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                                               LESSON PLAN

	TOPIC: Pro & Elite Sport
	CLASS: Level 6 PCET


	DATE: 30/10/2018
	LENGTH OF LESSON: 45 Mins
	NO IN CLASS: 6

	ABILITY/SPECIAL EDUCATIONAL NEEDS: N/A



	AIM OF LESSON: To understand the difference in education aims of British Football academies and American College’s.




	LEARNING OBJECTIVES – 
· Learners should be able to understand the structure of a Premier League football club.
· Compare the Premier League education system to the USA College system.
· Identify positives and negatives in both systems. 











	PREVIOUS KNOWLEDGE:	Expected knowledge is minimal.




	ANTICIPATED DIFFICULTIES:
Time management 


	RESOURCES/EQUIPMENT REQUIRED:
A PC with access to PowerPoint.
Learners will need to find articles on their smartphones so WiFi connection will be needed.



	HEALTH & SAFETY:
Health and Safety protocols will be adhered to.











	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)


Design and plan learning activities and programmes of study (A1), teach and support learning (A2), assess and give feedback to learners (A3), develop effective learning environments and approaches to student support and guidance (A4), engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices (A5).

LO1: Reviewing current Premier League club structures (K1), delivered using PowerPoint(K2). 
LO2: Students comparing PL education to USA College systems with the use of smart phones (K4 & K5).

Respect individual learners and diverse learning communities (V1), promote participation in higher education and equality of opportunity for learners (V2), use evidence-informed approaches and the outcomes from research (V3). 
















	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:



Tackling Poverty and Social Exclusion is a European Commission and Welsh Government commitment which will focus on actions to create employment and progression opportunities and will help people to access those opportunities. And the key Tackling Poverty CCT objectives for the ESF programmes in Wales are:
  The creation of jobs and growth providing employment opportunities for those who are out of work; 
 Tackling barriers to employment such as poor skills, lack of childcare or limited transport options, helping more people to access employment opportunities; and 
 Focussing on growth, aligned with skills development interventions, enabling those experiencing in-work poverty to access more highly- skilled, better paid jobs (The Welsh Government, 2018).

This CCT will be embedded in the lesson by encouraging communication skills & team work during the group task.
Groups will work as a team to find research on their chosen subject. 
Groups will then present their findings to the classroom and compare both findings. 
 
































LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION






DEVELOPMENT




















PLENARY / CONCLUSION















	Learning Objectives 



Learners should be able to understand the structure of a Premier League football club.
















Compare the Premier League education system to the USA College system identifying positives and negatives in both systems.











	PowerPoint




PowerPoint













Collaborative learning & individual reading/research. 

Presenting group findings.


	2 Minutes 



15 Minutes












18 Minutes

10 Minutes






	ASSESSMENT STRATEGIES USED (WHEN and HOW):

Questioning – ‘What were your group findings?’, ‘what are the positives and negatives of each education system?’(LO3).

Formative assessment – Learners present their group findings to the other group. The information presented will represent their understanding of the topic. 














	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Class conclusion & recap of learning objectives provided the class with a refresh of information learnt.
Short bullet points on the PowerPoint kept the class engaged as I was elaborating and asking class questions a lot more.  


Ensure lesson plan is provided to assessor pre-lesson.

Use more visuals in the PowerPoint to aid class engagement. 
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Introduction 
The following paper will include an academic critique of a lesson presented by myself on the 30th of October 2018. The lesson plan highlighted the need for a variety of contemporary pedagogies which is said to allow and encourage learning through authentic real-world contexts, carrying out projects from beginning to end, and solving problems as they arise, all of which constitute powerful learning strategies (Scott, 2015). Another requirement was an appropriate cross-cutting enhancement theme which can connect programme content across disciplinary boundaries; enrich the curriculum without overloading it through the introduction of additional teaching subjects; and facilitate interdisciplinary thinking and collaborative learning (International Bureau of Education, 2018).
The lesson was based on the Professional & Elite section of the sport industry and the aim was for learners to understand the difference in education aims within British football academies and American College’s, the objectives were as follows;
· Learners should be able to understand the structure of a Premier League football club.
· Compare the Premier League education system to the USA College system.
· Identify positives and negatives of both systems.

This module also focused on peer-to-peer learning which is said to be an instructional model that advances student achievement through active learning in a peer-led workshop (Gafney & Varma-Nelson, 2008). The following critique will include a description of the experience of working within a peer-led workshop, how it affected my micro teach and also how it differed to the previous micro teach.
Gibbs’ (1988) Reflective Cycle (see Figure 1 in Appendices) encourages you to think systematically about the phases of an experience or activity (Oxford Brookes University, 2018), in this instance the experience is the micro teach. The Reflective Cycle is made up of six sections which are as follows;
1. Description of the event – (What happened?)
2. Feelings – (What were you thinking and feeling?)
3. Evaluation – (What was good and bad about the experience?)
4. Analysis – (What sense can you make of the situation?)
5. Conclusion – (What else could you have done?)
6. Action Plan – (If it arose again, what would you do?)
These six sections will be included within the critical evaluation and highlighted when in use. 
Critique 
The Planning Process
Following my first teach on the 26th of September 2018 I had set myself targets and highlighted areas to take into consideration for this micro teach in order to continuously improve my teaching skills and also to improve the learning of the classroom. One of those areas for consideration, PowerPoint slide content, came into play in the early stages of the planning process and I make the decision to take a different path compared to the previous lesson. Instead of filling the PowerPoint slides with large portions of information and reading them aloud, I decided to insert small bullet points within the slides and using my knowledge on the subject to explain the points, engage with the class and also to take the opportunity to question the class on their prior knowledge. Gürer (2013) states that there is a significant correlation between classroom engagement and student success and also Özcan (2010) points out that classroom engagement can be increased by using open ended questions (Sever, Ulubey, Toraman, & Türe, 2014). 
During my work placement I have observed that both large portions of information and small bullet points can have a positive effect on the classroom but it all depends on the level of the classroom. For example, in the level 4 FD Sports Development and Management class, the lecturer provides large portions of information in slides as discussions and engagement from the students can be low. Also students are then able to access and look back over the PowerPoints whilst writing their assignment. This can help students find further resources and information a lot easier in their first year of university education. 
Whilst observing level 5 BA Sport Management I have noticed there is a lot more engagement from the students, this means there is an opportunity to use bullet points on PowerPoint presentations and encourage classroom discussions, group research tasks and also group presentations. 
The ability to plan and adapt to each group can ensure students don’t miss out on important information and leave lectures with the feeling that they have learnt something. 

The ‘Future Considerations’ section of my previous critique included a quote from Cliff Atkinson regarding the link between fear and unpreparedness. Cliff stated that “fear often comes from speakers not being comfortable with their story, themselves, or their level of preparedness. You remove the elements that create fear by securing a strong story, extending your personality through the story, and rehearsing thoroughly along the way.” (Atkinson, 2011). Following this quote I had stated that future lessons would be rehearsed in the hope of improving the flow of the lesson and to be a confident figure at the front of the class. 
Anthony Haynes (2007) explained that without planning, you may find you are able to get by or even produce an adequate lesson, but you will not be teaching with maximum effect. Planning and rehearsing prior to the lesson gave a peace of mind that I would teach with maximum effect, a feeling I did not have prior to the first micro teach. Before the lesson I knew what information the students needed, what information the students needed to feedback and also how successful the task would be, all of these requirements would help reach the aim and objectives. 
A target for improvement from my previous assignment was to focus on my lesson plan and provide much more detail and although I had gone through the process of planning and rehearsing my lesson, which had a significant positive effect on my lesson, I failed to provide a written lesson plan for my peers to assess pre-lesson. Writing a lesson plan involves integrating content, adopting methods of teaching, stating materials and planning assessment (Kammanee, 2001) and because the plan had not been made available for my peers, who were assessing my planning and preparation as well as the lesson itself, they were unsure of these requirements. Jantarach and Soontornwipast (2018) highlights the importance of novice and student teachers, who have little experience in teaching, learning how to lesson plan due to the fact lesson planning reaffirms quality in teaching and learning achievements because all teaching and subject-matter components are included in a plan and its implementation enables students to learn. Therefore, a consideration going forward can be continue learning how to design an effective lesson plan and to ensure it is available for peers to view pre-lesson. 
Peer-to-Peer Micro Teach
The following section will include the description, feelings, evaluation, and analysis sections of the Gibbs Reflective Cycle (1988).
As stated in the introduction, peer-to peer learning is said to be an instructional model that advances student achievement through active learning in a peer-led workshop (Gafney & Varma-Nelson, 2008). In this instance, our peer-led workshop included 6 students who specialised in a wide range of subjects so prior knowledge on our own subject was assumed to be minimal but this encouraged the group to work together to complete tasks, provide group discussions and also to evaluate the lesson and teacher once they had finished. This is known as collaborative learning and it is highlighted, in an article written by Batty and Sinclair (2014), as a skill gained in peer-to-peer learning. The article states that peer-to-peer learning is nowadays firmly embedded in the undergraduate teaching context, understood as a way of enhancing the experience of both students (encouraging collaborative learning and building independent skills, for example) and staff (offering flexible teaching methods and a means of implementing innovative assessment, for example) (Batty & Sinclair, 2014).
As stated in the above paragraph, peer-to-peer learning can enhance the students’ collaborative learning and independent skills. These skills are enhanced and incorporated within the cross-cutting themes The Welsh Government are focusing on such as Equal Opportunities and Gender Mainstreaming, Sustainable Development and Tackling Poverty and Social Exclusion (The Welsh Government, 2018). Skills are enhanced without instructing the students to do so, it enriches the curriculum without overloading it through the introduction of additional teaching subjects and facilitates interdisciplinary thinking and collaborative learning (International Bureau of Education, 2018). 
Cross-cutting themes were a requirement for this micro teach and the theme embedded in my lesson was Tackling Poverty and Social Exclusion through the use of communication skills and team work. The Welsh Government (2018) explains that Tackling Poverty and Social Exclusion is a European Commission and Welsh Government commitment which will focus on actions to create employment and progression opportunities and will help people to access those opportunities. And the key Tackling Poverty CCT objectives for the ESF programmes in Wales are:
  The creation of jobs and growth providing employment opportunities for those who are out of work; 
 Tackling barriers to employment such as poor skills, lack of childcare or limited transport options, helping more people to access employment opportunities; and 
 Focussing on growth, aligned with skills development interventions, enabling those experiencing in-work poverty to access more highly- skilled, better paid jobs (The Welsh Government, 2018).
Considering the aspects that make up employability, Yorke and Knight (2004) identify three areas: personal qualities, such as self-confidence, independence and stress tolerance; core skills, including numeracy, language skills and global awareness; and process skills, such as problem-solving, team-working and applying subject understanding (Martin & McCabe, 2007).  
In order to tackle these barriers and enhance the classrooms employability skills I set the group a research task which was linked to the information given during the lecture and also linked to the objectives set. The group were told to split themselves into two even groups, one group focussing on the British Academy System and the other group focussing on the Student – Athlete System of the United States of America, and to complete the task objectives that were written on the PowerPoint. The objectives were; 
· Research the Academy & Student – Athlete systems identifying key points. (Focus on the education & the opportunities it gives players post release/graduation.)
· Present your findings with positives and negatives of each system.
Students were first able to communicate with each other in order to split themselves into two even groups and deciding which group was going to research each education system. It could even be argued that, although a very simple task, students were also using numeracy skills to split themselves evenly. 
Secondly students worked as a team whilst researching their set education system. During this time people worked individually to find journals, articles and other forms of research and then had discussions about their findings with their group. 
Finally, groups were asked to present their findings to the whole class, comparing the two education systems and also highlighting the positives and negatives of each system. At this point students are applying subject understanding as they are taking the information given during the lesson, finding further research and completing the task by presenting their findings to the rest of the class. Although the group is small, students may be improving their self-confidence by presenting their findings to the rest of the group. 
Although prior to the lesson I felt nervous about teaching a football related lesson to a group of female students who made it clear they were not sports fans, I got the impression that the lesson was enjoyable and the students were happy with the new knowledge they had gained about the systems within British football academies, American college systems and the education provided to each individual within these systems. 
Conclusion and Future Considerations
This section will include the conclusion and action plan sections of Gibbs Reflective Cycle (1988). 
Whilst reflecting on the lesson and reviewing the feedback from my peers I come to the conclusion that I had successfully reached the targets that I had set in the previous critique. In a review of four decades of goal-setting research, Locke and Latham (2006, p. 265) explained that compared to vague, easy goals (e.g., “Do your best”), specific, challenging goals boost performance by stating “so long as a person is committed to the goal, has the requisite ability to attain it, and does not have conflicting goals, there is a positive, linear relationship between goal difficulty and task performance.” (Ordonez, Schweitzer, Galinsky, & Bazerman, 2009).
Kathy Ganske (2017) explained that closure is a component of planning and teaching that we can’t afford to leave out so in comparison to the last micro teach, this lesson concluded with a recap of the lesson aim and objectives and questions to ensure the students had in fact learned new information during the PowerPoint and task.  
I feel positive about the way the lesson flowed in comparison to Septembers micro teach. This may be due to the fact it was well planned and rehearsed and I get the impression that future lessons will continue to improve as my time within this course goes on. 

Upon receiving feedback the group explained that more visuals, this could have improved the students learning further. It is suggested by Georgiana Chisiu (2013) that visuals such as photographs, videos, graphs and other visual aids can improve engagement and improve learning as visual instruments can not only attract the student, but also present complicated pieces of technical information in an easy to understand way. In order to continue improving the students learning experience, my first future consideration will be to include more visuals. These visuals may be simple photographs, gifs or emergent technologies that were utilized in some of the September teaches such as YouTube, Kahoot or Sway.
I am always happy to receive positive feedback but my peers provided such little criticism and targets for improvement it leaves me in an unfortunate situation as I am unable to find ways to improve my teaching further. In order to continue improving I must look to be critical of myself and find ways to improve. One criticism, which was highlighted within the main body of this critique, was the fact that I did not provide my peers with the lesson plan that I had designed. Also, in the feedback from my previous assignment, it was stated that my lesson plan was in need of much more detail, therefore, a consideration going forward can be continue learning how to design an effective lesson plan and to ensure it is available for peers to view pre-lesson.
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Figure 1: Gibbs’ Reflective Cycle (1988)
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[Education within the Professional Development Phase (UK)

The Elite Player Performance Plan (EPPP) was released in 2012 as a long term strategy with
the i of producing more and better home grown players around the country. The Premer
League highiights the four key functions which are prioritsed within the plan and a brief
description o their sims, which o the following: () Games Programme - Premier League 2,
Professional Development League 2, Under-21 Premier League Cup and Premier League
International Cup, and the Undier-18 Premier League and U18 Professional Development:
League 2, help tobridge the gap rom youth footblltothe rigours of senior competitions on
the international and domestic stages. (i) Education - The Premier League aims to provide
world-cass education vianspirational and nnovative teaching, wihich develops educationally
rounded people through the delivery of a holistic approach. (i) Coaching - Developing a
world-leading youth coach fraternity is 2 key part of the EPPP, which the Premier League
implements viaa range o coach development programmes. () lite Performance - Always
strving o find innovative and effective ways to enhance the production of more and better
home-grown players, the Premier League have implemented a range of programmes to aid
and inform player recritment, development and transiion through Foundation, Youth

Development and Professional Development phases (The Premier League, 2016)

One of the EPPP's first educational requirements for academies is to employ a Head of
Education who will lead the Education Programme and report to the Academy Manager, the
delivery of such Education Programme differs from each Phase within the academies and

each category academy.

Within the Professional Development Phase, players who are signed to a category 1 or 2
academy must be educated within the training ground as the academy must have the
necessary infrastructure to enable the delivery of a formal education programme. The EPPP
explains that “This approach envisages the delivery of the Formal Education components at
the training ground in purpose built facilities and as part of an integrated flexible weekly
programme which complements and supports the Coaching Programme . Delivering the
Education Programme in this way will provide maximurn flexibiity allowing coaches to flex
and stretch the Coaching Programme to suit the particular needs of ach player.” (Premier

League, 2011)
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Category 3 and 4 academies are not required to provide formal education programmes at
their training ground. Alternatively, the club may choose to educate their players off st at
local school or college. The EPPP requires The Head of Education to: “ensure that s flexible
an Education Programme as possible can be created in partnership with a school /college o

that coaches can gain access to the required time for coaching ” (Premier League, 2011).

Research conducted by Blgts, C, & Smith, A_(2009) found that the number and kind of
aualifications players were studying varied between clubs and within and between the
different leagues, hough the BTEC National Certfcate (114 players) or National Diploma (82
players) were the most common qualifications provided for players. Other qualifications,
such a5 an AS- or Alevel (three and five players, respectively), were considerably less
common and just four players reported studying for additionsl qualifications (A-Level, AS-

Level, and GCSE) outside of the formal educational programmes on offer at clubs.
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Education and Sport within the USA
Student-athletes within the USA aim to play college sports after their time in high school and
also aim to succeed in receiving a scholarship which runs up a bill of more than $2.7 bilion a
year for Division I and If colleges NCAA, 2017). These scholarships cover student-athletes
tuition fees, accommodation and also academic supplies. Although college sports are
broadcast on the likes of ESPN & Fox and the teams aim to be as successful as possible, the
eligibility to be accepted into college teams and to continue to play relies heavily on the

student-athletes’ academic resuls.

“The National Collegiate Athletic Association (NCAA) is an organisation within the USA which
focusses on the success of athletes within the colleges around the country. Their strategic
plan highlights their core purpose which is: “to govern competition in a fai, safe, equitable
‘and sportsmanlike manner, and to integrate intercollegiate athletics into higher education so
that the educational experience of the student-athlete is paramount.” (NCAA, 2004).In order
to become a student-athlete within an American college, there are multiple academic
requirements to be met to ensure students succeed in college education. The NCAA website
has multiple resources which highlight the requirements that athletes must reach in order to
practice and glay, allsgs sports during their time in education and to receive an athietic

scholarship.

If these academic requirements are not met, then the student-athletes are limited to what
sporting activities they can take part in during their first academic year. For example, if
student-sthletes do not meet the Division | standards, they may not be elgible to play n their
firstyear at college. If the student-athletes qualify as an ‘academic redshirt they may practice
with their college team during their first year. To ualify as a redshirt they must meet the
following academic standards: () Complete 16 core courses; and (i) earn an SAT combined
score or ACT sum score matching your core-course GPA (minimum 2.000) on the Division |

Sliding scale for students enrolling on or after Aug. 1, 2016 (NCAA Eligibiliy Centre, 2016).

Once the student-athlete s enrolled in ther chosen college they must learn to balance their
‘academicife with their athletic ife which can be a very difficult task. In an advice document
provided by Cornell University named Successful Student Athletes the writer states “Athletes

have to use the same discipline they use in their sports to ensure that they use the time
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available to them between classes and before and after practice and competitions to
complete their assignments and prepare for exams.” (Cornell University) Finding ths balance
can teach a young student-athlete many holistic skils such as goal setting, time management
‘and relationship building with peers or faculty staff. Although some student-athletes find this
balance with ease, it s not the same story for al. Tis point is highlighted in the report, Why
Student Athletes Continue to Fail by Daniel Oppenheimer of UCLA. The report highlights that
although the NCAA nsists it is concerned about student-athletes’ academic growth and
success, the academic side of college ife sometimes comes second to the athletic side and,
in some cases, colleges have even been investigated for academic fraud for holding 'no show’
classes when student-athletes are graded for classes they did not attend. Oppenheimer
writes “Student-athietes tend to take casier classes and get lower grades than non-athietes.
This s not only true for schools from power conferences in big-money sports, it has been
observed in Division I iberal arts colleges and vy League schools, neither of which even offer
athletic scholarships. It’s tempting to believe that student athletes care only about their
sport, and not about their schoohwork.” (Oppenheimer, 2015). Oppenheimer’s co-author,
Sara Exghinsen, believes that many student-athietes want to excel in their academic studies

but worry about their team mates being judgemental towards them so they study less.
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