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Introduction
The critical incident that will be discussed is based on classroom behaviour, and the effects of positive reinforcement (Skinner, 1957). There will be a focus on Behaviourism, Humanism and Social Learning Theory.
From experience, a critical incident is a moment during an academic observation that sparks an interest. The event that takes place is not specified to be positive or negative, however it is imperative this there is a non-judgmental approach to the lead practitioner’s actions during the lesson. It is important to mention that the event does not have to be huge and dramatic, but an everyday occurrence that can be influenced by the classroom behaviour and choices made within the classroom setting (Tripp, 1993). The reason behind observing a critical incident is to reflect upon the event itself and evaluate it by asking yourself if it confirms your prior knowledge or have you discovered something new. The idea is that the incident deepens your understanding by researching further and consistently reflecting.
The critical incident I observed was in a Year 8 English lesson. The class included nine pupils who had a broad range of additional learning needs. The low-level behaviour in the class could escalate to full disruption and distraction occurring rapidly. The teacher had to strategise and develop a method to keep the focus in the class, this led to the incentive of Class Charts points following positive praise (Scott and Landrum, 2020) (Allday, et al, 2012). The Class Charts points are accumulated throughout the school year with the ability to ‘purchase’ rewards at the end of the year, for example an accumulation of 50 points would provide the ability to buy a ticket for you to participate in non-school uniform on the final day of term (Broden, Hall, Dunlap and Clark, 1970).

Literature review
Bandura argues that conditioning is how learning occurs. Bandura’s Bobo Doll experiment includes an adult who is modelling aggressive behaviour towards a doll in front of young children. The young children are taken to another room and were then aggravated by a different adult who took away their toys. When the young children returned to the original room, it resulted in the young children imitating the aggressive behaviour towards the doll as they had seen the previous adult behave that way. Bandura argues that when operant conditioning occurs, the children are far more likely to respond to negative punishment rather than positive reinforcement as the children were under the impression that to please adults, they had to behave in the same manner as them. Although Bandura’s theory that people learn through imitation, it does not take into consideration that an individual may have additional learning needs and may not understand cause and effect regarding their actions. The individual may have total disregard for the person modelling the behaviour. Therefore, the modelling could be adjusted to ensure that it is suitable for the learner.
Skinner’s argument that operant conditioning can affect the outcome of behaviour by either positively or negatively reinforcing or punishing the behaviour. Again, the issue with this theory is that the learner may not understand the consequences of their actions and totally disregard it completely. It is totally dependent on the individual who is being punished or reinforced. The person who is undertaking the punishing or reinforcing may take the individual's previous actions or personal circumstances into consideration and could be biased when doing so. This could potentially put the individual at an unfair advantage or disadvantage because of the perspective of the other person. 
Kohn criticises the use of positive reinforcement, discussing his belief that constantly rewarding individuals with praise can make them desensitised to it and less motivated to complete work to their full potential. This could be true from Kohn’s perspective and experiences however, Strain and Joseph state their point that Kohn’s theory does not have enough evidence to support it. Strain and Joseph point out that Kohn’s idea is purely based on belief and not fact, but they agree with Kohn’s point of view that over rewarding individuals can be pointless and that the rewards provided should be meaningful. 
In Stoyanov’s book  Analysing Maslow’s Theory of Human Motivation, they discuss the credibility of Maslow’s theory regarding Self Actualisation. Cited by Stoyanov on page 55, psychiatrist, Mahmoud Wabha and scholar, Lawrence Bridwell state that there is a lack of evidence towards Maslow’s Self Actualisation theory. Wabha and Bridwell share the belief that the theory of Self Actualisation is based on what a person wishes to be, rather than what they actually are. 
Pichere also shares some of the weaknesses of Maslow’s Theory on page 7 of Pichere’s book Maslow’s Hierarchy of Needs, they discuss that some bodily functions hold a higher importance than Self Actualisation. Pichere also states that the studies were undertaken in the Western part of the world, implying that the results only include a certain demographic. The study shows an overall lack of inclusivity, it also does not take into account the social aspect of a human being and that social interaction is highly important to human development. On the other hand, Professor Graham Donaldson’s approach to education through the Curriculum for Wales focuses on collaborative teaching and learning, sharing the importance of cross curricular teaching and creating a conversation between teachers and learners in a classroom, especially through the Welsh language wherever possible. 

Donaldson’s Successful Futures report and focus on the Curriculum for Wales has an inclusive approach to learners, taking into consideration not only the intellectual needs of each learner but also the emotional needs. Donaldson’s report emphasises the importance of the Curriculum for Wales being learner centered, with four purposes for the teachers to follow when allowing the learners to continue their educational journey. On one hand the four purposes seem vague, with no means of measuring the amount of information the learners have taken onboard. Although the four purposes seem vague, it gives the opportunity for learners to explore the areas in their own way. By not putting a number on it, the learners are not forced to develop their knowledge on something they cannot comprehend yet. The Curriculum for Wales has the responsibility for all learners aged three to 19, therefore the development of being and “ethically informed citizen, a creative, enterprising contributor, an ambitious, capable learner and a healthy and confident individual” can occur up until this time with the support of compulsory and further education. The skills and knowledge gained by following the four purposes should continue beyond education to prove that the Curriculum for Wales has created well-rounded members of society, regardless of personal circumstances or limitations.

Case Study
The year 8 English class I observed was a relatively small class which usually had three or four teaching assistants in there to support the learners, as well as the teacher. The motivation to complete the work they had been set was very low. Due to the low motivation, the disruption that would occur became greater as the lesson went on. The teacher’s approach was positive and proactive towards the learners, but the encouragement was not enough. Learners F, S, J and R can be easily distracted and be totally off task within a matter of minutes, whereas learner L’s motivation to work came from their experiences prior to the lesson. The critical incident that involved Learner L and the actions that the class teacher took will be the focus of this academic argument.

Due to Learner L having a chromosomal disorder, paired with Autism Spectrum Disorder (ASD), this meant that learner L would take a longer amount of time to process an event compared to their peers. 
This would result in defiant behaviour and refusal to complete class work due to their mind focusing on an event that may have happened on the way to school or even having a class they were not so keen on first thing in the morning. 
The class teacher had to find strategies for maintaining focus and compliance within the classroom that would be inclusive for all the learners in the room (Hulac and Briesch, 2017). One of the biggest challenges faced by the class teacher was the speed at which distraction occurred and the length of time taken to get the learners to re-focus their attention on the task itself. The learners in the room did not view the class teacher as an individual of higher status (Axelrod and Zank, 2012) than them, this led to the class teacher being treated in the same manner as the peers in the class, for example: a learner interrupting a conversation or direct teaching to discuss something of importance to them and openly sharing it with the class. The class teacher’s enthusiasm and relationship with the learners was, and the trust they shared had obviously been built over a long period of time (Korb, 2012). The class teacher openly admitted to the learners that they did not want to give any negative points to them or keep them in at breaktime. The behaviour shifted from disruptive to sheepish and slightly more focused on the lesson being taught.

The learning intention of the lesson was to find adjectives within a text and to look at pictures of different objects and people and use adjectives to describe them. The lesson was differentiated in many ways for the range of abilities within the class, with high praise rewarded when moments of achievement occurred. The general response that learners S, F, J, E2 and R had to someone receiving praise in this class was negative instead of positive, rather than the expected happiness for their peers, it had somehow become an opportunity for eye rolling and disregard for their peer’s effort. When it came to learners E1, A and L, the motivation to receive praise was far greater than the others, meaning that most of the time they were determined to stay on task as much as possible. Regarding learner L, there was a lack of understanding when it came to why they were not particularly deserving of praise at certain points, this could have been because of incomplete homework or class work, a lack of engagement with the lesson. However, due to the conditions that learner L has, the information that is processed is a much slower rate compared to some of their peers. Throughout the lesson, the class teacher would be directly teaching, and learner L would mention snippets of information that had been taught 10 minutes previous. Even though the class had moved on from that part of the lesson, the class teacher would almost always provide learner L with praise rather than reprimanding them for going at their own pace when completing the work. The teacher was always usure if learner L had actually understood any of the information that had been taught due to a lack of engagement with the Assessment for Learning methods carried out. 
Learner L had seemed to have quite an undisrupted day up until that lesson, where the classwork was not challenging enough for them as learner L has quite a broad vocabulary and a huge imagination. Learner L was uncharacteristically fast to answer the class teacher’s questions which led to them being highly praised for their engagement within the lesson and a positive Class Charts point added under their name to reward their behaviour. The other learners in the class took inspiration from learner L and decided to participate and engage with the tasks, as the class teacher had already given a positive point (Breyer and Allen, 1975). 




Teaching and Learning Methods
The critical incident that occurred included elements from multiple approaches such as the Humanistic approach, the Behaviourist approach and Social Learning theory. 

According to Maslow’s Hierarchy of Needs (1943), the key element to people realising their potential and achieving goals is by reaching Self Actualisation, a term originally coined by Goldstein (1934), cited by Stoyanov on page 78. From an educator's perspective, there are significant connections between Goldstein’s description of Self Actualisation and Donaldon’s Four Purposes in the Curriculum for Wales. In the book written by Stoyanov (2017), analysing Maslow’s Theory of Human Motivation, there is a description of what Self Actualisation means. 

“...To describe people’s drive to realize their full potential, unleash creativity, pursue knowledge and give back to society.” (Stoyanov, 2017. P.78). 
The statements shown are not entirely dissimilar to the information found in Donaldson’s Successful Futures report. The key outcomes that Donaldson expects from the Curriculum for Wales regarding the learners are that they become “Ambitious, capable learners. Enterprising, creative contributors. Ethical, informed citizens and healthy, confident individuals.” (Donaldson, 2015. P. 29) 
In my opinion, there are many ways the four purposes can be achieved, beginning with the Humanistic Theory. The Humanistic approach to education gives learners the autonomy to shape their experiences and fulfil their emotional needs. The learners should be given the opportunity to set their own goals to achieve and create their own educational pathway, with the support of a teacher. By following this approach, it can meet the emotional needs of the learner, boost their self-esteem and leave them feeling fulfilled. This approach can relate to Graham Donaldson’s report, Successful Futures (2015) regarding the principles of curriculum design (p.14). This area of Donaldson’s report states that the expectation of the curriculum is that it creates an achievable challenge to the learners, where they are satisfied with what they achieve. As well as this, the learners are encouraged to take ownership of their education. Even though Maslow’s theory has little evidence to confirm its credibility, it seems that the theory supports the information from Donaldson. Maslow discussed that when a learner has autonomy, they will make positive decisions when they feel their needs are met. The impact this would have on the class I observed during the critical incident could be a risk, due to the maturity levels of particular learners in the class. How ever it could be argued that the class teacher was unknowingly applying the Humanistic theory to certain learners as a way of differentiation. By giving Learner L the space and time to comprehend the information, they were able to participate in the class, exceed expectations and be rewarded for it. In my opinion, learners should be treated fairly by having scaffolding, differentiation and extension tasks to challenge and support the various abilities. This should ultimately build confidence and show the learners' potential over a period of time. It could argue that this method is currently being used with these learners, particularly learner L with a positive impact on their educational journey. On the other hand, it could impact learner L negatively by providing them with too much freedom of choice, paired with the mildly defiant attitude due to their various disorders, may not translate to other lessons within the school and become more of a hindrance to their education. The Great Teaching Toolkit (2020) discusses the need for teachers to encourage learners to become autonomous and independent, however it also mentions that teachers have a responsibility to create and maintain high expectations which is a challenge for this group of learners. There would have to be exceptions made, along with a lowered expectation of quality and quantity of work for this group of learners to ensure they have they are not inappropriately challenged and become disengaged with the work. 

The behaviourist approach that occurred in the classroom was Operant Conditioning (Skinner). The praise the learner received was positively reinforced with Class Charts points. Even though the learner did not have the objective to receive a reward in lieu of having positive praise, it improved their mindset towards participating in the rest of the lesson and potentially future lessons. Human behaviourist and social theorist Alfie Kohn criticises Skinner’s method of positive reinforcement, arguing that consistently rewarding positive behaviour does not improve behaviour in the long term. Kohn also argues that there is a potential risk of learners becoming competitive within the classroom, resulting in the learner’s focus shifting away from engaging with the work. This situation did occur to a certain extent, as I previously mentioned the reactions of some learners towards others receiving praise in the classroom were dismissive. On one hand, Kohn’s theory offers sensible arguments as to why operant conditioning could be harmful towards learner engagement in the classroom. On the other hand, Strain and Joseph pose the argument that Kohn’s theory does not have enough evidence to support it and that it is based more on belief rather than fact. Strain and Joseph discuss the importance of applying positive reinforcement under the appropriate circumstances. This occurred during the lesson as the class teacher only gave Class Charts points to the learners who showed impressive progress. 
Albert Bandura’s Social Learning theory (1971) discusses that people can learn directly from imitating others around them. There must be an element of modelling involved which is done by the class teacher and can often be done by peers. Upon reflection, most of the learners were not modelling positive or encouraging behaviour, which ultimately had a negative impact on the other learners in the class due to the reactions they would have from the others. Under the section Enabling Learning (2023) in the Curriculum for Wales, it tells us that the environment for learners is of high importance. This section of the Curriculum for Wales discusses the enabling adult and their role within the classroom. The enabling adult has the responsibility to provide opportunities for the learners to thrive in education.  
Discussion
My own philosophy towards teaching has developed from witnessing the critical incident in some ways. Comparing the incident to the literature has shown me that not everything proves to be what it seems to be. Most theories and methods I focused on do not take learners with additional learning needs into consideration. The group of learners in the critical incident had different priorities and needs that they needed to have met compared to what the literature traditionally says. 
 My opinion is that some of the literature is outdated with its’ theories. Take Maslow’s theory of hierarchy for example. Most of the learners in the class valued the physiological and belonging aspects of the hierarchy compared to the subconscious need for self actualisation. The disruptive conversations that occurred within the class often involved asking how long it was until lunch time, how tired they were, or how discussing events that occurred with friends outside of school. I believe that as a teacher, engaging in conversations that matter to the learners will often build trust and eventually assist them to complete the work. This could lead to higher classroom engagement overall, by subtly focusing on classroom wellbeing. By creating my own classroom rituals, I can gain an understanding of a learner’s emotions/energy levels prior to beginning the lesson by asking them to answer the register with a number between one and 10, one being rubbish and 10 being amazing. 
By having this knowledge, I can alter my approach to the class and meet their needs. As part of the Professional Standards for Teaching and Leadership, as part of developing my pedagogy as a practitioner, I must ensure that I am promoting learner wellbeing. According to SNAP Cymru, one in five learners in Wales had additional learning needs. In a classroom where there is a high number of learners with additional learning needs, I believe it is important to help nurture these learners at their own pace where they are appropriately challenged. 

I do agree with Kohn to a certain extent, even though his belief does not have enough evidence to support it. The value of reward is becoming weaker, especially as the type of reward given to the learners are digital rather than an immediate physical reward. The learners must wait all year to use their points to show what they have gained. As well as this, praise is given far too much for trivial acts in a classroom. I also agree with Strain and Joseph’s point that there should be a balance between providing positive reinforcement for genuine moments of achievement whereby they can be used as an example to promote positive behaviour to the class. In my opinion, elements of Skinner’s method of operant conditioning is not as successful as it used to be, as learners in this day and age are not deterred by negative reinforcement as much as they used to be. However, from the critical incident I saw a positive shift in attitude towards the teacher and the class work, as the class teacher had proved that positive behaviour points were being provided for impressive progress. 

Upon reflection, the class teacher had to make very quick decisions that were detrimental to maintaining engagement and motivation within the classroom. The control within the classroom was back and forth between the class teacher and the learners, nevertheless the class teacher allowed the shifts to happen so they could regain the learner’s attention and keep the focus on the work.

Conclusion
To conclude, I believe I have improved my ability to become a reflective practitioner and recognise events that may impact learners in various ways. I have been able to delve further into research and focus on developing my own knowledge of pedagogical methods and how to prioritise learners' social and emotional needs within a classroom. As a Drama teacher in Expressive Arts, I believe that the style of teaching I will develop will be a humanistic one, as I find that this method cooperates with the Curriculum for Wales and my personal views on learner growth and development. Drama can be quite emotionally revealing at times, and in my opinion, we must take the context of the learner into consideration to ensure we develop knowledge of theatre and performance, but do not cross unnecessary boundaries that can cause distress or upset. By using the collaborative aspect of the Professional Standards of Teaching and Leadership, as a teacher I can provide a safe space for the learners by showing that they are all in the same position and that ideas are open to interpretation in Drama. The overall impact of the critical incident has helped me understand the immense responsibility of being an Expressive Arts practitioner.  
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