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Introduction:
This essay will look at my experience of supervising a fellow youth and community student. The essay will be broken down into five individual reflective accounts that will focus on my approach to supervision, methods of addressing issues and will examine areas for future development. 

Reflection 1:

What Happened?
The first meeting of supervision with a fellow student took place at the university campus in a comfortable room that the supervisor and the supervisee were both familiar with. The supervisee was punctual, prepared, and enthusiastic about starting the supervision process. The meeting entailed planning practical arrangements such as suitable times, dates and venues for future supervision sessions to take place as well as deciding how we would both like supervision to be structured and what type of supervision was required by the supervisee (Sapin, 2013). 
The supervisee and I discussed setting boundaries to establish a common ground that would enable the supervisee and supervisor’s relationship to develop and prosper for the duration of supervision (Sapin, 2013).
During the supervision, the supervisee asked if they could send me their previous reflective journals via email, for me to read and see if there were ways for these to be improved upon as they felt their method and reflective practice could be enhanced. 


What was I thinking and feeling?
I was feeling positive about meeting the supervisee as they were known to me prior to me supervising them. I did not have any feelings of awkwardness or anxiety before the supervision session began, that I may have felt if the supervisee was unknown to me. This made me feel more confident in my supervision skills, especially as it was the first time I had experienced being a supervisor.
I was pleased that the supervisee was punctual, prepared and seemed happy to be starting the process of supervision with me. I felt it helped that the supervision was held in an informal approach, and that we were both in agreement about practical arrangements and setting boundaries. I was also pleased that the supervisee had offered to send me their reflective journals from their previous year’s studies, for me to read and discuss at the next supervision session. I felt happy that the supervising session went well and looked forward to the next session.

What sense can I make of the situation?

Given that the supervisee is a level 5 student, they are familiar with the supervision processes from their previous year studying youth and community and receiving supervision in the past. Hence, their consideration of punctuality and preparedness  came as no surprise to me.
The relationship I had previously established with the supervisee not only made myself feel more at ease, it also enabled the supervisee to go straight into detail on their experiences and concerns and made them feel more comfortable in discussing these in detail. This was probably due to the supervision sessions having a more informal approach, that enabled both to feel at ease with one another. According to Sapin (2013), a formal agenda is not always necessary, by establishing a structure for the supervision sessions can inspire focused and beneficial discussions.

What would I have done differently?
The experience of being a supervisor to a fellow student this year was new to me and brought me out of my comfort zone. However, since the supervisee was already known to me, I felt the whole process of supervision was slightly easier, with regards to feeling more confident and relaxed whilst in the supervision session.
Had the supervisee not been known to me would have made the supervision session slightly different, in that I believe I may have been less comfortable, confident and relaxed with someone unknown to me. However, I would have maintained the same professional qualities that is expected of a supervisor, to be understanding, supportive, empathic, kind, considerate, patient and an active listener that would therefore deepen the relationship between the supervisee and myself (Rogers 1967 cited in Smith, 2001). 


Reflection 2:

What Happened?

The supervisee and I discussed the reflective journals that the supervisee had sent to me via email a few days ahead of the second supervision session. The supervisee and I discussed Kolb (1975 cited in Sapin, 2013) and Gibbs’ (1988 cited in Sapin, 2013) reflective cycles, and how these cycles of reflection provide the supervisee with an in-depth look into their observations and analysis and are recommended to use when writing reflective journals. I suggested the supervisee use either one of these reflective cycles for their reflective journals in the future as they provide clarity for the reader and make it easier for the supervisee to breakdown the experience by using headings such as What happened? What was I thinking and feeling? What sense can I make of the situation? What would I have done differently? 


What was I thinking and feeling?
I was pleased that the supervisee had sent their previous reflective journals for me to read ahead of our next supervision. This indicated to me the professionalism of the supervisee with regards to planning in preparation for their next supervision session. I was feeling very pleased with how supervision was proceeding due to the supervisees positive approach and attitude when I made recommendations for future reflective journals. However, I felt that the supervisee may not have had adequate advice and support on how to write reflective accounts in their supervision from the previous year. 

What sense can I make of the situation?
After reading the supervisees reflective journals from the previous year, I noticed that they had not used Kolb (1975 cited in Sapin, 2013) or Gibbs (1988 cited in Sapin, 2013) reflective cycles. Through discussion with the supervisee it was clear that they were familiar with Kolb (1975 cited in Sapin, 2013) and Gibbs (1988 cited in Sapin, 2013) reflective cycles, but had not fully understood how to use these effectively.
I can only assume that the supervisees previous supervisor may not have provided the supervisee with adequate educational support on how to reflect effectively, by not addressing the need of the supervisee and breaking it down for them to have a clearer understanding. Although supervision is described by Cristian and Kitto (1987 cited in Herman, 2012) as a relationship and working practice where advise is not given, more that the supervisee is able to investigate their situation and enable them to reach their own decisions. I worked to inspire reflective practice by giving an example and breaking down the method in to an easy to understand way, for the supervisee to work on in their own time for future reflections. 
According to Sapin (2013), supervision sessions may provide some direction on how to address certain assignments and tasks, recommendations for future reading and research that will enable the supervisee to evaluate their learning (Sapin, 2013).  

What would I have done differently?
As a supervisor I trust that I provided the supervisee with the correct recommendations regarding using Kolb (1975 cited in Sapin, 2013) or Gibbs (1988 cited in Sapin, 2013) for their reflective journals, as well as my suggestion of ways to structure their reflective journals that would provide clearer clarity for the reader and enable the supervisee to evaluate their experiences. I feel that I addressed their educational need and developed their understanding of how to effectively reflect well and would not have done anything differently.

Reflection 3:

What Happened?
The supervisee and I discussed their work placement and some of the difficulties they were experiencing while working there. Due to my knowing the supervisees work placement gave me a greater insight into some of the challenges they were facing.
The supervisee stated that they needed to plan and facilitate a variety of activities for young people at their work placement and were finding this challenging. This was partly due to the supervisee’s confidence as well as the lack of young people’s participation in some of the activities the supervisee had previously planned and facilitated. I recommended that the supervisee reflect on what the young people had participated in in the past, and devised some interactive art and craft activities that would be suitable for the young people’s age range, needs and interests that the supervisee could utilize and adjust to what the supervisee felt was suitable and practicable.

What was I thinking and feeling?
Although last year I was in a completely different context of youth work from that of where the supervisee was working this year, I was however in a similar situation at my work placement where I found it extremely challenging to gain young people’s participation in some of the activities I had planned and facilitated. I could therefore completely understand and empathise with the supervisees concerns with regards to the lack of young people’s interest and participation. I believe this predicament can make one feel quite demoralised and could sense this was on the supervisees mind.


What sense can I make of the situation?
I could understand and appreciate some of the challenging issues the supervisee was experiencing and recognise that this is all part of youth work. There are going to be times when working with young people that, for whatever reasons of their own, young people will not want to participate or show an interest in some activities on offer, and this is to be expected as the young people’s interests are diverse and their participation is voluntary (Learning and Skills Improvement Service, 2012). 

What would I have done differently? 
As I had inspired the supervisee to reflect on their experience and devise new fun and engaging activities rather than simply giving them session plans and ideas, I would not have done anything differently. 

Reflection 4:

What Happened? 
During the Covid-19 pandemic lockdown, supervision arrangements were changed quite drastically due to the closure of the university. I had contacted the supervisee to make alternative arrangements for supervision to take place via video call, using the contact details they had provided me with during the first supervision meeting. The supervisee was accommodating and between us we decided to continue with future supervisions via video calls. We initially planned the time and date for the next supervision to take place that was convenient for the both of us and agreed to continue planning for each supervision this way. 

The supervisee was still living on campus at this time as they were confined to 2 weeks of isolation as a precautionary measure, due to one of their housemates having symptoms of what may have been related to the Covid-19 virus. The supervision lasted almost two hours, due to the supervisee and I discussing the unprecedented situation the whole world was now dealing with, as well as the supervisee being a little anxious about their studies and their living conditions at the time. The supervisee was rapidly running out of essentials such as food and cleaning products among other things, and due to the confinement of their room were unable to shop for the items they needed. The supervisee had hoped to be going back home to their parents just before one of their housemates fell ill, and unfortunately the supervisee was left with no other option than to stay at their student accommodation on the university campus. This situation had made the supervisee feel demoralised and lonely, hence most of the supervision session was spent attending their emotional needs as well as ensuring that they were addressing their mental health and well-being.
I offered for the supervisee to contact me at any time they chose to if they felt they needed someone to talk to for emotional support and reassurance, regardless of the supervision set times and dates prearranged. I also suggested that the supervisee contact their lecturers if they felt they needed support and advice regarding their assignments and approaching submission deadlines.

What was I thinking and feeling?
I felt concerned for the supervisee’s mental health and well-being, as they were having to spend two weeks isolating in their room on campus and this was obviously a very lonely and challenging time for them. Especially since some of their housemates had already gone home to their parents prior to the University lockdown. The only other housemate who the supervisee was now sharing the accommodation with was unwell and in self-isolation, which left the supervisee with no one to interact with in an unprecedented stressful time. I felt empathy for the supervisee and actively listened to their worries and concerns and was happy to be able to support their emotional well-being as I could only imagine how isolated and lonely, they must have felt during this stressful time. 


What sense can I make of the situation?
As a supervisor, parent and fellow human being, I felt it was vital to ensure that the supervisee was coping with their mental health and well-being, as studying at university can be quite stressful, especially when alone, self-isolating for two weeks, with the added stresses of the Covid-19 pandemic, whilst being away from family and friends. Having considered how their basic needs of food and shelter was being affected (Maslow, no date), it is therefore not surprising that the supervisee was finding it hard to concentrate and be motivated regarding their studies. As a supervisor I felt it was important to show support and encouragement to help the supervisee through the hard and challenging experience rather than leaving them to face their struggles on their own (Hawkins and Shohet, 1989 cited in Smith, 2013). By paying attention to what is being expressed about their feelings and experiences, verbally or non-verbally, has helped me as a supervisor and enabled me to understand certain circumstances to see the bigger picture (Sapin, 2013).

What would I have done differently?
I do not believe I could have done things differently in this unprecedented situation, as supervision could only take place via video calling and there were no other alternatives and the supervisee being in desperate need of emotional support and reassurance. I ensured that the supervisee knew that they were supported and could contact me when and if they felt they needed to for advice regarding their studies as well as for emotional support if they felt they needed to. If this situation were to arise again, I would do exactly as I had done in ensuring that the supervisees mental health and well-being was in check and not affecting them or their studies. 

Reflection 5:

What Happened?
I contacted the supervisee to arrange the next supervision and were told by them that they had moved out of their student accommodation and were now living back home with their parents. The supervisee stated that they were feeling much better with regards to their mental health and well-being, now being at home with their family. The supervisee stated that they felt less demoralised and more confident and consequently able to concentrate on their assignments and deadlines that were approaching. The supervisee mentioned their Fieldwork Portfolio and asked for advice on how to complete the Matrix section. I recommended they reflect on their activities and overall experience on placement and use the National Occupational Standards for Youth Work (Learning and Skills Improvement Services, 2012) to check whether they had matched the criteria. I advised the supervisee not to leave this section to the last minute, due to it taking longer than they may expect it to, as reflection on their youth work practice may require some time, which they were slowly running out of. I ran through some examples with the supervisee, to give them some incentive and assist their understanding on how to complete the Matrix section. The supervisee was pleased with my explanation and stated they would continue to complete the Matrix on their own once the supervision session had ended. 
We also touched upon the current pandemic situation and how it was affecting our personal lives as well as mental and emotional health, as I wanted to ensure that their studies, with regards to assignments and reaching submission deadlines, was not negatively affected. The supervisee mentioned that they had concerns for their future studies with regards to the current lockdown at the university and could only hope that the pandemic situation would hopefully be over by September 2020, and they could then resume to some normality with regards to attending university lectures.  .

What was I thinking and feeling?
I was very pleased and felt a sense of relief for the supervisee now that they were back home with their family and able to interact face to face with others after spending almost two weeks in self-isolation.
I could see and hear in the voice of the supervisee how much happier and relaxed they were to be back home. That made me very happy to hear and I felt less concerned for their mental health and well-being as I could see the improvement for myself.
I felt pleased that the supervisee felt more motivated and less demoralised and was happy that the supervisee had asked me for advice regarding the Matrix section of their Fieldwork Portfolio, as it can be complicated and challenging to fill in. 

What sense can I make of the situation?
I could appreciate how much better the supervisee was feeling due to being home with their family, that alone had made a huge difference to the supervisee’s general well-being, and although the supervisee voiced how much better they were feeling, I had noticed an improvement straight away in the supervisees body language. This improvement in the supervisees well-being seemed to me to have contributed to reignite their resilience and self-esteem. The supervisee, as stated by Riopel (2019), had the ability to function and carry on whilst experiencing a difficult and unprecedented situation.
I provided some supportive assistance in explaining the National Occupational Standards Matrix to the supervisee, as a way of encouraging and developing their knowledge and understanding, enabling them to complete this section on their own through reflection and analysis.

What would I have done differently?
As the role of a supervisor is to encourage the supervisee to recognise their own learning achievements and is part of the progression of supervision (Sapin, 2013). I believe that I could not have done more than I did, especially given that we were still unable to meet physically due to the pandemic still being at large. 
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