm sasnunesay) pue saleuoilIq
"puada 40 YA 39345 umo J1ay}
sunum uidaq 03 yJom sapiuewny
J1ay1 asn isnwi sjidnd sy

"M Suile|dwod ase Aayl

3iym xaom sjidnd aya yoayo |jads
‘puadan

10 YIAA 133 Sulanloniys uaym

0} JajaJ 01 Sulyiswos sjidnd ays
3AI3 0] pJeoq ay3 uo |joSem ay3 1nd
"8u|38nu1s aue Aay) 1 saldeuOoDIp
9y3 ul spiom puiy sjidnd ay3 djaH
‘sjidnd ayl 01 adueyssisse

8U1319}}0 WOOISSE]D Y} 3)241D)

Sujusea

210D 73
Supyoeay




Jeiegaomy | Yr Athrofa N\ 7

University of Wales | Institute of Education ety

Y Athofa Proveasianel Laarning Pacnecehip

Trinity Saint David Addysg i Gymru./ Education for Wales =

Lesson Plan Phase 1
Lesson Plan — Step 1 Cynllun Gwers - Cam 1

Student-teacher Rebecca Newton Class: |6

AoLE or Subject Expressive Arts Date: | 06/11/19

Lesson Focus: Making Greek vases

Meaningful linksto | Expressive Arts —

Curriculum Exploration through and of the Expressive Arts deepens

our artistic knowledge and contributes to our
understanding of identities, cultures and societies.
Meaningful links to: | ESDGC — Identity and Culture — The pupils will be

Cross Curricular creating art in the style from a different culture, however
Respansibilities they are able to add their own style to their art.

LNC — Speak clearly, using formal language, varying
expression, tone and volume, to keep listeners interested

YCC — Incidental welsh will be used throughout the
lesson, to help the pupils understanding of the language.

Personal Targets (Linked to QTS and identifed in weekly review)

Learning Objectives (focus on Learning- use accessible vocabulary):

The pupils will learn to:
e Use their work from the previous lesson to help them design a Ancient Greek pot.
e Work in pairs when designing their pot and share the role of designer.




| Success Criteria (clearly linked to each Learning Assessment of Pupils’ Learning

Objective and related to the process and/or product | Evidence
of learning) {What have the learners to say/write/do/produce —
to demonstrate learning)

e | can ask questions to discover | Exemplars — Using exemplars can
how and why creative works model to the pupils what a good

are made and can use my ' example of the work your expecting
knowledge to develop original | from them looks like.
ideas.

e | can explore how the No Hands Up — This strategy ensure
Expressive Arts are used to that different pupils have the

represent, document, share opportunity to answer.

and celebrate the personal,
social and cultural identities Thinking Hats — Using this strategy

found in my community, in ensure that the pupils stay on task
Wales and in the wider world. | throughout the lesson.

Peer and Self-assessment — Peer and
Self Assessment is used in this
session to get pupils evaluate their
own and others work.
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