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[bookmark: _Toc40607782]1 - Early Intervention linked to Additional Learning Needs (ALN)
Cohen (2009) United Nation Conventions on The Right of The Child (UNCRC, no date) article 23 and United Nations Convention on the Rights of Persons with Disabilities (UNCRPD, 2006) article 1 state that all children with a disability have opportunities to achieve their full potential and receive care and support to lead a full and independent life.
Dewis (2020) says mostly all children can be educated in mainstream school but some children may need to attend Additional Learning Provision (ALP). Children with Additional Learning Needs (ALN) receive additional support in many areas of their learning including supporting school work, to express themselves, make new friends, communicating with adults, to behave in a correct manor and support with medical, physical or sensory needs which affects their learning. 
There are many differing types of ALN such as, Autism, Attention deficit hyperactivity disorder (ADHD), Down’s Syndrome, Dyslexia and Epilepsy to name a few. However the ALN this portfolio focuses on is Hearing Impairment.
According to Welsh Government (2019) the impact hearing loss has on a child can depend on the individual and their learning environment. It is important to be aware that with appropriate provision, children with a hearing impairment can achieve comparable learning outcomes as with their peers who have no underlying issues with their hearing.
However according to National Deaf Children’s Society (NDCS, no date) hearing impairment has a major influence on children’s spoken language, as it is attained with hearing alongside vision. This may lead to children having difficulty with understanding people, solving problems, expressing their feelings and managing their emotions. Moreover, Marschark, Lampropoulou and Skordilis (2016) and NDCS (no date) also state that the impact this will have will depend on the children themselves, when the hearing impairment occurred and how much support they have received and whether it was identified and managed at an early stage.
Devarakonda (2013), Nutbrown (2013) article 3 of UNCRPD (2006) suggest inclusion in an Early Year’s setting is important ensuring all schools welcome diversity and unique children meaning practitioners are dedicated in caring for their pupils while making their classroom a positive and friendly environment where children feel accepted and supported. United Nation Educational Scientific and Cultural Organisation (UNESCO, 2018) and Marschark, Lampropoulou and Skordilis (2016) articulates education is for all ensuring that schools accommodate all children and young people providing them with important educational learning, certifying that all children feel included and not omitted from others.
Likewise Welsh Government (2019) states intervention during early years focuses mainly on communication skills during the early years, this stimulates inclusion of the children with ALN in mainstream education. Wearing a hearing aid also provides better accessibility to speech and as a result improves the communication skills for children who use spoken language.
According to Welsh Government (2019) and Devarakonda (2013) early intervention is important to support the child with a hearing impairment making sure that the child is supported by their learning environment. Providing children with a structured routine, inclusive practice and making sure they are able to understand the tasks that are given to support them in their learning. Article 3 UNCRC (no date) supports this stating that all who work with children should always do their best for each child. Montessori (cited in, Danner and Fowler, 2015) believed that children like structure and perform better when they have a structured routine.
Equally Luckner, Bowen and Carter (2001) and Mackelprang and Salsgiver (2016) state visual strategies are really helpful and supportive of children with a hearing impairment. They are able to visually see what is happening during the day when they are in their educational setting if a visual timetable is in place. Children with ALN like having structure and routine as they are able to deal with situations better providing them with the opportunity growth.
Similarly NDCS (no date) and Welsh Government (2019) mentions early years settings can support children in many ways by adopting effective working in making sure that the child with the ALN can be supported by professionals from outside the setting, this being an audiologist who knows how well the child’s hearing aid is working, also a speech and language therapist.
According to Bristol City Council (no date) an audiologist works closely with the child and their families and will get to know the children relatively quickly from regular visits. They will attend the setting to ensure the child is being supported correctly and make available any new information learned or observed to the practitioners.
According to NDCS (no date) the responsibility of the leader in the setting may be to organise professionals in the setting and allow practitioners to attend training courses to become more aware of the affects hearing loss has on children’s abilities to learn and progress, this helps the practitioner gain a better understanding on how much the children can hear, and if they need extra support within the classroom by putting new teaching strategies into place to support the child.
Welsh Government (2019) suggests one way practitioners can support children with a hearing impairment and using spoken language would be to effectively target other areas of their development which is linked to language, this being phonological activities. Phonological awareness such as syllable, rhyme and initial/final sound activities, provide children with early intervention and the awareness of sounds and words which is crucial for spelling and blending words together (Johnson, no date).
According to Fricke et al. (2012) language is a fundamental and primary way of communication between people which will allow children to develop and progress during their early years when given the opportunity to complete language and phonological activities. This is reinforced by article 28 of the UNCRC (no date) which states that all children have the right to go to school and learn.
Similarly Raising Children Network (2019) suggests that communication is the most effective way of learning, although it may be difficult and take a number of years, it is the most efficient method for children with a hearing impairment. Depending on the type of communication parents feel is needed, parents may choose to use sign language alongside speech if the child is able to use spoken language.
According to Kimberly (cited in, Early Years, 2016) sign-a-long also benefits children in many ways supporting with language development, giving children the opportunity to have a voice which is supported by article 12 of UNCRC (no date) and article 7.3 of UNCRPD (2006) children have the opportunity to express and communicate their needs and interests and allow for children to have fun while signing. Sign-a-long is a key word language which uses sign supported communication methods by using hand, face and body signals to communicate language in spoken word order (Sign-a-long, 2020).
Storbeck (2011, cited in, Disabill, 2018) suggest most teachers are unable to communicate in sign language which then becomes difficult to support the children in the setting when they have not had any training on this.
Marschark et al. (2006) states sign-a-long is used to provide resources to support the children and young people with communication difficulties, and who have English as an additional language. For some young individuals, the additional learning need that develops due to accessing language, reading and spelling becomes a phonetical issue and then the children are taught through a sight approach which may be sign a long to combat that issue.
However, Luckner and Ayantoye (2013) say in some cases where hearing impairment children can speak, sign-a-long may prevent the children from talking and using their oral language, which then becomes an issue as the more oral discussion and communication with children the better. Vygotsky (cited in, N.Davis, 2011) believed that the impact carers have on children’s development is fundamental, children learn and develop from lots of communication whichever way it is taught.
Likewise according to Fitzpatrick et al. (2015) children who are exposed to sign language may experience delay or disruption in their spoken language. However research suggests that sign language is administered the same way as spoken language therefore provides children with a strong foundation in learning oral language which can develop bilingual skills.
However, according to Welsh Government (2019) children with a hearing impairment who receive additional support from practitioners can sometimes delay their opportunities to develop independence within their own learning, and sometimes can leave them with few life skills as choices are made for them.
[bookmark: _Toc40607783]2 - Barriers to Additional Learning Needs
Children who have ALN encounter many challenges during their lives. Welsh Government (2019) states hearing impaired children face many difficulties during their time in education with language, social and emotional development which holds back children in their learning.
The Medical model of disability could be the hearing impairment itself preventing children to access materials and daily life. According to American Speech-Language-Hearing Association (2008) hearing impaired children experience difficulties when attending settings, unless they receive the correct support and help. The children tend to take a step back and not ask for help as they don’t want to stand out from their friends. Along with this the children with ALN may fail to communicate as they will not be able to hear the practitioner or what their peers are saying, this has an impact on their social development and might occur if the classroom becomes too loud and noisy.
According to Australian Disability Clearing House on Education and Training (ADCET, no date) hearing loss has an impact on children receiving materials and learning information when in the classroom. This can result in the children feeling isolated and not wanting to socialise with others, which affects them accessing language and communication which has an impact on their development.
Similarly, American Speech-Language-Hearing Association (no date) says a child with a hearing impairment can miss out on hearing sounds and words, which assistance children to talk and understand. By the child missing out on these important factors from an early stage it can cause difficulties with communication such as speaking, reading and being able to socialize.
According to Fricke et al. (2012) language support during early years plays an important role when caring for young children in the Early Years who have a hearing impairment. It is important to support them with language and visual activities to enhance their development of communication. However, Welsh Government (2019) says children with a hearing difficultly can sometimes struggle to cope with these activities and will result in their social and emotional development being affected.
Welsh Government (2019) mentions hearing difficultly in young children has an impact on their spoken language, this may mean that the children have trouble being able to make sense of what people are saying to them, express their feelings with managing their emotions and being able to learn new things and to problem solve. This means that the young children will require additional support in their setting to allow them to access learning and progress the same way other children do in their class.
Social model of disability may be people’s attitudes to hearing impairment and the little knowledge practitioners have on hearing impairment in children with children in their setting.
According to Storbeck (2009, Disabill 2018) the most challenges practitioners face today is that they have not been taught how to teach and manage diversity within their classrooms and to support their students entering schools now with an ALN. This has a huge impact on the children who are in need of the correct support, if the practitioners are not able to support the children in the class in the correct way children with the ALN will be at a disadvantage.
According to Hannah & Pilner (1983, cited in, Hansen, 2014) research suggests teachers approaches towards inclusion means that they include children in all aspects making sure they are supported. However according to Werts, Wolery, Snyder & Caldwell (1996, cited in, Hansen, 2014) practitioners find it difficult to support barriers due to time and lack of training in this area, to create a successful learning environment for children.
Benedict, Johnson & Anita (2011, cited in, Furlonger, Sharma, Moore and Smyth King, 2010) says as inclusion of hearing impaired children increases into classrooms, more information is needed to ensure that practitioners have the knowledge and tools to support children with their development.
Glaubman and Lifshitz (2001, cited in, de Boer, Pijl and Minnaert, 2011) found that teachers had different attitudes depending on the type of disability and that teachers most attitudes were negative towards pupils with learning and mild emotional difficulties. Lifshitz, Glaubman, and Issawi (2004, cited in, de Boer, Pijl and Minnaert, 2011) found out that teachers persona varied for each disability and that teachers were positive of inclusion of pupils with hearing impairments.
However, according to Alghazo and Naggar Gaad (2004, cited in, de Boer, Pijl and Minnaert, 2011) it’s found out that most teachers were negative towards the inclusion if children with a hearing impairment and a learning disability. de Boer, Pijl and Minnaert (2011) suggests it can be seen that teachers who have less experience in the world of teaching had more positive attitudes towards the inclusion of young children with ALN, than the teachers who have had more experience in the teaching industry.
Moreover, Rittenhouse (2004, cited in, Smith and Allman, 2010) states newly trained teachers were enthusiastic and willing to trial new ideas, but lacked the skills and requirements that were needed for successful learning for the children.
[bookmark: _Toc40607784]3 - Support in the setting
According to Donalson (2015), Nutbrown (2013) and Welsh Government (2015) inclusion is important during the Early Years meaning practitioners must ensure their pupils are provided with the best support throughout their education and feel included at their learning environment allowing them to feel safe and a sense of belonging. It is important that all children feel included and a valued member of the class no matter their disability, age or culture as this improves children’s confidence, self-esteem and wellbeing.
According to NDCS (no date), Estyn (2018) and Speech and Language Therapy (SLT, no date) hearing impairment and deafness is not a learning disability. Hearing impaired children have the opportunity to achieve the same as any other child when given the correct support. However, as maximum learning takes place through the main senses of hearing and sight, this grants hearing impaired children with specific challenges when trying to access learning.
Welsh Government (2019) and NDCS (no date) mentions the main support for children with a hearing impairment in an Early Years setting would be to provide intense communication and visual learning with phonological activities and by using a speech and language programme with or without the use of sign-a-long when communicating either working one-to-one or in a small group, to ensure the child is developing an understanding. 
Moreover, Geers et al. (2017) and sign-a-long (2020) sign is used to support children in the setting in developing communication skills rather than only teaching sign language and benefits children in many ways such as communication skills, allowing them to express their needs and interests and providing children to opportunity to have a voice (UNCRC), no date).
Equally Marschark et al. (2006) says signing for some individuals may be a better way of communicating and children themselves start to access more freely to their learning by communicating this way.
According to SLT (no date) a hearing impairment can result in a child not being able to communicate efficiently. A speech and language therapy programme used in settings is to support the children with their communication and language difficulties. Therapy programmes help hearing impaired children to communicate more effectively to be able to progress and start to develop a better understanding of their learning.
Equally NDCS (no date) states that children with a hearing impairment will benefit from receiving extra adult support within the classroom either on a one-to-one basis or in a small group, this supports the children with their general language development and allows the children to access new vocabulary.
However, according to Luckner and Miller (1994, cited in, Furlonger, Sharma, Moore and Smyth King, 2010) and Hyde and Power (2004, cited in, Furlonger, Sharma, Moore and Smyth King, 2010) removing a child from the class and teaching them individually on a 1-1 basis may disrupt their connection with the class and the learning being delivered. This can also interfere with the child engaging in activities that may not be repeated.
According to Welsh Government (2019) practitioners can support children with a hearing impairment wearing hearing aids when given the opportunity to attend training in how the hearing aids work. However, it is down to the manager of the setting to make sure the staff supporting the children with a hearing impairment attend these training classes.
All practitioners working with children with an ALN must support and care for each child, making sure they are supported correctly in their setting. Providing them with the opportunity to grow and develop into unique young individuals (UNCRC, no date) and (Equality human rights, 2018).
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