EAEE6003		1200605
[bookmark: _GoBack]According to Doherty (2012) when settings look at improving their quality they start from an inspection – a form of quality control (QC). This will identify weaknesses and any non-compliance and will endeavour to correct it. The next phase is quality assurance (QA). QA is a proactive approach which will identify any problems and make a plan to deal with them immediately and try and prevent them from happening again. There have been many studies that show how there can be a positive effect on educational, behavioural, cognitive and social outcomes of children where there is a good quality of early years education (Sylva et al., 2004; Sylva et al., 2010 and Melhuish et al., 2015). As stated by Sammons et al. (2003) an important feature of early years education is the quality of pre-school provision. Sylva et al. (2004) results show that the effectiveness of individual pre-schools varies in promoting intellectual progress and indicate that certain forms of provision are associated with better outcomes. Shonkoff and Phillips (2000) believe that the early years of a child’s life is important in their future development. There are many benefits of quality within early years as stated by Siraj-Blatchford et al. (2011) the early years settings quality is a substantial predictor of later skill in key stage 2 performance in English and Mathematics. Smith et al. (2009) also found how high-quality settings have a positive impact on language and narrows the gap between disadvantaged and non-disadvantaged children. The Welsh Government (2014) believes quality improvement will come from unified inspections but only if measures such as quality assurance schemes and professional development is continued. Evidence suggests that the quality of Early Childhood Education and Care provision will not be high if it is for inspections alone. Furthermore, Ofsted (2013, as cited by Brock, 2015) as part of the inspection process, settings are required to self-evaluate their setting to show the quality and effectiveness of their provision. This can be done using an early years’ self-evaluation form to help as guidance. Within this early year’s practitioners must provide evidence of children’s experiences and how the setting is meeting the children who attend specific needs and how they are improving their learning outcomes, making learning enjoyable and enhancing children’s learning and development. While it is crucial for all Early Years setting to comply with the National Minimum Standards (Department for Children, Education, Lifelong Learning and Skills, 2016) Bertram and Pascal (2002) believe there is a need for provision which goes above the national minimum standards and encourages and supports continuous quality of enhancements.
The Welsh Government (2012) Review of Early Years Child Assessment Tools showed that many settings across Wales had different funding, aims, resources and quality control procedures and young children are being cared for within these separate settings. The Review found that there are a small amount of settings using the same assessment tools with the majority using different tools. With the exception of Flying Start settings there is a wide range of assessment methods causing a lack of uniformity as highlighted in Building Brighter Future: Early Years and Childcare Plan (Welsh Government, 2013). This can lead to issues when the children are transitioning from one setting to the next as practitioners may not understand or believe the data is effective. This can have a negative effect on children who may attend more than one setting or have wrap around care.
There are many forms of quality assurance methods which can measure the quality of provision within early years settings, one of which being Self-Assessment of Service Statement (SASS). It is an important tool for improvement for settings in Wales. SASS is a requirement by Care Inspectorate Wales (CIW) so it can gain an understanding of the service provided in each setting (Care Inspectorate Wales, 2018). The SASS helps the CIW keep track of compliance with the Child Minding and Day Care (Wales) Regulations (Gov, 2010). According to Care and Social Services Inspectorate Wales (CSSIW, 2018) SASS requires the setting to reflect on the practice they are providing by asking questions like ‘What is the benefit to children?’ and ‘What do you do well?’. Bassot (2016) believes that a questioning approach to professional practice is a great way of researching deeper into not only what you did, but why you did it. It is a key feature of critical reflective practice. Part 2 of SASS can be seen as a repetitive form as the same questions are asked for each section of the form (CSSIW, 2018). Boud (2003) believes that although self-assessment can have a positive affect it may also not be a true representation of the service provided, and practitioners assessing may believe they are doing something better than they are. 
According to Birth to Seven (2018) the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale is a tool to measure and assess quality in early childhood education and care. It is an Environment Rating Scale. SSTEW is designed to encourage and measure practice, developing children’s skills in emotional well-being and SST. It aims to develop self-regulation, effective communication and concept development. The SSTEW scale focuses on the quality of interactions between the children and the children and the adults. It considers how adults purposely support children’s development and learning and how responsive adults are towards the children. Allen and Whalley (2010) claim it is essential to engage in sustained shared thinking (SST) with children for an effective Early Years pedagogy. Siraj- Blatchford et al. (2002a) defines SST as an intellectual way in which two or more individuals work together to clarify a concept or solve a problem. The thinking is contributed by all individuals and must extend and develop the understanding. A method involving SST and looking at QA is the Effective Pedagogy in the Early Years (EPEY). This study identifies effective pedagogical strategies that are used within the Foundation Stage which will support and develop children’s knowledge, skills and attitudes, and ensure they have the best start in education. The Researching Effective Pedagogy in the Early Years (REPEY) (Siraj-Blatchford et al., 2002a) study identifies SST as a way that the performance within an early years’ setting could be improved. However, Purdon (2014) does question that although the REPEY project considers these interactions within high quality settings, do other practitioners working on a day to day basis with children understand SST and are they able to put it into practice daily. Furthermore, Allen and Whalley (2010) interviews with practitioners about SST showed there is some confusion about the meaning of SST.
Fisher (2005) believes humans are unable to do anything without thinking and it is a primary process for humans, therefore supporting children to think and make sense of the world at an early stage is vital. Knowing that children think differently, Robson (2012) suggests that it is important for children to be encouraged to reflect on their thinking and for practitioners to create an atmosphere in where they talk about thinking. This is supported by Salmon and Lucas (2011) who believe the attitudes of practitioners towards thinking are important. Many theorists have contrasting views about learning and teaching thinking skills. Piaget (1951) believes in self-initiated finding, whereas Vygotsky as cited by Ford (2009) stresses how practitioners play a role in contributing to children’s development and learning. Rogoff (1990, 2003) supports Vygotsky view as its believes that cognitive development can be achieved by individuals changing how they understand and sharing endeavours with others.
The attainment of language is closely related to SST as thoughts are shared through language (Purdon, 2014). Vygotsky (1986) believes that language skills are developed, and new concepts are established as a child listens, plays and speaks. Johnston and Nahmad-Williams (2009) agree and believe that through language children make sense of the world. Palmer and Doyle (2004) explain how a child’s thoughts originate from speech structures they have acquired. Therefore, their linguistic skills affect the development of their thought processes. 
Children’s Workforce Development Council (CWDC, 2010) standard 16 of the Early Years Professional Status states that adults should engage with children using SST, which is an essential tool enabling children to learn and refers to children’s thinking skills being developed. In addition, within the Early Years Foundation Stage (Department for Education, 2012) describes effective learning and teaching as critical thinking where children are able to have their own ideas and can develop strategies for solving problems. However, Fumoto (2012) believes one barrier which is faced by practitioners promoting SST include the training of the employers, practitioners pay and conditions and resourcing and funding the practitioner’s professionalism. Within the Nutbrown Report (Nutbrown, 2012) expressed fears regarding the standard of qualifications within early years and the career pathways, emphasising that high quality early education settings should be led by highly qualified staff. Nutbrown (2012) recommended that the Early Years Foundation Stage requirements should be reviewed and by 2022, all staff included within the staff to child ratio must hold a qualification of at least level 3. However, Morgan (2013) believes that higher qualifications do not guarantee that they can deliver high quality teaching, and not all academics are good at delivering their knowledge. Children’s Workforce Strategy (Department for Education and Skills, 2006) argue their aims to professionalise the childcare practitioners as it promotes professional development which ensures improving the quality due to staff having higher qualifications (Sylva et al., 1999). Sergiovanni (1998) and MacNeill et al. (2004) leadership within the Early Years as a role that encompasses developing human capital. This can be done by helping settings to work together as members of a community of practise and become caring and focused. The Welsh Government (2013) aim is for all early year’s settings in Wales to be of a high quality with focus upon the workforce, the children’s experiences, leadership and the environment. They believe this can be achieved by a system of effective regulation and inspection, ensuring parents are able to access information about provision in their area and the quality of childcare they should expect. The Welsh Government published a Flying Start childcare guidance which sets out the quality all Flying Start settings should exceed and can be used by all childcare providers as a benchmark. 
In conclusion as Arthur at al. (2018) states that quality of provision should be improved as settings implement a quality assurance method that includes the beliefs and values of the individual settings. Using a range of methods will help stakeholders understand the setting and the data collected will help analyse and identify any constraints.  Foundation Years (2014) believe there are three key elements for quality provision. These focus on practise, workforce and the environment. Children are always at the centre and these important elements ensure children’s well-being, development and overall happiness is developed.
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