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Task 1. 

[bookmark: _GoBack]Wales became the first country in the world to legislate Play in 2010, with the Welsh Government placing great value on play and the importance it holds in the lives of children in society (Welsh Government, 2012). Children’s right to play is enshrined in Article 31 of the United Nations Convention on the Rights of the Child (UNCRC).
Play can be noisy, chaotic and social and in contrast it can be quiet, focused and solitary. As it is so varied play has been categorised into many types. Within the UK, practitioners use the 16 play types identified and outlined by Bob Hughes (Play Wales, 2017).
Communication: children learn to exchange thoughts, information or messages by speech, signals, writing or actions.

                                                        What are the benefits to Play?Cognitive: children learn to think, read, remember, reason and pay attention through play.


Creative: imaginationruns free leaving children free to form unique ideas and solutions to challenges.


Benefits of play
Emotional: children learn to cope with emotions including fear, frustration, anger and aggression. They can practice empathy and understanding for others.



Physical: helps children with co-ordination, balance and Fine and Gross motor skills.
Social: helps children to negotiate group dynamics, collaborate with others whilst compromising and considering others’ feelings.




(Genius of Play, no date).
                                                  What is self- directed play?

Burrowmoor School defines self-directed play as,
Freely chosen- children choose independently what they want to do.
Personally directed- children choose independently how they want to play.
Intrinsically motivated- children choose why they want to play this way.
Goalless- there will be no end reward or external goal to individual play (Burrowmoor School, no date).

What are the benefits of self-directed play?

It is often said that there are many benefits to self-directed play including:
* Improves emotional well-being and improves self-esteem. Gray (2014), claimed that the decline of opportunities for children to play and to be creative has led to an increase in mental disorders and decreased well-being in children. He believed that when in play, children are in control of their own lives, seeing it as an opportunity for children to experience joy and to collaborate with their peers. 
* Increases confidence to try new things- children are more likely to give something a go if it is intrinsically motivated.
* Develop a sense of identity. Children can be whoever or whatever they choose to be. It allows them to act out real-life or pretend scenarios.
* Develop and master skills across all areas of development and learning, including Physical, Cognitive, Social and Emotional.
Years of research show conclusively that child-directed play... fosters the development of the whole child – children's cognitive, social, emotional, and physical skills; contributes to school success; and is a necessary and important part of every child's life (Juster,2015).




How does Adventurous Play support self- directed play and the holistic development of the child?

Adventurous play covers a wide range of play types. It can be described as messy play, nature- based play or big body play. It is exciting for children and meets many developmental needs but facilitating this type of play can be challenging for practitioners.
Within the ‘kids gone wild’ clip, children in Denmark’s forest kindergarten can be seen playing in water, climbing trees and using knives. The pedagogue can be seen to encourage the children to think imaginatively and form their own direction of play. During risky situations, he discusses ways in which the child could solve the problem and be confident in the choices that they make. Real-life learning can be seen happening regarding the outdoor environment and the animals that live within it. Children appear happy and content and engrossed in their self-directed play and make full use of their surroundings (You Tube, 2017).
An equally important aspect is that the benefits to this approach are widely recognised and being adopted in many other European countries. Fort William Nursery in Scotland are champions of child directed learning. They believe that being in the outdoors produce resilient, confident and playful children who feel connected to the natural world (Fort William Nursery,2019).
Learning to move is not just about making muscles strong, it is also vital for children’s growth and development. It helps them learn about the world and their place in it. Body movement is natural within the outdoors and adventurous play encourages balancing skills, fine and gross motor development. 
Children can adapt their environment to what they want it to be, with the change of seasons and landscape with differing terrain providing endless opportunities to direct their play. For instance, a permanent play space such as a shed could be visualised as a ‘spaceship’ to a child’s eye. Transient play spaces can be turned into or adapted to areas of choice. One of the joys of a good outdoor area where children can play is that nature provides the toys. A leaf could an alien and twigs may be used as rockets or planets.
Adventurous play is inclusive to all and supports the holistic development of the child. Everyone can participate in their own individual style of play regardless of disability, culture and beliefs. The space outdoors, in gardens, woodlands and parks, provides children with so much of what they need to stimulate their minds and bodies.
Environments should be calm and welcoming with a listening culture adopted. Time should be made for conversations to take place where emotions and feelings are discussed. 
 
How can adults support self-directed play?

The philosophy of Reggio Emilia in Northern Italy places significant emphasis on the individual views of the child and choices they make in play. They believe that learning should be based solely on the child’s interests. Practitioners are valued as co-learners. There is also importance placed on the child’s surroundings, with it being described as the third teacher. Therefore, classrooms must offer access to learning tools to enable children to explore (Rainforest Learning Centre, 2016).

Task 2.

During a discussion Peter Gray stated that,
“children are highly motivated to play in risky ways, but they are also very good at knowing their own capacities and avoiding risks they are not ready to take, either physically or emotionally” (Gray, no date).
Taking risks is an element of everyday life. Play is not always about playing safe. Without allowing children to take risks, they are not challenged nor given the opportunity to develop new skills, explore their environment or discover their full potential (Davy, 2001).
Play Safety Forum and Health and Safety Executive published a joint high- level statement to promote a balanced approach to the management of risk in children’s play (Play Wales, 2020).  The statement emphasises that when planning and providing opportunities of play the goal is not to eliminate risk but to weigh up the risks and the benefits for the child (Health and Safety Executive, September 2012).  



What is risky play?

[bookmark: _Hlk30184635]Sandseter (2007) Little & Wyver (2008) suggests that 
“Risky play is generally defined as thrilling and exciting forms of play that involve a risk of physical injury. Every child’s perception of risk will be unique and the way in which risk taking will manifest differently in each child’s behaviour”, cited in Outdoor learning in the Early Years (2018).
Risky play has been identified in many forms which can involve:
*Play that involves great height or speed
*The use of dangerous tools 
*Dangerous elements to play such as water and fire
*Aggressive play 
*Exploration of unknown environments
Risky play is also perceived and implemented differently in various countries. Play Safety Forum is a UK wide organisation which was formed in 1993. It considers and promotes the well-being of children through ensuring a balance between safety, risk and challenge in respect of play and leisure provision for children (Play Safety Forum, no date). 
Managing Risk in Play Provision: Implementation guide (2008) was implemented as a guide to all practitioners to develop an approach to risk management whilst placing emphasis upon the benefits to young children of challenging play experiences. In the United Kingdom, children are exposed to risk in predominantly indoor settings (namely the classroom). Outdoor spaces are utilised for playtimes and excursions carefully managed by risk assessments.
However, the Scandinavian approach to children’s experiences uses the natural world-including fear and risk- a part of children’s daily learning experiences. Settings are located in woodland and children spend the majority of their day outdoors. The natural surroundings provide starting points for self-directed activities. Children are encouraged to explore their environment, either through climbing trees or creating imaginative games using natural materials around them (Siegfredsen, 2017). It is inspired by Froebel (1782) who believed in children being provided with open ended opportunities to develop (Early Education, no date). He suggested that children’s natural growth is enhanced through action and play and being exposed to real life experiences.

What are the benefits to risky play for children?

Lindon (2003) maintains that, 
“It is important that children learn to assess and take manageable risks… Children need challenge and excitement. If their play environment is made too safe and sanitised, the children will either slump into uninspired and repetitive play or they will find some way to spice up their play environment” cited in Knight (2009) Pg 15. 

The benefits of risky play
· Essential for cognitive, physical, social and emotional development
· Creates challenges
· Opportunities to succeed and fail based on individual reasoning and choices
· Beneficial in helping children cope with stressful situations and increases levels of resilience
· Improves social interaction skills and develop a sense of empathy for others
· Increases creativity
· Improves motor skills and cognitive understanding of environment (Playground professionals, 2013)

Role of adult.

All practitioners are responsible for creating and maintaining a safe environment in which children can play. Children should be encouraged to “have a go” and develop a “can do” attitude to learning. Part of this attitude is to be open to taking risks, enjoyment of new experiences and to view setbacks as learning opportunities rather than failures (childcare.co.uk, 2019). 
Vygotsky (1896) believed that children develop better when supported by an adult (Learning Theories,2019), therefore practitioners should be confident in the different types of play and characteristics associated with them.  The value of risky play should also be recognised and managed according to each child’s individual preference of play. Intervening in child’s play should not occur unless there is a real risk of physical harm coming to the child or others around them. If a child invites you into their play, a passive role should be taken and allow the child to take the lead (Seriously Kids, 2019).
Provision and management of risky play should be paramount in ensuring children are kept safe despite the element of risk. Health and Safety Executive recommends a risk assessment each year. However, if the use of play space varies, a termly risk assessment should be completed. This ensures that the way in which risk is managed is reviewed on a regular basis (Welsh Government, 2009).
Depriving children from age-appropriate risk play will hinder normal child development (Alexander, Frohlich and Fusco, 2012) cited in Lavrysen, A (2017).



Task 3.

Observations of children’s play gives practitioners a collection of important information. It provides information about the child in respect of them as an individual (earlyyearscareers,2016).
The Foundation Phase is a developmental curriculum for three to seven-year-olds in Wales. It encourages children to be creative, imaginative and to have fun while making learning more effective.
Play is one of the main ways in which children learn. The importance of play in children’s lives is recognised and is central in our statutory guidance Wales – a Play Friendly Country (2014).
Observation plays a key role in daily practice within Foundation Phase classrooms. Observing children enables practitioners to assess progress made or whether they would benefit from further opportunities to consolidate learning.




What is the Foundation Phase Profile?

The Foundation Phase Profile is an assessment tool that aligns assessment on entry through to the end of Foundation Phase. The profile has been developed as a national assessment of all children to establish a baseline within the first six weeks of entry into Reception year and was made statutory from September 2015. Assessment information in the form of observations is gathered through holistic activities across the seven Foundation Phase Areas of Learning through continuous, enhanced and focused provision (Welsh Government, 2018). The use of observations and formative assessments provides support to practitioners to implement a developmentally appropriate holistic curriculum for all children (Early Years Wales, 2019). 
It assesses children’s abilities and development in four areas of learning:
· Personal and Social Development, Well-being and Cultural Diversity.
· Language, Literacy and Communication Skills.
· Mathematical Development.
· Physical Development.
Good observational and formative assessment practice will support children to follow their interests and opportunities to extend on their strengths. Furthermore, it encourages further development in areas where the child struggles.
According to Dewey (1938), children’s interests should form the basis for curriculum planning.  Dewey is often seen as the proponent of learning by doing. He believed that each child was active, inquisitive and sought to explore (The Positive Encourager, 2020). From experience, children are encouraged to share their preferences on their learning to inform teachers planning. The implementation of the ‘Wonderwall’ within the classroom allows children a voice on what they already know, what they want to find out and activities that could be offered to consolidate learning. 
There is positive evidence to show that the Foundation Phase is associated with improvements in overall school attendance, literacy, numeracy and learner well-being (Welsh Government, 2018).


What does the Foundation Phase Profile look like?

The profile is made up of two parts- a Compact Profile and a Full Profile. Each part supports the assessment of children’s learning and development against a series of skill ladders that are exemplified through guidance. 
The Compact Profile is designed to use as a baseline assessment for Reception age children (the school year the child turns 5). It focuses on a specific set of skills and provides useful information to support learning and identify potential delays in development or additional learning needs. The skills have been deliberately chosen which are easy to observe in the first six weeks of a child’s entry into school.
The Full Profile is designed to support assessment throughout Foundation Phase and at the end of Year 2. It includes a wider range of skills to allow practitioners a fuller picture of the child’s development. It may also be used to provide more detailed information on children for whom there are concerns regardless of their age or stage of development (Welsh Government, 2018).

What doesn’t the Foundation Phase Profile tell us?

The profile was trialled with around 200 settings and 8,000 learners participating from January to March 2015. Feedback was largely positive with practitioners identifying that the majority of skill ladders were suitable and worked well together (Welsh Government, 2018).
However, there is some critique of the profile. From previous practice, observations that inform assessment may not be a true reflection of the child on any given day, during which they could be feeling unwell, still in transition process or engaging in an activity that does not interest them. 
Environmental- children may have a preference on where they like their play to take place. They may prefer to play outdoors and in contrast prefer indoor play. They may not have chosen resources available to them.
Adult intervention or different perception- adult intervention has been known to hinder child’s engagement in activity. Adults involved may perceive the activity differently to the child.
The full nature of children’s additional learning needs. Although the profile is useful in identifying additional needs in children, it does not provide a full diagnosis. Practitioners should seek advice from multi-agency professionals for support. 
Although Welsh Language Development, Knowledge and Understanding of the World Development and Creative development are statutory assessed they are not core subjects. Consequently, if children are gifted and talented in these areas, it can often be without recognition. Because of this, children may not be challenged within their school day or denied opportunities to excel in areas of strength.

How does Donaldson differ?

The new curriculum was informed by Professor Graham Donaldson’s independent review of curriculum and assessment arrangements in Wales, Successful Futures, in February 2015. The new curriculum will be implemented for children aged 3-16 years.
The new curriculum will have more emphasis on equipping young people for life. It will build their ability to learn new skills and apply their subject knowledge more positively and creatively. As the world changes, they will be more able to adapt positively.
The purpose of the new curriculum is to support our children and young people to be:
· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
One of the most considerations of the new curriculum is the lack of consideration on play. As previously discussed, this could have an impact on children’s learning and their development.


Task 4

Play is now seen as being crucial to the development of children. It occurs throughout life and types of play will vary as a child grows. It is through play that children learn many things about the world around them (Hucker, Tassoni, 2000). 
Play is an important topic of study in different disciplines. In Education, play is valuable in assessing a child’s level of development and in providing interventions. In Psychology, therapists often watch children play to gain an understanding of children’s difficulties and help them to deal with their emotions (Star Play Therapy, 2020).
Observation and assessment are considered effective in understanding children’s learning and development. Young children’s learning is evident in their play and interaction. It is through our observation and analysis of what we observe that we begin to understand the ways in which children make meaning in their world, and we come to know what they know and can do.
Bowlby (1969) suggested that the quality of attachment a child has with an adult has a critical effect on development. It has been linked to various aspects of positive functioning, such as psychological well-being (Learning Theories,2016). In approaching this issue, one might consider this to be essential to the child’s ability to be fully confident in their play.
As stated previously, observations play a vital role in collecting information for assessments on children. Each child has a unique set of abilities and talents and observations in different situations will capture these first- hand. The starting point is always with the child. Observing what children choose to do, what their interests are and who and what resources they enjoy playing with, provides adults with reliable information about children as individuals. As a result of observations, we gain a holistic view of the child and the stage of development they are at. This enables practitioners to plan effectively to suit the child’s individual needs (Early Years Matters, 2020).
Observation should be both formal (planned) but much of it should be informal (spontaneous) carried out as you work with the children. This allows a transparent and natural picture of the child which can be compared over time by looking at observation results from different times of day or practitioners observing. It ensures patterns of play or behaviour is recorded and recognised.
It is a well- known fact that children ‘perform’ better at things when it is on their own terms or via their own choices. For instance, observation results would be more accurate if a child was in play of choice than a situation they saw as ‘not play’.  
 Donaldson (1926), suggested that when children are asked to do something outside their limits of human sense, that is, when something is unfamiliar or unrealistic, their thinking is disembedded and it fails to make sense. She suggested that children make errors because they were not only responding to what they were being asked to do but also trying to make meaning of the task in front of them. Likewise, it has been stated that children respond better when play is personal and self-chosen (Howard and McInnes,2012). Additionally, it was stated that children show more signs of emotional well-being than when they perceive the play to be ‘not play’.  
The arguments presented suggest that in order to gain accurate information regarding children and their development observations should be of child’s self-directed play. Moyles (1989) suggested that children should be allowed to play freely, to explore their own ideas and individuality in play, before slowly moving into structured play which is built on observations of free play by practitioners in order to direct learning.
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