





ECAD6008: Professional and Pedagogic Studies: Leading the Learning: what, how and why am I teaching?

Word count Part 2: 3339
Georgia Cox 
2004047








	Targedau/ 
Targets 
	Sut rdych wedi gweithio ar hwn/ how you have worked on this 
	Ceir enghraifft ar/ an example can be found on

	Improve referencing 
	Following the university guidelines, I have used the reference guide to support me writing my in-text citations and reference list. 
	I have printed out the reference guide, where throughout this assignment I have followed the steps to ensure that I have referenced my citations Harvard style following the guidelines. 

	Engage with wider reading
	Following this feedback, I have used the University library for a number of different books and articles relating to this assignment specification. 

I have used the reading list of this assignment, finding the books within the University facilities as well as using the online library more often too.
	Within my reference list, I have used a wide range of books from the module reading list and made use of the online moodle library.



	Professional Experience Template 1
	Assessment   

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	As part of a bridging test and share day, we were required to test two different AfL strategies in our teaching practice. After engaging with literature and one being a previous target from a mentor, I decided to focus on the strategies of think, pair, share and peer and self-assessment. Once testing out the strategies, before the bridging share day we were required to evaluate the strategies regarding if they helped aid pupil progress and if they were to be effective within our practice.

Moreover, when referring to the QTS Teaching standards, I need to confidently show my understanding of the purpose and practices for assessment. Which focuses on the pedagogy: refining.



	What have you learned?
	To date, there has been a wide range of literature identifying the important aspects to self and peer assessment. It has been reported that by learners assessing their own work or the work of others can support learners to develop their understanding of learning objectives and success criteria.

As a result of these findings, I decided to trail this form of assessment within the classroom. The learners were currently deepening their knowledge and understanding on what a good newspaper headline looks like, creating their own storyline for a newspaper based on an incident which had occurred within their local community. Furthermore, at the end of the lesson learners were able to come back together on the carpet after completing their own headline. Participating in a self and peer assessment sharing their headlines with their peers.

The second AfL strategy I focused on was think. Pair, share. Research has shown that ‘think, pair, share’ enables learners to take ownership of their own learning. The three-step strategy ensures that no learners are left out of the discussion where learners get to think about their ideas before participating in a class discussion (TeacherVisionSatff,2021). This AfL strategy was used during the introduction of my lesson, where I had asked learners a question on a storyline from the local community. Learners had a few minutes to think about and write down some ideas before sharing it with the person they were sat next too, before having a class discussion.

As a result of testing these forms of assessments, I was then able to evaluate what went well, and how could I improve for net time. Through testing and engaging with research I had identified that learners had more independence in learning. Learners were able to discuss their strengths in their work, were able to refer to the success criteria which was created as a class to identify improvements. Not only this, through peer assessment, learners were able to gain a greater yet different perspective on their headlines by the feedback of their peers. However, I discovered that it starting to become very repetitive.

Moreover, a previous target which was identified in my teaching practice was to introduce think, pair, share into my lesson plans. Once testing the assessment strategy out, I felt that it had encouraged all learners to participate and promote critical thinking within the lesson. I discovered that learners were able to deepen their learning and understand the ideas and views from their peers’ perspectives. 

	What next?
	As a result of my findings during the share day, and continuously using these strategies in my practice, finding ways to improve them. Since last evaluated I have now implemented the use of class screen into my teaching. It shows a live timer on the interactive whiteboard to show learners how much time they have left to think and share ideas. Furthermore, I have investigated different ways I can use self and peer-assessment using engaging with literature such as the use of the traffic light system, self-marking, emoji faces. Which have been effective yet simple forms of peer and self-assessment.

However, as part of feedback from my mentor, we have both agreed to develop my practice even further. It would be beneficial to explore in greater depth the use of in the moment feedback and what strategies work best in a variety of situations. 





	Professional Experience Template 2
	Blended learning 

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	During Pte1, I had planned a science and technology lesson on exploring objects and materials using different senses, introducing the idea of describing materials by their properties.  

During a module which we had studied before going out onto placement, we explored the use of outdoor learning and the impact it can have on pupil progress. This motivated me to research further into the benefits of outdoor learning and the impact it has on not only emotional well-being of learners but cognitive development too.  

Moreover, when referring to the QTS Standards, as a student teacher I need to show my extensive knowledge of relevant pedagogies and employ a wide range teaching approaches in my practice.  

	What have you learned?
	Pedagogy is at the heart of the curriculum, whereby implementing the principles into my practice enabled me to support the learners in realising the four purposes (Welsh Government 2021) 
 
To build on previous knowledge, the learners were asked to work collaboratively in their small groups to categorise materials into different properties which we had previously looked at in our last session using two hula hoops to represent a Venn diagram. Before being introduced into natural and man-made materials. Learners then were asked to rearrange their Venn diagram into natural materials and man-made. 
 
Furthermore, I had then employed outdoor learning to the lesson which promoted critical-thinking and challenge for the learners. It involved learners going outside around their school ground to identify man-made and natural materials. Before categorising them into a table by drawing the object and labelling them.  
 
Research has shown that by learners taking the learning outdoors can lead to high levels of engagement and confidence. Exploring and enhancing their skills to become ambitious capable earners who can connect with the natural world helping to develop resilience (Welsh Government, 2009).

In addition, From the experience, I identified that by providing the learners the chance to go outdoors showed learners were able to develop on their curiosity skills and develop their social skills. Research by Learning through Landscapes (2022) has been able to find similar findings to this. Stating that it builds on curiosity and confidence.  


	What next?
	I will adapt this experience into the future by providing more opportunities to take learning outdoors.  
Through modules, trailing this experience and the overall outcome of it. I have been able to see the impact of implementing the pedagogical principles in planning to support learners to become ambitious, capable learners who can connect and apply their knowledge who have the confidence to start to become aware of their planet and the world around them.  

For future practice, I will continue to implement a broad repertoire of approaches into my teaching practice such as outdoor learning.  
The experience has enabled me to have a deeper understanding on how the outdoor environment is ideal for experimental learning, where it provides unique opportunities for learners to move around and support holistic development in a child.  





















	Professional Experience Template 3
	Real-life context 

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	As a student teacher, I need to demonstrate an extensive understanding of the use of real-life contexts for learning. This involves these authentic contexts being provided as a natural part of a learner's experience of learning. The intended outcomes of this experience were to make learning in the classroom more meaningful for the learners and help spark engagement and motivation for learners where they will be gaining knowledge about important issues in their community and the world around them (National Research Council, 2000). 

Secondly, this experience helps to prepare learners to play a full part in life and are ready to be citizens of Wales and the world around them. During this experience, learners were to engage with contemporary issues based on their knowledge and values of Black History and influential black people and the impact they made on the world and the lives of others. Where learners were to understand and exercise their human and democratic responsibilities and rights. 

Furthermore, according to Estyn (2021), schools need to provide more opportunities for pupils to learn about local, Welsh, and Black, Asian, and Minority Ethnic history and culture, including how different communities have contributed to Wales and the world. During this experience, the theme topic in my BA3 placement was 'power'. Learners were asked on their initial thoughts of the word 'power' and as a class, we created a brainstorm of ideas around the topic. Learners brought up the idea of power of freedom, speech and looking into different rights. From these ideas learners brainstormed different ideas on powerful people who have made the biggest impact on the world.

This led onto the first lesson looking into Martin Luther King. Learners had an immersive day on the celebrations of Martin Luther King. The day involved learners taking part in several enriched activities. Learners were to complete 4 missions (mission sheet provided in evidence). First activity being a focus group activity called 'Boats'. Learners were to create a non-chronological report of information, pictures and snippets of information based on Martin Luther King, information was scattered around the room where the group of learners took it in turns within their groups to 'row' to information, where they would have one minute to gather information (skimming and scanning technique).  before 'rowing' back to their group to share the information. The following activity involved each group creating a collaborative picture collage using different art resources, where learners worked as a team to put the collage together. Other activities involved learners reading Martin's most famous speech 'I have a dream and annotating and highlighting key features following the progression of looking into other significant black people who have made an impact on the world and the lives of others. 

As part of pupil voice, learners chose several people they wanted to investigate. These people included Rosa Parks, Betty Campbell, Marcus Rashford, Jesse Owens, Bob Marley, Mohammad Ali, and Barack Obama. Learners were to get into groups and choose 3 of influential people they feel has made the biggest impact on the world and the lives of others before narrowing it down to one individual and justify why they chose the final person. Learners were to create a one-page profile on their chosen person and could present it in a way of their choice. 

Learners highlighted they wanted to look further into Rosa Parks, therefore, an immersive cross-curricular morning was spent looking at Rosa Parks and Black history. This involved learners using mathematical knowledge, literacy, creative skills and oracy skills to show their knowledge and understanding of the role Rosa Parks had on the world and the lives of others. 


	What have you learned?
	Estyn (2020) has identified the need for schools to provide more opportunities for learners to learn about local, Welsh and Black history and culture, including how different communities have contributed to Wales and around the world. 

Through this experience I have been able to identify the importance of promoting more teaching and learning about Black History. Exposing the learners to diversity will allow learners to feel more confident using their voices and support them to understand the power of speech and the impact it can have on our country and the lives of others. Through this experience, I was able to have a deeper understanding how teaching an important topic like Black History leads to stronger engagement from learners. Learners feel more connected to real-life contemporary issues such as anti-racism, and the sense of belongingness that no matter where we live or who we are, everyone should be treated equally. A lesson I have learnt from this experience, is to continue to teach important contemporary issues such as Black History within my teaching practice. 

The learner's work was shared and celebrated on Twitter for all the parents to see and work was displayed. The work presented on Twitter was recognised by the United Black Library and Neath Port Talbot Education Support Officer Tracy Hazel. The work and lesson plans will be shared to peers in university and shared with future schools and colleagues.  


	What next?
	Actions I will take in my future practice will involve me continuing to implement Black History into my teaching practice. Not only that, but I will also continue to develop a deepened understanding of how Black History can be implemented into the Curriculum and discovering effective ways of teaching the subject into future classes. 

Within the QTS Standard, Pedagogy, it identifies the importance for teachers to implement real-life context in their practice. This involves enhancing learner's cultural, linguistic, and religious experiences. The resources created for the lessons, and online materials used will be placed on my OneDrive where they will be shared and used for future practice. 







	Professional Experience Template 4
	Cross-curricular learning 

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	The current Thema of the term is ‘power’, where learning has been building up on previous lessons relating to Martin Luther King Jr. The learners chose to explore other significant black people who have made an impact on the world and the lives of others. Specifically, developing a deeper knowledge and understanding of Rosa Parks and the impact she had relating to the ‘Bus Boycott’ which was acknowledged during the Martin Luther King Jr immersive day.

The lesson involved a full morning of cross-curricular tasks and challenges, such as math's, expressive arts, language and literacy and humanities. The challenge sheet which is attached to the evidence shows the range of individual tasks, group work and guided tasks the learners had engaged with and skills which the learners had used to deepen their knowledge and understanding of black history.
Learners were placed in mixed ability groups rotating around the different challenges which were planned across the six different areas of learning and experience. 

Additionally, in the QTS Standards the experience will focus on the pedagogy: advancing, focusing on cross curricular themes which take place within my lesson plan. I have chosen to link this experience to this strand as it shows my development of allow learners to build on their own vision of learning, where from this lesson, learners have been able to become more creative and have developed more meaningful learners through these different areas of learning moving onto other significant black people who have made an impact on the world. Learners are becoming ethical, informed citizens who engage with contemporary issues based upon their current knowledge and by exercising their human and democratic responsibilities. 



	What have you learned?
	Through this experience and background research I have been able to identify the importance of cross-curricular learning within lesson planning, that planning lessons which encourage several skills to be implemented encourages deeper thinking and gets learners more engaged within the lesson. According to the Welsh Government (2021), by implementing a cross-curricular approach in your lessons, offering a broad and balanced approach across the different AoLe's enables learners to make new links in their learning and apply those new skills to new situations and to more complex issues they could experience in the future. 

Similarly, theory has shown that by planning a lesson across the curriculum, encourages learners to want to learn more (PlanBee, 2021; Welsh Government, 2020). When relating this finding to my practice, from the lesson, learners were able to activate their prior knowledge and identify other influential black people who have impacted the world. This led on to the next lesson, where as a class we had brainstormed a wide range of people who the learners wanted to focus on. (Brainstorm is attached to this evidence).

In addition, similar findings are found in Howard Gardner’s theory of multiple intelligence. Gardner implies that there are eight different intelligences we have, these include: visual, logical-mathematical, and linguistic. No two learners think the same way, where research has implied where planning cross-curricular lessons which meet the different concepts of intelligence can encourage better practice to meet the needs of different types of learners. Robert Sternberg (2020) proposes similar findings implying that there are three different types of intelligence: practical, creative and analytical. Therefore, when planning my lesson across the curricular I was sceptical about these approaches. 


	What next?
	From this experience, learning naturally progressed onto learners wanting to explore other significant black people who have made an impact on the world and the lives of others.

For the future, I will adapt and experiment with this QTS strand to explore other ways I can implement cross-curricular in my planning and practice. This will involve me doing research, looking at ESYTN to identify ways schools have incorporated cross curricular into their planning and deepen my knowledge and understanding of methods in which I could use to not only meet the diverse needs of learners but relating back to theory to develop the multiple intelligences.

Moreover, I will continue to deepen my knowledge and understanding on the experience, exploring different ways I can implement a cross curricular approach to my planning. To do this, I have been reading into two books one called ‘Power up your pedagogy’ and a book by an author called Jonathan Barnes ‘Applying Cross-curricular approaches Creatively’. 




This paper will critically reflect on my progress in planning, preparing and strategies I use to incorporate specific pedagogical principles which had been mentioned previously in part 1. Following my experiences with the mentioned pedagogical principles, I have decided to focus part 2 of this assignment on real-life context and assessment for learning (AfL). Reflective practice is widely recognized as a key principle of the teaching and learning process (Harford and MacRuaric, 2008). Likewise, Blumberg (2016) suggests that reflection has the ability to deepen teachers’ understanding on a specific target and furthers professional development. The ability of a teacher to reflect is emphasized throughout the Professional Standards for Teaching and Leadership (PTSL) which highlights the importance of teachers improving their knowledge and understanding, showing reflection for professional growth, improving strategies and teaching techniques to occur. Therefore, this section of the assignment will involve me identifying areas of development within my practice, exploring different strategies and approaches I could use for my next steps in my development. 
Firstly, this section of the assignment will focus on the area of implementing real-life context into my practice. I have chosen to focus on real-life context due to a previous target I received last year during placement. Which was to explore and identify other ways I can incorporate real-life context into my planning, to develop my practice even further. Grigg and Lewis (2016, pp.23-30) suggest real-life context can be defined as learning which deepens learners’ knowledge on their heritage and natural environment through firsthand experiences. There is a large volume of published studies describing the role of real-life context, several of these studies investigating the impact of incorporating this approach into teaching and how to engage learners (ESTYN, 2019; Grigg and Hughes, 2013; Galbraith,2013). Studies identified learners could become aware that they belong to a wider community and enrich their knowledge and understanding about the world around them if teachers were to implement this pedagogical principle into their practice (Eltoft, 2018). Moreover, this assignment provides a critical insight into the different strategies that can be used to incorporate this teaching approach into practice such as out of class learning, the use of technology, and student-led learning and evaluating them using literature.
 
Taking learning outside of the classroom
Recent studies have seemed to identify that opportunities outside the classroom are highly valued, implying out-of-classroom learning could develop new or improved skills, reinforce positive behaviors, and provide greater understanding of enquiry-based research (Cremin and Arthur,2014). Griggs and Lewis (2016) suggest that providing out-of-class experiences to learners could contribute significantly to a learner’s personal growth and social awareness. For example, learners acquire listening and social awareness skills to learn outdoors (Garfath-Cox,2010). This definition is similar to that found in (Ofsted, 2008), who suggests that learners could demonstrate courage and gain confidence in handling new situations and interacting with people outside of their friendship groups. It is apparent that theorist Johann Heinrich Pestalozzi supports the idea of active learning, he believed in the importance of allowing learners room for spontaneity and freedom outdoors to generate their own curiosity and develop their skills (Horlacher, 2011). For instance, possible out-of-classroom sites I could implement and plan in my future lessons could include museums, theatres, sacred places, wilderness areas and community-based work (Beames, et al, 2012). However, Beames (2012) lacks detail in weighing out the overall impact and limitations this strategy could have within my practice.
On the other hand, Cremin and Arthur (2014) challenges the ideas of Heinrich and Beames, arguing that there are a number of challenges to providing out-of-classroom learning opportunities like those mentioned. Including managing the behavior of children, funding and staffing could be a possible limitation as well as health and safety concerns. These findings could suggest that organizing trips and out-of-classroom learning can be time consuming, where similar venues to those mentioned previously involve cost that could potentially need to be contributed by parents, who might not always be in the position to do so. This indicates that taking learners out of school involves organizing other adult support such as fundraising where time would be needed to not only organize the trip but to organize fund raising events too. Furthermore, when relating these findings to my practice, Austin (2007) implies if I was to organize my time wisely, and organize fundraising opportunities beforehand, could eliminate these implications occurring within my practice. 

Bringing real-life context into the classroom
Arthur et al (2006) presents a differing argument stating that bringing the real-world into the classroom could be another approach to providing authentic contexts for learning, which I have briefly explored during my last placement. For example, the use of guest speakers, and introducing news and other aspects of the community into the classroom. 
In recent years, there has been an increasing interest in the use of bringing guest speakers into the classroom, a strategy which I briefly incorporated in my practice during my previous placement, involving a parent coming into class during a lesson to speak about Chinese New Year. Studies by Bransford et al (2005) suggest bringing in guest speakers to the classroom environment, could deepen learners’ knowledge, engaging learners with the world of work. These findings imply that by providing guest speakers such as police officers, engineers, athletes, or story writers could aspire learners into different career paths they could be interested in the future and supporting learners to be ready to be citizens of Wales and the World (Welsh Government, 2022). However, Nash (2023) identifies possible limitations to bringing the community into the classroom such as lack of space if the classroom was to be small, unfamiliar faces which could potentially mean behaviour in children could change and may incur in expenses to bring the community into school. From these findings, a way I could incorporate this strategy into my practice is potentially engaging parents in their children’s learning and having them come in to speak about their jobs, meaning this could eradicate expenses, engage parents within their children’s learning and bringing local jobs into the classroom. 

The use of technology
On the other hand, these findings contrast with that of Stroupe (2014), who suggests that the use of technology can be considered as an effective approach to teaching and learning where learners could feel more connected to the world. One of the most influential accounts of digital learning comes from Seymour Papert (1994) who stated that “we have to think of terms of what will make children fall in love with learning”. Moreover, the mathematician suggested that learning through the use of a computer could support learners to think and learn independently. Together these studies indicate that if a teacher, was to implement the use of computers and technology in a fun and engaging way in my practice, could result in learners becoming creative contributors that connect and apply their skills and knowledge in different contexts. 
This definition is like those reported by Elston (2007) who implies that there are several benefits to implementing digital skills across your practice. The researcher identifies that teaching learners’ digital skills can support learners to develop a sense of the world around them. I had slightly incorporated the use of technology during my routine of teaching during the mornings of my PTE2, where learners were provided time to keep up with news, using the News round website. Studies by Ponte et al (2009) have indicated that this is an important strategy which allows learners to incorporate the four purposes, becoming ethical informed citizens who are developing their understanding of the world around them. However, as part of reflection at the end of my placement, I want to expand my knowledge on ways I can use technology in my lessons. 
Furthermore, Elston (2007) provides a further insight on the use of technology providing real-life approaches to learning, stating that computer programs can be a fun and engaging way to develop counting skills and the recognition of numbers. This definition can imply that computer programs can allow learners to experiment with the use of software, improving their creative development through exploring the use of video cameras, voice recorders, songs and the internet. In addition, Maier and Warren (2000) both find similar findings to Elston (2007) but provide greater detail within their research of the benefits this can have on learners’ future development, implying that this approach could provide learners skills for future jobs and employment.
Nevertheless, If I was to apply this strategy into my practice, I would need to consider the implications of this strategy. Collectively, there are a limited number of studies out there which focus on the limitations of using technology to provide real-life opportunities for learners. To date, a study investigating the flaws to this strategy was reported by Hill (1998) implying that technology removes learners from social opportunities. This study seems to highlight the need for learners to relate to the world around them, who are not becoming disconnected and isolated using social networks. Taken together, this study supports the notion of Lev Vygotsky’s sociocultural theory, implying that learning occurs through socializing and playing a crucial part in their surroundings and community (Aubrey and Riley, 2017). However, the one criticism of the literature is that it can be considered as outdated, where there have been more up to date studies, which have explored this strategy into greater depth. 
In summary, having studied real-authentic context into greater depth, I have now gained a deeper understanding of providing authentic contexts for learning which I can now embed into my daily practice and pedagogy. Literature previously mentioned has also implied that taking learners outside of the classroom is just as important as bringing real-life context into the classroom to support learners develop and improve their knowledge and skills as well as supporting learners to become ethical, informed citizens who are knowledge about their culture and show commitment to the sustainability of the planet. Furthermore, I have been able to understand a range of approaches to link real-life context in my practice, where I will implement the use of outside the classroom learning to my future practice to support pupil progress. In addition, one strategy I am interested in taking forward to improve my professional development is taking more learning outside of the classroom into the community. 


Secondly, I have decided to focus the second section of my assignment on assessment for learning (AfL) as I wish to become increasingly aware of what works best in a variety of situations. Black and William (1998) suggest that AfL refers to any activity undertaken by teachers or students to modify teaching and learning activities which learners have engaged with. Black and William encouraged the use of four elements of AfL, these include: Questioning, sharing criteria, self-assessment and feedback. A small majority which I have investigated further than others during my second and third teaching practice. This section of the essay will develop my understanding further of purposeful, in the moment feedback which will promote pupil progression. I have decided to focus on this form of AfL due to feedback provided by my mentor in my previous placement to develop my understanding of it further to implement it into my practice.  
Formative assessment is a valuable tool which involves providing feedback following an assessment, but also during assessments too (Juwah, 2004). Various research studies have concluded that feedback is most useful when it focuses on the learning intention where feedback should make clear how performance can be improved for learners (Clarke, 2001). Previous studies mostly defined learning intentions as a brief statement which states what a learner is expected to learn during a lesson (Hattie, 2012). What is striking about this definition is that it fails to demonstrate the negative impact on when feedback is not useful, and what strategies are perceived as useful to support learners to grow. However, recent studies have shown several approaches of live feedback which could be considered as meaningful to support learner’s understanding on how to progress, which I could potentially use in my future practice.  Following, these strategies will be critically evaluated, considering both benefits and limitations, before reflecting them into my own practice. 

Written feedback.
Research implies that feedback is the key to a positive culture which promotes learning goals rather than performance goals, which explains ways forward, so it makes sense to the learners, not just what is wrong and what the learner has done well in a specific task (Hall and Burke, 2006). To date, studies have investigated ways written feedback can be implemented in practice to achieve these findings. Previous studies on written feedback have stated that even though verbal and non-verbal language from teachers could give powerful messages to learners, it is how we present the feedback which is extremely effective (Clarke, 2005). Written feedback examples I have previously implemented within my practice, involve making comments on whether the learning objective has been met, any class rewards for hard effort, or comments which direct improvement and reflection time (D.I.R.T). When providing D.I.R.T time to learners in my previous placement, it involved me leaving constructive comments in books, where learners were provided time to improve their work using a blue pen, which allows them to clearly show that they were continuously improving. However, to improve my practice I want to look forward to other ways I could implement written feedback into my practice or whether I should eradicate it and focus on another form of feedback. Arthur et al (2006) states that feedback through written comments should refer to the learning goals set at the beginning of the lesson and should be constructive. Up to date, there are little studies out there which provide details of ways we can limit the amount of written feedback in books, but making sure it is constructive and meaningful for learners. 
Furthermore, Studies by Clarke explore written feedback into further depth stating that teachers should move away from writing feedback into books and encouraging learners to self and peer-assess their work with other learners. Self-assessment involves learners thinking upon their experiences, attempting to engage deeper with what has happened and what they have learnt (Munby et al, 1989). Black and William (1998) suggest that learners should be involved not only in their own learning but also in peer assessment. A definition of this finding could mean that written feedback from self and their peers gives learners a central role within their own learning and giving learners more responsibility in learners setting their own targets for improvement and sharing learning goals with peers. 
Peer and teacher written feedback is positively related to Lev Vygotksy’s sociocultural theory of Zone of Proximal development, who states that cognitive development stems from guided learning and feedback within the zone of proximal development as learners and their peers co-construct knowledge (McLeod, 2023). These findings could mean that social interactions taken from peer feedback could influence learners to think of learning from a different perspective, scaffolding off their peers. However, theorist Jean Piaget shares different views to those suggested to Vygotsky stating that it is learners that construct knowledge of their own which supports cognitive development and deeper understanding of their learning. When relating these findings to my professional development, I could introduce the use of self and peer assessment further into my future practice to ensure learners feel more involved in their learning, and only teacher assesses when necessary. However, there is little literature out there reflecting on what written feedback from teachers is most effective for pupil progress.
On the other hand, Hall and Burke (2004), argue that it is the teacher’s role to equip pupils with the skills and strategies for taking next steps in their learning. In addition, the researchers also identified that this self and peer feedback is not as beneficial as teacher feedback, as learners might not possess the skills for engaging in feedback. These findings could imply learners would need training in self and peer-assessment which could be time consuming. However, one strategy I could implement if this limitation was to occur within my practice is sharing success criteria’s with learners and starting off with a self and peer assessment checklist, gradually working up to written feedback comments such as what went well, and even better if. 

Be a detective.  
Other researchers, however, who have looked at written feedback, have found verbal feedback to be more effective and meaningful compared to written feedback (Robertson, 2023). For example, Robertson implies ‘Be a detective’ is a form of feedback which can be considered meaningful. In effect, the teacher is asking the learner to become a detective. The teacher will point out that they can see one mistake, and will give a clue, for instance, it is do with the use of capital letters. The learner is then to go away and ‘be a detective’ to see if they can identify the mistake. These findings could suggest that this feedback strategy provides learners more time to think about the feedback they have received, meaning learners could possibly deepen their learning and have a better understanding of the topic. 
Dylan Williams (2011), challenges the idea of this approach being effective and states that the approach has several limitations, claiming that this approach could potentially frustrate learners. Pointing out that professionals should know whether the learner has enough knowledge to both identify and correct the mistake. It can be seen that if the learner has not got the knowledge on the particular subject, it could mean that they will not be able to act on the feedback from the teacher. Similarly, Roberston (2023) implies similar findings suggesting that teachers should concentrate on giving better verbal feedback, allocating time in class to discuss with learners any misconceptions, interactively. 
In addition, having explored different methods of feedback into greater depth, I have now gained a deeper understanding of how I can provide meaningful and live comments through the use of live feedback. Literature previously mentioned has also implied that when writing comments in pupils’ books, I need to ensure that it is short and constructive for learners to clearly identify their next steps of progression. In my future practice, I will continue to develop my practice around feedback, incorporating more time to provide verbal feedback to learners, eliminating misconceptions through live interactions.



This assignment set out to critically reflect on my professional development relating to my progress in planning, preparing, and teaching lessons which incorporate certain pedagogical principles. The two principles in which I had focused were implementing real-life context into my practice and Assessment, specifically focusing on meaningful and in the moment feedback strategies. This experience has given me the opportunity to reflect on my own practice, exploring a range of strategies and approaches I can use to improve my future teaching and planning. The Welsh Government (2022b), state that reflective practice provides opportunities to develop skills and deepen knowledge across the pedagogical principles, allowing professional development to occur.
Overall, this assignment has further developed my knowledge and understanding of the importance of live feedback, moving away from written comments into books and focusing more on meaningful and effective strategies such as go be a detective to deepen learners understanding of their learning. Also, as a student I have been able to reflect and expand on different ways I can implement real-life context in the classroom. Previously, I had engaged contemporary issues where I had planned an immersive day on Black history (see appendix 1) and Martin Luther King Jr. However, through engaging with literature and reflection, I have discovered new ways I can implement real-life learning into my classroom, such as encouraging more guest speakers and taking learning outside of the classroom and understanding the importance of organizing school trips to places like the Museum and the local community.
Moreover, my next steps for development will be encouraging the use of technology in my planning, engaging more outside the classroom learning and ensuring more self- and peer feedback is ongoing in my lessons, where my comments on learning has to be meaningful and constructive to aid pupil progress. 
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Appendix 


Appendix 1 – Mission sheet 
What can we find out about Black History?

	
	Bubble/Focus Task

	AOLE
Maths and Numeracy 
	 Date:[image: Text

Description automatically generated]
7.2.23

	LO: To create a pie chart.
Look at the data about Black History
Can you create a pie chart based on the given information. 
Can you label your pie chart. 
Can you interpret the pie chart? 
Cofiwch – remember to show your workings out. 
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	Challenge Task- group task

	AOLE
Humanities 
	 Date:[image: Text

Description automatically generated]
7.2.23

	LO: To create a timeline.
Read the information placed on the table. 
Can you work collaboratively to place the information in order of time?
What is a timeline?
Can you match the information to the correct dates?
Can you put the dates in order from earliest to latest?
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	Mission 1

	AOLE
LLC/ Humanities 
	 Date:[image: Text

Description automatically generated]

	L.O: To identify key information from a text and record your findings.
Skim and scan the text about Rosa Parks 
Can you highlight key information?
Using Flipgrid, you will create a video of yourself talking about Rosa Parks. 
You need to consider your audience – this person does not know Rosa Parks and her influence on the world and others.
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	Mission 2

	AOLE
Expressive arts/LLC
	 Date:[image: Text

Description automatically generated]

	LO: To use persuasive techniques to create an advert as part of a campaign. 
What is the focus of the campaign?
What key message do you want to get across?
Create an advertising poster using persuasive techniques. 
· Alliteration. 
· Repetition.
· Emotive language.
· Rhetorical question. 
· Short snappy sentences. 
You need to consider who is the audience? 
Can you make it eye-catching? 
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Lesson Plan 
	Student-teacher:
	Georgia Cox 
	Class / Group:
	5/6 

	AoLE or Subject:
	Humanities 
Rosa Parks 
	Date:
	7.2.23

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum…)
	Informed, self-aware citizens engage with the challenges and opportunities that face humanity and are able to take considered ethical action. 
Ps2: I can understand that not everyone is treated fairly. 
PS3: I have an understanding that injustice and inequality exist in societies. I also understand what human rights are and why they are important to me and other people.

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	 Ethical, informed citizens who: 
· Are knowledgeable about their culture, community, society and the world, now and in the past. 

Ambitious Capable learners who: 
· Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts. 

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Language Literacy and Communication.
PG3:  can read texts, choosing strategies which best help me understand them; these strategies may include working across my languages. 

Mathematics and Numeracy. 
PS3: I can use different scales to extract and interpret information from a range of diagrams, tables and graphs, including pie charts with simple fractions and proportions. I can recognise any trends that are seen.

Expressive Arts.
PS3: I can explore how creative work can represent, document, share and celebrate personal, social and cultural identities.

Cross-curricular skills framework. 
· Develop listening, reading, speaking and writing skills. 
· To be able to use numbers and solve problems in real-life situations. 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.
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There are four main learning objectives during these carousels in the morning session. 

Bubble/focus task LO: To create a pie chart. 
Challenge Task – group task LO: To create a timeline. 
Mission 1 LO: To identify key information from a text and record your findings. 
Mission 2 LO: To use persuasive techniques to create an advert as part of a campaign. 

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	The success criteria are under each LO on the mission sheet they include 

LO: To identify key information from a text and record your findings. 
· Skim and scan the text about Rosa Parks. 
· Can you highlight key information? 
· Using Flipgrid, you will create a video of yourself talking about Rosa Parks. 
· You need to consider your audience – This person does not know Rosa Parks and her influence on the world and others. 

LO: To use persuasive techniques to create an advert as part of a campaign. 
· What is the focus of the campaign? 
· What key message do you want to get across? 
· Create an advertising poster using persuasive techniques. 
· - Alliteration
· Repetition  
· Emotive Language 
· Rhetorical questions. 
· Short snappy sentences. 
· You need to consider who is the audience? 
· Can you make it eye-catching? 

LO: to create a pie chart. 
· Look at the data about Black History. 
· Can you create a pie chart based on the given information. 
· Can you label the pie chart?
· Can you interpret the pie chart? 
· Cofiwch- remember to show your workings out. 

LO: To create a timeline
-Read the information placed on the table. 
- Can you work out collaboratively to place information in order in time? 
- What is a timeline? 
- Can you match the information to the correct dates? 
- Can you put the dates in order from earliest to latest? 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Learners not having enough time to complete the missions and challenges – extending the lesson onto after breaktime and ensuring a stopwatch is set so learners are aware of their expectations and the time. 
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