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[bookmark: _Toc228116245]Abstract 
This study focuses on American and British women’s rights during the seventeenth to nineteenth centuries. The central theme is based around women’s education and social class, labour and working conditions and voting rights in both countries. During this research, my main aim was to explore the unfair treatment that women endured and how change happened over time. My approach to this research was based on lived experiences of women during this period, as well as looking into the views and arguments of scholars, using primary and secondary sources. 
The findings show that although women experienced gender inequalities, slow changes in both countries, including campaigns, women’s groups and societies helped to push for change and achieve improved outcomes in access to education, improved working conditions, and legal protection, as well as the right to vote. Both countries moved at different paces; however, they were both able to succeed in having rights in all areas discussed. Overall, this research shows how social class and movements affected work, political rights, and education.
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This dissertation argues that women’s progress in Britain and America between the seventeenth and nineteenth centuries was formed around social class and peace movements. Activism was an important part of implementing change required for women to live a life full of rights and respect. Women have dealt with years of discrimination, inequality, and poor treatment.[footnoteRef:1] During this period, women’s rights were restricted by legal, social, and political structures. In Britain and America from the 1700s to the 1900s, women were held by difficult laws, which limited their freedom in society and within marriage. This dissertation will include a range of primary and secondary sources, such as, pamphlets, letters, speeches and more. These sources evidence the voices of women and lived experiences during this period. [1:  R.S. Neale, ‘Working-Class Women and Women’s Suffrage’, Labour History, 12 (1967), p. 21. ] 

This topic was chosen because it represents an area of study that continues to affect many people today and remains relevant in both countries. Over time, it has become clear that there are noticeable differences in how each country approaches these challenges. Women fought hard to be heard and listened to and to have their rights respected. There are still gaps in the understanding of women’s rights. Their experiences show how important it is to understand the progress that was made and the barriers that remained. There are still gaps in the understanding of women’s rights, and looking at this period helps show why these issues mattered back then and now.


Peace movements have been a significant part of women’s need for change. These movements offered women opportunities to participate in public activism at a time when their political voices were restricted. Women had to fight significantly hard to be heard and to gain justice for the mistreatment they endured. In this dissertation, I will be identifying the key roles, legislation, laws, and changes that have been made over this period. This dissertation looks to cover chapters of essential information on women’s rights and peace movements during the 17th, 18th and 19th centuries. 
Additionally, this dissertation will focus on how women’s rights progressed in Britain and America, and how social class affected women’s lives. I will look at education, work, and voting rights and show how women from various backgrounds had very diverse experiences. Social class was the main determinant of women’s lives as it decided what education they would be entitled to, as well as work, and voting rights, making it a key part to understand their experiences. I will also compare the two countries to see where they were similar and where they showed differences. This comparison highlights how similar social conditions produced different outcomes for women. Women’s history is important because it shows how long the struggle for equality has been and how hard women had to fight for their rights to be heard and respected. 
 I will look at views from significant thinkers like Williams[footnoteRef:2] and others to show how their continued work and ideas contributed towards change for women’s rights. In addition, while exploring the world of women’s rights, I plan to use books, as well as many journals and articles on lived experiences of women’s suffrage and women activists. Activism was essential to women’s lives as it gave women the chance to have a voice, even when the law and society refused to listen. [2:  Vallerie Williams, ‘Mary Wollstonecraft on Motherhood and Political Participation: An Overlooked Insight into Women’s Subordination’, Hypatia, 34.4 (2019), 802–26 (p. 805).] 

This dissertation will be divided into four chapters and will compare the lived experiences of British and American women from the 17th to the 19th centuries. The central argument of this dissertation is that women’s progress in both countries was unbalanced and significantly influenced by social class, with women using activism and peace movements to fight for what they believed was right. Chapter one will look at education and social class for both British and American women, showing what they had access to.
 Chapter two will focus on labour and working conditions, including the changes British and American women implemented and what they had to fight for. Chapter three will investigate the fight for voting rights in both countries: how activists helped towards change and legal reform and how this all helped to build the voting rights for women today. The last chapter will evaluate the outcomes of these movements and whether the changes that both British and American women fought for made a lasting difference. 
The main research question I will be focusing on is how social class and movements influenced women’s rights and opportunities in Britain and America during this period. This comparison between Britain and America shows how similar social conditions developed in diverse ways, and how women’s movements in each country influenced one another. This topic is important because it highlights the discrimination, harsh treatment, and loss of rights women have faced, as well as the long struggle they went through to gain rights and freedom they have today.




 Both America and Britain show how women faced similar problems but often found different ways to challenge them. Overall, this dissertation argues that class and activism were the main motivators that helped to implement positive change. This dissertation will draw on the work of scholars such as Matthews, Kerber, and Ballantine to discuss women’s education and social class, Brownlow, and Dublin to discuss women’s labour and working conditions, Harper for women’s voting rights.
 These scholars help support the arguments made throughout this dissertation and provide evidence of how women’s rights developed over time. This dissertation uses a historical and comparative approach to the understanding of women’s rights in Britain and America between the seventeenth and nineteenth centuries. I have researched into a variety of primary sources such as letters, pamphlets, and petitions, to have a greater understanding of women lived experiences. I have also used secondary sources with thoughts from historians and thinkers to support my argument’s and show different views. During this dissertation I have organised the research into four chapters. This approach made it easier to compare both countries to see how social class, race, and activism helped to encourage opportunities and change for American and British women. There were some gaps in the literature because not all the material from this period has survived, and in some areas, there is limited evidence available.
 However, I was still able to find the relevant information for this broad topic due to research in other areas. Comparing Britain and America is important because it shows how similar challenges led to different results for women, evidencing how law, culture, and social class affected women’s lives in different ways. On the other hand, studying women’s history and feminist movements matters because it shows how long women have had to fight for simple rights and how their actions helped improve life for future generations. 


















[bookmark: _Toc228116250]Methodology 

This dissertation uses a comparative historical approach to examine developments in women’s rights in Britain and America during the 17th to the 19th century. This research is based on exploring and reading primary sources such as legal Acts, political speeches, factory reports and data, and other written work of women lived experiences during this period. These sources evidence women’s experiences of education, work, and political barriers. Furthermore, the dissertation uses secondary sources, with views from historians and thinkers to develop arguments and points made during this period.

 Academic books and journals are used to identify important debates between scholars, highlighting a variety of different views on this topic. This combination of primary evidence and secondary scholarship helps when comparing both countries to see how change happened differently in Britain and America. The study focuses on four main areas of this topic. These areas include education, labour, political rights, and outcomes. This approach is best to highlight this topic of women’s rights as the dissertation includes lived experiences of women during this time period.
 A comparative method is also appropriate as it highlights differences and similarities between Britain and America, showing why change for both countries happened at a different pace. Comparing Britain and America is important and useful as it shows how women’s rights developed through different political systems, cultures, and legal systems. Some reforms happened sooner for America, while others came in at a slower pace. However, Britain did move faster in some areas. Overall change was similar for both countries. There were also some gaps identified within the literature researched, especially around race and social class, due to many sources focus mainly on white, middle-class women, instead of highlighting a wider range of information on Black women and working-class women to give more of an insight into their lived experiences during this period. 
This research is limited by its focus on Britain and America, meaning it does not explore how women’s rights progressed in other regions with different social economic conditions. The sources used in this research were from women who were able to write or were involved in activism, which meant that the experiences of working-class women were not always shown. Overall, this method allows the dissertation to use clear evidence, compare both countries fairly, and answer the research question with relevant information. 














[bookmark: _Toc228116251]Literature Review 

This literature review highlights historian’s views on American and British women’s rights from the seventeenth and nineteenth centuries. It focuses on four main areas that are important to this dissertation: education, labour, political rights, and outcomes of the challenges women faced during this period. Reviewing this research evidences what scholars agree or disagree on. This section also highlights how previous studies link to the main themes of this dissertation showing why these topics are important for understanding women’s experiences in both countries. 
Research on women’s rights in America and Britain has been widely explored by historians about education and social class, labour and working conditions, voting rights and outcomes and results of these movements. Existing research agrees that women’s rights and opportunities during the seventeenth to nineteenth centuries revolved around strict gender expectations and many legal barriers. Scholars believed women’s access to education, working rights and voting rights were limited for women in both countries. Evidence shows that women were significantly discriminated against due to race, social class, and gender. 
A central theme in this dissertation is the role of social class in deciding women’s opportunities. Matthews argues that girls were seen as having ‘little time or need for formal education.’[footnoteRef:3] This showed that education was seen as being unnecessary for women during this period, with her work showing that academic settings were built around boys, with girls being expected to learn domestic skills at home. Kerber argued that American girls’ education was similar to Britain as it showed that girls were highly discriminated against and excluded in most educational settings.[footnoteRef:4]  [3:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 48.]  [4:  Linda K. Kerber, ‘From the Declaration of Independence to the Declaration of Sentiments: The Legal Status of Women in the Early Republic 1776–1848’, Human Rights, 6.2 (1977), p. 122.] 

Both scholars agree that access to education came with significant barriers. On the other hand, wealth showed that education could be possible with private tuition; however, those in poverty and working-class girls did not have these opportunities. Wollstonecraft expresses that women should share an equal opportunity to education as men.[footnoteRef:5] Ballantine argues that women’s domestic roles were more important than education. This highlights that educational opportunities were highly similar in both America and Britain. Brown also shows that religion had a significant impact on if a girl could be educated or not.[footnoteRef:6] Moreover, Rousseau shows that men had truly little respect for women, based on his thoughts about them.[footnoteRef:7] [5:  Vallerie Williams, ‘Mary Wollstonecraft on Motherhood and Political Participation: An Overlooked Insight into Women’s Subordination’, Hypatia, 34.4 (2019), 802–26 (p. 805).]  [6:  David S. Brown, ‘Democracy and Gender Inequality in Education: A Cross-National Examination’, British Journal of Political Science, 34.1 (2004), p. 141.]  [7:  Penny A. Weiss, ‘Rousseau, Antifeminism, and Woman’s Nature’, Political Theory, 15.1 (1987), p 87.] 

Historians with an interest in the research of women’s labour and working conditions in America and Britain also contributed significantly to the research within this dissertation. Pinchbeck’s views on British women highlight that women endured unsafe working conditions in agricultural and factory environments,[footnoteRef:8]while Brownlow expresses that industrial work was dangerous.[footnoteRef:9] Moreover, Dublin’s work on American women’s labour shows that women’s factory work offered a wage, giving women independence, as well as improving overall working conditions and legal protection for women.[footnoteRef:10] On the other hand, Neale states that ‘women were sweated’.[footnoteRef:11] This shows that women’s work during this period was hard. These views evidence that women’s labour was undervalued in both countries and that social class and economic pressures decided the type of work available to them.  [8:  Frances E. Gillespie, review of Women Workers and the Industrial Revolution, 1750–1850, by Ivy Pinchbeck, Journal of Political Economy, 39.3 (1931), 418–20 (p. 419). ]  [9:  Jane M. E. Brownlow, Women and Factory Legislation: Paper Read at the London Conference, Wednesday, October 14th, 1896 (1896), p. 2.]  [10:  Thomas Dublin, ‘Women, Work and the Family: Female Operatives in the Lowell Mills, 1830–1860’, Feminist Studies, 3.1/2 (1975), 30–39 (p. 31). ]  [11:  R.S. Neale, ‘Working-Class Women and Women’s Suffrage,’ Labour History, no. 12 ,1967, p. 20.] 

Women’s political and voting rights have been the main topic of research undertaken by scholars. Turner highlights that women were excluded from all political acts including the 1832 Reform act.[footnoteRef:12] In America, Ginzberg shows the importance of the Seneca Falls Convention and the Declaration of Sentiments, which challenged the political inequality of women.[footnoteRef:13] On the other hand, Harper’s writing further shows how constitutional language in America pushed gender inequality by restricting voting rights to men.[footnoteRef:14] It is clear to see that across both countries scholars agree that activism, petitions, and campaigns, as well as movements were important in challenging legal barriers that women had faced for a long time.  [12:  Edward Raymond Turner, ‘The Women’s Suffrage Movement in England’, The American Political Science Review, 7.4 (1913), 588–609 (p. 589).]  [13:  Ellen Carol DuBois, ‘Seneca Falls Goes Public’, The Public Historian, 21.2 (1999), 41–47 (p. 44).]  [14:  Gerda Lerner, ‘Women’s Rights and American Feminism’, The American Scholar, 40.2 (1971), 235–48 (p. 240).] 

Moreover, many thinkers discuss the long-term outcomes of women’s right’s movements and how they changed over time for women in America and Britain. These outcomes show that changes in education, labour, and voting rights for women were slow and took time, however they were able to implement change in a positive way for women. Matthews[footnoteRef:15] and Kerber[footnoteRef:16] both show that education for women started off with many barriers, however in time many schools opened for girls, as well as many colleges and even universities offering degrees to women. Even though education developed over time for girls and women in both countries, social class and discrimination stayed.  [15:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 48.]  [16:   Linda K. Kerber, ‘From the Declaration of Independence to the Declaration of Sentiments: The Legal Status of Women in the Early Republic 1776–1848’, Human Rights, 6.2 (1977), p. 122.] 


Other historians focus on how women’s work and labour rights changed. Pinchbeck,[footnoteRef:17] Brownlow,[footnoteRef:18] and Dublin,[footnoteRef:19] all evidence that working conditions in both countries were harsh, unsafe, and unfair. They both show that women’s work in the industrial system and domestic work pushed for new laws. With the outcomes of these changes implemented being positive. These scholars share that new acts were brought in to offer women legal protection in the workplace, reducing hours and offering wages to women.  [17:  Frances E. Gillespie, review of Women Workers and the Industrial Revolution, 1750–1850, by Ivy Pinchbeck, Journal of Political Economy, 39.3 (1931), 418–20 (p. 419). ]  [18:  Jane M. E. Brownlow, Women and Factory Legislation: Paper Read at the London Conference, Wednesday, October 14th, 1896 (1896), p. 2.]  [19:  Thomas Dublin, ‘Women, Work and the Family: Female Operatives in the Lowell Mills, 1830–1860’, Feminist Studies, 3.1/2 (1975), 30–39 (p. 31). ] 

Harper also shows that the outcomes of women’s suffrage campaigns in both countries gained political rights due to long challenging activism and gained positive outcomes from challenging unfair systems.[footnoteRef:20] Although change happened at different paces in Britain and America, the literature agrees that women’s efforts led to improvements in education, voting rights even when barriers stayed.  [20:  Ida Husted Harper, ‘Why Women Cannot Vote in the United States’, The North American Review, 179.572 (1904) pp. 30–31.
] 

These challenging working conditions encouraged many women to join early campaigns and reform groups. Their experiences evidenced that without legal protection and political rights, their working lives would not improve. This research highlights why labour challenges became intricately linked to the fight for voting rights. Women realised that gaining the vote was the only way to change laws that determined their work and wages. The literature also shows that women in both America and Britain had similar challenges due to unfair systems. Overall, the research shows that women hit barriers in every aspect of everyday life. This comparison shows a small gap in existing research by showing how similar challenges were managed differently in each country. 
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[bookmark: _Toc228116253] Introduction 
This chapter will discuss the educational rights of women during the 1600s to 1800s. Moreover, this chapter will look into social class, inequality, and barriers women faced during this period to gain an education. On the other hand, this chapter will also explain the major differences between Britain and America, exploring how poverty affected educational opportunities and how social class influenced what academic skills girls could learn. This chapter will also look at how girls had to stay home and take care of domestic chores instead of attending academic settings. Moreover, this chapter will look at the barriers women faced with poverty and educational barriers, looking at how educational opportunities differed by social class. This will help show how education became an important part of women’s fight for improved opportunities. 

[bookmark: _Toc228116254]1.2 Early Education and Social Class 17th Century to 19th Century.

In Britain and America during the 1700s, the structure of basic education was all that girls could learn. Although Kerber’s work focuses on America, the expectations in Britain were similar, as girls had to fight for the right to education. This shows that both countries expected boys to learn and girls to stay home. However, America followed this idea more strictly. This chapter also compares how different thinkers explain the barriers women faced, highlighting where their arguments agree or disagree. By looking at these different views, the chapter shows that women’s education was unequal in both America and Britain. 
Historian Matthews states that ‘Women were seen as having little time or need for formal instruction’.[footnoteRef:21] This meant that schools didn’t feel it was necessary for girls and education was mainly for boys.[footnoteRef:22] Upper-class British girls could receive private schooling mainly in music and language studies, however, academic studies were out of the question. In the later part of the 1700s, girls were only allowed to access town schools, with many limits to what they could learn.[footnoteRef:23] Matthews also goes on to say that ‘girls could only attend the schools, when boys were not using the facilities.[footnoteRef:24] [21:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 48.]  [22:  Ibid.]  [23:  Ibid.]  [24:  Ibid.] 

Research shows that in both countries, girls' education revolved around the belief that domestic skills mattered more than educational learning, although British upper-class girls had slightly more access to private schooling than most American girls.[footnoteRef:25] On the other hand, social class was a major factor when it came to education during this period. In Britain, society segregated women into groups, consisting of “the upper class” “middle class,” and “the poor working-class.” Each class had expectations of where a woman/girl would fit in, and this massively affected the opportunities most girls were open to.[footnoteRef:26] Based on scholars' views, it is evident that social class restricted girls in both countries. However America used strict unfair barriers to access education, which made access to education almost impossible for women.  [25:  Ibid.]  [26:  Jeanne Ballantine, ‘Race, Gender, Class, and Education’, Race, Sex & Class, 1.1 (1993), p. 66.] 


Ballantine states children from poor backgrounds are more likely to be put into lower academic ability groups.[footnoteRef:27] Brown also states that religion can impact if a woman can be educated or have access to education due to some beliefs not allowing women the opportunity.[footnoteRef:28] This goes to show that no matter where a woman lived, even taking into account her background, she would still be judged and disrespected due to her gender. It is clear to see that American women did endure more traumatic experiences than British women did. On the other hand, Rousseau admits women can think, but he still treats their intelligence as something that should stay within traditional roles, suggesting that their reasoning has limits and should not be developed in the same way as men’s.[footnoteRef:29] This shows that Rousseau has little respect for women and his view leaves women without full individuality or citizenship.  [27:  Ibid., p.70.]  [28:  David S. Brown, ‘Democracy and Gender Inequality in Education: A Cross-National Examination’, British Journal of Political Science, 34.1 (2004), p. 141.]  [29:  Penny A. Weiss, ‘Rousseau, Antifeminism, and Woman’s Nature’, Political Theory, 15.1 (1987), p 87.] 

 Matthews states that a comment was made by a man, ‘that education would physically disable and perhaps kill women’.[footnoteRef:30] This shows that men thought very little of women during this time, stating that any stress beyond what they were set out to do in society could become a real danger to their health. Matthews also says that ‘mothers were expected to teach their children domestic skills, while fathers were to teach religion’.[footnoteRef:31] She also goes on to say that the ‘new England writers of the colonial period wrote of their respect for women who fulfilled household duties’.[footnoteRef:32] This comment highlighted how women’s lives were to focus solely on their homes, where education did not matter.  [30:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 49. ]  [31:  Ibid., p. 48.]  [32:  Ibid., p. 48] 


[bookmark: _Toc228116255]1.3 Race, Slavery, and Literacy Barriers in America
American women and girls also fitted into certain social classes; however, this rule was not implemented in the same manner as it was in Britain.[footnoteRef:33] Some families were rich, such as plantation owners and merchants, while others farmed or did chores within the property they lived in.[footnoteRef:34] Some women and girls faced slavery and lived in poor communities, which meant they did not have any opportunities to gain skills.[footnoteRef:35] These differences in social class determined if girls/women could access education, which made women and girls' opportunities unfair and unequal in both countries.  [33: R.S. Neale, ‘Working-Class Women and Women’s Suffrage’, Labour History, 12 (1967), p. 21.]  [34:  Ibid., p. 20.]  [35:  Ibid.] 

Lower-class individuals did not have the chance to become as successful as individuals from wealthier families. Ballantine states that although America had views that everyone can become successful through education, some students are dismissed from this idea depending on their background and culture.[footnoteRef:36] American schools promoted the idea that children should be positioned by their ability, but grouped them by their social class, which never gave them an equal opportunity. She also argues that this system helps keep class inequalities in place.[footnoteRef:37] Social expectations also ruined many girls' lives as they were expected to focus only on their domestic duties, making it important to understand girls’ education in early America and the unfair treatment and loss of opportunities that they endured. In the nineteenth century, women were placed in teaching positions.[footnoteRef:38] It was said that teaching was the best way for a woman to learn how to become a mother. [36:  Jeanne Ballantine, ‘Race, Gender, Class, and Education’, Race, Sex & Class, 1.1 (1993), p. 70.]  [37:  Ibid., p. 68.]  [38:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 51.] 


Social class was not the only barrier for American girls— race was a significant problem, especially for those who were forced into slavery.[footnoteRef:39] Forced slavery was a huge issue for black women and girls. Unfortunately, discrimination was high during this period with white girls and women having more opportunities than those who were forced into slavery. New England writers thought highly of women who kept their homes tidy and adhered well to their domestic duties.[footnoteRef:40] Making it clear that women were not at all valued and that they were only seen for their skills in domestic work. American girls were rarely offered any education due to poverty.[footnoteRef:41]  [39:  Jeanne Ballantine, ‘Race, Gender, Class, and Education’, Race, Sex & Class, 1.1 (1993), p. 69.]  [40:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 48.]  [41:  R.S. Neale, ‘Working-Class Women and Women’s Suffrage’, Labour History, 12 (1967), p. 83.] 

Compared to British women who could afford a private education. American women gained their education from self-teaching. In the 1700s, education and social class changed slightly for British and American women. Compared to British girls who could sometimes access private schooling, many American girls—especially black girls and those living in poverty—had almost no chance of receiving formal education. This meant American girls faced greater barriers to education than British girls.

[bookmark: _Toc228116256]1.4 Britain: Boarding Schools and Accomplishments
More boarding schools opened in Britain during the late eighteenth century, teaching girls more skills than housework, such as needlework, drawing, and writing.[footnoteRef:42] Middle- and upper- class girls could afford these schools however working-class girls could not. Working-class girls were still expected to continue with domestic skills still being isolated from these opportunities. Wilcox states that thinkers like Mary Wollstonecraft argue that ‘women only seem inferior because they are given a poor and limiting education.’[footnoteRef:43] Their behaviour reflects how they were taught, not of what they are naturally capable.  [42:  P. J. Miller, ‘Women’s Education, ‘Self-Improvement’ and Social Mobility—A Late Eighteenth-Century Debate’, British Journal of Educational Studies, 20.3 (1972), 302–14 (p. 306).]  [43:  Kirstin R. Wilcox, ‘Vindicating Paradoxes: Mary Wollstonecraft’s ‘Woman’, Studies in Romanticism, 48.3 (2009), 447–67 (pp. 449–50).] 

Wollstonecraft also shares her views on women where she says, ‘women in the common walks of life are called to fulfil the duties of wives and mothers, by religion and reason.’[footnoteRef:44] This shows that there was a certain way women were meant to live their lives. Even though her ideas did not implement changes straight away, she continued her work and was resolute with her thoughts.  [44:  Ibid., p. 466.] 

[bookmark: _Toc228116257]1.5 Expanding Opportunities in the 19th Century. 
In America, individuals began to think educated women were important for raising good citizens. This led to the creation of schools just for girls. However not all could go to these schools due to money and where they lived. ‘Republican Motherhood’ became within the thoughts of most. This saying meant that people referred to the belief that women needed education to be able to raise their children the right way. This enabled daughters to learn from their mothers to gain domestic skills.[footnoteRef:45] The 1800s saw more upper- and middle-class girls in both Britain and America being able to attend schools. Moreover, marriage registers evidence that in 1843, more than the average half of women could not sign their name.[footnoteRef:46]  [45:  Lucia McMahon, ‘Family Matters: Centring Elite Women’s Lives in an Age of Revolution’, Early American Literature, 54.3 (2019), 809–20 (p. 813).]  [46:  Edward Raymond Turner, ‘The Women’s Suffrage Movement in England’, The American Political Science Review, 7.4 (1913), 588–609 (p. 591).] 

In the United States, Emma Willard opened Troy Female Seminary in 1821, which gave girls an opportunity to access education.[footnoteRef:47] On the other hand, Mary Lloyn opened Mount Holyoke Female Seminary, which included advanced academic learning for women.[footnoteRef:48] In the U.S Oberlin College opened its doors to women in 1837, which was the first American educational setting to allow women, as well as many others.[footnoteRef:49]While in Britain, Frances Mary Buss helped to open a variety of schools for girls.[footnoteRef:50]  [47:  Anne Firor Scott, ‘The Ever-Widening Circle: The Diffusion of Feminist Values from the Troy Female Seminary 1822–1872’, History of Education Quarterly, 19.1 (1979), p. 3. ]  [48:  Judith H. Torche, ‘The Development of American Higher Education for Women’, Educational Horizons, 44.1 (1965), 18–26 (p. 19).]  [49:  Ibid., ]  [50:  Julia E. Bulkley, ‘Frances Mary Buss and Her Work for Education by Annie E. Ridley’, The School Review, 4.8 (1896), 635–37 (pp. 635–636).] 


Buss had many views on education. She stated, ‘I want girls educated to match their brothers.’[footnoteRef:51] She believed that gender should not determine if someone can be educated or not. Bedford College was the first higher level of education introduced to women in Britain. In 1849.[footnoteRef:52] Oxford and Cambridge allowed women to obtain degrees in various subjects, enabling women’s skills to be recognised.[footnoteRef:53] Even though more educational settings opened during this period, women from various backgrounds still faced challenges due to on-going issues.  [51:  Ibid., p. 635.]  [52:  Melissa Terras and Elizabeth Crawford (eds), ‘Picturing Fawcett: Millicent Fawcett by Theodore Blake Wirgman, 1898’, in Millicent Garret Fawcett: Selected Writings (London: UCL Press, 2022), pp. 194–96 (p. 196).]  [53:  Oxford and Cambridge Degrees for Women. ‘The British Medical Journal, 1.1833 (1896), p. 417] 



[bookmark: _Toc228116258]1.6 Chapter One Conclusion 
When concluding chapter one, it is clear to see that the 17th to 19th centuries were an incredibly difficult period for women. Educational opportunities were limited during the early centuries for both British and American women. Women faced poverty, discrimination and their social class continued to limit their opportunities. Opportunities were based on poverty, affordability, and background. However, these early changes created bigger reforms that would come in time. Women were purely judged for the way they looked, their ethical background and abilities to gain further skills. It is clear to see that Britain was able to move a lot more rapidly than America. During the 1900s, both women in America and Britain still faced challenges, being isolated from educational opportunities.
Although change was slowly being implemented, most barriers remained with social class for education. Even though more educational settings were set up, this still did not solve the problem for working-class women. Most women fought hard for education or simply taught themselves. Discrimination was high in this area of women’s suffrage and desperately demanded change. Eventually, in Britain, the 1902 Education Act helped implement change, which increased the number of educational settings for girls.[footnoteRef:54] This did allow families to let their daughters stay in education rather than work at home, and there were entrance exams as well as affording study materials, however this did open the door to some working-class girls. The Act also improved funding and organisation of schools, which meant more places became available for girls.[footnoteRef:55] Although many working-class families still faced challenges with costs, the Act showed that movements were happening leading to more academic opportunities for girls. [54:  Eric Eaglesham, ‘Implementing the Education Act of 1902’, British Journal of Educational Studies, 10.2 (1962), p. 153. ]  [55:  Ibid.] 

 On the other hand, in the United States, similar changes were being implemented. Many educational settings opened for women, knocking down discrimination by allowing girls and boys to study together within the same setting. Women’s lack of education impacted their working lives. With fewer skills and opportunities, many were forced into challenging work, low-paid jobs. For this reason, the next chapter focuses on women’s work and the conditions they experienced. 

[bookmark: _Toc228116259]Chapter Two: Women’s Labour Rights and Working Conditions
[bookmark: _Toc228116260]2.1 Introduction
During this chapter I will be looking at women’s labour rights, working conditions, and reform. This chapter will also include women’s involvement in the trade unions and Female Reform Societies.[footnoteRef:56] During the period of the 17th century to the 19th century in both countries most women endured harsh treatment and unfair working conditions, with little pay or unpaid work.[footnoteRef:57] Reform helped to push for better outcomes and fairer treatment. Moreover, this chapter looks at the length’s women went to for improved long-term working conditions and fairer wages, as well as respect and basic rights. This chapter will also highlight how women’s work roles changed over time as new industries developed and how women’s groups and societies experienced work in different ways helping to campaign for basic rights. Furthermore, this chapter will show how social class, race, gender, and background determined the type of roles women were given and how they were treated during this period.  [56:  R.S. Neale, ‘Working-Class Women and Women’s Suffrage’, Labour History, 12 (1967), p. 16.]  [57:  Ibid., p. 20] 

[bookmark: _Toc228116261]2.2 British Women: Labour, Rights, and Reform
 In the 1700s, women in Britain and America worked at home, where they could take care of tasks such as, cooking, cleaning, spinning, and caring for their children.[footnoteRef:58] Less fortunate women often helped with farming, which included looking after animals and planting crops.[footnoteRef:59] Neale states, ‘Most women were sweated.’[footnoteRef:60] Women’s roles in the 1700s was similar to the previous period. Data from 1867 highlights that women were placed within the lowest pay employment group.[footnoteRef:61] Around 2% of British women worked in highly skilled jobs, compared to over 21% of men. In lower- skilled roles, women made up 22% of workers, which was far fewer than men.[footnoteRef:62] As Neale states, that they become the home workers, who get paid less than a penny an hour for their work’.[footnoteRef:63]  [58:  Frances E. Gillespie, review of Women Workers and the Industrial Revolution, 1750–1850. by Ivy Pinchbeck, Journal of Political Economy, 39.3 (1931), p. 419.]  [59:  Ibid.]  [60:   R.S. Neale, ‘Working-Class Women and Women’s Suffrage,’ Labour History, no. 12 ,1967, p. 20. ]  [61:  Ibid., p.19]  [62:  Ibid., p. 19]  [63:  Ibid., p. 21 ] 

The most significant difference was in un-skilled roles, where most women were employed.[footnoteRef:64] This shows that women were forced into the most challenging and lowest paid roles, such as domestic roles, and agricultural labour, while men had access to skilled and higher paid roles. According to Pinchbeck, women’s agricultural labour exposed them to  unfair treatment of low pay and exploitation, with a lack of law in place making the situation much for difficult for them.[footnoteRef:65] Pinchbeck explains that ‘women in the textile industry lost their spinning roles and had to work in overcrowded workplaces where they would work by hand-loom weaving, and eventually moved to work in factories were the conditions were not much better, however they were much more improved than working in the domestic industry’.[footnoteRef:66]  [64:  Ibid., p. 19]  [65:  Frances E. Gillespie, review of Women Workers and the Industrial Revolution, 1750–1850, by Ivy Pinchbeck, Journal of Political Economy, 39.3 (1931), 418–20 (p. 419). ]  [66: Ibid. ] 


In the 1800s, women’s work started to implement change due to industrial revolution, with many working-class moving away from their homes to undertake farm, factory, and mills Labour.[footnoteRef:67] Most of these roles were risky, included long hours, dangerous machines which included poor pay.[footnoteRef:68] In Britain, most women worked in textile mills,[footnoteRef:69] while lots of American women worked in Lowell mills.[footnoteRef:70] Additionally working-class women involved themselves in different societies and some joined the trade unions. Brownlow noted that women in British factories often worked extremely long hours and said that there was a greater need for legislation to be put in place to protect women in the workplace.[footnoteRef:71] This showed how tough a typical working day was for women.  [67:  Thomas Dublin, ‘Women, Work and the Family: Female Operatives in the Lowell Mills, 1830–1860’, Feminist Studies, 3.1/2 (1975), 30–31.]  [68:  Nancy J. Barret, ‘The Struggles of Women Industrial Workers to Improve Work Conditions in the Progressive Era’, OAH Magazine of History, 13.3 (1999), p. 43.]  [69:  Beth English, ‘GLOBAL WOMEN’S WORK: HISTORICAL PERSPECTIVES ON THE TEXTILE AND GARMENT INDUSTRIES’, Journal of International Affairs, 67.1 (2013), p. 68]  [70:  Thomas Dublin, ‘Women, Work and the Family: Female Operatives in the Lowell Mills, 1830–1860’, Feminist Studies, 3.1/2 (1975), p. 30.]  [71:  Jane M. E. Brownlow, Women and Factory Legislation: Paper Read at the London Conference, Wednesday, October 14th, 1896 (1896), p. 2.] 


The Factory Act of 1833, mainly focused on children, however it still affected women.[footnoteRef:72] Many women worked with children in textile mills, the limits on children’s working hours also implemented change for women.[footnoteRef:73] The Act did not improve women’s pay; however it was one of the first signs that the government were starting to take women seriously. Moreover, the Factory Act of 1844, reduced the number of hours women were able to work, creating greater protection for them.[footnoteRef:74] This act made factory work safer for women by looking after their well-being by not over exhausting them.  [72:  Ibid., pp. 6–7.]  [73:  Ibid.]  [74:  Ibid.] 


Women were enslaved and went through trauma for centuries. Furthermore, the campaign to end slavery took place in 1823 for British colonies.[footnoteRef:75] In 1824, the ‘Immediate, Not Gradual Abolition was set up by Elizabeth Heyrick.[footnoteRef:76] The campaign happened because many abolitionists were moving at a slow pace and Heyrick wanted to push the movement to demand the immediate end of slavery instead of waiting for years for it to end, as she felt it was wrong to delay freedom for enslaved individuals.[footnoteRef:77] In 1830, the Anti-Slavery Society implemented the change for it to go ahead to stop slavery.[footnoteRef:78] This led to many changes for women. On the other hand, the first women’s societies which excluded men was created in Birmingham, in 1825.[footnoteRef:79] Moreover, during the period of 1833, women campaigned against slavery where they signed petitions to implement change.[footnoteRef:80] The request for slavery to be illegal was granted in 1834.[footnoteRef:81] [75:  Elizabeth Crawford, ‘Women: From Abolition to the Vote’ BBC History, 20 June 2011 BBC - History - British History in depth: Women: From Abolition to the Vote (accessed 30 March 2026).]  [76:  Ibid. ]  [77:  Ibid.]  [78:  Ibid.]  [79:  Ibid.]  [80:  Ibid.]  [81:  Ibid.] 


[bookmark: _Toc228116262]2.3 American Women: Labour, Rights, and Reform 
In America, women’s work was difficult, as they would be employed as domestic servants and worse.[footnoteRef:82] Moreover, In the 1700s, women’s work continued to include class, location and strict social expectations in both countries. In cities many women worked as housekeepers or in textile jobs while upper-class women managed their households instead of taking part in physical labour.[footnoteRef:83] No matter the job women took, unfortunately men would still earn more.  [82:  R.S. Neale, ‘Working-Class Women and Women’s Suffrage’, Labour History, 12 (1967), p. 20.]  [83:  Thomas Dublin, ‘Women, Work and the Family: Female Operatives in the Lowell Mills, 1830–1860’, Feminist Studies, 3.1/2 (1975), 30–39 (p. 31). ] 

The mill girls were later involved in strikes, and protests for improved pay in America.[footnoteRef:84] Women would work long hours which sometimes consisted of 10 to 12 hours a day.[footnoteRef:85] From these factory jobs women were able to start earning their own wages, which made a change from unpaid and underpaid previous roles. Dublin states that ‘Women were not only separated from their families while working in the mills but were relatively isolated from men as well’.[footnoteRef:86] Lowell mill girls organised some of the earliest women-led strikes in America, to fight for wage increase, in the hope that hours would be shortened and working conditions would be more appropriate.  [84:  R.S. Neale, ‘Working-Class Women and Women’s Suffrage’, Labour History, 12 (1967), p. 17.]  [85:  Nancy J. Barret, ‘The Struggles of Women Industrial Workers to Improve Work Conditions in the Progressive Era’, OAH Magazine of History, 13.3 (1999), p. 43.]  [86:  Thomas Dublin, ‘Women, Work and the Family: Female Operatives in the Lowell Mills, 1830–1860’, Feminist Studies, 3.1/2 (1975), 30–39 (p. 31).] 



[bookmark: _Toc228116263]2.4 Chapter Two Conclusion
Overall, women in both Britain and America faced significant challenges with poor working conditions, long hours, and low pay. British women got placed in factories earlier than women in America due to industrialisation happening sooner for them, while American women’s experiences affected more by slavery and later the mill system. British women were able to gain legal protections and law changes earlier; however American women had to wait longer for similar changes to be implemented. 
Even though their situations were different, women in both countries were able to join movements, signed petitions, pushing for improved rights in the workplace. The challenges they faced and the movements they fought for were able to implement fairer rights for women today. Women’s experiences of unfair work made it clear that they needed a voice in making laws. This understanding led many to join the fight for voting rights, which is the focus of the next chapter. Women in both countries were slowly gaining more protection within the work setting, with new laws and acts coming into place to make small but meaningful changes. 



[bookmark: _Toc228116264]Chapter Three: The fight for voting rights.
[bookmark: _Toc228116265]3.1 Introduction
Research shows that women in both Britain and America faced significant barriers and exclusion from political rights from the 17th to the 19th centuries. Evidence suggests that laws in both countries removed women’s legal identity and took away their basic rights and belongings. This chapter will investigate early legal restrictions and the limited reforms that followed, as well as exploring the first activists to begin to challenge inequality and the organisations women set up to implement change standing together to have an influence in both countries.
 This chapter will also highlight lived experiences of women during this period and what motivated them as well as the obstacles they faced and had to challenge to implement change for women to be able to have a right to vote. It will also show how the women’s suffrage movement helped along the way. Furthermore, this chapter will show how political change took time and how women had to be patient during this period. It will also highlight how campaigns helped to build independence and confidence in women, encouraging them to speak up for what they were passionate about and what they believed in, as well as to encourage them to speak publicly to challenge unfair laws.




[bookmark: _Toc228116266]3.2 Legal Barriers and the Foundations of Inequality 
British women’s voting rights were very limited during the 17th to 19th century, with many changes implemented over time. Many activists have had to fight hard over women’s suffrage to enable women’s rights. In the 17th century, women were excluded and put into groups for voting eligibility.[footnoteRef:87] Married women were controlled by their husbands; any property or land and other assets were automatically passed to the husband, as women no longer had a legal identity.[footnoteRef:88] These laws were put in place to keep married women legally dependant on their husbands, which meant they had no independent political identity or rights.[footnoteRef:89] [87:  Nick Barratt, ‘Voting Eligibility’, BBC History (2011) BBC - Family History - Representation (accessed 30 March 2026).]  [88:  Richard H. Chused, ‘Late Nineteenth Century Married Women’s Property Law: Reception of the Early Married Women’s Property Act by Court and Legislations’, The American Journal of Legal History, 29.1 (1985), 3–35 (pp. 3–4. ]  [89:  Ibid.] 

Moreover, British women continued to face harsh discrimination and inequality when it came to voting rights in the 19th century. In 1832, the Reform Act, was introduced. This Act was cruel and stopped women from voting.[footnoteRef:90] The way that parliament worded the bill was that only ‘male persons’ could vote.[footnoteRef:91] This was one of the first legal barriers women faced with having no rights. This made it clear that any political matters were made in the best interest of men. The act showed that the government did not see women as political individuals, which made many women feel even more excluded from public life. The Act did not just limit women’s voting rights. It set the path for future laws by making it evident that politics was only for men. This made it more challenging for women to argue their rights later. Furthermore, the Municipal Corporations Act introduced in 1835, limited women in the same way as the earlier act.[footnoteRef:92] Even if a woman owned assets or wealth she could not vote. It was only men that took care of their taxes that were eligible to vote within local elections.[footnoteRef:93] This showed that women were heavily under sexist discrimination and were simply not treated as a human-being. Even if a woman were to marry her life would be ran by her husband, in the eyes of law the couple would have been seen as one person and that would be the husband. The Act also evidenced that even the rich or property-owning women were still treated as if they had no political value. Gender mattered more than class, and women were seen as dependants, not citizens. [90:  Nancy LoPatin-Lummis, ‘The 1832 Reform Act Debate: Should the Suffrage Be Based on Property or Taxpaying?’, Journal of British Studies,46.2 (2007), 320–45 (p. 30). ]  [91:  Ibid.]  [92:  G. B. A. M. Finlayson, ‘The Politics of Municipal Reform, 1835’, The English Historical Review, 81.321 (1966), 673–92 (p. 681).]  [93:  Nancy LoPatin-Lummis, ‘The 1832 Reform Act Debate: Should the Suffrage Be Based on Property or Taxpaying?’, Journal of British Studies,46.2 (2007), 320–45. (p. 328).] 

During this period women’s interests were purely decided by the men in their lives. It has always been questioned if women had an influence on their husbands or male figures in their lives, when it came to political decisions. Gladstone, said that, 
‘All who live in the country should take an interest in that country, love that country, and the vote gives that sense of interest, fosters that love.’[footnoteRef:94]  [94:  Millicent Garett Fawcett, Women’s Suffrage: A Short History of a Great Movement (n.p. n.d.), p. 15. ] 

During this period, women had no political say; it was usually the husband that would have full control of political issues. Some believed that women could influence their husbands, but legally they had no say. Gladstone’s comment shows that inequality was a significant problem during this period.[footnoteRef:95]  [95:  Ibid. ] 



[bookmark: _Toc228116267]3.3 Early British Activism and Reform Efforts
Anne Knight, known as a British Quaker from 1786-1862 was well known for her feminist activism and social reform.[footnoteRef:96] In her suffrage leaflet (1847) she wrote powerful words advocating for women’s suffrage, some of her strong words said, [96:   Tien-Yuan Chen, ‘Anne Knight (1786-1862) and the Fight for Women’s Suffrage in the 1840s: Political Activism and Multiple Tactics’, Women’s History Review, 33.5 (2024), p. 642 doi:10.1080/09612025.2023.2266132 ] 

 ‘Never will the nations of the earth be well governed until sexes, as well as all parties, are fully represented and have an influence, a voice, and a hand in enactment and administration of the laws.’[footnoteRef:97] [97:  Ibid., p. 646] 

 
Moreover, the Sheffield Female Political Association was set up. This group was established due to the Reform Act 1832, as women were frustrated that their right’s had been limited.[footnoteRef:98] Women who were apart of the Sheffield Female Political Association held meetings, wrote petitions, and argued that women should be allowed to vote.[footnoteRef:99] In 1850, change was eventually implemented, with all acts to include women, instead of discriminating against them.[footnoteRef:100] One example is the Enfranchisement of Women, 1851, written by Harriet Taylor Mill, the wife of John Stuart Mill.[footnoteRef:101] In her pamphlet she argued that women should have equal rights and the same political rights as men.[footnoteRef:102] [98:  Edward Raymond Turner, ‘The Women’s Suffrage Movement in England’, The American Political Science Review, 7.4 (1913), 588–609 (p. 589).]  [99:  Ibid.]  [100:  Ibid., p. 594.]  [101:  Matthew Wills, ‘Harriet Taylor Mill, At Last' JSTOR Daily, 8 November 2020/ Harriet Taylor Mill, At Last - JSTOR Daily (accessed 30 March 2026).]  [102:  Ibid.] 

Furthermore, in 1866, the very first petition was set out by Barbara Bodichon, Emily Davies, and Elizabeth Garrett.[footnoteRef:103] This petition asked the question if women could vote. Although the petition was rejected, it still made a significant difference for women as it helped to inspire later suffrage movements for women to make a difference.[footnoteRef:104] Bodichon was a passionate feminist—she was educated well and was wealthy enough to fund the women’s rights campaigns.[footnoteRef:105]  [103:  Andrew Rosen, ‘Emily Davies and the Women’s Movement, 1862–1867’, Journal of British Studies, 19.1 (1979), 101–21 (p. 111).]  [104:  Ibid.]  [105:  Ibid.] 

Davies was a good friend of Bodichon, and she helped to gather as many signatures as possible that she could.[footnoteRef:106] Lastly there was Garett, she was the very first female doctor in Britain, she also helped by gathering signatures.[footnoteRef:107] The 1866 women’s suffrage petition was the first national attempt to ask parliament for the vote.[footnoteRef:108] Although it was unsuccessful, the petition was the first national effort to demand women’s voting rights helping to establish the first organised suffrage movement. Moreover, to enable women to meet the criteria to vote they would have to pay tax. However, this was still unfair as married women had their rights taken away and simply did not qualify to vote.[footnoteRef:109] It also gave middle-class and working-class women who had ownership of their properties a chance to vote but still excluded a sizeable portion of women. In 1869 and 1870, the first education act was introduced.[footnoteRef:110]  [106:  Ibid.]  [107:  Ibid., p. 108. ]  [108:  Ibid., p. 111.]  [109: ]  [110:  Millicent Garett Fawcett, Women’s Suffrage: A Short History of a Great Movement (n.p. n.d.), p. 21.] 




[bookmark: _Toc228116268]3.4 American Barriers and the Development of Activism
In America, Mississippi allowed the first property law for women in 1839.[footnoteRef:111] On the other hand, the Seneca Falls Convention in 1848 introduced the Declaration of Sentiments which stood for equality and peace.[footnoteRef:112] The Seneca Falls Convention became a huge turning point for American women as it was the first event where women were able to speak up for themselves and demand political equality. In America, women also faced very similar challenges to those in Britain. Married women were seen as having no legal identity; if a woman were to marry, she would lose assets and other belongings as they would go straight to the ownership of the husband.[footnoteRef:113]  [111:  B. Zorina Khan, ‘Married Women’s Property Laws and Female Commercial Activity: Evidence from United States Patent Records, 1790–1895’, The Journal of Economic History, 56.2 (1996), 356–88 (p. 361).]  [112:  Ellen Carol DuBois, ‘Seneca Falls Goes Public’, The Public Historian, 21.2 (1999), 41–47 (p. 46).]  [113:  B. Zorina Khan, ‘Married Women’s Property Laws and Female Commercial Activity: Evidence from United States Patent Records, 1790–1895’, The Journal of Economic History, 56.2 (1996), 356–88 (pp. 361–362).] 

American married women could not sign or take part in any political event. The Mississippi Married Women’s Property Act 1839 did try to help, however women remained separated from voting rights.[footnoteRef:114] This act gave married women limited property rights, but it still left them without any political power or involvement in public life.[footnoteRef:115]Women eventually became more confident with public speaking and were able to voice their opinions. Black Americans and women did not have the right to vote when they began organizing for equality, even though the nation said that all citizens had the right to vote. During this time voting had only just been extended to white men without property. Both movements focused on gaining the right to vote as a key solution to the problems they faced.[footnoteRef:116]  [114:  Ibid.]  [115:  Ibid.]  [116:  Gerda Lerner, ‘Women’s Rights and American Feminism’, The American Scholar, 40.2 (1971), 235–48 (p.240).] 

Working-class women had requested better economic conditions, however this stayed separate from the women’s rights movement.[footnoteRef:117]  [117:  Ibid.] 

Additionally, Harper states that ‘the main problem comes down to constitutional law’.[footnoteRef:118] Harper also explains that ‘women were not allowed a vote because the United States Constitution and forty-one state constitutions used the word male’,[footnoteRef:119]stopping many women from having a vote or a say in political situations. This opinion proved that the legal system in America was biased towards men. In 1928, women were officially allowed to vote, having equal rights granted to them.  [118:  Ida Husted Harper, ‘Why Women Cannot Vote in the United States’, The North American Review, 179.572 (1904), 30.]  [119:  Ibid., p. 31.] 


[bookmark: _Toc228116269]3.5 Chapter Three Conclusion 
This chapter on women’s voting rights in America and Britain show that both countries faced similar challenges, which became a barrier to any involvement in political life. Moreover, both countries also faced issues that were controlled deeply by laws and inequality, as laws were purely put in place to please men. Research shows that women endured a loss of most of their rights and legal identity, especially married women. Early reforms did not make a significant difference, as women remained excluded from voting. 


Additionally, women in both countries were able to challenge unfair systems, with British and American groups pushing to implement change, with women demanding equality and basic rights. It is clear to see that it was a man’s world. Overall, both countries were endured with similar obstacles and where women were able to challenge them leading to the suffrage movements, with campaigns and petitions and activists pushing for what women needed and deserved. 
[bookmark: _Toc228116270]Chapter Four: Outcomes 
[bookmark: _Toc228116271]4.1 Introduction 
This chapter will explain the outcomes of the changes discussed in earlier chapters. The chapter will look at what has improved for women in Britain and America in education, work, and voting rights, and what challenges remain. Although progress was slow, women gained improved outcomes and better opportunities over time. This chapter will also compare both countries to see if the outcomes and developments of the women’s suffrage movements were similar within women’s rights. The previous chapters highlighted how women’s education, work, and voting rights changed during the period of the 17th to the 19th century for American and British women. 
[bookmark: _Toc228116272]4.2 Outcomes in Education 
Women’s education improved slowly over the centuries for both Britain and America. Matthews argues that girls originally had very limited access to formal schooling, however change was soon implemented with more schools being opened over time.[footnoteRef:120] Moreover, Kerber shows that similar activity took place in America, where girls were able to gain academic skills in various subjects, not limiting to domestic skills.[footnoteRef:121] Research shows that educational opportunities were influenced strictly by gender expectations and social class.[footnoteRef:122] Additionally, many thinkers such as Wollstonecraft believed that ‘inequality was harmful to society’.[footnoteRef:123]  [120:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 48.]  [121:  Linda K. Kerber, ‘From the Declaration of Independence to the Declaration of Sentiments: The Legal Status of Women in the Early Republic 1776–1848’, Human Rights, 6.2 (1977), p.122.]  [122:  Jeanne Ballantine, ‘Race, Gender, Class, and Education’, Race, Sex & Class, 1.1 (1993), p. 66.]  [123:  Vallerie Williams, ‘Mary Wollstonecraft on Motherhood and Political Participation: An Overlooked Insight into Women’s Subordination’, Hypatia, 34.4 (2019), 802–26 (p. 805).] 


Wollstonecraft was one of the first to share her views that, women should be educated the same as men and both genders should have equal rights so that they could develop confidence and reason.[footnoteRef:124] Wollstonecraft decided to challenge traditional beliefs and was passionate about fighting for women’s rights.[footnoteRef:125] Her work was able to influence other thinkers, activists and women to help develop and expand girls’ education in both countries. On the other hand, Kerber showed that girls were excluded from academic environments, as they were only allowed for the attendance of boys.[footnoteRef:126]  [124:  Ibid.]  [125:  Ibid.]  [126:  Linda K. Kerber, ‘From the Declaration of Independence to the Declaration of Sentiments: The Legal Status of Women in the Early Republic 1776–1848’, Human Rights, 6.2 (1977), p.122.] 


Over time, more schools did open for girls, even if they did not teach a range of subjects other than domestic skills. This opened the door for implementing future change for mainly working-class girls as girls from poorer backgrounds, ‘especially those enslaved’ who still faced challenges and remained excluded.[footnoteRef:127] By the late nineteenth century, both Britain and America saw further development with some universities and colleges allowing girls to attend and gain an education with qualifications.[footnoteRef:128] This enabled more women to enter professional roles such as teaching and medical professions.[footnoteRef:129]  [127:  Barbara Matthews, ‘Women, Education and History.’ Theory into Practice, vol. 15, no.1 (1976), p. 48.]  [128:  Judith H. Torche, ‘The Development of American Higher Education for Women’, Educational Horizons, 44.1 (1965), 18–26 (p. 19).]  [129:  Ibid.] 

Overall, these changes meant that women had more chances to access a world of academic skills. Even though progress was slow for change to show as well as educational opportunities depending on race and social class, women were able to challenge traditional ways with organisations and movements that would help future women to become more independent and confident in the future.[footnoteRef:130]  [130:  Jeanne Ballantine, ‘Race, Gender, Class, and Education’, Race, Sex & Class, 1.1 (1993), p. 66.] 

[bookmark: _Toc228116273]4.3 Outcomes in Work and Labour Rights 
Research shows that women's working rights improved over time, with new laws and reform movements coming into place for both Britain and America. In the early period many women worked long hours and were underpaid or simply didn’t have a wage at all.[footnoteRef:131] Views from Pinchbeck show that industrial work placed women to work in unhealthy and dangerous conditions with no protective laws.[footnoteRef:132] Brownlow also shows that British factories were overcrowded and dangerous.[footnoteRef:133] This evidence shows that the lived experiences of women and the conditions and treatment of women, workers led to new laws, such as the Factory Acts of 1833 and 1844. These acts created lower working hours for women and children as well as implementing basic safety rules.[footnoteRef:134]  [131:  Frances E. Gillespie, review of Women Workers and the Industrial Revolution, 1750–1850, by Ivy Pinchbeck, Journal of Political Economy, 39.3 (1931), 418–20 (p. 419). ]  [132:  Ibid.]  [133:  Jane M. E. Brownlow, Women and Factory Legislation: Paper Read at the London Conference, Wednesday, October 14th, 1896 (1896), p. 2.]  [134:  Ibid., pp. 6–7.] 

The Factory Act 1878 introduced rules which would be applied to all factories, strengthening and reducing working hours to protect women’s health.[footnoteRef:135] In America women had similar acts set in place such as the Massachusetts Ten-Hour Act, 1874. This act limited the number of hours a women and child could work a day.[footnoteRef:136] Eventually there was the Fair Labor Standards Act placed in 1938. This act set a minimum fair wage for women, put a stop to child labour, and made sure that working hours stayed limited.[footnoteRef:137]  [135:  Ibid., p. 7.]  [136:  Andrew Alexander Bruce, ‘The Illinois Ten–Hour labor Law for Women’, Michigan Law Review, 8.1 (1909), 1–24 (pp. 11–12). ]  [137:  Paul H. Douglas and Joseph Hackman, ‘The Fair Labor Standards Act of 1938 I’, Political Science Quarterly, 53.4 (1938), 491–515 (pp. 491–492.] 

Moreover, these laws helped to make working environments safer for women long-term. Additionally, Dublin shows that mill work gave women the chance to earn their own money even though there were strict rules set in place that could be very challenging.[footnoteRef:138] Women’s suffrage groups were able to fight for the rights of women at work, gaining better outcomes and fairer treatment of women. Overall, this meant that women could work in safer environments, gain independence and have a better chance at gaining new skills. Many women still faced discrimination and inequality; however, labour reforms were a significant step to giving women the rights that they deserved. [138:  Thomas Dublin, ‘Women, Work and the Family: Female Operatives in the Lowell Mills, 1830–1860’, Feminist Studies, 3.1/2 (1975), 30–39 (p. 31). ] 

[bookmark: _Toc228116274]4.4 Outcomes in Voting Rights
Research highlights that women in both Britain and America were able to gain stronger political rights because of long challenging campaigns discussed in earlier chapters. Harper expresses how legal language continued exclude women in America, showing why earlier activists had to challenge the Constitution to gain recognition.[footnoteRef:139] Moreover, in Britain, Fawcett shows that women organising campaigns and petitions and voicing their opinions was essential for parliament to take them seriously.[footnoteRef:140] Similarly, the work of Bodichon,[footnoteRef:141] and Davies[footnoteRef:142] helped strengthen arguments for women’s political inequality, as each of them were able to implement opportunities for women, recognising that women should be allowed a political voice as well as their own identity. Additionally, in America women were also able to make progress in gaining political rights, even though this happened at a slower pace than it did in Britian, continued fight and campaigns and events helped America to implement the change women desperately needed.  [139:  Ida Husted Harper, ‘Why Women Cannot Vote in the United States’, The North American Review, 179.572 (1904) pp. 30–31.]  [140:  ‘100 Women: Suffragists or Suffragettes – Who Won Women the Vote?’, BBC News, 6 February 2018. Available at: 100 Women: Suffragists or suffragettes - who won women the vote? - BBC News (accessed 30 March 2026).]  [141:  Andrew Rosen, ‘Emily Davies and the Women’s Movement, 1862–1867’, Journal of British Studies, 19.1 (1979), 101–21 (p. 102).]  [142:  Ibid., p. 101.] 


[bookmark: _Toc228116275]4.5 Chapter Four Conclusion
In conclusion, the outcomes across education, labour and voting rights show that women in both America and Britain experienced similar challenges and their fight for rights was not at all easy. In education both countries endured slow progress, with schools for girls being guided mainly by social class, race, and inequality. However, in time improvements were made with girls being able to access schools which enabled them to learn more skills and women having opportunities to access higher education and attend colleges and universities, opening professional careers for them. 
Moreover, labour rights did improve over time with reform in both countries. Reform was able to create better working conditions and shortened hours, which also included banning child labour. Women were eventually given more control over their wages, giving them more independence and confidence going forward. Women in both countries were able to challenge society pressures with campaigns and petitions, with new laws being brought in to offer them more protection in the workplace. Women were able to gain more skills from higher skilled professional jobs such as teaching. 
On the other hand, in voting rights, women in both America and Britain, were able to move from being completely excluded from voting to moving on to gradual voting rights. In Britain, petitions and campaigns were able to help women gain political rights earlier than America, as legal barriers, social class, and race were significant barriers to American women which took longer for them to be heard and see change. However continued activism and national campaigns eventually led to similar improvements. Even though the timing of implemented change was different for both countries, women kept fighting for their beliefs and rights as well as challenging unfair laws which was able to move societal change for women today. 


















[bookmark: _Toc228116276]Dissertation Conclusion 

In conclusion, research has shown a strong development of women’s rights during the 17th to 19th centuries. This dissertation has focused on the barriers and exclusions to women’s educational rights, labour rights and working conditions, voting rights, and the results and outcomes of women’s suffrage movements. In both countries, women have faced challenges due to social class, race, and gender inequality. Women’s opportunities were limited due to society expectations, legal barriers, and lack of opportunities. Both countries endured prolonged periods of activism, organisation, and persistence.
While studying women’s educational rights it is clear to see that opportunities for girls were decided by social class and race with assumptions being made about women’s roles. Over time, access to academic studies and higher education increased, allowing women new opportunities and access to better skills. This enabled them to be able to access professional careers. These changes were significant as they enabled improvements for both countries and equal opportunities. 
Additionally, labour reform in both counties also developed over time. Women in both countries were working long hours in unfair working conditions with no legal protection to start with. This later changed with new laws being implemented, giving women legal protection, reduced working hours, and safer working environments. Women were also eventually allowed to come away from domestic roles into professional employment with educational opportunities improving, offering women more opportunity. 


On the other hand, the comparison of voting rights showed clear differences between Britain and America. Britain was able to bring in political reform much sooner, while America was still challenging constitutional barriers, which significantly slowed them down. However, in both countries, suffrage movements used petitions, campaigns, and public events to challenge the exclusion and barriers that women endured. Both countries efforts led to meaningful change over time, with some women being allowed to take part in political matters and allowing them to vote, with today’s society showing that women are standing strong in political settings. 
Overall, this dissertation evidence that women’s rights did not develop by themselves— they were driven by strong and brave women in both countries. Progress only happened as women were able to work together, stand up for their beliefs through campaigns and petitions, and public speaking, as well as refusing to accept unfair treatment. The findings of this dissertation show that social change takes time and with all women coming together they made the changes possible. The positive outcomes women experience today result from the hard work and challenges that women in the 17th to 19th centuries fought to overcome. This change is very much clear today; we must give a significant thank you to the women of this period for making the change that us women have today to live with our rights and freedom. 
When comparing America and Britain, the research shows that both countries faced similar barriers, however change happened at different paces and in diverse ways. American women faced harsh discrimination due to race and British women faced challenges due to gender. Britain was able to bring in reforms earlier, while America relied solely on activism to challenge constitutional restrictions. Although there were many gaps in this study of women’s rights in America and Britain, it has shown to be a broad topic where it is clear to see many are enthusiastic about. Furthermore, the differences shown conclude that social class and movements decided the future of women in both countries, however the impact varied depending on each country’s laws, culture, and social expectations. Resulting in women having more opportunities and equal gender rights today. This history still matters today as many modern rights developed from early challenges and struggles. By researching the topic of women’s rights during this period has shown why some issues in other countries still continue today. 
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Figure A1. Class of 1892, Oberlin Academy Preparatory School. 
Source: National Museum of African American History and Culture, Smithsonian Institution. Photographed by an unidentified photographer. JSTOR Community Collections https://www.jstor.org/stable/community.31888338.
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Figure A2. Women in Textile Mills: Power Loom Weaving (1836).
Source: ‘Women in Textile Mills: Power Loom Weaving,’ from George White’s Memoir of Samuel Slater (1836), Visual Arts Legacy Collection, Artstor. JSTOR https://www.jstor.org/stable/community.13870801. 








[image: ]















Figure A3. The Vote –Women’s Suffrage (1972). Source: ‘The Vote –Women’s Suffrage,’ The Campfield Press; Ella Strong Denison Library; Claremont Colleges Digital Library (1972). JSTOR. https://www.jstor.org/stable/community.31048856
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