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Research Project: Case Study based on an Electives 

Experience An exploratory case study arising from 

practice (noticing) and investigated further through 

identified research tools. The assignment concludes 

with the identification of an intervention which can 

be piloted throughout Professional Teaching 

Experience and evidenced through reflection in the 

Professional Learning Standards. 

Target One  There was some over-reliance on non-

academic sources (e.g. websites). Moving 

forward, consider reading more widely and 

including more books and journal articles. 

Target Two  Consider carefully proofreading your future 

academic writing to avoid any 

grammatical/spelling/punctuation errors. 

Also, please use the Harvard Referencing 

Handbook to enhance your referencing 

skills. 

Target Three  Continue to develop a critical tone in future 

writing. Consider evaluating chosen 

strategies against various contrasting 

views. For instance, what did different 

authors say about the benefits or limitations 

of visual aids? Are there any potential 

challenges when you implement the 

strategies in future practice? 

 

 

 



Aim, focus and purpose of the research / Research Context 

The purpose of this research project is to understand how children with literacy difficulties 

are supported in the mainstream classroom within foundation phase. This research project 

will be presented in a case study, which will take an inductive approach to allow theory to 

emerge from the data. Furthermore, the case study will draw attention to how teachers 

implement an inclusive classroom by providing effective strategies to aid learning. According 

to Welsh Government, pupils’ literacy skills has decreased and has become a concern in 

schools across Wales (Welsh Government, 2023). Reports have raised awareness on the 

impact the Covid-19 pandemic might have had on pupils’ literacy (Welsh Government , 

2023). This has placed literacy at the heart of the new Welsh curriculum to aid literacy 

progression. From this, interests were sparked on the need to understand what provisions 

are used in mainstream classrooms to facilitate and assist pupils’ literacy development. This 

research was conducted in an English medium primary school in Wales. This school 

reported forty of their pupils currently have Additional Learning needs (ALN). This research 

will enhance future professional practices by exploring and later trailing the strategies 

observed in current teaching practices. 

 

Overview of relevant literature  

Snap Cymru (2010) reported that ‘one in five’ children in Wales have Additional Learning 

Needs (ALN). This implies that many mainstream classrooms will have at least one child that 

require extra support by teaching staff or specialist support (Contact, 2024) to aid their 

learning. Recent research has suggested that many individuals with ALN will attend a 

mainstream classroom (Contact, 2024). These interventions are mostly implemented one to 

one or in small groups. However, studies have argued that numerous of pupils who require 

extra learning support are not receiving the correct amount to tailor to their needs (Gov.UK, 

2021). This could impact pupils’ learning development because their barriers to learning are 

not being recognised (Children Legal Centre Wales, 2024). This could cause individuals to 

struggle and potentially be more resentful when participating in activities and lessons. If 

accessible, a teaching assistant may conduct certain interventions or provisions to help the 

learner achieve targets (Hegarty, 1993), however, it is not always possible to have an extra 

adult in the classroom to support pupils with learning barriers. This results in the classroom 

teacher providing support to all pupils (Government Social Research, 2024). This has raised 

a concern that pupils who are allocated intervention from teaching assistants may not be 

provided with the ‘high-quality teaching’ required to allow them to thrive (Ofsted, 2021).  



In contrast, Education Endowment Foundation (2024) signifies the importance of one-to-one 

support that teaching assistants can offer children that the classroom teacher may not be 

able to provide. This could imply that pupils with learning difficulties are gaining a more 

personalised education to cater to their arising needs. By gaining more one to one support, 

this might increase pupils’ confidence and their willingness to ask questions because the 

workload may be at a slower pace to best suit their needs (University of Hull, 2023). It has 

also been highlighted that support from teaching assistants can close the attainment gap by 

allowing pupils with a further three to four months academic performance (Education 

Endowment Foundation, 2024). An explanation for this could be that pupils who are getting 

individualised support from teaching assistants are getting more time to cater their personal 

needs rather than a universal provision for a whole class approach.  

An ‘inclusive classroom’ is where all learners are taught and provided with an academic 

education within a mainstream classroom regardless of their learning barriers (Reading 

Rockets, 2024). With this, all children should have the opportunity to access an enjoyable 

learning experience through purpose learning environments and valuable learning activities 

(Knowles, 2006). Many scholars hold the view of creating an inclusive classroom enables all 

learners to be included and not discriminated against (Gao, 2023). Pupils with ALN are 

entitled to gain equally learning experiences that aids them to thrive (Disabled Rights UK, 

2022). Therefore, pupils’ rights should be utilised by ensuring an inclusive classroom 

approach is being implemented (Armstrong et al, 2002). A common misconception of the 

term ‘inclusive education’ is aimed purely towards disabled individuals. However, Schuelka 

(2018), proposes that inclusive education is for any individual who has barriers to their 

learning. This could be a language or cognitive barrier (Schuelka, 2018).  

As previously drawn upon, many pupils in Wales are suffering with literacy difficulties (Welsh 

Government , 2023). There is evidence to suggest that pupils’ reading levels have dropped 

over the last few years (Williams, 2024). Other reports have expressed concerns over the 

number of books children are reading (School Library Association, 2024). This could 

potentially be an explanation as to why reading levels are decreasing drastically. According 

to a news report this issue might have arisen from the reading methods being taught in early 

years (Williams, 2024). A literacy difficulty can be defined as individuals struggling to 

correctly read or spell words and phrases (British Dyslexia Association, 2010). Moreover, 

there is evidence to imply that people with a literacy difficulty may have challenges in 

understanding and processing what information is being addressed to them (British Dyslexia 

Association, 2010). Literature suggests that not all children with a literacy difficult struggle 

with the same aspects (Devon County Council, 2021). To provide the support these pupils 



require, teachers should firstly identify the areas that are causing the individual difficulties 

before implementing any additional support.  

‘Cueing’ (Topping, 1995) is a method used to aid pupils’ literacy skills in primary schools. 

This approach encourages learners to use pictures and contextual prompts when they get 

stuck on a tricky word (Topping, 1995). However, there is a debate on whether this method is 

effective in aiding children to recognise words and use sounds of letters when spelling out a 

word (Schwartz, 2020). Others would argue that this method does not impact learners’ 

literacy skills because they are guessing words rather than learning the letter sequences in 

words (APM, 2024). For example, pupils may not be able to recognise the difference 

between mouse and house when they see the words written but can identify the different 

items in the pictures (APM, 2024).  

 

Explanation of Case Study  

This educational research adopts a case study methodology. The term ‘case study’ has been 

defined in multiple different ways. According to Simons (2009), a case study is a detailed 

understanding of a specific topic that is explored by looking through different lenses and 

opinions. Similarly, Gall and Borg (2005) have implied that in a case study, the phenomenon 

is discussed and examined through the viewpoint of the participates. This might lead the 

case study to research bias (Gall and Borg, 2005). It helps create a deep analysis from a 

wide range of perspectives (Thomas, 2013).  

Case studies are suggested to be evidence led through research-based data (Simons, 

2009). It is thought that they are used to gather research from a small number of participants 

in which the research is carefully looked at holistically (Schutt, 2006). Each definition of a 

case study has a common theme of exploring the specific topics. Following on from that, the 

use of case studies has both strengths and limitations when carrying out research. It is a 

widely hide view that case studies ensures that both real life context and theoretical 

information is gathered to provide a richer knowledge of the phenomenon (McLeod, 2024a). 

However, they accommodated small groups of participates to collect data (Tight, 2010). This 

limits the data being collected because it will only look at one area of the phenomenon rather 

than discussing and widening the research to look at other areas that impacts and influence 

the specific topic (Tight, 2010). Another possible limitation of case studies could be that they 

are very time consuming (Stevens, 2024a), but they are said to follow a holistic approach 

that allows first hand experiences from the perspectives of the contributor (Yin, 1994).  

Research methods  



To conduct research for the case study, a variety of research methods were used, these 

methods used to obtain data were literature, pupil observation and semi – structured 

interviews with teachers. By using these mixed methods, it enables both qualitative and 

quantitative data to be gathered. This potentially allows more in-depth findings of the specific 

research (Gov.UK, 2020). In addition, Wasti et at. (2022) states that a mixed method 

approach enhances a holistic understanding of the research by allowing opportunities for 

answers to be deepened if clarification is needed. This may provide a wider viewpoint and 

richer understanding of the research topic (Wasti et al., 2022). However, Dawadi, Shrestha 

and Giri (2021) argue that by using a mixed method approach, can potentially result in 

inconsistent data sets. This may result in unfound challenges when concluding the findings if 

the data sets are contradicting themselves (Dawadi, Shrestha and Giri, 2021).  

As previously mentioned, the use of literature was used to gain background knowledge on 

the phenomenon by engaging in the work of academic professionals. The literature obtained 

supported the findings by enabling a widener and clear understanding of the research topic 

(University of Illinois, 2022). On the other hand, Haddaway et al. (2020) debates that the 

literature acquired might be bias, resulting in the information being one sided or potentially 

incorrect. To mitigate bias in literature, a range of academic sources were used, because 

they are likely to be credible due preforming a peer review process (The Open University, 

2024). However, this does not mean that they are not bias, throughout the research, all 

findings will be cautiously evaluated (Manchester Academic Phrasebook, 2024). Haddaway 

et al (2020) suggests that academic literature issues a wider range of information from 

different specialists and professionals. Nevertheless, professionals may still provide 

opinionated and bias views (Galdas, 2017), but the research provided by the professionals 

are more likely to be trustworthy and honest because they have experience and a great 

depth of knowledge in the field (Stevenson University, 2024).   

Another research tool used to gather data was, semi - structured face to face interviews. The 

purpose of conducting interviews was to obtain viewpoints and opinions from teachers. 

McLeod (2024b) holds the view that semi- structured interviews can be very time consuming 

to plan and conduct. Similarly, Alamari (2019) would suggest that although they are time 

consuming, they can be audio recorded, and this could reduce the time taken to transcribe. 

On the other hand, Luff and Sturgis (2015) implies that interviews that are audio recorded 

may impact the honesty and credibility of the responses given due to interviewees not 

feeling confident to discuss their honest opinion or sensitive topics because they are 

concerned that it might get traced back to them (Kaiser, 2010). Another issue that raised 

concerns was, the safety of audio recording of the interviews. To prevent any data being 

disclosed, it is suggested that recording should be completed on a secure device and 



transcribed in a private room (The University of Manchester, 2024). Additionally, due to the 

interviews being face to face, anonymity could not be met (Saunders, Kitzinger and 

Kitzinger, 2015). Anonymity was utilised throughout the case study using pseudonyms to 

prevent any confidential data being exposed (British Educational Research Association 

(BERA), 2024). To aid this challenge, interviews were undertaken in an appropriate private 

room within the school (Imperial, 2024). This mitigated the risk of anyone hearing the raw 

data and potentially enhancing the quality of each response (Bolderston, 2012). However, 

audio recordings help to ensure that important data is recognised and kept word for word 

(Holmes, 2020). It also prevents misinterpretation when analysing the data (Tessier, 2012). 

Whereas if it was not recorded, the interviewers may not be fully engaged in what responses 

are being issued because they may be concentrating more on writing notes (Schuh, 1978). 

From reading different literature it was decided to undertake only two semi- structure 

interviews, which were scheduled to take up to thirty minutes (Rowley, 2012). This was to 

reduce the amount of time required to transcribe the audio recordings. Each interview was 

audio recorded on a secure university OneDrive system that was password protected. All 

audio-recordings were securely disposed of once successfully transcribed.  

Many scholars hold the view that semi- structured interviews enable interviews to be more 

flexible (Denscombe, 2014). Furthermore, this may allow each interview to be different even 

with addressing the same issue (Denscombe, 2014). Likewise, according to Fox (2006), they 

provide opportunities for the interviewer to encourage the participant to further elaborate and 

delve deeper into their response if the initial response is brief. In contrast to this, Stevens 

(2024b) argues that this can potentially cause difficulty when analysis the data set because it 

is not structured, and response may be not comparable. An advantage of conducting semi 

structured interviews is that a variety of open and closed questions can be used (Jamshed, 

2014). It also allows question to be revisited or developed further and provide in depth 

information (Jamshed, 2014). As shown in (appendix four), open and closed questions were 

asked to the participant. Limited questions were asked to provide time for rich quality of 

answers to be issued (Onwuegbuzie and Hwang, 2014). By limiting the questions within the 

interviews aided time to be flexible and disclose any other questions that occurred 

(Denscombe, 2014). 

Observations were used to collect research to obtain a clear understanding of how to aid 

children with a literacy difficulty. Two observations were conducted in the short school visit. 

Two children were chosen to be observed by the classroom teacher, to mitigate any 

unconscious bias from observer. This was decided by the classroom teacher to prevent bias 

from the observer. The observation consisted of observing one child with a literacy difficulty 

and one without. Additionally, each child was observed in five-minute intervals, to see the if 



there was a change in engagement throughout the lesson (Mashburn et al, 2014). Planning 

was completed prior to the observation to ensure that each the observation could be as 

effective as possible (West Sussex County Council, 2021). Following Laevers‘theory, the 

Leuven scale (See Appendix Five) was used to measure a child’s engagement with a 

specific intervention or support provision (MacRae and Jones, 2023). Kawulich (2015) 

implies that observations provide a visual understanding of strategies that cannot be clearly 

explained by describing. Observations can sometimes be difficult to stay focused as 

distractions can arise from other activities being utilised (CCMIT, 2014)., and this might 

impact the amount of useful data collect during the observation. Also, the Hawthorne effect 

(Centers for Disease Control and Prevention, 2018) may have an impact on the results of an 

observation and can potentially lead to data sets that are not trustworthy.  

In contrast, an argument can be made that observation can be particularly biased because 

they are based off the observers’ own judgements (Association Montessori Internationale, 

2024). According to Kawulich (2015), it is not possible to conduct any observation without 

any bias opinions playing a part. However, you can mitigate this by initiating a random 

sample and ensuring that the observer is aware of their own biases when analysing the data 

set (Kawulich, 2015).  

Data Presentation and Analysis Method(s)  

Braun and Clarke’s (2006) thematic analysis process were used on qualitative data to 

identify and explore themes that have occurred in the data. According to researchers, this 

process allows flexibility by not restricting certain knowledge to a specific study (Maguire and 

Delahunt, 2017). On the other hand, some literature would argue that this flexibility may 

potentially cause inconsistency when creating themes based on the data (Nowell et al., 

2017). This may further lead to the data becoming unreliable because if not consistent 

throughout. To comply with the thematic analysis process, six step were followed (Braun and 

Clarke, 2006). Firstly, qualitative data was gathered through using a semi-structured 

interviews and observation. Once all research had been conducted, the data set was 

brought together to be thoroughly analysed to uncover what presented in the findings. The 

data was then further reviewed to identify and code potential themes, and to group similar 

information that commonly occurred throughout the findings (Williams and Moser, 2019). 

This was completed to produce a thematical map of the analysis (Shribe, 2024). This aided 

the information to be organised into manageable groups to evaluate relevance and 

transparency of the data (Nfer, 2013). Bazeley (2009) argues that identifying themes can 

sometimes cause a misinterpretation and due to this, it might lead researchers to reflect and 

evaluate on themes that are not relevant to the findings (Braun and Clarke, 2019). To ensure 



validity and reliability with data, a reflective approach was conducted by being attentive to 

certain areas that might impact the participants data (Berger, 2015). Byrne (2021) would 

argue that researcher using a reflexive approach will not present the same findings as 

another researcher conducting the same research. Alongside this, it was highlighted that the 

data collected was both valid and reliable to the case study. This was shown through data 

being consistent and containing similar representations of viewpoints (Lincoln, Lynham and 

Guba, 2013). It has been shown that not all information given will be credible because many 

individuals can be biased or form assumptions in their opinions (Derous et al., 2016). The 

data was then revisited for the final time to conclude the main themes that formed in the 

findings.  

It had been concluded that the data is a representative sample within the context of the 

research being investigated. However, it is not a representative sample for all primary 

schools across Wales. The research findings could be transferable to other studies and in 

aiding other researchers understanding (Bloomberg and Volpe, 2019). From this, it was clear 

that the generalisation of data provided opinions and useful information from teachers on the 

phenomenon (Bloomberg and Volpe, 2019). Ritchie and Lewis (2003) indicated that the data 

collected might not be generalised because it might not be as effective or work the same 

way in other schools. Alternatively, the findings may provide ideas for teachers of provision 

that might benefit pupils in their schools (Bloomberg and Volpe, 2019).  

 

Ethical considerations 

Whilst conducting research for this case study, ethical considerations must be made. 

Therefore, an ethics form (See appendix 1) was complete prior to any research being 

undertaken. Alongside this, British educational research association (BERA) guidelines 

(2024) were closely followed whilst conducting research. It has been highlighted that 

unconscious bias might have played a part within this case study, however, this issue has 

been recognised and mitigated as much as possible by ensuring that no questions asked are 

stereotyped (Thompson, 2018).  

In addition, before operating any research, teachers who are engaging with the research, will 

need to provide informed consent by signing consent forms (David, Edwards, and Alldred, 

2001). Along with dispense consent forms, contextual information should be given to all 

participates (British Educational Research Association (BERA), 2024) to set a clear 

understand of what they will be will engage in. Furthermore, whilst pupils are under the legal 

age to give consent, parental informed consent will be necessary (NSPCC, 2024). This 



enables parents to have a clear knowledge of what their child can participate in. Additionally, 

pupils will be able to give ongoing assent (willingness) to participate in the research 

(Blackburn, 2015).  BERA (2024) alludes that every participate has the right to withdraw at 

any point throughout any engagement of the research, and if this was to occur, the data 

gathered from the participate will not be to be utilized within the case study. The data 

collected will need to be immediately disposed of appropriately (Information Commissioner's 

Officer, 2024).  

Interviews and observations will not be able to be kept anonymous, but to ensure that 

anonymity is maintained, no personal information such as names will be disclosed 

(Hissenbaum, 2006). Throughout the case study the use of pseudonyms will be used to refer 

to the school and participants (Heaton, 2022). Confidentiality will be observed throughout all 

methodologies and all audio recordings of interviews and information obtained will be stored 

on a university OneDrive. This system is fire walled which requires Microsoft authentication 

and is password protected. This should prevent information from getting accessed by others 

(British Educational Research Association (BERA), 2024). Once all useful data has been 

analysed, it will be safely disposed of after the successful completion of the assignment as 

declared in ethics form (See appendix one).  

 

Results / Analysis of results / Discussion 

Whilst using the Braun and Clarke (2006) thematical approach, key themes were established 

from the qualitative data set. A theme that was identified was the importance of inclusive 

education. According to Teacher A (2024), the importance of ‘inclusive education’ is in 

ensuring that all children can be part of the school community. Furthermore, all children 

should be provided with an inclusive education, and schools should be ensuring that all parts 

of school life are accessible to everyone (Teacher B, 2024). Welsh Government (2016) have 

stated that many pupils who require extra support can be successful in a mainstream 

classroom if the appropriate strategies are implement in a way to best suit the individual’s 

needs. However, Teacher A (2024) argues that, not all children’s broad range of needs can 

be met and supported to ensure that they are given the best education in mainstream 

classrooms. Some literature would similarly suggest that specialist facility (STF) can be more 

beneficial due to staff being highly skilled and trained to perform advanced support with 

access to specialist resources (Queen Margaret University, 2022). On the other hand, Paulo 

Freire (Pedagogy4Change, 2021) implies that all mainstream classrooms can be adapted to 

meet children’s needs to enable them to thrive. He critically argues that in an inclusive 

classroom all pupils should be taught the same. However, all children are unique and learn 



in different ways (Centre for Educational Neuroscience, 2024). It is indicated that using the 

same pedagogy for all pupils may not be beneficial to all pupils learning progression (Centre 

for Educational Neuroscience, 2024). Likewise, Ginna Knowles (2006), suggests that all 

individuals are different, resulting in them requiring more personal learning to cater for their 

various needs. It is not a ‘one size fits all approach’ (Teacher A, 2024), whereas a child 

centre approach might be more effective to a child’s development (Entwistle, 1970). 

Another theme that developed from the data was what support strategies are being used to 

aid literacy. One common universal support strategy that was being implemented was the 

Jolly phonics program (Pontardulais Primary School, 2024). The use of Jolly phonics was 

used to get pupils to recall the sounds each letter makes. This strategy was used by 

implementing repetition through songs, objects and actions. Teacher B (2024), implied that 

pupils are more likely to interact with the sessions when they are engaged and not realising, 

they are learning. Palmer and Bayley (2005) urge the importance that music and movement 

have on children’s memory. These strategies aids learner to enhance their recalling skills. 

From this, learners can practice recalling movements and songs and they can later 

implement these skill when reading and writing (Palmer and Bayley, 2005). However, 

Callinan and Van Der Zee (2010) holds the view that, Jolly phonics is not suitable for all 

children as some pupils find it difficult to blend the sounds they have learnt in jolly phonics 

(Callinan and Van Der Zee 2010). A benefit Jolly phonics has on pupils’ literacy skills, is that 

it teaches them letter sounds rather than the names of letters (Ariati, 2018). It could be 

implied that this program aids pupil’s fluency in reading (Ariati, 2018), but Teacher B (2024) 

expressed the view that the Jolly phonics scheme stops when pupils reach key stage two, 

resulting in them moving on to a new scheme. It could be argued that a continuous scheme 

that takes pupils all the way through primary might be beneficial (Teacher B, 2024).  

Another literacy provision used in mainstream classrooms is a reading dog, this is to assist 

learners to practise their reading skills (Teacher C, 2024). According to Teacher C (2024), a 

reading dog can have many benefits to help develop a child’s literacy skills and confidence 

by the dog being seen as a non-judgment listener. It was highlighted that this strategy 

provides learners with a safe and comfortable environment for them to read out loud 

(Teacher C, 2024). A reading dog can be used for both interventions and non-interventions. It 

was reported that this provision is also used to spark interest with the children who are more 

reluctant or not wanting to read, especially older children (Teacher D, 2024). There is some 

evidence to suggest that a reading dog aids children in enjoying reading experiences and 

inspires learners to be more eager to read (The Kennel Club, 2024). An implication that 

could be made is not all children get the chance to see the dog regularly due to only having 



the dog on the school premisses for an hour, twice a week. This then limits how many 

children can see the dog each week (Teacher C, 2024).  

 

Conclusions and Recommendations  

To conclude, this small school research provided numerous opportunities to gain rich 

qualitative and quantitative data. Research methods used in this case study, were effective 

by ensuring that the research question could be answered. One research method that was 

not efficient was observations as there were difficulties in concentrating on the focused 

activity. Distractions resulted in collecting rich data difficult.  

In future, expectations of what needs to be observed should be highlighted prior to the 

observation. Furthermore, a potentially discussion with the classroom teacher prior to the 

observation may aid further observation to identify what interventions are being 

implemented. Due to the short period of time allowed, it was quite difficult to fully measure 

the impact of each support strategy as the support strategies and their benefits are better 

determined over a longer period of time. Next time, potential recommendations could be 

determined by limiting the research to a more measurable research question.  

Overall, this research study has provided many opportunities to develop professional 

learning by interacting with wider reading and seeking advice from teachers in strategies that 

can potentially have a positive impact on learners’ literacy development. To conclude by 

having reading dogs in schools may positively encourage more learners to show willingness 

to read. This opportunity may also impact the reading levels across Wales (Welsh 

Government, 2023). In future practices, this suggestion will be made in the schools being 

visited or worked in.  

 

 

 

 

 

 

 

 



Reference List  

Alamari, W.A. (2019) ‘Effectiveness of Qualitative Research Methods: Interviews and 

Diaries’, International Journal of English and Cultural Studies. 2(1), pp. 65-70. DOI: 

https://doi.org/10.11114/ijecs.v2i1.4302  

APM (2024) At a Loss for Words.  
Available at: https://www.apmreports.org/episode/2019/08/22/whats-wrong-how-schools-
teach-reading (Accessed: 18 December 2024). 

Ariati, N.P.P. et al. (2018) ‘Jolly phonics: effective strategy for enhancing children English 

literacy’, SHS web of conferences, 42, pp. 1-7. DOI: 

https://doi.org/10.1051/shsconf/20184200032.  

Armstrong, F., Armstrong, D. and Barton, L. (2002) Inclusive Education. London: David 

Fulton Publishers. 

Association Montessori Internationale (2024) Questions and Answers.  
Available at: https://montessori-ami.org/questions/observation-
challenges#:~:text=The%20greatest%20challenge%20to%20observation,aren't%20'working'
. (Accessed: 17 December 2024). 

Bazeley, P. (2009) ‘Analysing qualitative data: More than identifying themes’, Malaysian 

journal of qualitative research, 2(2), pp.6-22. 

Berger, R. (2015) ‘Now I see it, now I don’t: researcher’s position and reflexivity in qualitative 

research’, Qualitative Research. 15(2), 219-234. DOI: https://doi-

org.ezproxy.uwtsd.ac.uk/10.1177/1468794112468475  

Blackburn, C. (2015) Researching with young and developmentally young children: Ethical 

considerations, dilemmas and compromises. In BERA Bites: Early Childhood, Issue 1. 

Bloomberg, L.D. and Volpe, M. (2019) Completing your Qualitative Dissertation: A road map 

from beginning to end 4th Edition. CA: Sage. 

Bolderston, A. (2012) ‘Conducting Research Interview’, Journal of Medical Imaging and 

Radiation Sciences, 43(1), pp. 66-76. DOI: https://doi.org/10.1016/j.jmir.2011.12.002  

Braun, V. and Clarke, V. (2006) ‘Using thematic analysis in psychology’, Qualitative 

Research in Psychology, 3(2), pp. 77-101. 

Braun, V. and Clarke, V. (2019) ‘Reflecting on reflexive thematic analysis’, Qualitative 

Research in Sport, Exercise and Health, 11(4), pp. 589–597. DOI: 

10.1080/2159676X.2019.1628806. 



British Dyslexia Association (2010) What is dyslexia?.  

Available at: https://www.bdadyslexia.org.uk/dyslexia/about-dyslexia/what-is-dyslexia 

(Accessed: 6 December 2024). 

British Educational Research Association (BERA) (2024) Ethical Guidelines for Educational 

Research. 5th edn. London: British Educational Research Association. 

Byrne, D. (2021) ‘A worked example of Braun and Clarke’s approach to reflexive thematic 

analysis’, Quality and Quantity, 56(3), pp. 1391-1412. DOI: https://doi.org/10.1007/s11135-

021-01182-y  

Callinan, C. and Van Der Zee, E. (2010) ‘A comparative study of two methods of synthetic 

phonics instruction for learning how to read: Jolly Phonics and THRASS’, The British 

Psychological Society, 34(1), pp. 21-31.  

CCMIT (2014) Improving Observation Skills.  
Available at: https://ccmit.mit.edu/observation/ (Accessed: 17 December 2024). 

Centers for Disease Control and Prevention (2018) Data Collection Methods for Program 
Evaluation: Observation.  
Available at: https://www.cdc.gov/healthyyouth/evaluation/pdf/brief16.pdf (Accessed: 17 
December 2024). 

Centre for Eductaional Neuroscience (2024) Children have different learning styles.  
Available at: https://www.educationalneuroscience.org.uk/resources/neuromyth-or-
neurofact/children-have-different-learning-styles/ (Accessed: 18 December 2024). 

Childrens legal Centre wales (2024) School Isn’t Meeting My Needs.  
Available at: https://childrenslegalcentre.wales/how-the-law-affects-me/at-school/not-
meeting-my-needs/ (Accessed: 18 December 2024). 

Contact (2024) Support under the ALN framework.  
Available at: https://contact.org.uk/help-for-families/information-advice-services/education-
start/education-learning-wales/support-in-education-wales/ (Accessed: 8 November 2024). 

David, M. Edwards, R. and Alldred, P. (2001) ‘Children and School-based Research: 

‘informed consent’ or 'educated consent'?’ In British Educational Research Journal, 27(3), 

pp. 347-365. 

Dawadi, S., Shrestha, S. and Giri, R.A. (2021). ‘Mixed-Methods Research: A Discussion on 

its Types, Challenges, and Criticisms’, Journal of Practical Studies in Education, 2(2) pp. 25–

36. DOI: https://doi.org/10.46809/jpse.v2i2.20  

Denscombe, M. (2014) The Good Research Guide. 5th edn. Berkshire: Open University 

Press.  



Derous, E., Buijsrogge, A., Roulin, N. and Duyck, W. (2016) ‘Why your stigma isn’t hired: A 

dual-process framework of interview bias’, Human resource management review, 26(2), pp. 

90–111. Available at: https://doi.org/10.1016/j.hrmr.2015.09.006.  

Devon County Council (2021) Understanding children and young people with literacy 

difficulties.  

Available at: https://www.devon.gov.uk/support-schools-settings/send/educational-

psychology/resources/understanding-children-and-young-people-with-literacy-difficulties/ 

(Accessed: 6 December 2024). 

Disabled Rights UK (2022) Understanding the Equality Act: information for disabled 

students.  

Available at: https://www.disabilityrightsuk.org/resources/understanding-equality-act-

information-disabled-students (Accessed: 8 November 2024). 

Education Endowment Foundation (2024) Making Best Use of Teaching Assistants.   

Available at: https://educationendowmentfoundation.org.uk/education-evidence/guidance-

reports/teaching-assistants (Accessed: 21 November 2024). 

Entwistle, H. (1970). Child-Centred Education. 1st edn. London: Routledge.  

Fox, N. (2006) Using Interviews in a Research Project.  
Available at: https://d1wqtxts1xzle7.cloudfront.net/6610727/Using_20Interviews_202006-
libre.pdf?1392065190=&response-content-
disposition=inline%3B+filename%3DTrent_focus_for_research_and_development.pdf&Expir
es=1734431660&Signature=FDfofPtXbbpjgkB2jgRipRe6S0OhsgrSFJorj (Accessed: 17 
December 2024). 

Galdas, P. (2017) ‘Revisiting Bias in Qualitative Research: Reflections on Its Relationship 
with Funding and Impact’, International Journal of Qualitative 
Methods, 16(1). DOI:https://doi.org/10.1177/1609406917748992 

Gall, M. D. & Borg , W. R. (2005) Applying educational research: A practical Guide. USA: 

Pearson Education. 

Gao, R. (2023) ‘Promoting Students' Classroom Participation in the Context of Inclusive 

Education: A Case Study of Students with Autism’, International Journal of New 

Developments in Education, 5(15), pp. 5-14. DOI: 10.25236/IJNDE.2023.051502  

Gov.UK (2020) Mixed methods study.  

Available at: https://www.gov.uk/guidance/mixed-methods-

study#:~:text=A%20mixed%20methods%20study%20combines,with%20more%20in%2Dde

pth%20findings. (Accessed: 9 December 2024). 



Gov.UK (2021) Some pupils with SEND missing out on specialist support.  

Available at: https://www.gov.uk/government/news/some-pupils-with-send-missing-out-on-

specialist-

support#:~:text=Some%20pupils%20with%20special%20educational,new%20research%20r

eport%20by%20Ofsted. (Accessed: 30 October 2024). 

Government Social Research (2024) Use of teaching assistants in schools.  

Available at: 

https://assets.publishing.service.gov.uk/media/66e31878718edd81771316c5/Use_of_teachi

ng_assistants_in_schools_research_report.pdf (Accessed: 21 November 2024). 

Haddaway, N.R., Bethel, A., Dicks, L.V., Koricheva, J., Macura, B., Petrokofsky, G., Pullin, 

A.S., Savilaakso, S. and Stewart, G.B. (2020) ‘Eight problems with literature reviews and 

how to fix them’, Nature ecology & Evolution, 4(12), pp. 1582-1589. DOI: 

https://doi.org/10.1038/s41559-020-01295-x  

Heaton, J. (2022) ‘Pseudonyms Are Used Throughout: A Footnote, Unpacked’, Qualitative 

Inquiry, 28(1), pp. 123-132. DOI: https://doi.org/10.1177/10778004211048379 

Hegarty, S. (1993) Meeting Special Needs in Ordinary Schools. 2nd edn. London: Cassell 

Educational Limited. 

Holmes, A.G.D. (2020) ‘Researcher Positionality - A Consideration of Its Influence and Place 

in Qualitative Research - A New Researcher Guide’, International Journal of Education, 8(4), 

pp. 1-10. DOI: https://doi.org/10.34293/ education.v8i4.3232  

Imperial (2024) Best Practice for Interviews.  

Available at: https://www.imperial.ac.uk/education-research/evaluation/tools-and-resources-

for-evaluation/interviews/best-practice-for-

interviews/#:~:text=If%20possible%2C%20try%20to%20conduct,Jacob%20%26%20Furgers

on%2C%202012). (Accessed: 16 December 2024) 

Information Commissioner's Officer (2024) Practical methods for destroying documents that 

are no longer needed.  

Available at: https://ico.org.uk/for-organisations/advice-for-small-organisations/whats-

new/blogs/practical-methods-for-destroying-documents-that-are-no-longer-needed/ 

(Accessed: 10 December 2024). 

Jamshed, S. (2014). Qualitative research method-interviewing and observation. Journal of 

basic and clinical pharmacy, 5(4), pp. 87–88. DOI: https://doi.org/10.4103/0976-

0105.141942  



Kaiser, K. (2010) ‘Protecting Respondent Confidentiality in Qualitative Research’, Qualitative 

health research. 19(11), pp. 1632–1641. DOI: https://doi.org/10.1177/1049732309350879  

Knowles, G. (2006) Supporting Inclusive Practice. London: David Fulton Publishers Ltd. 

Lincoln, Y. Lynham, S. and Guba, E. (2013). Paradigmatic controversies, contradictions, and 

emerging confluences, revisited. In N. Denzin & Y. Lincoln (Eds.), The landscape of 

qualitative research (4th ed., pp. 199–266). Thousand Oaks, CA: SAGE 

Luff, R. and Sturgis, P. (2015) Does Audio-recording Open-ended Survey Questions Improve 
Data Quality?.  
Available at: https://www.ncrm.ac.uk/news/show.php?article=5449 (Accessed: 17 December 
2024). 

MacRae, C. and Jones, L. (2023) ‘A philosophical reflection on the “Leuven Scale” and 
young children’s expressions of involvement’, International Journal of Qualitative Studies in 
Education, 36 (2). pp. 234-246. DOI: https://doi.org/10.1080/09518398.2020.1828650 

Maguire, M. and Delahunt, B. (2017) ‘Doing a Thematic Analysis: A Practical, Step-by-Step 

Guide for Learning and Teaching Scholars’, Dundalk Institute of Technology, 8(3), pp. 1-14. 

Manchester Academic Phrasebook (2024) Being Critical.  

Available at: https://www.phrasebank.manchester.ac.uk/being-

critical/#:~:text=As%20an%20academic%20writer%2C%20you,the%20information%20has%

20been%20published. (Accessed: 16 December 2024). 

Mashburn, A. J., Meyer, J. P., Allen, J. P., & Pianta, R. C. (2014). The Effect of Observation 
Length and Presentation Order on the Reliability and Validity of an Observational Measure of 
Teaching Quality. Educational and Psychological Measurement, 74(3), pp. 400-422. 
DOI: https://doi.org/10.1177/0013164413515882 

Nfer (2013) How to Run qualitative and quantitative research. Berkshire: NFER.  

Nissenbaum, H. (2006) ‘The Meaning of Anonymity in an Information Age’, The Information 

Society, 15(2), pp. 141–144. DOI: 10.1080/019722499128592. 

Nowell, L.S., Norris, J.M. and Nancy, J.M. (2017) ‘Thematic Analysis: Striving to Meet the 

Trustworthiness Criteria’, International journal of qualitative methods, 16(1), pp. 1–13. 

Available at: https://doi.org/10.1177/1609406917733847.  

NSPCC (2024) Research with children: ethics, safety and promoting inclusion.  

Available at: https://learning.nspcc.org.uk/research-resources/briefings/research-with-

children-ethics-safety-promoting-inclusion (Accessed: 10 December 2024). 

Ofsted (2021) Supporting SEND.   

Available at: https://www.gov.uk/government/publications/supporting-send/supporting-send 

(Accessed: 21 November 2024). 



Onwuegbuzie, A.J. and Hwang, E. (2014) ‘Interviewing Successfully for Academic Positions: 

A Framework for Candidates for Asking Questions during the Interview Process’, 

International Journal of Education, 6(2), pp. 98-113. DOI: 

http://dx.doi.org/10.5296/ije.v6i2.4424  

Palmer, S. and Bayley, R. (2005) Foundations of Literacy. Victoria: Hawker Brownlow 
Education.  

Pedagogy4Change (2021) Paulo Freire Pedagogy of Hope.   
Available at: https://www.pedagogy4change.org/paulo-freire-pedagogy-of-hope/ (Accessed 
18 December 2024). 

Pontardulais Primary School (2024) Pontardulais Cluster Primary School Universal 
Provision. Pontardulais Primary School. Unpublished.  

Queen Margaret University (2022) What are special education schools?.  
Available at: https://online.qmu.ac.uk/blogs/what-are-special-education-
schools/#:~:text=teaching%20and%20assessment%20methods%20are,to%20support%20th
em%20at%20home (Accessed: 18 December 2024). 

Reading Rockets (2024) Inclusive Classrooms.   

Available at: https://www.readingrockets.org/helping-all-readers/inclusive-classrooms 

(Accessed: 18 November 2024). 

Ritchie , J. & Lewis , J. (2003) Qualitative Research Practice. London: Sage. 

Rowley, J. (2012) ‘Conducting research interviews: MRN’, Management Research 

Review, 35(3), pp. 260-271. DOI: DOI:10.1108/01409171211210154 

Saul McLeod, P. (2024a) Case Study Research Method in Psychology.  

Available at: https://www.simplypsychology.org/case-study.html (Accessed: 4 November 

2024). 

Saul McLeod, P. (2024b) The interview Method in psychology.  

Available at: https://www.simplypsychology.org/case-study.html (Accessed: 16 December 

2024). 

Saunders, B., Kitzinger, J., & Kitzinger, C. (2015) ‘Anonymising interview data: challenges 

and compromise in practice’, Qualitative research: QR, 15(5), pp. 616–632. DOI: 

https://doi.org/10.1177/1468794114550439  

School Library Association (2024) Study of more than 1.2 million students reveals children 
are reading less than last year.  
Available at: https://www.sla.org.uk/Services/Public/News/Articles/2024/reading-recession-
study-2024.aspx (Accessed: 18 December 2024). 

Schuelka, M. J. (2018) Implementing inclusive education.  
Available at: 



https://assets.publishing.service.gov.uk/media/5c6eb77340f0b647b214c599/374_Implementi
ng_Inclusive_Education.pdf (Accessed: 18 November 2024). 

Schuh, A.J. (1978) ‘Effects of an early interruption and note taking on listening accuracy and 

decision making in the interview’, Bulletin of the Psychonomic Society, 12(3), pp. 242-244. 

DOI: https://doi.org/10.3758/BF03329683  

Schutt, R. K. (2006) Investigating the social world: The process and practice of research. 

London: Sage Publications. 

Schwartz, S. (2020) Is This the End of ‘Three Cueing’?.  
Available at: https://www.edweek.org/teaching-learning/is-this-the-end-of-three-
cueing/2020/12 (Accessed: 18 December 2024). 

Shribe (2024) Thematic Analysis in Qualitative Research (Braun & Clarke, 2006).  

Available at: https://www.youtube.com/watch?v=Sd_nJPXzMzE (Accessed: 5 December 

2024). 

Simons, H. (2009) Case Study Research in Practice. London: Sage. 

Snap Cymru (2010) What is ALN.  

Available at: https://www.snapcymru.org/get-support/what-is-

aln/#:~:text=Approximately%20one%20in%20five%20learners,support%20from%20teachers

%20and%20home. (Accessed: 30 October 2024). 

Stevens, G. (2024a) Case Study: Strengths and Weaknesses.  

Available at: https://academic-writing.uk/case-study-research-strengths-weaknesses/ 

(Accessed: 4 November 2024). 

Stevens, G. (2024b) Semi-Structured Research.  
Available at: https://academic-writing.uk/advantages-disadvantages-semi-structured-
research-interviews/ (Accessed: 17 December 2024). 

Stevenson University (2024) How to Identify Reliable Information.  

Available at: https://www.stevenson.edu/online/about-us/news/how-to-identify-reliable-

information/#:~:text=Reliable%20information%20must%20come%20from,peer%2Dreviewed

%20articles%20and%20books (Accessed: 16 December 2024). 

Teacher A., Teacher B., Teacher C., and Teacher D. (2024) Researching the Learning: What, 

how and why am I teaching? 3 (ECAD6017-C) Pontardulais Primary School November 2024  

Tessier, S. (2012) ‘From Field Notes, to Transcripts, to Tape Recordings: Evolution or 

Combination?’, International Journal of Qualitative Methods, 11(4), pp 446-460. DOI: 

https://doi.org/10.1177/160940691201100410 



The Kennel Club (2024) Bark and Read.   
Available at: https://www.thekennelclub.org.uk/about-us/charity-work/bark-and-
read/#:~:text=If%20children%20are%20partnered%20with,enjoy%20the%20experience%20
of%20reading. (Accessed: 18 December 2024). 

The Open University (2024) Comparing academic sources.  

Available at: https://help.open.ac.uk/postgraduate-study-skills/comparing-academic-

sources#:~:text=Academic%20journals&text=They%20usually%20offer%20a%20more,matt

er%20in%20a%20particular%20way. (Accessed: 16 December 2024). 

The University of Manchester (2024) Procedure for the security of voice recordings.  
Available at: https://www.staffnet.manchester.ac.uk/igo/how/ensure-security-of-voice-
recordings/ (Accessed: 17 December 2024). 

Thomas, G. (2013) ‘From question to inquiry: operationalising the case study for research in 

teaching’, Journal of Education for Teaching, 39(5), pp. 590-601. DOI: 

http://dx.doi.org/10.1080/02607476.2013.852299  

Thompson, S. (2018) 5 steps to reduce unconscious bias in your workplace.  

Available at: https://www.lawsociety.org.uk/topics/blogs/5-steps-to-reduce-unconscious-bias-

in-your-workplace (Accessed: 6 December 2024). 

Tight, M. (2010) ‘The curious case of case study: a viewpoint’, International Journal of Social 

Research Methodology, 13(4), pp. 329-339. DOI:10.1080/13645570903187181   

Topping, K.J. (1995) ‘The Reading Teacher’, International Literacy Association, 48(5), pp. 

374-383. DOI:   

University of Hull (2023) Helping Students Succeed - The case for one-to-one academic 

support.  

Available at: https://www.hull.ac.uk/choose-hull/study-at-hull/teaching-

academy/news/helping-students-succeed-the-case-for-one-to-one-academic-

support#:~:text=Benefits%20of%20one%2Dto%2Done%20academic%20support&text=This

%20is%20closely%20related%20to,as%20regards%20tha (Accessed: 21 November 2024). 

University of Illinois (2022) Literature Review.  

Available at: https://www.uis.edu/learning-hub/writing-resources/handouts/learning-

hub/literature-

review#:~:text=Literature%20reviews%20allow%20you%20to,your%20research%20question

%20into%20context. (Accessed: 16 December 2024). 

Wasti, S.P., Simkhada, P., Van Teijlingen, E., Sathian, B. and Banerjee, I. (2022) ‘The 

Growing Importance of Mixed-Methods Research in Health’, Nepal journal of 

epidemiology, 12(1), 1175–1178. DOI: https://doi.org/10.3126/nje.v12i1.43633  



Welsh Government (2016) Inclusion and pupil support.  

Available at: https://www.gov.wales/sites/default/files/publications/2018-05/guidance-

inclusion-and-pupil-support_0.pdf (Accessed: 30 October 2024). 

Welsh Government (2023) Understanding the impact of the pandemic on literacy provision in 

schools in Wales.  

Available at: https://hwb.gov.wales/api/storage/ed72ec15-ef64-4a70-a7a9-

e69809346451/understanding-the-impact-of-the-pandemic-on-literacy-provision-in-schools-

in-wales.pdf (Accessed: 6 Decemeber 2024). 

Welsh Government (2023) Patterns in reading and numeracy attainment: from 2018/19 to 

2022/23.  

Available at: https://www.gov.wales/patterns-reading-and-numeracy-attainment-2018-19-

2022-23-

html#:~:text=In%202021%2F22%2C%20pupils',months'%20lower%20attainment%20on%20

average. (Accessed: 6 December 2024). 

West Sussex County Council (2021) Effective Practice: Observation,Assessment and 
Planning.  
Available at: https://www.westsussex.gov.uk/media/5555/effective_poa_and_planning.pdf 
(Accessed: 17 December 2024). 

William, M. and Moser, Tami. (2019) ‘The Art of Coding and Thematic Exploration in 

Qualitative Research’, International Management Review, 15(1), pp. 45-55.  

Williams, R. (2024) ‘Wales reading crisis: Welsh government makes another U-turn on 

teaching methods’, Wales: ITV News. 

Yin, R. K. (1994) Case study research: Design and methods. London: Sage. 

 

 
 

 


