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Part 1
According to the Additional Learning Needs and Educational Tribunal (Wales) Act 2018, a person, up to the age of twenty-five, is considered to have an Additional Learning Need (ALN) if they have a ‘learning difficulty or disability’ which means that they require ‘additional learning provision’ which includes in further and higher education institutions. Additionally, the Equality Act 2010 considers a person disabled if they have a ‘substantial’ meaning more than minor or ‘long term’ meaning more than one year physical or mental impairment.
Welsh Government (2021) in The Additional Learning Needs Code for Wales under the 2018 ALN Act therefore considers learners who fall into the definitions above and puts their individual wishes and needs at the centre of any support planning to help each student reach their full potential. This places requirements on governing bodies of further educational settings to give due regard to this guidance to support their own students, this includes providing advice, resolving disagreements, providing advocacy, deciding whether the student has an ALN and if so, preparing, planning, and reviewing such students through such means as an Independent Development Plan (IDP). The code also recommends that any other educational setting who fall outside of the bodies listed should also consider using the guidance too.
 Considering meeting with the needs of the Act above, University of Wales Trinity Saint David (UWTSD) in relation to students with ALN and disability have developed a Strategic Equality Plan (University of Wales Trinity Saint David, 2020-2024) for all practicing at the University to follow. The Plan states that the University shows a commitment to inclusivity by supporting all students to succeed through removing barriers that those with protected characteristics, of which disability is one, face so that all students can feel valued and respected. The plan recognises that disabled students are not achieving as well academically as students who do not possess the same protected characteristics as them and are working in collaboration with these students to improve aspects such as access to support and learning materials to offer a more inclusive teaching and learning environment. UCAS (2022) say that listening to students in this way is the best way to create positive change and highlight that over 60% of disabled students in their report had an expectation that the academic and pastoral support for students with a disability will be good at university. However, they also state that this collaboration with students needs to start early, on student application to ensure the correct support is in place right from the very beginning of their studies.
Additionally, working in this way with students will also ensure the University are putting student well- being at the heart of their practice, which also sees UWTSD committing to and meeting with the seven well- being goals of The Wellbeing of Future Generations (Wales) Act 2015. This act puts duties on public bodies like UWTSD to consider the impact of its actions on the people of Wales, therefore creating an environment that promotes inclusion and equality helps to create ‘a more equal Wales’ which in turn then ensures the institution meets with the other well-being goals too. Furthermore, working in this way ensures the University is adhering to The Equality Act 2010 which puts duties on education providers to make reasonable adjustments to aid disabled students in their educational studies. 
However, according to Bunbury (2019) The Equality Act follows the medical model of disability and by seeing students as needing adjustments to enable participation makes these students feel more inferior and discriminated against, as it highlights their dependency. Bunbury continues to say that educational institutions should be working towards supporting a social model of disability where people’s impairments are not what makes them disabled it is the barriers that are within society that hinders their participation and that we should be removing these barriers to create an equal society. Retief and Letsosa (2018) supports this view and say it is societal change that is needed not adjustments.
Positively, UWTSD (2020-2024) strategic Equity Plan shows itself to be supportive of the social model and says the university prides itself on removing barriers for all students' equal access and therefore participation in their studies.
[bookmark: _Int_5WdKUWge][bookmark: _Int_24GKDpNp] According to Gravells and Simpson (2012) a PCET (Post Compulsory Education and Training) teacher would be adhering to legislation and institutional policy by practicing inclusivity and valuing equality and diversity. Students within a PCET classroom will all be different and recognising that each student is an individual with different abilities and experiences and challenging any discrimination will help all students to reach their full potential. Gravells and Simpson continue to say that this can be done through following the teaching and learning cycle which promotes equality and diversity at every point. Firstly, identifying individual's needs, then ensuring the teachers planning is responsive to those needs by facilitating suitable teaching styles and approaches to suit and adapting these when needed and collaborating with others to ensure consistency for all students across their studies. Gregson et al. (2020) support this view and say it is a teacher's responsibility within adult education to ensure each student's individual background, experience and ability is valued and recognised to provide each student with equal access to learning opportunities. This is done by considering each learners needs and adhering to legislative and institutional policy requirements, carrying this out will ensure that each student learns in an environment that is respectful and considers their well- being. Beard (2018) argues that based on Dewey's theory of experiential learning, a post-modern take on this would be to extend this theory to include an adults students view of their experience and therefore by providing an inclusive environment teachers give their students a sense of belonging which results in positive experiences which are conducive to student learning and achievement. Furthermore, practicing in this way would ensure teachers are meeting with Welsh Government (2017) professional standards including Demonstrating commitment to learners, their learning, safety and well-being. Value and promote diversity, equality of opportunity and inclusion. Demonstrate dignity, courtesy and respect towards others. Plan and deliver effective learning, teaching ad assessment and build positive and collaborative relationships. 










Part 2
Support Statement for Megan.
Megan is an 18-year-old student wishing to embark on the Early Years Education and Care degree at UWTSD. Megan has stated that she struggles with her anxiety, t finding it hard to speak up and mix with others. According to Mental Health Foundation (2022) 50% of mental health conditions are established in childhood by the age of fourteen, however a considerable proportion of these children have not received any early intervention to help them with these conditions. World Health Organisation (WHO) (2021) say that the ignorance to addressing these issues early on can lead to the inability to reach their full potential in adolescence and adulthood including difficulties in their education and social exclusion. WHO further add that environments that can induce pressure and stress like educational settings can amplify feelings of anxiety and that a protective educational and community environment are essential to lower the risk of worsening of the mental health condition to aid with educational and social attainment.
[bookmark: _Int_Xt4bIWZe]Within UWTSD all staff must adhere to the Strategic Plan (2023- 2025) which says all staff at the university must show a commitment to the well-being of everyone and this includes removing barriers to participation for all students, putting them first and offering support regardless of their ability, background or circumstances to provide them with an education that will help them to achieve their full educational potential. In this instance I would suggest that Megan look to gain support through the Universities Student Services (UWTSD, 2023). Here Megan can access well-being support, which includes counselling, well-being advice and mental health mentoring as well as access to self- help resources. Megan has been told she can access this support through a support request form. Student Services will also then formulate a specialised plan detailing the support that she needs after assessing the impact her needs could have on her studies and will consult with teaching staff to ensure the correct support and strategies are in place. Strategies that may help within the classroom are small group work activities where Megan does not have to speak in front of the whole class but has a chance to mix with a small group of students or opportunities to anonymously post her answers on a whiteboard or using a digital collaborative tool. Small group work can encourage participation and learning. However, to encourage more interaction and public speaking skills the PCET teacher may consider mixing the group members from time to time to stimulate discussion and ensure the same person is not the dominant speaker of the group all the time. (Race and Pickford,2008).
Megan also stated that she struggles to concentrate in class and that past teachers have suggested this could be due to dyslexia. According to the British Dyslexia Association (no date) dyslexia can have a significant impact on someone's education and that it does not only affect a student's capability to read and write but can affect a student's ability to process information. Firstly, I have suggested to Megan that she contact Student Services (UWTSD, 2023) learning support department where they could enable her to have an assessment and a diagnosis for her dyslexia. Following this they can continue to support her through study skills support. Teaching staff could support Megan with assistive technologies such as read aloud and dictate functions within word to help if any problems with reading and writing (Reece and Walker, 2009). Furthermore, teaching staff to support Megan’s issues with concentration could repeat instructions, break down information or activities into smaller parts, using technology give Megan the PowerPoints or work beforehand, build in more short breaks to give time for movement and give more time for completion of tasks or assessment. Having both academic and pastoral support results in a much more positive learning environment for students and can result in higher academic success. (Williams, Kirk and Bewley, 2020).










Support Statement for Dafydd.
Dafydd is a future student on the Early Years Education and Care degree at UWTSD. Dafydd has stated that he has Cerebral Palsy and is partially sighted. He struggles with tiredness and notetaking due to issues with his arm. However, he would like to retain his level of independence even though he will be living away from home.
It is important to remember that all students with disabilities will experience different symptoms of the same disability. However, according to the Cerebral Palsy Alliance Research Foundation (2018) it can present in weaknesses within the limbs and an impairment of sight and therefore students must put a lot of effort into movements and so this can result in tiredness. Further to this Imms, Reddihugh and Kavanagh (2021) state that students with Cerebral palsy are more likely to need to live at home than their non-disabled peers and so significant effort is needed to support these students and to remove the barriers to enable them to live independently. 
 In line with UWTSD Policy Statement on the Admission of Disabled Students (UWTSD, no date) which states they will fully support disabled students to access higher education in line with the Equality Act 2010, the Universities student services have a service for disabled students department (UWTSD, 2023). Dafydd has been signposted here. Here Dafydd can have an appointment with a Disability Advisor who can assess his needs and any concerns he has through their Needs Assessment Protocol Policy (UWTSD, no date). The University will if Dafydd is happy to disclose his disability, commit to supporting him to participate inclusively in his studies and life whilst attending UWTSD. This support will include assisting him to apply for financial assistance through the disabled student allowance and will work collaboratively with all the departments within the university to support him with his needs and complying with his wishes to remain independent. This includes working with the accommodation office to ensure he has suitable accommodation and therefore the ability to live on his own. This also is supportive of Maslow's theory (2020) who says that to fulfil one's full potential one must have their basic needs met one of which is shelter. Learning support on receipt of Dafydd’s disabled student allowance will then ensure any aids or study skill support he may need, or adjustments made are carried out.
Gravells and Simpson (2012) say as a teacher, within the classroom the teacher must speak to the student and build a rapport and discuss with the students what they would like help with, which you could also communicate to student support, such as large print or specialist computer programmes such as for note taking for Dafydd’s visual impairment and arm weakness. The teacher must ensure the environment is comfortable and he has enough room to move around with ease. They continue to say letting Dafydd know you are happy that he has disclosed his disability and encouraging him to take the support that is available to him is best practice. Furthermore, reassuring him that all support given will be inclusive and will work towards allowing him to be as independent as possible. 

This will also ensure that the teacher is adhering to Welsh Government (2017) Professional Standards such as Demonstrating commitment to learners, their learning, safety and well-being; Valuing and promoting diversity, equality of opportunity and inclusion: Demonstrating dignity, courtesy and respect towards others; Planning and delivering effective learning, teaching and assessment; Building positive and collaborative relationships and Enabling learners to share responsibility for their own learning and assessment.













Support statement for Alys
Alys has been studying the Early Years Care and Education degree at UWTSD for a year and has just started on her second year of study but has discovered she is pregnant. She wishes to continue with her studies and would like some support from the university in doing this up until the birth and then returning afterwards.
Macnab (2021) says that being pregnant whilst at university can present challenges. Firstly, especially if a full-time student coping financially can be hard, there is the cost of equipment and clothes needed for the up-and-coming arrival which can also cause stress. Furthermore, sometimes attending lectures can be hard due to planned appointments and unplanned health issues related with pregnancy.
[bookmark: _Int_DLwLonyJ]According to citizens advice (2023) The Equality Act 2010 protections covering pregnancy and maternity in the workplace have been extended to cover students within education which says that you cannot be discriminated against or treated unfairly because you are pregnant, have given birth or are breast feeding. In accordance with the Equality Act 2010, UWTSD (no date) in their Student, Pregnancy, Maternity, Paternity and Adoption Leave Policy state that students who become pregnant should not be treated unfairly, discriminated against or have barriers in their way to succeeding in their studies. They state that their aim is to treat pregnant students with as much flexibility as possible and ensure their health and well-being is always looked after, which will include risk assessments to assess their suitability to perform certain tasks. 
 UWTSD policy continues to say that by disclosing her pregnancy to staff has ensured that Alys will get the support that she needs, those that need to know she is pregnant will be the only ones that will know. The head of the discipline in this case in the Early Years department will need to discuss Alys's pregnancy with her and assess what her needs will be. They then must formulate a plan which shall detail any arrangements that need to be put in place including a date of return to study after the birth. Furthermore, the teacher must set up regular meetings with Alys to check in and assess if the support arrangements put in place are still working. 
After the baby has been born, Alys must inform the academic discipline when she plans to return so a timetable can be scheduled for her that still accommodates her needs.
Alys has also been directed to UWTSD (2023) Student Services where they can help with financial issues and direct her to bursaries that she could be eligible for, any academic support that she may need and well-being support which are free services available to her through her studies.
[bookmark: _Int_Ge6U9uSz]Putting this support into place ensures that Welsh Government (2017) professional standards are met such as, demonstrating commitment to learners, their learning, safety and well-being, valuing and promoting diversity, equality of opportunity and inclusion, demonstrating dignity, courtesy and respect towards others and building positive and collaborative relationships.
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