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Change the Story: Evaluate how children’s physical literacy can be developed by adventurous affordances.

Physical Literacy is crucial to children’s overall development because it mixes physical competence with the growth of confidence and decision-making skills. The first motor-skills to be developed are running, jumping, balancing, and coordination, these are the core of physical literacy. Goodway, Ozmun, and Gallahue’s research (2000) highlights that’s mastering these motor skills form the foundations for more complex physical activities and support overall development.  These fundamental movement skills are important not only for taking part in sports and recreational activities but also for everyday tasks and long-term health. 
Physical literacy is described by Whitehead (2010) as having the confidence, competence, motivation and the use of fundamental movement skills (FMS) to participate in various activities and establish an understanding for the responsibilities of engaging in physical activities for a lifetime. Adventurous affordances are the opportunities that natural or purpose-built environments offer for risk-taking and exploratory play, rooted in Gibson’s theory of affordances (Gibson, 1979). Adventurous affordances in play environments not only promote physical skill development but also nurture cogitative and social aspects of physical literacy. 
Growing up in the Western Isles in Scotland, provided me with fantastic opportunities that have shaped my interests and set me up on my physical literacy journey. Many of the affordances that were available to me growing up were in lowland hills and coastal environments. These locations offered diverse natural features – such as multiple beaches with varying characteristics, hills, and moorland – which proved greatly beneficial. Such affordances included rock pools inhabited by various animals, different plants growing in the sand dunes year-round, and many other natural elements. As a child, I was not perhaps aware that other children did not have the same environmental affordances as I did, and I did not have the same as them. Because of the environment of the island, there were very few trees, and from doing research and from first-hand experience, I have seen that some ways of developing young people’s physical literacy through adventurous affordance is with forest school. Although forest schools seem like an important resource, not knowing about them, it did not seem that I was missing out. However, with the number of other affordances that were so easily accessible to me and other people on the island, it is no less beneficial that we did not have woodlands and forest schools. Studies by Omidvar et al. (2019) have found that coastal education or learning in ‘Blue Spaces’ is just as important as education in ‘Green Spaces’ like forests and parks.
‘Learning at the beach can support the development of a respectful relationship between learners and nature which encourages learners to feel safe and comfortable in nature and empowers learners through knowledge about ways to protect the natural world (Omidvar et al. 2019). 
Mackintosh (2017) also states that ‘the beach environment can support and extend creative pedagogies’.
Because many schools on mainland Britain have easy access to forest schools, it is far easier for them to go for day trips, or even half days to these places to help children in their learning process and development. On the island, we were more able to go to coastal landscape for day trips and half days which helped in several types of learning processes, however, none the less significant or beneficial to our development. Both landscapes are important in many ways, and it may be even more beneficial if people have easy access to both.
I moved to Wales while still a child and was able to continue my physical literacy journey in a different environment with a different range of different affordances. I was able to explore a variety of woodlands with family and by myself which provided multiple benefits to my education. This led to further knowledge of different physical activities including climbing trees and building dens.
Perhaps since becoming an adult and directing my studies to the importance of the outdoors, I can reflect and evaluate the differences of the affordances that children growing up in Wales have in comparison to my early years in Scotland. Using Gibbs (1988) reflective cycle to consider my childhood experiences - especially since studying Outdoor Adventure Education - it has enabled me to reflect on how I can change my approach in helping develop children’s physical literacy through adventurous activities. I believe that my early adventurous activities still have an influence today, in that I naturally gravitate towards coastal environments more often, yet I still very much appreciate what woodlands have to offer.  My increased knowledge about the special qualities of woodland environments in supporting physical literacy has encouraged me to pay greater attention to this environment, which can add value to a student’s experience as it provides rich and varied educational resources. 
Research from Marjon University shows that the benefits of forest schools can be extensive. These benefits for young people are things such as increase in confidence, social skills, language and communication, motivation and concentration, physical skills and knowledge and understanding. These physical skills that forest schools can aid in the development of, are children’s fundamental movement skills, and their fine motor skills. These can then be focused on more to help them with adventurous activities with increasing difficulty as they get older. Fine motor skills develop at different rates in different children. For example, some children may find it easier than others to skip, throw, or run. In a study done on Motor Development in Young Children (Ozmun, et.al., 2012), they mention this fact that not all children develop equally. The example they use is that of preschoolers out in the playground during break. They mention that there are two children skipping, one of which is moving her arms and legs in opposition to one another and the other is moving her right arm and right leg together with a hop and her left is stepping rather than hopping. They also talk about how there are some other children throwing stones at a tree. One boy has a side on stance and can throw the stone quite far, while the other has a front on stance, widespread legs and is only able to get the stone a few feet in front of himself. These differences in these motor skills could be early signs of neurodivergence, things such as dyspraxia and ADHD. These could also simply reflect that these children had only just started using these skills and needed time to work on them more. As children engage in activities that promote physical literacy, they often experience a sense of achievement and mastery. This success builds self-confidence, which is crucial for encouraging further participation and exploration in physical activities. Whitehead (2010) argues that increased confidence resulting from improved physical competence can lead to a positive self-image and higher motivation levels, both of which are key to lifelong engagement in physical activity.
Adventurous affordances have a transformative impact on children’s physical literacy by providing dynamic and engaging environments that foster both physical and psychological development. The evaluation shows that when children navigate varied and challenging settings, such as uneven terrains, natural obstacles, and purposefully designed play areas, they do not only refine their fundamental movement skills but also build resilience and confidence. These environments encourage children to engage in assessing for risk and decision-making, core components that’s extend beyond mere physical activity and contribute to broader cognitive and social competencies (Gibson, 1979, Frost, Wortham, & Reifel, 2012.). 

By integrating adventurous affordances into educational and recreational contexts, facilitators can offer experiences that stimulate curiosity, problem-solving, and adaptability. These experiences are crucial in developing a lifelong commitment to physical activity, as children learn to trust their abilities and exercise independent judgment in unfamiliar situations. Moreover, the role of the facilitator is critical in balancing safety with freedom, ensuring that risk is managed without stifling the exploratory nature of play. This balanced approach not only maximizes the developmental benefits of adventurous play but also addresses parental and societal concerns about safety. Additionally, facilitators play a vital role in keeping a balance between ensuring safety and allowing freedom, skilfully managing risks without suppressing the natural, exploratory drive of play. This equilibrium not only enhances the developmental benefits associated with adventurous play but also helps mitigate the concerns of parents and the wider community about safety.
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