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Outlining good practice in terms of supporting learners with a specific learning need
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Creating equitable learning opportunities for all
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Inclusive and sustainable practice for dyslexic learners
                                                               














· Pre and over teaching methods.

· Teach in a multisensory way.

· Scaffolding methods. 

· Modelling methods.

· Verbal information and instructions chunked into small sections. 

· Check on absorption of verbal information given by using echoing questioning and rehearsal techniques. 

· Visual symbol-based prompts and timetables.  

· Visual symbol based ‘to do/done’ task lists. 

· Visual timers and sand timers for tasks.

· Awareness that sequential memory and organisation can be difficult.

· Cog-Med® to support developing working memory.

(Bandura, 1977), (Dyslexia Pembrokeshire, 2022), (Macintyre, 2005) (Peer & Reid, 2021), (The BDA, 2022), (Vygotsky (Cole et al), 1978).




· Permit getting up and moving around to re-focus concentration.

· Promote physical memory when learning via tapping, clapping and repeated placement of teaching resources.

· Wobble boards and fidget spinners to aid concentration.

· Occupational Therapy for assessment for physical support.


(Dyslexia Pembrokeshire, 2022), (Walton & Goddard, 2012), (Peer & Reid,2021), (The BDA, 2022).
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Cognitive & Working Memory
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· Pre-teaching of topic vocabulary.

· Provide an aide-memoir of topic vocabulary with symbols prompts.

· Promote use of 5-point story mountains.

· Promote use of story-boards.

· Promote use of mind-maps. 

· Range of coloured overlays and reading rulers, as colours required can change frequently. 

· Range of coloured wide lined paper.

· PC software that can generate coloured overlays and reading rulers on PC screens.

· Occupational Therapy for assessment for hand writing aids such a pen, pencil grips and Theraputty®. 

· Speech & Language Therapy for literacy and communication support.


(Dyslexia Pembrokeshire, 2022), (Macintyre, 2005), (Peer & Reid,2021), (The BDA, 2022), (Walton & Goddard, 2012).






· Provide a range of coloured squared paper.

· Promote use of Numicon®.

· Provide physical representations of mathematical concepts.

· Awareness that time can be a difficult concept. 


(Macintyre, 2005), (Peer & Reid,2021), (The BDA, 2022).
General 



· Early Identification and provision facilitate better outcomes. 

· Dyslexic learners have their own individual profile of additional learning needs.  The provision offered to them should be tailored specifically to them.  

· Involve learners in which provision is offered to them and its evaluation. 

· Use appropriate inclusivity language with dyslexic learners in order to promote their positive and equitable self-image.

· Employ multi-agency collaboration to source expertise.

· Liaise, communicate and work with carers/parents. 

· Ensure provision is sustainable.


(Snowling, 2013), (Peer & Reid,2021), (Walton & Goddard, 2012),
(NHS, 2022), (Vygotsky (Cole et al), 1978), (Walker, 2018), (Welsh Gov. (2021).



· Lexia® programme to support phoneme and grapheme development. 

· 1:1 support and small nurture groups.

· Talk to Text software to permit recording of ideas and working at same speed as peers. 

· Age-appropriate word processing software especially packages that have symbol support and spell checkers such as Symwriter®. 

· Support proficiency in touch typing skills with packages such as Touch Type, Read Spell®. 

· C-Reader® pen and headset to permit reading at same speed as peers. 

· ‘Appropriately presented’ large print handouts of work to minimise work having to be labouredly copied out.

· Dicto-phone to record ideas, note making and to use for verbal assessment. 


[image: ]
(Stacey, 2018)










 (Inclusive Education, 2022)


Literacy



Physical




Numeracy

One in ten of the UK population is neuro-diverse in being dyslexic
(NHS, 2022)
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Element 2

Essay
Explore the wide and complex spectrum of additional needs


Word count = 1097 (excluding references and quote – target 1000, allowance 900 to 1100)


Explore the wide and complex spectrum of additional needs


This essay will discuss the wide and complex spectrum of additional learning needs, exploring the difference between a need and an additional learning need before evaluating the medical and social models of disability. It will then discuss changing perceptions in education, in transitioning from the special educational needs (SEN) system to the additional learning needs (ALN) code.  Finally, it will conclude by looking at how theory, legislation and policy link into good practice in supporting learners with ALN.

What are needs? According to Maslow (1943) all individuals have a hierarchy of basic needs which require to be met, physiological, safety, belonging, esteem and finally self-actualisation. Whereas an additional learning need is defined in the ALN Code for Wales (2021) as:

      “
1) A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision.

2) A child of compulsory school age or person over that age has learning difficulty or disability if he or she – 
a) has a significantly greater difficulty in learning than the majority of others of the same age, or
b) has a disability for the purposes of the Equality Act 2010 which prevents or hinders him or her from making full use of facilities for education or training of a kind generally provided for others of the same age in mainstream maintained schools or mainstream institutions in the further education sector.

3) A child under compulsory school age has a learning difficulty or disability if he or she is, or would be if no additional learning provision were made, likely to be within subsection (2) when of compulsory school age.

4) A person does not have a learning difficulty or disability solely because the language (or form of language) in which he or she is or will be taught is different from a language (or form of language) which is or has been used at home.”

In summary it can be said that any need which a learner exhibits that is over and above the average needs of their peers is an additional learning need.  The causes of additional learning needs can be diverse, ranging from complex medical mental and physical conditions, to neuro diversity conditions as well as social, ethnicity, emotional, trauma and economic reasons. Learners from vulnerable groups in society have a higher prevalence of additional learning needs (Richards & Armstrong, 2011). Additional learning needs can vary from being a permanent to short term or transient need (Walker, 2018). There are generally considered to be four areas of additional learning needs. Namely, 1) communication and interaction, 2) cognition and learning, 3) social, emotional and mental health and 4) sensory and/or physical (Frederickson and Cline, 2015).

Moving on to explore the medical and social models of disability. The medical model considers the individual to have a medical impairment which causes them to be disabled.  The disabled individual is required to source the support for their impairment in order for them to function in an equitable way in society.  The outcome of this model is that it is personal and ‘individual impairment’ focused. This leads to disabled individuals living in a society where they are marginalised and excluded from main stream culture by the limitations that their impairment may present to them (Walton & Goddard, 2012).  It underpins the belief that this exclusion and marginalisation is directly caused by their personal impairment and is owned by them, this leads to poorer mental health outcomes and quality of life for disabled individuals (Scope, 2022).  Opposingly the social model of disability holds the opinion that it is the disability barriers that exist in mainstream society towards facilitating the equitable inclusion of all disabled individuals which are the problem and it’s society’s collective responsibility to create a mainstream culture that is as free from these barriers as possible. Thus, creating an inclusive and equitable society for all. It underpins society’s collective responsibility to be inclusive and support all ‘disabled needs’.  It is needs focused rather than impairment focused (Peer & Reid, 2021), (NDACA, 2019).  Furthermore, according to research undertaken by Scope there is a disability perception gap in the views held between able bodied and disabled people with negative attitudes towards disability persisting (Dixon et al, 2018).

The two models of disability can clearly be seen reflected in the changing perceptions that have recently occurred within the education sector in Wales with its transformation away from the Special Educational Needs (SEN) system, which is inclined more towards the medical model of disability (Welsh Government, 2002) and the introduction of the Additional Learning Needs (ALN) system, which is inclined more towards the social model of disability (Welsh Government, 2021).  This can be illustrated via the definition of ‘Special Educational Needs’ in section 312 of the Education Act 1996 and the reference made to this in the SEN Code of Practice of Wales, which defines medical disabilities as creating the learning difficulty in the individual. This is opposed to the definition of what an additional learning need is in the ALN Code for Wales 2021, which states a learning difficulty can arise from a medical condition or otherwise. The ALN Code does not rely on the receipt of a medical diagnosis of a recognised condition for additional learning provision to be put in place, rather it advocates provision is put in place for all additional learning needs, caused by medical origins or otherwise, for individuals, as they are noted by educational professionals. 

To conclude this essay will look at how legislation and policy link to theory and feed into good practice in the learning environment. The UN Convention on the Rights of the Child (1989) has several articles contained within it that support relevant theories regarding ALN.  For example the social model of disability which advocates equitable inclusion and Maslow (1943) which advocates the importance of a child’s basic needs being met.  Articles 28 and 29 enforce every child’s right to an education that supports them to develop to their full potential.  Article 23 states that governments must do all they can to support children with disabilities.  Whilst Article 12 enforces that the views of the child are taken into consideration.  These articles in particular are encompassed in the Welsh ALN code which in turn drives good practice in the classroom regarding person centred planning and supporting children to reach their full potential. This can be evidenced as the rationale from the Welsh ALN code can be seen cascaded down into the ALN Policy (2019) and the Strategic Equality Plan including Accessibility (2022) of a Pembrokeshire Comprehensive School.  The UNESCO Salamanca Statement and Framework for Action (1994) which called for governments to ensure that inclusion was the priority in the education for all disabled children whilst the Equality Act (2010) and The Disability Discrimination Act (1995) require educational establishments to make reasonable adjustments and provide auxiliary aids and services for disabled learners, in order to facilitate their inclusion and equity in being able to reach their full potential. These can also be seen cascaded down into school policies as evidenced above.  Further examples of good practice in the learning environment, which are promoted in the ALN code, are things such as the use of appropriate inclusivity supportive language, the provision of sustainable and effective support resources, a focus on multi agency collaboration to make full use of specialist resources and knowledge and learner centred practice (Welsh Government, 2021), (Walker, 2018).  However, the final point to emphasise is the critical importance of early identification and the early provision of intervention support for additional learning needs, whether the need be a permanent need or a transient need, in order to support learners with ALN in a timely manner, to equitably reach their full potential (Macintyre, 2005), (Walton, Goddard, 2012). 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))


Word Count = 656 (excluding section headings - target 600, allowance 540 to 660)
	
Section 1C: Profile (About me)

	• What is important to the learner

I like my new school especially the science lessons that we do and the laboratories.  I like that I have made a new friend ’XXXX’, especially as their dad works abroad with my grandad and we can talk about when they leave to go away to work. My favourite things to do are going to Scouts, playing my drums and playing with my friends on Minecraft®.  I think it is important to be kind to people and look after them especially if they are sad.  I liked being empathy ambassador at my old school.  I can remember lots of facts about animals and the natural world.  I also like learning about the olden days and history.

• What is important for the learner

I want to do well in school and I am really interested in animals and nature especially marine life.  One day I would like to be a marine biologist.  I would like to go to Swansea or Portsmouth University to study it. I like to be able to explain the things I know about, by telling people about them and not writing about them.

• What is working and should be built on

I used to be really worried about not being able to read and write as well as my friends and other people in my class but since I have been told I am dyslexic it doesn’t worry me so much especially as I can now get help with the things that I find hard and find other ways to do them. 

• What is not working and needs to change.

Since I came to the comprehensive I find Maths really hard as I find it really hard to copy down the work from the white board and would much prefer it if I had handouts like in my old school as I always run out of time to finish my sums.  I also miss my lap-top and using the word-processor instead of having to write things out, I can never write that much down and it hurts my hand to do writing.  I get sad when people get cross with me when I don’t understand the things I have been told to do and I get them wrong.  





	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
· Assessment dated XX/XX/2021 by ‘XXXXX’ diagnosed the learner as dyslexic, dysgraphic and showing some signs of dyscalculia.
· ‘XXXXX’ recently transitioned to secondary school from primary where they were supported with their ALN.  They present as a well-behaved, articulate and caring student aged 11 years, 10 months.

Cognition and Learning

· The learner’s reading score on the TOWRIE-2 test indicated the learner is on the 8th percentile, coming in the below average range and therefore requires support strategies to assist with improving reading in order for their reading ability to become equitable with the majority of their peer group.
· The learner’s writing score on the DASH test indicated the learner is on the 12th percentile, coming in the below average range however this score deteriorated significantly when time pressure was applied.  The learner therefore requires support and assistive technology strategies to assist with writing in order for their writing ability to become equitable with the majority of their peer group.
· The learner’s cognitive processing on the TOMAL-2 test indicated the learner is on the 16th percentile and comes in the below average range.  The learner requires support strategies to support working memory and sequential memory in order for their working memory and sequential memory ability to become equitable with the majority of their peer group. 

Communication and Interaction

· The learner’s cognitive processing on the TOMAL-2 test indicated the learner is on the 16th percentile and comes in the below average range.  The learner requires support strategies with their processing, sequencing and retention of verbal instructions in order for their verbal instructions processing ability to become equitable with the majority of their peer group.

Sensory and/or Physical

· The learner’s motor co-ordination score on the BEERY VMI test indicated the learner is on the 6th percentile and comes in the below average range. Assessment dated XX/XX/2021 diagnosed dysgraphia and advised an occupational therapy referral was made for assessment for dyspraxia.

Behaviour, Emotional and Social Development







Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)


Word Count = 911 (excluding references and section headings, target 900, allowance 810 to 990)


	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· Learner is to be supported to be given the equitable opportunity to be able to complete their independent working on mathematical problems within the classroom and homework environment within similar time constraints to their classroom peers, on every classroom and homework occasion. 
· Outcome to show learner completes working independently on classroom mathematical problems in the same time constraint as the majority of the rest of their classroom peers on every occasion.
· To be achieved within seven days of the introduction of this ALP.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· Every Mathematics classroom lesson and homework session.
· A differentiated handout is to be provided to the learner of the mathematical problems to be worked on within the classroom lesson or homework session.
· The handout is to be printed on the dyslexia supportive purple plain paper, which the learner has been assessed as is of most benefit to them.
· Double line spacing is to be used in any text in the handout.
· Font used is to be Comic Sans MS size 16 in the handout, which has been assessed as being the most supportive font and font size to the learner.
· These differentiated handouts are the responsibility of the mathematics subject teacher to provide to the learner, with the assistance of the learning support assistant assigned to the learner for numeracy support.
· Additionally dyslexia supportive squared purple paper is to be provided to the learner for them to write their answers on, when squared paper is assistive in the spatial setting out of mathematical problems and their answers.
	No – Learner is first language English. Language at home is English.  Learner has not requested provision in Welsh.
	School
	Immediately – Date of this ALP
	To be reviewed with learner:
Firstly: 14 days from introduction of ALP.
Secondly: On a rolling review.
Thirdly: Formal review in 10 weeks from introduction of ALP by ALNco.

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
· Learner’s One Page Profile
· UN Rights of the Child Article 29 (1989)
· UNESCO Salamanca Statement & Framework for Action (1994)
· The Disability Discrimination Act (1995)
· The Equality Act (2010)
· Additional Learning Needs Code (2021)
· School ALN Policy (2019)
· School Strategic Equality Plan including Accessibility Plan (2020)
· The British Dyslexia Association, Reasonable Adjustments (2022)
	




	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· Differentiated verbal instructions to be given to learner to give them the equitable opportunity for them to absorb, process and sequence verbal instructions to the same level of comprehension as the majority of their peers.
· Outcome to show learner has absorbed, processed and sequenced verbal instructions to the same comprehension level as the majority of their peers on every occasion verbal instructions are given.
· To be achieved within 7 days of the introduction of this ALP.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	· Differentiated verbal instructions be provided to the learner in all lessons with every verbal instruction given.
· All subject teachers and registration teacher involved with the learner.
· All learning support assistants involved with the learner.
· To break verbal instructions down into smaller chunks of the task elements.
· To allow the learner working memory absorption and processing time for each small chunk of task elements to allow for accurate comprehension of sequencing and memory to take place before moving onto giving the next small chunk of task elements.
· To check absorption, correct comprehension of sequencing of task elements and general comprehension of task via echo questioning and rehearsal techniques.
· Support with reiteration and reminders as necessary.
· Support with note making of sequential elements of the task as necessary for the learner to refer to.
	No – Learner is first language English. Language at home is English.  Learner has not requested provision in Welsh.
	· School
· Speech and Language Therapist (SLT)
	Immediately – Date of this ALP
	To be reviewed with learner:
Firstly: 14 days from introduction of ALP.
Secondly: On a rolling review.
Thirdly: Formal review in 10 weeks from introduction of ALP by ALNco.
Fourthly: On SLT review

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
· Learner’s One Page Profile
· UN Rights of the Child Article 29 (1989)
· UNESCO Salamanca Statement & Framework for Action (1994)
· The Disability Discrimination Act (1995)
· The Equality Act (2010)
· Additional Learning Needs Code (2021)
· School ALN Policy (2019)
· School Strategic Equality Plan including Accessibility Plan (2020)
· The British Dyslexia Association, Reasonable Adjustments (2022)
	





	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· Learner to be supported to be given the equitable opportunity to be able to complete their independent working on ‘written tasks’ within the classroom and homework environment within similar time constraints to their classroom peers, on every classroom and homework occasion. 
· Outcome to show learner completes working independently on ‘written tasks’ in the same time constraint as the majority of the rest of their classroom peers on every occasion.
· To be achieved within seven days of the introduction of this ALP.

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	· Learner to be supported to and permitted to use their assistive technology of their lap-top and their preferred word processing software to complete ‘written tasks’.
· On every occasion where there is a time constraint.
· All subject teachers involved with the learner.
· All learning support assistants involved with the learner. 
	No – Learner is first language English. Language at home is English.  Learner has not requested provision in Welsh.
	School
	Immediately – Date of this ALP
	To be reviewed with learner:
Firstly: 14 days from introduction of ALP.
Secondly: On a rolling review.
Thirdly: Formal review in 10 weeks from introduction of ALP by ALNco.

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
· Learner’s One Page Profile
· UN Rights of the Child Article 29 (1989)
· UNESCO Salamanca Statement & Framework for Action (1994)
· The Disability Discrimination Act (1995)
· The Equality Act (2010)
· Additional Learning Needs Code (2021)
· School ALN Policy (2019)
· School Strategic Equality Plan including Accessibility Plan (2020)
· The British Dyslexia Association, Reasonable Adjustments (2022)
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