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For this assignment, I have submitted the following:
Component 1: Video 1 – Traditional storytelling 
Component 2: Video 2 – Digital storytelling
Component 3: Written assignment – reflection on storytelling activity


I can confirm that all work is my own. AI was used to identify relevant sources and summarise information to support my research and understanding. I can provide drafts and evidence of my work if required. 



















Storytelling plays an important role in supporting young children’s language development and early literacy skills. Through shared storytelling, children can develop vocabulary, listening and comprehension skills, imagination and communication. It can also introduce children to narrative structures, illustrations and written language, helping to establish foundations for reading and writing. In early years settings, storytelling can be delivered through traditional paper based books or digital resources, offering different opportunities for children’s learning and engagement. This assignment will critically reflect on two storytelling activities using Tiddler by Julia Donaldson, aimed at children aged up to seven years. One activity uses a traditional paper book, while the other uses a digital version of the same story. By comparing these approaches, the assignment will explore the benefits of storytelling and consider how the activities may support children’s oracy, reading, writing and digital literacy. Relevant theories and academic literature will be used to analyse the storytelling practices to demonstrate and consider the implications for early years education. 
Storytelling supports children’s language, communication and early literacy development. Listening to stories exposes children to new vocabulary, sentence structures and ways of expressing ideas. Phillips (1999) discusses how oral language experiences can support children’s early reading and writing skills, while Cremin et al. (2016) explore storytellings contribution to children’s language and literacy. Farantika, Shofwan and Purwaningrum (2022) also identify potential benefits, including language development, interest in reading and critical thinking. Storytelling can develop children’s oracy, which involves speaking and listening. Expressive reading and discussion introduce vocabulary and encourage children to communicate their ideas. Grøver et al. (2023) highlight the importance of adult to child interaction during shared reading. Similarily, Whitehurst et al. (1988) found that interactive picture book reading can support children’s expressive language. Asking questions, encouraging predictions and discussing characters can further promote participation and comprehension. Stories can also introduce children to narrative structures, illustrations and printed text. Mol, Bus and de Jong (2009) found that interactive book reading can support  oral language and emerging print knowledge. Familiarity with stories may help children retell events and create their own narratives. However, storytellings benefits depend partly on how practitioners deliver activities and involve children. Providing opportunities to ask questions, discuss events, respond to illustrations and share ideas can encourage engagement. Therefore, both traditional and digital storytelling can support early literacy when used purposefully. 
The two storytelling activities used Tiddler by Julia Donaldson to explore how traditional and digital storytelling can support young children’s language and literacy development. This analysis considers storytelling techniques, illustrations and how each format may influence children’s engagement. Voice, expression and pace are important for effective storytelling. When reading Tiddler, changing vocal tone to reflect characters and emphasising key words can communicate emotions and maintain interest. Pausing at important moments can also give children time to process information and predict what might happen next. Vygotskys sociocultural theory emphasises the importance of social interaction in  learning (Vygotsky, 1987). During storytelling, practitioners can support children by modelling language, asking questions and encouraging them to share ideas. These interactions can develop vocabulary, communication and understanding of the narrative. 
Illustrations can help children understand stories by connecting visual information with spoken language. In Tiddler, the illustrations represent characters, settings and events. Practitioners can encourage children to describe illustrations, identify characters and predict what happens next, supporting vocabulary and comprehension. Flack and Horst (2017) found that how illustrations are presented during shared reading can influence children’s vocabulary learning. In traditional storytelling, practitioners can hold up the pages and direct children’s attention to details. Digital illustrations appear on a screen and may be enlarged, depending on the device. However, screen features can sometimes distract children from the story. Reflecting on my recordings, I found it easier to present illustrations using the physical book because I could hold and angle the pages. This highlights the importance of choosing suitable resources and ensuring illustrations are clearly visible to support children’s understanding and engagement. 
Traditional and digital storytelling can both provide valuable opportunities to support children’s language and literacy development, although the resources offer different experiences. In the traditional recording of Tiddler, the physical book allowed me to hold the pages, turn them and present illustrations directly. Physical books can also provide a tactile experience and help children become familiar with handling books and understanding how printed stories are organised. Reich et al. (2019) compared children’s experiences of print and digital storybooks, finding that children were similarly engaged with both formats, although comprehension scores were slightly higher after reading the printed book in their study. Both approaches have potential benefits, and neither is automatically more effective than the other. Their value depends on children’s needs, the accessibility of the resources and how the practitioner supports engagement. Furenes, Kucirkiva and Bus (2021) found that children’s learning from digital and printed books can vary depending on the features of the digital resource and the support provided by adults. For example, a physical book may encourage interaction with printed pages, while a digital book may provide opportunities to explore text on a screen. Both formats offer opportunities to explore stories, although they present text differently. Reflecting on my recordings highlights the importance of choosing resources that support children’s understanding, communication and early literacy skills. In comparison, the digital version of Tiddler displays the story and illustrations on a screen. Depending on the device, digital text may be enlarged, which could help make illustrations and written words easier to see. Liang, Zhang and Sun (2025) compared digital and printed storybook reading and found that digital reading can offer benefits for children’s story comprehension and vocabulary learning. However, the benefits may depend on how the digital resource is used and the support provided by adults. Takacs, Swart and Bus (2015) found that multimedia features in digital storybooks can support children’s vocabulary learning and story comprehension, although their effectiveness depends on how these features are designed and used. Digital books may also provide opportunities for children to become familiar with technology and develop confidence in accessing digital texts. Kucirkova (2019) discusses how children’s experiences of digital books can depend on adult support and how the books features relate to the story. However, using a digital copy does not automatically develop digital literacy. Children need appropriate guidance to understand how to navigate digital resources and use technology purposefully. Reflecting on my two recordings, I found it easier to present the illustrations when using the traditional paper book. I could physically hold the book, turn the pages and angle the illustrations towards the viewer as I read. In comparison, using the digital version meant displaying the story on a screen, which felt less natural when presenting the illustrations. This reflection highlights how the resources used by practitioners can influence the delivery of storytelling. In an early years setting, presenting illustrations clearly is important because it can help children observe details, develop vocabulary and understand events within the story. However, digital books may still be useful when the screen is positioned appropriately and the practitioner ensures that all children can see the illustrations clearly. 
Digital literacy involves developing the skills and understanding needed to access and use digital echnology safely and purposefully. In early years education, children can begin developing these skills through guided experiences with digital resources, including electronic books and storytelling activities. Maureen, Van Der Meij and De Jong (2018) explored how storytelling activities can support both literacy and digital literacy development in early childhood education. Their research highlights the potential for storytelling activities to combine language learning with the use of digital technology. Using digital books can introduce children to reading on a screen and help them become familiar with how digital texts are presented. Smeets and Bus (2012) investigated how vocabulary support within electronic storybooks could help kindergarten children learn new words, demonstrating the potential for digital books to support language learning. The digital recording of Tiddler provided an opportunity to explore how a familiar story can be presented using a digital format. Unlike the traditional paper book, the digital version displayed the story and illustrations on a screen. In an early years setting, a practitioner could build on this experience by showing children how to navigate a digital book, move between pages and locate illustrations or written text. These activities could help children develop confidence when using digital resources and begin to understand that technology can be used for learning as well as entertainment. The UK Council for Internet Safety (2020) emphasises the importance of helping children develop the knowledge and skills needed to engage with digital technology appropriately. However, simply watching a story on a screen does not automatically develop children’s digital literacy. Savvy, Higgins and Beckmann (2022) examined the effects of electronic storybooks on children’s language and literacy, highlighting the importance of considering how these resources are used. Children need opportunities to interact with technology, make choices and receive appropriate guidance from adults. The practitioner also needs to consider whether the resource is suitable for the children’s ages and abilities and ensure that screen use is purposeful. For example, after sharing the digital version of Tiddler, children could be supported to explore the pages identify characters and discuss the illustrations with an adult. Reflecting on my recording, I recognise that presenting a digital story offers a different experience from using a physical book. Although I found it easier to display the illustrations using the paper book, the digital format could still be valuable if children were given opportunities to interact with the resource. Therefore, digital storytelling can contribute to children’s digital literacy when it is supported by meaningful interaction, adult guidance and purposeful use of technology. 
The first example of my storytelling practice was using changes in voice and expression when reading Tiddler. Varying my tone helped bring the characters and events to life and could help children maintain interest in the story. Expressive reading can also draw attention to particular words and events, supporting children’s listening and understanding. In future practice, I would continue to develop my expression while ensuring that my pace allows children time to follow the story. The second example was asking questions during storytelling. Pilinger and Vardy (2022) reviewed research on dialogue reading, highlighting  the importance of children’s active participation during shared reading. Questions can encourage children to make predictions, recall events and share their ideas, supporting their oracy and comprehension. Cohrssen, Niklas and Tayler (2016) examined how dialogue reading strategies can support educator to child conversations during shared storybook reading. This links to Vygotsky’s sociocultural theory (1987), which highlights the importance of interaction in learning. In an early years setting, I would allow sufficient thinking time and use open ended questions to encourage children to explain their answers. The third example was presenting and discussing the illustrations. I found it easier to show the pictures using the physical book because I could hold and angle the pages. Illustrations can help children connect visual information with the words they hear, supporting vocabulary and understanding. When using a digital book, I would ensure the screen was positioned so all children could see the pictures clearly. These reflections highlight the importance of adapting storytelling techniques and resources to support children’s learning. 
In conclusion, storytelling plays an important role in supporting young children’s language and literacy development. This assignment has explored traditional and digital storytelling through two recordings of Tiddler by Julia Donaldson, considering how both approaches can support children’s oracy, reading, writing and digital literacy. The discussion has highlighted the value of expressive reading, illustrations and opportunities for children to engage with stories. Research suggests that both printed and digital storybooks can support children’s learning, although their effectiveness depends on how resources are used and the guidance provided by practitioners. Reflecting on my recordings, I found it easier to present the illustrations using the traditional paper book because I could physically hold and angle the pages. However, the digital version offered an alternative way to present the same story through a screen. This has helped me recognise the importance of selecting appropriate resources and adapting storytelling techniques to support children’s understanding and engagement. In future practice, I would aim to use expressive storytelling, present illustrations clearly and provide opportunities for children to ask questions, share ideas and explore both printed and digital texts. Overall, purposeful storytelling can contribute to children’s developing communication, literacy and digital skills. I also used AI as a tool to help identify relevant sources and summarise information for this assignment. I found it useful for locating research related to storytelling, language development and digital literacy, as well as helping me understand key ideas. However, I recognised the importance of checking the accuracy of the information and verifying sources before using them in my work. This experience highlighted the value of using AI responsibly to support academic learning while developing my own understanding of the topic. 
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