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The experiences and impact of engaging with PE classes in secondary education.
Abstract
Physical Education (PE) is compulsory in most secondary schools worldwide, aiming to promote physical activity (PA) and healthy lifestyles among young people. Only 22.9% of children and adolescents in the UK met the recommended amount of PA. This study aims to explore the experiences and impact of engaging with PE classes in secondary education through semi-structured interviews with two female participants. A thematic analysis (TA) (Braun & Clarke, 2006) identified four themes: 1positive and negative perspectives, 2emotions and sensations, 3mindset and well-being and 4behavior modification techniques, cognition and mental health. Suggesting that positive experiences, higher participation, motivational climates and positive environments in PE are significantly related to better PA in adulthood, well-being, and long-term lifestyle habits. This study highlights the importance of creating positive experiences in PE and provides a direction for future research to explore how PE can promote a lifelong habit of PA and better well-being. Through first-hand experiences, the results could also inform guidelines for tailoring PE lessons to suit everyone, ultimately contributing to a more physically active society.
*PE = Physical Education
**PA = Physical Activity




Introduction
Mental health issues in adulthood have generally stemmed from childhood experiences (Kieling et al., 2011). Physical Education (PE) is compulsory in most secondary schools worldwide, intending to promote physical activity (PA) and healthy lifestyles (Naul and Temesvary, 2016). However, it was found that only 22.9% of children and adolescents in the UK meet the recommended amount of PA per week (Jago et al., 2017). While the benefits of regular exercise are well recognised, little is known about the experiences of students who engage in PE classes and how these experiences may impact their overall well-being and amount of PA in later life (Cairney et al., 2010).
Chen et al. (2015) conducted a study to examine the association between participating in PE lessons and physical activity levels among high school students in the United States and found that the students who reported higher levels of participation in PE lessons had an overall higher level of PA than those who reported low participation in PE lessons. Also, finding an association between PE engagement and PA levels was more robust in females than males. However, a study by Lonsdale et al. (2021) that included 977 high school students aged between 13-15 years in the United States suggests that a higher PE engagement level had a higher overall PA level in both males and females. Nevertheless, males significantly engaged in more PA than females regardless of PE engagement. The association between PE engagement and PA levels was stronger in males than females, which contradicts Chen et al.'s (2015) study. A further study by Cairney et al. (2010) examined the relationship between PE experiences and well-being and PA behaviours with a sample of 329 adult participants (141 females, 188 males). The results found that positive experiences during PE in secondary school had a more significant association with better well-being and higher levels of PA in adulthood. Negative experiences were associated with lower levels of well-being and PA, suggesting that promoting more positive experiences will increase well-being and PA in adulthood.
Furthermore, a study conducted by Cleland et al. (2018) examined the relationship between PE lessons during secondary school and PA levels in adulthood. This study found that PE classes did not have a significant effect on overall PA levels among adults who were in their 30s. However, the adults who reported higher levels of enjoyment in PE were likelier to participate in team sports and more outdoor activities in adulthood than those who reported less enjoyment. In contrast to Cleland et al.'s (2018) study, Hanson et al. (2018), who also examined the relationship between PE lessons during secondary school and PA levels in adulthood, found a significantly positive association between PE participation during secondary school and PA levels in later life, predominantly in women—finding that women who participate in PE in secondary school for more than two hours every week had a higher chance of reaching the PA levels in adulthood than those who did not participate frequently enough in PE. It must be mentioned that the above studies by Cleland et al. (2018) and Hanson et al. (2018) used different sample sizes, follow-up times and different outcome measures, which can impact the results both have found. The Cleland et al. (2018) study used 44 adults, which included 21 women and 23 men participants aged between 30 and 35 years, and used a larger physical activity intervention study. Hanson et al. (2018) study used a sample of 3036 adults, 1792 women and 1307 men aged between 16-60 years, and participants participated in a Health Survey. Overall, both studies suggest physical education lessons can promote physical activity later in life, especially if students enjoy PE, have a positive outlook on past experiences in PE and participate in PE regularly throughout secondary education.
According to Johnson and Smith (2022), through the examination of previous literature to explore the negative impact of PE and the role of embarrassment, they found that the feeling of embarrassment is not unusual within the PE department and that this issue must be addressed to be able to develop more inclusive and effective PE programmes that fully promote a positive perspective in physical, social and emotional outcome for all pupils that can be carried forth into their adult life (Johnson and Smith, 2022). 
Moreover, Beni et al. (2021) explored the long-term effects of different types of motivation experienced in PE lessons during secondary school on PA behaviour in adulthood. Surveying 256 adults aged between 25-40 years. Finding that PE which involved motivational climates positively associated with the participants' current adult behaviours. However, ego-involving climates had a negative association. Overall, the study found that receiving negative feedback from PE teachers during secondary school had a negative association with participants' current adult PA. Suggesting that negative reinforcement utilised by PE teachers in secondary school may have a lasting impact on PA behaviours in later life, highlighting the importance of the schooling system creating a supportive and positive environment to be able to foster lifelong PA behaviours.
Another study conducted by Cox et al. (2020) examined the effects of different types of feedback provided by secondary school PE teachers on PA in adulthood. Utilising a survey with a sample of 415 adults aged 25-35 who attended UK secondary schools. The findings indicated that providing corrective feedback had a positive association with PA behaviours in adulthood. However, a combination of both praise and punishment was not significantly associated with PA behaviours. Suggesting that using corrective feedback, focusing on improving PE performance rather than emphasising success/failure, may have a more influential role in promoting PA behaviours in adulthood through PE, highlighting the importance of using constructive feedback in PE lessons to help adopt lifelong PA behaviours. 
In addition to the above research, the Self-Determination Theory (SDT) suggests that social environments, specifically those in PE, can influence an individual's enthusiasm and behaviour towards PA. According to SDT, individuals are more likely to participate in PA when their basic psychological needs for autonomy, competence, and relatedness are fulfilled (Deci and Ryan, 2008). SDT framework helps understand the impact of PE experiences on PA behaviours in adulthood, and can aid in promoting a lifetime of PA behaviours. Vazou et al. (2012) found that students who perceived their PE environment as more autonomy-supportive had higher levels of PA in young adulthood. This was supported by Standage et al.'s (2005) study, which showed that perceptions of autonomy-supportive environments in PE had a positive association with PA behaviours in young adulthood. Both studies support the significance of autonomy-supportive environments in PE to promote healthy lifetime PA behaviours, aligning with SDT's key messages.
This thematic analysis intends to explore the experiences of adults who went to secondary school and engaged in PE lessons and identify the impact of these personal experiences on their physical, social, and well-being. Using thematic analysis through interviews with two participants will provide a more detailed and personal influence on the existing literature already available. According to a study by the World Health Organization (WHO), physical activity has been linked to improved mental health, social connectedness, and self-esteem in young people (World Health Organization, 2018). 
This study aims to add to the existing body of research on the effects of PE on adult life, well-being and impact by delivering a detailed analysis of past pupils' subjective experiences. The finding from this report can inform educational policy and practice and contribute to the development of more effective approaches to promote physical activity and healthy lifestyles throughout childhood and lasting throughout adulthood.














Method
Design
A non-experimental, qualitative approach, thematic analysis, was taken using interviews.
Participants
Two female level five Applied Psychology students from UWTSD, aged 22 and 47, took part in this study, making this an opportunity sample.
Materials
An ethical form was filled out and approved before conducting the study. Consent forms and debrief forms were utilised. The researcher conducted interviews in an isolated room within UWTSD premises. Utilising a laptop to record the interview. A piece of paper with the questions for the interview was printed before the interview. To transcribe the video, Microsoft word was utilised, and Microsoft word was required to analyse the data, using the comments section to code the transcript and then put it into themes. 
(See appendix 1 for Interview questions and coding).
(See appendix 2 for consent form and debrief form).
(See appendix 3 for ethics form).
Procedure
(See Appendix 4).


Results and Discussion
Table 1
Summary table of themes, quotes and page/line numbers.
	Themes
	Quote Keywords
	Page/Line Numbers

	Theme 1: Positive and Negative Perspectives
	‘Physical activity is a great way of keeping fit and healthy both body and mind’.
‘Threatened with punishment such as detention or a phone call home’.
	Page 1; Line 4-5.


Page 2; Line 58-60.

	Theme 2: Emotions and Sensations
	‘Beneficial for children and adolescents to participate’.
‘I loved learning new skills and I felt excited trying new things I hadn't done before’.

	  Page 1; Line 9.

  Page 2; Line 26-27.

	Theme 3: Mindset and Wellbeing
	‘I loved being out doing things other than book work’.
‘I was only tiny in school and used to be able to take part in everything’.
	Page 1; Line 15.

Page 2; Line 44-45.

	Theme 4: Behavior Modification Techniques, Cognition and Mental Health
	‘I was forced to take part in, I hated and would never participate in now’.


	  Page 4; Line 92-93.


   



(See Appendix 5 & 6 for codes & themes).


1Positive and Negative Perspectives: ‘I loved learning new skills and I felt excited trying new things’ (P2, L26-27).
This theme frequently arose throughout the transcript, with both participants referring to their own experiences of positive experiences and negative outlooks in PE. 
‘Being active and find walking can give me both mental and physical support’ (P2, L37-38). ‘I no longer enjoy the sports that I used to enjoy in school’ (P2, L39-40). ‘I enjoy light exercise now as it clears my mind’ (P2, L39).
Throughout the transcript, participants clearly state that PE has affected them differently. Participant A said, ‘I totally believe that PE was a positive impact on me’, (P4, L88). Through this statement, it is clear that PE has provided this participant with tools to bring a positive mindset into her life beyond school. Participant B ‘I don’t think that secondary PE has made much of an impact in my adult life’ (P4, L91-92), This participant, however, has a much different view from participant A. This statement shows PE did not provide positive tools to bring into her adult life. ‘I sometimes loved it and other times I hated it’ (P1, L17). ‘I liked the challenge of competing’ (P3, L66).
Furthermore, the participants expressed utterly different attitudes to their view of PE in secondary school, with one having a more negative reaction to PE (‘loved it and other times hated it’ (P1, L17)). The other likes the challenge of competing, which shows a much more positive perspective. This is in correlation with Chen et al. (2015) and Hanson et al.'s (2018) studies which suggest that having a positive outlook on past experiences in PE will impact PA in later life. As seen, Participant A has a positive outlook and association with PE. They have brought the skills and awareness into their adulthood ‘Being active and find walking can give me both mental and physical support’ (P2, L37-38). Whereas, Participant B has not had as pleasant a time which has created a more negative perspective and has been put off from bringing these skills into their adulthood, ‘I no longer enjoy the sports that I used to enjoy in school’ (P2, L39-40). 
Theme 2 Emotions and sensations: ‘Instead of forcing them to take part in something they were not comfortable with, adaptations should have been made to make the lessons more inclusive’ (P3, L60-62).
[bookmark: _Int_vMD2FvQb]The theme of emotions and sensations arose many times throughout the interview; personal feelings towards themselves and the PE situation were quite apparent throughout. The feelings arising from PE show a cause for concern in the PE department ‘used to make me really uncomfortable and upset’ (P3, L49-50). The participant explains the feeling of getting upset and uncomfortable, showing that PE genuinely impacted this participant's emotions. ‘Bleep test which we had to perform alongside our peers. I found this very stressful as everyone else could see how far you got and if you didn’t make it very far you would feel very embarrassed’ (P2, L31-34) Once again, this statement shows the unnecessary stress associated with performing in PE in secondary school. The feeling of being embarrassed should not be an issue. This is associated with Johnsons and Smith's (2022) paper that indicated embarrassment was a more common issue with PE in secondary schools and needed addressing to create a positive physical and mental experience for children to be able to use this discipline in later life.
However, participant A has an entirely different way of feeling towards PE. When asked if they ever felt overwhelmed, pressured, stressed or peer pressured in PE, they responded, ‘No, I can’t say I ever remember feeling like that’ (P2, L30). ‘Life was good and easy, and I felt happy. I loved being good at something’ (P1, L23-24); Participant A shows an enjoyment towards PE and how they were treated. This goes hand in hand with Cleland et al. (2018) study, which indicates that enjoyment levels (positive feelings/sensations) impact the way PE is perceived, meaning enjoyment whilst in PE has a larger likelihood of bringing forth PA in later life. Also, it correlates with the SDT (Deci and Ryan, 2008). 
Theme 3 Mindset and wellbeing: ‘I hated and would never participate in now’ (P4, L93).
[bookmark: _Hlk130123721]This theme arose throughout the data, with participants having set mindsets and indicating links towards their own and others' well-being throughout the interview, specifically regarding inclusion and gender. ‘I liked the challenge of competing with the boys, although I was always really disappointed that I was not allowed to play football or rugby (P3, L66-68). ‘We did not have mixed gender PE lessons. I liked being separated from the boys’ (P3, L72-73). These comments indicate that boys had more freedom or activities to participate in while also showing that being separated from the boys is better. 
‘If we had to take part in PE together, I would have felt very intimidated’.
(P4, L74-75). ‘I never felt that I was expected to be the same as the boys or vice versa (P3, 70-71).
Furthermore, the contrasting opinion by both participants indicates that one has the mindset that boys are intimidating when it comes to sport, whilst the other did not feel the pressure of being the same as the boys or the need. However, whilst through the comment ‘not allowed to play football or rugby’ (P3, L66-68), has highlighted a gender gap in PE, and perhaps they believe boys are more physically fit than girls. This has links to Lonsdale et al. (2021) study showing boys were more likely to participate in more activity than females; however, this could be due to the unfair advantages of them being able to do more. Contrary to this is Hanson et al. (2018) study, which identifies that predominantly women are more likely to be PA in later life than men due to PE participation.
Theme 4 Behavior modification techniques, cognition and mental health: ‘Always threatened with punishment such as detention or a phone call home’ (P3, L59-60).
This theme was identified multiple times and, perhaps, the most concerning theme of them all. Participants speak of the fear of punishment, the punishment that can be received, body image issues and even bullying. 
‘Threatened with punishment such as detention’ (P3, L59). ‘People would always make comments about my body’ (P2, L48). ‘Make me really uncomfortable and upset’ (P3, L50).
This shows that PE can be identified as a platform for inappropriate comments, the feeling of being bullied, and forcefulness and creates a fear of doing PE due to the punishments. Linking to the SDT, which explains that individuals are more likely to participate in PA when their basic psychological needs for autonomy, competence, and relatedness are fulfilled (Deci and Ryan, 2008) and also, Cairney et al. (2010) study that links positive experience to better participation in PE and also PA in adulthood. 
‘I totally believe that PE was a positive impact on me and something that has passed on to my children also with their love of the outdoors’ (P4, L88-90).
In contrast to the negative side, one participant, who had a better experience of PE, has been able to use their experience to model health-related behaviours to their children, indicating that PE has the potential to influence and impact positive health-related behaviours not just in secondary school but throughout life.
To summarise this report has explored the experiences and impacts of engaging in PE classes in secondary education through semi-structured interviews and thematic analysis. Patterns of codes have been found. These four themes have been identified: Positive and negative perspectives, emotions and sensations, mindset and well-being and behaviour modification techniques, cognition and mental health. The literature and the thematic findings showed that positive PE experiences were associated with higher levels of physical activity and well-being. The studies included in this report and the personal experiences provided by the participants have provided valuable insight into the experiences and impact of individuals who engage in PE lessons and the potential impacts of these experiences on overall well-being and PA levels in later life. Emphasising the importance of creating positive mindsets and well-being was associated with better emotions and engagement in PE and higher levels of PA in adulthood. Avoiding punishment and negative reinforcement within PE makes way for promoting positive experiences for all, promoting positive feedback and setting achievable goals, including more support and enjoyable activities. 
Overall, the findings of these studies suggest that promoting positive experiences in PE lessons can have important implications for promoting PA and well-being. However, there are limitations to this report which include that only two participants were interviewed, which can result in the findings needing to be more generalisable to the broader population. Also, the small sample size limits the depth and breadth of the data collected, which can potentially miss essential nuances and perspectives concerning PE experiences and impact.
Additionally, the participants were both females, and although it provides two perspectives from two separate eras, it lacks a male standpoint and does not represent the wider population. Lastly, another limitation of this study is that PE is ever-changing in schools and may not be able to provide impacts and experiences through the eyes of an individual born within this era. Future research should explore the effectiveness of specific behaviour modification techniques and the role of mindset in promoting positive PE experiences.
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Appendix 5: codes and page numbers
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Appendix 6: themes and codes
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Appendix 7: Familiarisation
· PE is seen as a positive and negative activity.
· Pros and cons to PE in secondary school.
· Both are for PE in secondary schools.
· Mental health related answers.
· Lots of feelings.
· Set mindset. 
· Negative experiences have impacted the future.
· Positive experiences have had a great impact on future children and self.
· Emotions are clear throughout.
· Mental health elements throughout.
· Lots of suggestions from participant B.
· Differences between both participants
· Different outlooks between both participants.
image1.tmp
W

File

Undo

Page 1 of 5

A

Home Insert Draw Design Layout References Mailings Review View Help RCM
A A Find ~
(R L (oo Ao IA A lna~|A Ll L
m No Spacing Heading 1 ading v Replace
Paste B I Uva x X Av £+ A~ B © =
- ¥ I Selectv
Clipboard & Font I Paragraph I Styles & Editing
\nterview Questions PARTICIPANT : Our school had a new gymnasium bult and | emernber
1 Do you think i scuceton s b compusry nsecondar doing gymnastis I there during my st year at th school | loved leaming
tuny new skils and | felt excited trying new things | hadnit done pefore}
cleve that physical actiy s a great way 4 Atany i during a P fesson did you felovervheimed, stressed,
PARTICIPANT 1: | fio | believe that physical actviy is a great way of I eI Z
keeping fit and healthy both body and fmind that said, such activities should A SR pressured or unsupported by peers o teachers? And vy
be suiable to al abilties, 50 no one feels excluded o pmbarassedwhen & PARTICIPANT 1: No, | can' say | ever remember feeing lke Jnaf
oo = pARTICIPANT o had o take partn something calle the biep e
0 R —
PARTICIPANT 2 Yes, ik hysca acv shovid be omputsonfcause ey ich we had 1o prform alongside ou peers. | found s very stesstlas
i bonefci forchicren andolescet o partcpate  some o of E everyone else could see how far you got and { you didn't make it very far you d
physical activity throughout the week because they may not have the TR —— 2 would feel very embarrassed.
ovabetc pacptoncismgiadd W fects have you experienced sincefeaving secondary scho
opportunity to exercise at home or out of school| Especially with the groving Tehet e e 5. What lasting effects have you experienced since leaving secondary school
obesity rates, | think itis more important now fhan|ever. = due to PE, mentally or physically?
2. Did you enjoy PE in secondary education? And why or why not? ©  Claudia Varallo (2100048) 7z PARTICIPANT1: 1 sil ke being ve and find walking can give me both
e . e
PARTICIPANT 1: | loved PEIJt was the only thing | was any goodlatin mental and physical suppor «
N — = PARTICIPANT 2: | enjoy light exercise now as it clears my fnind, however |
PARTICIPANT 2: | have mixed feelings about PE]in secondary school, ¢ Claudia Varallo (210004) s nolonger enjoy the sports that | used to enjoy in kchool}
pestiy s e e w causs °E, you id
depending on the sport, | sometimes loved it and other times | hated ] f there 6. Has orwas there a time when, because or during PE, you have had negative é
as achoic ot which actiy v ot 1 6o, hink | vioud have enjoyed pychologica feeings towards youset, whethr hat b tovirds your body
more | ¢ Cadiavanio pooiy 4 image oryour menta wellselng? Please expai your nswer
=
3. Can you tell me the first memory that comes to mind when you think about PE = PARTICIPANT 1: No. | only ever femembei positive feslings. | was only tiny é
in secondary education and what emotions or feelings you had at the time? in school and used to be able to take part in everything| hithough! alviays
© Claudia Varallo (2100048) 7z

PARTICIPANT 1: The school paying felds vt the smell of freshcut gra hated long distance.

R ———————

and the sun shining. Lifejvas|good and easy, and | fet happy. | loved being

PARTICIPANT

usedto hate having to get changed for the PE Jessons |

good at something \was very tiny. and people wo 15 make comme © body. they
D e O was very tiny, and people would always make comments about my body, they

postiy

1126words [} TextPredictions: On ¥ Accessibiliy: Investigate D Focus

B B B

| 72 comments | 7 Editing v |

5

i)

Dictate | Editor | Reuse
Files
Voice Editor | Reuse Files

Claudia 7 -

Excement adventurous, sty

Claudia 7 -

Onypusiity towards

Claudia 7 -

Peerpressre

Orerwheimed

Embarassed

Claudia 7 -

Posin asodationto P inakithood

Mentl bt postiy.

Claudia 7 -

Menta bt posie

Claudia 7

Crangeinpersonaty.

Lackoflng e effat

Claudia 7 -

oty happiness

Claudia 7 -

Asocaton fbeingsmaand paricason by

—————+ 0%




image2.tmp
W

File
9.
O

Undo

Page 3 of 5

Home Insert Draw Design Layout References Mailings

ij A1 [aral Jiz A AlAav | A
[T T

Paste. B I Uva x X|Av 2+ A~

v 8

Clipboard s Font 5

would say | looked noresid, That used to make me really uncomortable and
pset,
D0 you beiieve there s a ot of pressure on adoles

education to participate in PE even

anxiety or physical abilty? Please explain.

PARTICIPANT 1: Noj | tink tha there shouid be more

encouragementto get adolescents to take part in PE| Even those who are not
athletic can take part in some forms of PE without e need for
embarrassment
PARTICIPANT 2: Yes, other teenagers who didn't want to take part for these
reasons were always treatened with punishment such as detention or a
phone call home} Instead of forcing them to take partin something they vere
not comfortable vith, adaptations should have been made to make the
lessons mre fnclusive|

Whilstin secondary did you have mix gender PE lessons? If 50 how did that
make you feel? And do you believe boys and girs shoud be doing the same
level o phy:

PARTICIPANT 1: Yes, we did. | iked the challenge of competing with the
boy although 1 was always realy disappointed that | was not allowed to p
football or fugby} 1 do not remember feeling that | was less able because | was
female and | do not remember being mad to feelless capable because of
that either, | never felt that | was expected to be the same as the boys or vice
persa

PARTICIPANT 2: No, we did not have mixed gender PE]lessons. | liked being

‘separated from the boys because | was ver

1126words [} TextPredictions: On ¥ Accessibiliy: Investigate

Review View Help RCM

EAR

Paragraph 5

¢ Caudia s
Buin, body shamin, by condusness

¢ Caudia s
Emosonsl ear, pychoogialham.

¢ Caudia s
Psion asodtion abious 0 negathe sde?

¢ Caudia s
Awarness o fackof suppot ot there, awareness
foratners

¢ Caudia 7 -
Avarenessof thrs, esings and empathesc.

¢ Caudia s
Fearof punishment negathe enorcement
negatie feeiog

¢ Caudia s
Avareessof change needed,cae frother,
inchsay.

¢ Caudia s

‘Compette sde.postive fsings Nosfecof
s ferences

¢ Caudia s
Excuson e toex Sadness.

A

| 72 comments | 7 Editing v |

LOFind v

No Spacing Heading 1 ading v Replace
S Select
Styles ~ Editing

bigger than el Ifwe had to take partn P togeher, 1 would have fftvery
Intimidated| | do think however, that both girls and boys should be offered the
‘same level of physical activity because both genders are equally as Fapablel
Do you think that secondary pupils should be allowed the choice fo participate é
in certain aciivities and not n oihers? Please explain why

PARTICIPANT 1 think hat there shouid be choice to make PE as
inclusive as possible. é
PARTICIPANT ik gving them this choice wouid make PE e
much more enjoyable and it may encourage them more o take partftwas a

Sportthat hey Ehosel
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Study Consent Form

| understand that this research study is being carried out by a 2 year Psychology
Student for their Sport Psychology Module, and that taking part in this study will
involve allowing the student to interview peers, then using thematic analysis, creating
codes and themes to identify the experiences and impact of engaging with PE
classes in secondary education.

I understand that participation in this study is voluntary, and | am free to withdraw
participation during or at the end of the study without giving a reason. | understand
that once | leave the study, | will not be able to withdraw my data, as it will be
anonymised. | am aware that if | have concerns about the study, | can discuss these
concerns with the researcher at any time during or after the study. | understand that |
will be provided with the contact details of the research supervisor at the end of the
study, should | have any concems.

| understand that the information provided by me will be held confidentially, with a
code assigned in place of my name. These data will be stored indefinitely in
accordance with the Data Protection Act.

| also understand that at the end of the study | will be provided with a debrief form
and the opportunity to discuss any issues with the researcher.

I, (NAME) consent to participate in the
study conducted by put your name here, Centre for Psychology and
Counselling, University of Wales Trinity Saint David, under the supervision of
put supervisors name here.

Participant Signature:_
Date:

Name and signature of researcher taking consent
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Study Debrief Sheet

The experiences and impact of engaqing with PE classes in secondary education.

Thank you for taking part in the study.
The aim of this study was to explore the experiences and impact of engaging with
PE classes in secondary education using interviews, considering their thoughts,

experiences and impacts surrounding their own experiences of PE in secondary
school.

If you wish to withdraw your data from the study, you must tell the researcher
now. After this point, all of your data will be anonymised, and we will not be able to
trace it back to you.

If taking part in this study has raised any questions, please speak to the researcher
on or contact the academic
supervisor

Thank you once again for taking time to participate in this study.

University of Wales Trinity Saint David
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APPLICATION FOR ETHICAL APPROVAL

I order for research to result n benefit and minimise risk of harm, it must be conducted ethically. A
researcher may not be covered by the University's insurance f ethical approval has not been obtained
prior to commencement.

“The University folows the OECD Frascati manual definion of research activity: “creafive viork undertaken
on a systematic basis n order to increase he stock of knowledge, including knoviedge of man, culture and
Society, and the use of his stock of knowiedge {0 devise new applications”. As such this covers activies
undertaken by members of staff, posigraduate research students, and both taught posigraduate. and
undergraduate students working on dissertations/projects

“The individual undertaking the research actiiy is known as the “principal researcher”

Ethical approvalis not required for routine audits, performance reviews, quality assurance studies, esting
wihin normal educational requirements, and terary or artisticcricsm.

Please read the notes for guidance before completing ALL sections of the form.

“This form must be completed and approved prior to undertaking any research activity. Please see
Checkistfor detals of process for different categores of application

SECTION A: About You (Principal Researcher)

1| Full Name:

Honorary research
felow:

Taught Posigraduate | | Poslgraduate
Student Research Student

2| Tick a boxes that apply Member of saff

Undergraduate Student
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SECTION B: Approval for Research Activity
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Does this organisaion have fs own cihics approval system? | YEs | = | no | 2

[ Flas the research aciiy received approval n principle?
(please check the Guidance Notes as to the appropriate
approval process for diferent levels of research by different
cateqores of indvidual)

I s, please attach a copy of any final approval (or nterim approval) from the organisation (this
a copy of an email f appropriat).

T Yes_please mdicate source of
approval (and date where known)

Approval inprinciple must be | nstute Research Commitiee
Obtained from the relevant source
Dr Stuart Jones

prior to sesking ethical spproval

Research Degrees Commitiee

02022023

SECTION C: Internal and External Ethical Guidance Materials

Please listihe core elhical quidance documents thal have been referred 1o Guring the compietion of
this form (including any discipine-specific codes of esearch ethics, location-specfic codes of
research efhics, and also any specifc etical guidance relating o the proposed methodology)
Please tick fo confinm that your research proposal adheres o these codes and guidelines. You may
208 rous to this table if needed.

UWTSD Research Ethics & Integrity Code of Practice B

UWTSD Research Data Management Policy
BPS Gode of Human Research Eihics (2014)

BPS Gode of Eihics and Gonduct (2016)
BPS Eifics fo Infernet-Medialed Ressarch (2077)

nstiute/Academic
Discipline/Centre Psychology and Counselling

Sne Carmarthen

E-mall address:

& | UWTSD Student Gode of Gonduct 2020-2021

'SECTION D: External Collaborative Research Activity
I there are extemal collaborators then you should gain consent ffom the contact persons to share their
personal data with the universiy. If there are no extemal collaborators then leave inis section blank and
continue fo section E.

Contact Telephone Number
For students:

nstiution

Student Number: 2100045 82107833

Contact person name.

Programme of Study. BSC Applied Psychology

Ditector of Studies/Supervisor: | Dr Stuart Jones

Page10f17  6315words [ xt Predictions: On 3% Accessibility: Investigate

Contact person e-mal =

s your research extemaly funded?
‘Are you n receipt of a KESS scholarship?
"Are you specifically employed (o | Voluntary
undertake tis research in other a

paid or voluntary capacity? Employed

Is the research being undertaken | I1VES fhen he
within an existing UWTSD &fhuofa | permission question
Professional Leaming Parinership | below does not need
(apLPY? to be answered

Has permission (0 undertake he | (1 VES aftach copy)
research has been provided by the | IfNO the application

partner organisation? cannot continue

1ON E: Details of Research Activity

Exploration info an individual's experiences and impact of engaging with

it PE classes in secondary education

Proposed startdate: (02,0223 Proposed end date: 210323

Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the
points beloy

Purpose of Ressarch Activy.
Propased Research Question
aims of Research Actvity
Objectives of Research Actvity

Demonsirate, biefy, how Existing Research has informed the proposed activty and explan.

What the resesrch actiiy willsdd {0 the body of knowisdge
Hou it sdresses an area of importance.

Purpose of Research Activity

To engage with and complete alevel five qualtative report.This wil nclude holding two recorded
interviews and performing a thematic analysis (Braun & Clark) 2006 on the qualtaiive data gathered
through the interviews, followed by a write up of the results folowing the APA report wriing format

This study wil b utising erature by Griggs and Fleet (2021) that discusses that al students.
shouid be encouraged and supporied by high qualty physical education to become ifeiong
participans in a way that maintains their own health, iness, and wellbeing. Hovever, a growing
percentage of chidren stop taking partin physical aciivties at the frst chance they have, which
Tesults in 3 fise in sedentary festles and a fise in childhood obesily (Griggs & Fleet, 2021).
Furthermore, daiysiressors have a significant impact on students' educational outcomes. However,
research on students perceived and common contextual siressors in physical education (PE)
lessons s imited. Increased physical actvty among young people and suppord of public health
goals are tuio objectives of compuisory PE in secondary education (Norwegian Directorate for
Education Traning, 2015). Additonaly,the impact of physical education (PE) on how young people
view their bodies and those of others is important. Barker et al. (2022) suggested his has not ahviays|
been achieved in 2 posifive way, and some research suggests that experences in physical
education may have contributed to young people's disaisfaction vih their physical appearance.
(Barker et al 2022). Further research i required {0 explore ths topic area futher.

Consequently,the aim of the research is for students to participate n (as members of a goup) and
independently analyse the group data set that explores an ndidual's experiences and impact of
engaging with PE classes in secondary education.
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Standardised procedures
« The researcher chose one topic from three to analyse data using thematic
analysis: TA (Clarke & Braun, 2017).
= The experiences and impact of engaging with PE classes in
secondary education was selected..
+ The researcher began the familiarisation phase.
= The researcher read over the diary extract multiple times to
become familiar with the text.
= Notes were taken of initial observations.
« The researcher began phase two: coding.
= Began identifying patterns in the data.
= Grouped similar fragments by highlighting and labelling the
codes: i.e., body image issues and negative reinforcement.
= Step repeated to ensure all codes were accounted for and
nothing missed.
« The researcher began phase three: searching for themes.
= Identifying critical patterns in the data and grouping codes into
separate themes: Positive and negative perspectives, Emotions
and sensations, Mindset and wellbeing and Behavior
Modification Techniques, Cognition and Mental Health
+ The researcher began phase four: Reviewing the themes.
= Asecond read of the data was undertaken to ensure themes fit.
= Afinal check was undertaken.
« The researcher began phase five: defining and naming the themes.
= Elaboration of themes is undertaken.
= A short explanation of the overall essence of the theme (scope,
coverage and boundaries)
= A name for each theme was decided, Positive and negative
perspectives and Emotions and sensations, Mindset and
wellbeing, Behavior Modification Techniques, Cognition and
Mental Health.
« The researcher began phase six: writing the report.
= The researcher found background empirical evidence and
began wiriting up the TA report.
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personality

70-71: Positive
emotions to Acader
PE staff

72-74: Inimidated

74; Lao
onfidence.

74: Body imag
s

76: Fearful

76: Feministic
behaviour

75-76: Equalty of
genders

75-76: Confidence in
abilty

79-80: Caring

79-80: Importance of
individual diferences

79-80: Freewil

81-83: Importance of
individual diferences

Styles

3: Inclusivity of al
3: Freewil

87 Positive association
of PE and adulthood

-90: Importance of
being active through

88-90: Positive nature

88-90: Modeling health
related behaviours
towards her children

91-62 Negative
feelings.

o1

92: Punishment

92-93: Negative
association with PE

9293 Freevil
97 Positivity
97: Strong opinions.

98: No change of
opinion

98-100: Healthy
mindset

98-100: Positive.
outiook

100: Importan
freewil

100: Pro-choice.
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31.34: Overvihelmed

7 Aware of negative side.

5 Posiive atfitude
towards PE
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54: oblivious to negatives
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15: Active person 55.56: Empathetic

16: Dubious about PE
17: Mixed fings
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16:18: Hindsight
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44: Happiness

44-45: Associates body
image with performance.
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4445 Body image.

58.60: Negative emotions

61-62: Awareness of
changes need caring

61:62: Inclusivty

66.67: Compeiive:
personalty
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to Academic PE stafl

72 Inclusion of all
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72: Gender matters

72 In exclusive to all.
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7274 Inimidated
7274: Lacks confidence:

75.76: Feartul

7576 Feministic
behaviour

75-76: Equalty of
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79-50: Caring
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of PE and adulthood
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being active through PE

85-90: Positive nature:
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