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	Activity Plan

	Activity: 
An outdoor experience in Craig Y Nos Country Park provides a natural environment which enables children to make choices and decisions to explore their surroundings within the safety of the park and adult support. 

	Number of children: 24

	Age of children: 5-6 years old
	Number of adults: 4

	Location: Craig Y Nos Country Park Trip

	Preparation time: 1-2 hours. 
	Activity time: 10am-2pm

	Resources: 
· The bus for the trip.
· Consent forms.
· Medical forms.
· Allergy list.
· Contact details 
· Class register.
· Rubbish bags. 
· Waterproof clothing. 

· Gardening gloves.
· Mobile phones. 
· First aid box. 
· Bucket for anyone that is poorly. 

Parents to supply- 
· Sun cream.
· Sun hat. 
· Water bottles. 
· Back packs with packed lunches.
· Healthy snacks. 
· Change of shoes. 
· Spare clothes. 
· Wellies.

School to supple- 
· Pegs.
· 6x buckets to collect natural resources.
· 6x packs of crayons. Page 4 of 33

· 24x pieces of paper.
· 6x pencils.
· 1x iPad to take pictures.
· 6x magnifying glass.
· 6x tarpaulins. 30x sheets.
· 6x rope.
· 6x wooden bowls and spoons.
· 4x fairy tale book.
· 1x class mascot- Brody Bear.  
· Additional water supplied at setting. 
Natural environment-

· Trees. 
· Plants.
· Grass.
· Grassy verge.
· Stream
· Steppingstones.
· Water
· Grass verge. Page 5 of 33

· Mud.
· Stones.
· Sticks.
· Tree stumps.
· Fallen tree branches.
· Leaves.
· Twigs.
· Rain.
· Bridges.
· Mini beasts.
· Birds.
· Rock pool.

	Aims of the activity:
Encourage children to engage with free play and the natural environment whilst developing their fine and gross motor skills and expanding their senses and ability to balance. Children have opportunities to holistically learn across the curriculum in a fun and engaging way.

	Links to outcomes: 
The experience may provide opportunities for children to develop their holistic learning in the following outcomes from the Foundation Phase Framework, (Welsh Government, 2015a)-
Personal and social development, well-being and cultural diversity- 
· Show interest and curiosity within the new learning experiences. Page 6 of 33

· Become independent thinkers and learners within the experience. 
· Develop their confidence in the outdoor environment and experiment with risky play, whilst developing their understandings of possible dangers. 
· Become responsible for their actions and aware of how they may affect the environment and other people’s feelings with addition to voicing what there may think is right or wrong. 
Language, Literacy and Communication Skills-
· Use their imagination and creativity to express themselves and retell familiar stories whilst sharing their ideas within their group or on a one to one basis and asking questions to develop understanding. 
· Use technology to communicate in a variety of different ways, such as taking pictures and making videos. 
· Mark make in a variety of different textures.  
Mathematical Development-
· Able to recite simple rhymes and songs, “5 little speckled frogs”.
· Count forwards and backwards to and from twenty.
· Estimate up to 10 objects.
Knowledge and understanding of the world-
· Identify natural features such as the river, mountains, ponds, fields. 
· Recognise how people’s actions can improve and damage the environment. 
· Observe the differences between plants, such as colour and size.
Physical Development-Page 7 of 33

· Explore and investigate the outdoor learning environment. 
The following are outcomes related to Education for Sustainable Development and Global Citizenship (Welsh Assembly Government, 2008). 
· Develop and awareness of the environment and encourage children to care for the environment, themselves and each other. 
· Discover they are included in the bigger picture of the wider world
· Develop the skills and explore issues in ways to act according to making their own decisions. 
· Understand the issues they will face in the future. 
The following are the primary purposes for the new Curriculum for Wales, (Welsh Government, 2020)-
· To become ambitious and capable learners with the support of developing skills to learn and do better for themselves.
· Children have the opportunity to be creative and enterprising by problem-solving and creating new ideas.
· Ethical and informed citizens where they understand their rights and responsibilities and care for the world. 
· Humanities, where the children have the opportunity to learn about the world.

	Differentiation
The activity is not differentiated; however, groups will be split to encourage peer learning and scaffolding; this is to encourage children to form new friendships, become more confident, expand one another’s learning. The experience will be inclusive to enable the children to partake to their skill levels and interact with their interests.  

	Health and safety:
There is a risk assessment completed before the experience which can be found in part two of the portfolio. Before taking the children out on the experience, a member of staff is to investigate to ensure there are no new risks. Staff are aware of allergies, stings and any dietary requirements.

	Role of adult/adults:
· The adult provides access to the environment. Page 8 of 33

· Setting up the environment for their group.
· The adults have an opportunity to join in with the play when invited by the children.
· Adults are there to support and show children opportunities on what they may want to do in the outdoor environment when they are encountering a new experience. 
· Adults have opportunities to guide play with questions when appropriate.
· Adults have opportunities to observe the children; however, observations stop when children want the adult to assist them with help or play opportunities. 
· Adults will support sustained shared thinking by working together with the child by offering information and asking questions, such as “I like walking through the leaves that have fallen in the autumn, I wonder if there is something else we could use the fallen leaves for”.

	The activity:
The children will travel to Craig Y Nos Country Park via a coach and will follow safety guidelines by using the seatbelts until they are told to remove them. The children will be supported when exiting the bus to ensure no one trips over. Children will be made aware of their surroundings by an adult, guiding them with appropriate questions and scenarios associated with where they are currently on the journey. The children’s voice will be taken into account to ensure they feel important, and they want to share their opinions and feelings. The children will have opportunities to identify natural features in their localities such as the mountains and trees and human features such as houses and roads. The children may later make links and notice the differences to where humans live and where animals live. 

On arrival of the excursion, children will be made aware of their surrounding and rules that are in place to ensure they do not come into any harm or danger. The children will be reminded about their environment and that we take home everything that we came with, including rubbish. If natural resources are moved within the environment during the experience, they will be placed back to their natural place if possible. Any insects or creatures discovered will not come to any harm and will be observed with care and patience. Everyone will be reminded of how everyone’s behaviour may affect the environment and that every individual must try their best to look after our planet, this is in line with Education for Sustainable Development and Global Citizenship.  Staff and children will be encouraged to use the iPad to capture images and videos of the class trip throughout the day. Page 9 of 33


Children will be separated into groups of 6 children to 1 adult. The whole class of children and staff members will move through the park together but in bubbles where they will use teamwork to explore the surroundings. The resources will be shared between the children and carried by everyone. The resources will be placed in a central location for accessibility for everyone to share. Children will be introduced to the resources, and when appropriate staff members will guide play ideas by asking questions to support the play experience. 

The children will have opportunities to climb trees and make tree swings after being notified of the dangers.  Resources are available for children to create dens out of sticks, tarpaulins, fallen leaves and other natural resources they may find. Children will be assisted in creating sea-saws out of fallen branches and tree stumps. Tree bark rubbings resources made available for a calming activity. 

Children have the opportunity to create stories and use the resources listed to support their play experience and can invite an adult to their play experience to assist in reading the fairy-tale book. Twigs and stones can be scavenged to create an illusion for a campfire where they can continue to tell stories and enjoy their packed lunches. 

The children utilise the ponds and streams by feeding the ducks and wading in shallow waters and discussing their reflections. Children may count steppingstones, estimating lengths of the area with a variety of non-standard measuring units. After the children have encountered the experiences planned for the day, the children will travel back to the school premises with the staff at 2 pm.
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Component 2
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Craig Y Nos Country Park
	Date:
	01.10.2020

	Assessor:  
	
	Review date:  
	01.10.2021
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	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Feeding the Ducks:
May slip into the pond as there is no fence around it. 
	· The pond allows children to see the ducks close up in their natural habitat and the children can feed them bird food.
· Children will become aware of possible dangers around them. 
	Drowning, cuts, grazes, trip up, fall over, scrape, broken limbs.
	Children and adults.
	· Deepest part of the pond is at the middle- only assessable by boat.
· At the start of the pond there is a fenced area for feeding the ducks safely- children only to feed them in this area.
· Shallow banks around the ponded area for the ducks to emerge from the water- children to keep a safe distance away from the edge whilst walking around the pond. Children to stay in their groups and the adult walks next to the pond to ensure no one falls in.  
· Wooden walkway has a centre piece of mesh which goes across the grassed area- the wood is slippery with moss, ensure the children stay on the mesh to avoid slipping. 
· The path is kept clear at all times to make sure the edges visible at all times. 
· Narrow path- children are to follow a one-way system and no overtaking of each other. Page 12 of 33

· The path around the pond is surrounded by trees, bushes and stingy nettles- be vigilant and point out anything that may sting or trip up children. 
· Ducks may peck at the children- keep the children a safe distance from the ducks and encourage children to throw bird feed to the ducks on the floor. 
	Low

	Climbing trees: May fall if they climb too high or if they stand on a rotten branch that may snap underneath them. 
	· Become closer to nature and develop an appreciation for natural resources.  
· Develop their physical strength.
· Develops gross motor skills.
· Spatial awareness is helped to develop. 
· Children become resilient and determined to do their best.
· Children’s confidence grows and boost their self-esteem and self-confidence.
· Expands their sensors.
· Develop their confidence in the outdoor environment.
· Experiment with risky play and develop awareness of possible dangers. 
· Learn the correct names of the trees and plants around them.
	Falling, bump head, grazes, cuts, gashes, broken bones. 
	Children. 
	· Assess for rotten trees- stop them from climbing.
· Inspect the trees for beehives- if there are any beehives, more the children away from that area in case they disturb them. 
· When children are first experimenting with climbing trees, encourage them to start with the small trees that have strong branches that do not bend under the children’s weight.
· Support and guide the children when they need support. 
· Advice children to always hold on with one arm no matter what. 
Page 13 of 33

	Medium

	Walking on the Steppingstones and wading along the stream: may fall in the water.
	· Develop balance and coordination.
· Develops gross motor skills. 
· Expand sensory feedback from the different sounds they hear when moving from one stone to another. 
· Develop mathematical skills when the children count whilst jumping across the stones and then back again.
· Children can use a non-standard form of measurement to guess the length and width of the environment they are in and the natural resources that surround them. Page 15 of 33

· Encourages problem solving. 
· See creatures in their natural habitat. 
· Relaxing listening to the sounds of the stream. 
	Slipping off the steppingstones and getting wet, possible cuts, grazes, head injury and broken bones.  
	Children and adults. Page 14 of 33

	· Water levels in the stream- only allow children to partake in stone stepping in very shallow water no higher than the ankle. 
· Children may become wet- make sure everyone has wet weather clothes and wellies on and make sure everyone has spare clothing in their bags. 
	Low

	Walking over bridges to experience different hights: may become upset
	· Children will have opportunities to develop their mathematical skills through estimating. 
· Experiencing different hights can help develop coordination.
· Children to develop physical skills such as balance whilst walking over bridges- uneven surfaces. Page 16 of 33

· Imagination can be developed when children create pretend games or act out fairy tales- billy goats gruff. 
	May slip on uneven surfaces- cuts and grazes. May become upset if afraid of hights. 
	Children and adults. 
	· Individuals may become distressed when walking over bridges due to the hight- explain that they do not have to go over the bridge if they do not want to. 
	

	Collection natural resources such as sticks, twigs, rocks and leaves to create an illusion of a campfire. 
	· Develop an understanding of the natural environment and encourage children to look after it.
· Become curious and want to explore. 
· Use their imagination to retell or create stories around a campfire.
· Develop fine motor skills by placing the resources in a specific way to create a campfire. Page 17 of 33

· Develop Social skills through teamwork with their peers. 
· Be creative and problem solve. 
· Become aware of possible dangers. 
	Splinters, blood pinches, cuts, grazes, eye injury. 
	Children and adults. 
	· Children and adults may get splinters from carrying the twigs and sticks- gardening gloves provided.
· Children may bang their fingers with the stones if another child places a stone or rock on top of their finger when creating the campfire- have the children to take it in turns to place stuff to create the campfire.
· Children may become upset because the campfire is not being lit- explain that it’s too dangerous to lite the fire and only forest school leaders are able to do so.
	Low

	Minibeast hunt: Children have opportunity to see insects in their natural environment. 
	· The children will have the opportunity to discover the natural environments where insects live.
· Identify numerous insects. 
· See the difference between each insect.
· Count legs and wings.Page 18 of 33

· Use investigation skills to find where the insects may live.
· Make guesses and estimation about where the insects maybe and how many may be there. 
	Slip, graze, insect bites- allergic reaction. 
	Children. 
	· Children may become scared of the insects- they can observe what is going on around them and take part when they are ready. 
· Children may harm the insects- children are encouraged to cause no harm to the creatures or the environment around us. Everything that is moved and found is placed back to its natural space.  
· As it is a public park, there will be strangers around, Children are reminded about stranger danger and ensure that children are not left alone or allowed to wander far from the teacher. 
· Craig Y Nos Country Park allow dogs to be walked there, however, not all owners keep the dogs on leads. If any dogs try to come in to contact with the children or practitioners, the owners will be asked to have their dog on a lead and to keep it away from the children. Also, children will be told they do not touch or smooth the dog in case they get hurt by a dog bite. 
· The terrain is uneven, and the children may twist their ancle. The children will be made aware of uneven surfaces and reminded to take their time. 
· There are wild barriers and poisonous plants, children will be told not to go near them and if they find anything to call a member of staff over. If anyone consumes any berries will follow protocol for consuming poisonous foods.
	Low
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	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Minibeast hunt


	Insects may get harmed or squashed. The natural environment for the insects may become changed or placed back in a different area. 
	Encourage children and adults to be gentle with any minibeasts they may find. Remind everyone how fragile insects are and ensure the insects are placed back in the place they were found. 
	N/A
	Class teacher and support staff to reinforce the rules. 

	
Climbing Trees




	Trees may get damaged if they are old or if children try to snap branches off by bending them purposely. 
	Adults to inspect the trees before allowing the children to climb on them. 
Explain to the children that the trees will get damaged if anyone tries to snap the branches off, so we must look after them and leave the trees how they are found. 
	N/A
	Class teacher and support staff to ensure the environment does not become damaged. 

	

Natural resource hunt to create a make-believe campfire (unlit). 



	Natural resources may not go back where they were found, therefore fallen sticks are to be used as insects may reside within piles of wood.
Children may not clear up the make-believe campfire and leave evidence of the natural resources being moved. 
	Encourage children to place back stones and sticks back where they were found. 
	Sticks, stones, twigs. 
	Adults.

	Tree bark rubbings. 
	Children may accidently damage the tree whilst doing the tree bark rubbings. 
Crayons and paper may get left behind littering the natural environment. 
	Explain to the children that whilst doing tree bark rubbings we still have to be gentle as we do not want to damage the tree.
Children to be reminded about looking after our environment and that we must take home all of our belongings with us and we cannot leave crayons and paper around the forestry. 
	Paper, Crayons. 
	Adults and children. Adults to remind children to collect all of their belongings and artwork. 







	

Picnic around the campfire. 


	Children may leave rubbish around the ground and feed wild animals their dinner. 
	Remind children the importance of recycling and taking home any of the food waste and packaging. 
Children to recycle the plastic pots and food waste back at the school. All rubbish is collected into a bag to take back with everyone. Page 21 of 33

	Packed lunches, Waste bags. 
	Adults and children. Adults to encourage and remind children to recycle. 







	Pond dipping and feeding the ducks. 
	The ducks may become over fed. Children may feed them bread from their packed lunches instead of the bird seed that is provided for them. 
	Make sure the children’s packed lunches stay in their bags until after feeding the ducks bird seed and pond dipping in the morning. Explain the damage that can happen to the ducks if they are fed bread.
	Bird feed.
	Adults and children. Adults to be vigilant and stop anyone feeding ducks anything other than bird feed.  
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Component 4

This paper seeks to explore what evidence there is to support the importance of outdoor play experiences in the early year’s curricula for children up to the ages of seven and why Craig Y Nos Country Park was selected for the play experiences. Thomas and Harding (2011) state that alternative opportunities are available for children to develop their physical, cognitive and emotional development when playing in the outdoors. Welsh Assembly Government (2009) states that Wales is the lead country in its development of outdoor learning through Foundation Phase curricula. Ofsted (2019) state “Cultural capital is the essential knowledge that children need to prepare them for their future success” and Outdoor Classroom Day (2020) and Early Education (2011) supports this ideology as they convey that children’s imagination, creativity and focus is heightened during outdoor play opportunities and therefore learn to their best ability. Vygotsky believed play is an essential tool for all children to utilise as often as possible (Smidt, 2010)

Thomas and Harding (2011) convey that all types of play are achievable in the outdoor environment and that the children get first-hand experiences in their learning. The experience links to Piaget, Montessori and Donaldson. (Constable, 2017) Montessori allowed children to move between inside and outside play environments and used natural resources within the settings. Wilson (2018) states many of the earlier theorists such as Montessori, Dewey, and Rousseau advocated for outdoor learning, and they believe that the natural world provides the best resources for children to learn. Piaget has a positive approach to the outdoor environment as it offers schematics where the children can learn and experiment with natural resources (Smidt, 2010). Craig Y Nos offers multiples of schematics opportunities as the environment has natural resources for the children to use. When the children are climbing trees, they are learning to move their bodies in a certain way and place their feet at certain angles for a more stable stance. If the children slip, they will learn they have to move their body to another position to have a better stance, and children find the answers to problems through schematics.  The Successful Futures Curriculum by Donaldson promotes invisible pedagogy where children can learn at their own pace, and they are given more freedom to direct their learning (Bera, 2020). 
Page 23 of 33

The play experiences in Craig Y Nos was chosen because the environment provides a wide range of opportunities for the children to engage in holistic learning across the Foundation Phase Curriculum and also Education for Sustainable Development and Global Citizenship. This is due to children having opportunities to partake in unstructured play, open-ended play and learning where they may explore and display curiosity. In the new environment, the children may like to experience tree climbing and den building. Tinney and Hirst (2018) state that the Foundation Phase Curriculum is very similar to Education for Sustainable Development and Global Citizenship, therefore engagement in the outdoor environment supports children’s developing awareness of the world around them and provides holistic learning. Lugg (2007) believe that by teaching university students about sustainable development, it will have a ripple effect and encourage them to teach children about the importance of outdoor experiences. 

Reed and Canning (2010) acknowledge that theorists have identified a connection between possible developmental characteristics which may be achieved when experiencing outdoor play in the natural environment. (Constable, 2017; McNair and Powell 2020) This concurs with Froebel after establishing kindergartens, and he went on to encourage parents to accept the new formality of education as it will consist of outdoor learning instead of sitting at tables and told what and how to learn. Froebel believed that children develop to the highest potential through play and exploration in the outdoors (Constable, 2017; McNair and Powell 2020).  Bruner synthesised Piaget and Vygotsky’s work and devised three iconic forms of exploration- symbolic, iconic and enactive which Bruner believed allowed children to play in a safe environment and explore (Howard and McInnes, 2013). (Connor, 2017) However, it is evident that adults also need more understanding of the import ants of play, as many practitioners still believe that children learn best through structured work. Connor (2017) suggests that the lack of outdoor play is due to practitioners’ poor planning, and lack of clear aims for the children to learn within the outdoors. Reed and Canning (2010) state that adult-led and adult-focused activities tend to direct sessions as the practitioner plans them with a goal and outcome, which is easy to observe. However, these type of play opportunities restricts children’s creativity and freedom of choice. 

Scandinavian forest schools were influenced and established on the philosophies of Froebel (Pugh,1996, Cited in Knight, 2013; Whitebread,2012) Brock et al. (2013) state that Forest Schools became an essential part of Denmark educational programmes as it allowed children to develop their independence, confidence and explore their abilities without fear of being criticised. The experience in Craig Y Nos Country Park supports the ideology of Scandinavian Forest Schools with children being allowed to explore and learn at their rate with their peers and at their level of understanding which supports Education of sustainable Development and Global Citizenship. Throughout the experience, children have access to a wide variety of natural and humanmade resources to enrich and develop their play experience, Thomas and Harding (2011) promote the use of resources as it develops hand-eye coordination and fine and gross motor skills development. It has been planned for the children to develop their understanding about why the environment has to be looked after and what may happen if natural resources get destroyed or not put back where they belong, and recycling left behind. However, Bascope, Perasso and Reiss (2019) point out there needs to be more strategies put in place to support teaching activities in the early year’s education.  Page 24 of 33


Knight (2013) explains that Forest Schools contribute towards the Well-being of Future Generations (Wales) Act 2015 as it will actively improve well-being goals (Welsh Government, 2015b; Welsh Government, 2014). Additionally, Tinny and Hirst (2018) point out that Wales actively promotes the well-being of future generations act, 2015, the United Convention on the Rights of the Child and Education for Sustainable development and global citizenship. When practitioners have positive memories of outdoor experiences, they are more likely to have a naturalist approach of children doing and experiencing things first-hand. The children engage with the outdoor environment and self-led learning which makes holistic learning achievable, and they will naturally understand how and what to do to care for the environment (Chawla, 2006, cited in Waite, 2010). Waite (2011, p. 22) states that “if young children are kept away from the natural world and given the message that it is messy, dirty, even dangerous, then this restricts their development and instils negative values”. 

However, Forest Schools within the United Kingdom are transformed into an outdoor classroom area which is manageable and has an adaptable environment for children to learn in. (Constable, 2017). The United Kingdom approach to forest schools does not offer opportunities for children to develop their personal, social and emotional and well-being. This is due to children having limited experiences and irregular access to the outdoors, which is different to Denmark schools as the children have outdoor environments to experience risk-taking, being challenged and explore (Brock. Et al. (2013). 
Page 25 of 33

The tree climbing experiences in Craig Y Nos Country Park provides children with opportunities throughout the day to develop social, emotional and well-being skills. This is because confidence is improved by experimenting with risky play but also expanding their understandings of possible dangers that may arise during the experience.  Lillemyr, Dockett and Perry (2013) state that children are unknowingly learning the lessons of life by discovering what may be safe and what may not be safe when experimenting with risky play. Risky play is important as Little and Sweller (2015) argue that children can engage in a physical play where they can move, learn about their bodies and express themselves freely through open-ended and dynamic experiences in an environment where they can explore with risk-taking play. McFarland and Laird (2018) report their findings that the majority of educators believe in the importance for children to experience risky play and provided appropriate activities. However, Waite (2011) states that many practitioners within the United Kingdom worry about facing possible liability charges if anything may go wrong and therefore avoid risk. 

Children must engage in outdoor play opportunities within childcare, and educational settings as Whitebread, (2012); Early Education, (2011) and Welsh Government, (2013) suggest that there is evidence to indicate that children from disadvantaged backgrounds are not equipped to succeed to their full potential. This is due to the environment being inadequate and therefore does not support or expand the children’s learning and development which may lead to social exclusion and play deprivation. (Waite, 2011) Resilience, confidence and social skills can be developed outside of the classroom in the right type of outdoor environment, and the outdoor environment keeps children active, which contributes to their health and well-being.  Unfortunately, it may not be achievable if poverty is restricting opportunities. 

Waite (2011, p. 105) state that “it is important that children are given opportunities to develop first-hand experiences that will support the development of their understanding”. Edwards et al. (2016): Burrell and Riley (2007) and Hanscom (2016) maintain there is an increase in children’s well-being due to outdoor play activities enabling children to explore, manage and regulate their feelings and emotions in a context they understand. However, Howard and McInnes (2012) believe children demonstrate an increase in their emotional well-being may due to children perceiving an activity as play rather than recognised work. Therefore, supporting the importance of providing self-directed learning allows children to work within their capabilities, the children then have a positive association with this style of learning (Waite, 2011).Page 26 of 33


Welsh Government (2019) state that the years of 2018 and 2019, 29% of children were living in relative income poverty which has increased from previous years, this supports the importance for children to have opportunities to experience a wide variety of choices in outdoor play experiences within education due to the high level of concern about the poverty within Wales. Play Wales, (2013) state that play is crucial for children’s long term and immediate development as if children are denied these opportunities, and they will have adverse effects on their well-being and health. Early Education (2019) acknowledges that children from deprived areas need to have access to confident and knowledgeable practitioners that can provide access to meaningful outside exploration and play. Little and Sweller (2015) highlight the importance of children engaging in physically active play in early childhood settings and Thomas and Harding (2011) state this is because physical activities increase the flow of blood to the brain and the release of endorphins which benefits brain activity. Jefferies (2019) believes that physical literacy is as essential as developing numeracy and literacy skills due to physical literacy sustains the health of individuals.

The role of the adult is to provide an environment where the children can take part in a wide variety of experiences throughout the day but also keeping the children safe. The practitioner will be tasked with preparing the environment with the children by gathering natural resources and placing the resources brought from school in a central place for everyone to utilise. Early Years Matters, (2020) states that when practitioners provide planned experiences to a high quality for children’s play enables adults to support children’s learning, that is both enjoyable but also challenging. Play Wales (2013) point out that adult’s interrupt children’s play opportunities by delegating certain times they can play, the environment where they can play, how they play and what resources they are allowed to use. This is why it is so important that children are involved in the process and can invite practitioners to join if they wish to do so.  Adults can support learning experiences by guiding play with questions if required but also capturing a narrative observation. (Barber and Paul-Smith, 2012) Narrative observations are easy to complete, and if completed correctly, it will provide a good picture of the child. However, narrative observations only provide a snapshot of the child’s development. If the experience were to happen again, the observations would also contain a tick list for outcomes as the practitioners are then able to gather more information on the children and they can observe more than one child at a time. Also, additional practitioners would be included in the experience to support the children and also different ratios for children to use the bathroom and to attend to any minor injuries.Page 27 of 33
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