1600649

Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.
The article discusses how Filipino students learn English as a second language (ESL) or English as a foreign language (EFL). Within the article Bernardo and Gaerlan discuss the psycholinguistic and sociolinguistic approaches to learning ESL or EFL. The article is predominantly about Filipino-English bilinguals and the experiences they have learning ESL. Bilingualism tends to be a topic of debate due to the differing opinions of people and how they define bilingualism. Bot, Lowie and Verspoor (2005) suggested that bilingualism is defined by some as the ability to have full command of two languages, whilst others define bilingualism as having knowledge of another language. The issue with such definitions of bilingualism is that it is not clear what full command of a language is, as even native speakers of a language may not have full command of their language because no one knows all the words of a language (Bot, Lowie and Verspoor, 2005). With such varying opinions on a definition of bilingualism, Bloomfield (1953, cited in Beardsmore, 1986) states that one cannot define a degree of perfection at which a good foreign speaker becomes a bilingual; whilst Baker (2011) states that defining bilingualism is essentially illusive and ultimately impossible.
[bookmark: _GoBack]The article itself is arguably irrelevant to bilingualism within Wales, although there are elements within the article that may lend themselves to the teaching and learning of Welsh in Wales. As the article refers to Filipino students learning ESL or EFL the students motives may differ to the motives of students learning Welsh in English-medium schools. Bernardo and Gaerlan (2011) suggest that the Filipino students may be motivated to learn English as it is an international language and the students may have dreams of travelling to English speaking countries, or they may require English to qualify for certain jobs to advance in professional careers. However, the Welsh language is a minority language and is not spoken across the World outside of Wales, and it may be of little use to students who can speak the language. Jones (1999) supports this as he states that the only natural communities of Welsh speakers are within Wales and Patagonia. Although the Welsh language is therefore unlikely to support students wishing to travel across the world, it is deemed by some employers or local councils within Wales to be an advantage to people wishing to live and work within Wales. The Welsh Government (2017a) support this as they state that some bodies within Wales are already using the Welsh language as the language of internal administration, which in turn increases the demand for employers to possess Welsh language skills. 
Furthermore, in the Philippines Bernardo and Gaerlan (2011) state that some schools have decided to shift the language of instruction from the mother tongue to English; this shift tends to occur in areas where English language skills are perceived to be a means to gaining access to higher education. In comparison with Wales, speaking Welsh is not a means of gaining access to a higher education. In fact higher education in Wales is taught predominantly in English with only a minority of higher education degrees having the option of being taught through the medium of Welsh. This is supported by UCAS (2019) who suggest that there are approximately 500 courses that can be studied partially or entirely through the medium of Welsh across the various universities in Wales. Despite 500 courses sounding positive, Cardiff university offers over 350 courses alone and is only one of eight universities in Wales (UCAS, 2019b). Despite the fact there are less courses being run through the medium of Welsh than in English, Coleg Cymraeg Cenedlaethol (2019) tries to encourage students to study in Welsh by offering them a bursary of up to £3,000 over the period of three years. It is therefore clear that the students in the Philippines may have different motives for learning  ESL or EFL in comparison to students in Wales learning Welsh as a second language. Students in Wales have the motivation financially to study in Welsh but can study in their first language if they wish to, whereas in the Philippines learning ESL or EFL is perceived as a method just to get to higher education. Within the school setting this article is arguably irrelevant as Bernardo (2004, cited in Bernardo and Gaerlan, 2011) states that English has been used as the medium of instruction for most subjects in the Philippines for over one hundred years, despite the majority of Filipinos not speaking English as their first language. In contrast with Wales, where there are 984 English-medium schools but only 455 schools that use the Welsh language as the majority of their instruction for students (StatsWales, 2019a). 
Despite the article discussing Filipino students learning ESL or EFL there are elements of the discussion that are relevant to the learning of Welsh as a second language within Wales. As the article discusses the psycholinguistic perspectives and the sociolinguistic perspectives to learning languages such information may be of relevance to how Welsh can be taught within the English-medium sector. 
The article suggests that the psycholinguistic perspective of learning language is the process of acquiring and constructing knowledge. Furthermore, it suggests that it is not a process that involves memory-based learning or just the reproduction of knowledge and skills (Bransford, Brown & Cocking, 1999; Bruer, 1993 cited in Bernardo and Gaerlan, 2011). However, Skinner’s (1957, cited in Saville-Troike, 2012) behavourist model of learning stresses the notion of habit from a stimulus response method, which emphasizes the use of repetition as part of the audiolingual method approach to teaching. Although this method of teaching was widely practiced across the world, it has been less commonly used since the 1980s (Saville-Troike, 2012). Although, whilst out on teaching practice, this is a method of teaching Welsh as a second language that has been observed. Many teachers lack confidence when teaching Welsh, therefore they use the audiolingual method of teaching as a simple way of creating strong stimulus-response habits for the children to learn Welsh. This method of teaching does not seem to create fluent Welsh speakers, as the children get stuck in a rut of being able to just reproduce learned sentence patterns. Estyn (2013) support this as they state that teachers lack confidence when teaching Welsh and that there is a clear link between the quality of training teachers to teach a second language and its impact on teaching Welsh language development.  To rectify this problem, the Welsh Government has set up an eleven week sabbatical course that offers Welsh-language methodology training to practitioners who need to develop their confidence and terminology to teach Welsh as a second language (Estyn, 2013). Improving teachers Welsh language skills and confidence is an essential aspect to improving the education of Welsh as a second language in Wales. This is supported by Bernardo and Gaerlan (2011) as they state that in the Philippines teachers were models of good English use, therefore ensuring that teachers in Wales are able to model good use of Welsh both inside and out the classroom is important for children to see. The psycholinguistic approach to teaching involves external sources to provide information for the learners to process; teachers, resources and peers can be the source of information that the learners relate to (Bernardo and Gaerlan, 2011). This process therefore identifies that the learners will combine old knowledge with new information to develop an understanding of a second language. However, for this to be successful within the English-medium sector, the quality of the teaching of Welsh as a second language needs to be improved. This has been recognised by the Welsh Government (2017a) who aim to develop a transformational approach to the learning, teaching and assessment of the Welsh language, with the aim of ensuring that all learners will be able to use the Welsh language when they leave school. The success of such an aim is dependent on developing the skills of the workforce (Welsh Government, 2017b). 
The psycholinguistic approach is therefore very similar to the approach used in the English-medium setting for teaching Welsh. Teachers and resources tend to provide the information that they then hope the learners can combine with old knowledge to develop an understanding. Bot, Lowie and Verspoor (2005) support this approach as they say that meaningful input is of crucial importance during the acquisition process.
The sociolinguistic perspectives are very important when it comes to learning a second language and are potentially just as important as the psycholinguistic perspectives. Bernardo and Gaerlan (2011) support this in their research as they state that they are aware of the limitations of focusing on only the cognitive processes related to learning languages.  The article discusses how language exposure at home influences the students learning of ESL or EFL positively. Whilst Bernardo and Gaerlan (2011) state that the Filipino student’s families would switch between languages at home, it remains to be seen whether such support would be comparable within Wales. Despite students in the English-medium setting learning Welsh within school up to the age of sixteen, it is not common for the students to go home and converse in Welsh with their families. It is however important that Welsh is used at home, as the Welsh Government (2012) state that it is unlikely that Welsh will thrive as a community and a social language if it is dependent on the education system alone. To combat this issue the Welsh Government (2012) aim to encourage and support the use of Welsh language within families because learning the language at home naturally is an effective way to become a fluent Welsh speaker. However, Plascrug C.P School have excellent standards in Welsh second language despite less than 1% of their pupils coming from homes where Welsh is the main language (Estyn, 2012). Such standards in Welsh are achieved by the school placing an emphasis on the children taking pride in the language, heritage and culture of the country they live in, whilst there is a strong emphasis on staff attending sabbatical courses to extend their skills in teaching through the medium of Welsh (Estyn, 2012).
The article also suggests that the Filipino students do not consider their wider community to influence their learning of ESL or EFL as their communities are primarily Filipino speaking (Bernardo and Gaerlan (2011). The situation in Wales can therefore be compared to the communities that the Filipino students find themselves in, as the majority of communities that students live in within Wales are English speaking communities. This is supported by StatsWales (2019b) who found that less than 30% of people within Wales can speak Welsh. With so many communities within Wales being English speaking communities it becomes difficult for the Welsh language to grow and thrive. Furthermore, this also limits the opportunities for students in English-medium settings to practice and use Welsh outside of the classroom. This has a detrimental effect on the students learning process, which is supported by Vygotsky’s sociocultural theory (1962, cited in Saville-Troike, 2012) as he suggests that interaction with other people is critical to the learning process. The Welsh Government (2012) further support this as they recognise the need for communities to be more bilingual to enhance and promote the Welsh language. To further enhance the use of the Welsh language in communities the Welsh Government (2012) has identified the community as a strategic area for improvement, they aim to increase the number of social and cultural activities through the medium of Welsh. Whilst the Welsh Government is trying to improve the situation within the communities of Wales, more needs to be done within the school environment to allow children to use Welsh outside of the classroom. Estyn (2017) support this as they say that many schools do not have a clear strategy to promote pupils’ use of Welsh outside the classroom. 
Despite the article referring to the learning of ESL or EFL in the Philippines, the teaching of Welsh as a second language in Wales can be impacted positively by the informative information relating to the psycholinguistic and the sociolinguistic perspectives from the article. Wales can learn that the English-medium sector needs to ensure that teachers are able to teach Welsh as a second language confidently and are able to converse in Welsh around the school, as teachers are an input of information for children as well as models of good use of language (Bernardo and Gaerlan, 2011). This is further supported by Donaldson (2015) as he states that teachers and school leaders are aware of the significant shortcomings in the Welsh language skills of the workforce and their knowledge of second language teaching methodology. Another key aspect from the article that Wales can relate to is the importance of teachers promoting the use of Welsh outside of the classroom in a social context. This is supported by Vygotsky (cited in Saville-Troike, 2012) as he states that interaction with others is the essential genesis of language. Donaldson (2015) also supports this as he states that planning to allow young people to use Welsh outside of the classroom can instil positives attitudes within them, allowing them to see that the there is a social and cultural world associated with Welsh.
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