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Section 1  
According to Ginsburg (2007) play is an important factor to all children’s development as it enables a child’s cognitive, physical, social, and emotional development to grow and progress further. Play is often discussed by Ginsburg (2007) as an area where children follow and introduce their own unique techniques and for their own reasons. Play can be used as an opportunity for adults to engage fully with children (Ginsburg 2007).

Lendedecker (2020) suggests that self-directed play is known as open-ended play. When a child is playing in a setting, a practitioner may notice that a child is using toys in a creative manner without any adult planned outcomes, which shows that the child is engaging in self-directed play on their own. As Lendedecker (2020) suggests the role of self-directed play includes providing the opportunity to be independent from a young age in a prepared, planned, and safe environment. When introducing self-directed play, it encourages and stimulates imagination which allows children to test their creative areas and to develop through play at their own pace (Lendedecker, 2020). As reported by Play Adventures (2021) self-directed play is defined as a play that occurs on children’s own terms, led by their own interests and motivation. It’s also a concept of enabling children to play without a framework or interference of practitioners (Play Adventures, 2021). 

According to Hollis Montessori school (2018), adults should support self-directed play by preparing a safe environment for a child with enough room to explore. By providing this type of environment children will have the flexibility for their own movements and activity. As Hollis Montessori school (2018) suggest the area that is provided for self-directed play is an important factor as it considers the whole setting being planned and resourced to support children learning through play. The setting could consist of an area for standing, jumping, and rolling to ensure children will be encouraged to carry out any activity they want, also to make them feel comfortable in the environment. According to Hollis Montessori school (2018) to support self-directed play an adult can provide simple materials or toys consisting of natural materials for example, wood and fabrics. In a nursery setting, often practitioners will use blocks, boxes, sticks, pebbles, buttons, and clay to make a sensory tray to be left out so that a child can then approach, to use their own imagination and creativity to carry out self-directed play. Lastly as Hollis Montessori school (2018) reports, the most important factor is to encourage support for self-directed play, also for adults and practitioners to sit back and leave children alone as self-directed play is a time where children engage on their own with their own ideas. As Hollis Montessori school (2018) stats practitioners must remember that to have an effective outcome from using self-directed play, the child must take the lead, to explore and express their own world by taking control. In addition to that, there are many benefits to supporting self-directed play for example, it builds self-confidence, it encourages independence, it stimulates imagination, it teaches problem-solving skills, it allows children to learn at their own pace, and it helps with motivation (Hollis Montessori school, 2018).

Milwood Education (2016) suggests that introducing different types of play for example, role play can support children’s holistic development as it is an educational tool that can help children to think productively, show understanding of roles with empathy, and express emotions in a safe manner. This type of play provides the opportunity, when supervising in the setting, to ask open questions and to receive feedback from the children. As Milwood Education (2016) explains, play contributes to children’s holistic development as children develop social skills by sharing toys, understanding, patience, equality and it allows a child to learn the value of give and take. Milwood Education (2016) also suggests that children develop physically by running, jumping and climbing. This allows growth in muscle and bone health, stamina, coordination, balance, and a healthier sleeping pattern. In addition, children develop communication skills as they discuss their play and teach each-other understanding of their play or activity. Children will also build confidence and creativity by making friends during play; the play often gives them a sense of accomplishment, also different types of play develop teamwork, enhanced thinking and tactical planning (Milwood Education, 2016).

As reported by Sarikas (2020) Practitioners can support a child's play by engaging with children before, during and after play. When a practitioner is getting involved, children learn that practitioners are invested in them and respect their play decisions. This helps practitioners to show that they are validating the child’s efforts when participating in play with the child, they will consider the activity fun and it shows them that the practitioner is valuing what they are doing. As Sarikas (2020)  presents, adults can observe children and identify where they are in their stages of  learning, also by planning appropriate resources to support children’ learning. This links to Vygotsky’s scaffolding theory as Sarikas (2020) describes that the scaffolding theory of Vygotsky is a process in which practitioners demonstrate how to solve a problem, and then take a step back, offering support if needed. The theory is proven that when children are given the support they need while learning something new, they will develop knowledge independently and have a successful outcome (Sarikas, 2020). 

Section 2 
According to Toole (2018) risk is important to children’s development as risk allows a child to figure out the world, how it works, also including how their body and mind interacts. Furthermore, risk in early years involves children experimenting and testing themselves to figure out what will happen without knowing the outcome (Toole, 2018). 

In accordance with Rodgers (2018) children should be provided with opportunities to problem solve and challenge their skills physically, mentally, emotionally, socially and cognitively. Moreover, children during early years want to be able to take risks to test their weaknesses and strengths. As Rodgers (2018) presents, a child needs to be provided with support to take risks as part of their learning and developing. Rodgers (2018) explains that the role of the practitioners should include careful play planning, encouraging a positive attitude and behaviour, participation, observations, scaffolding with skills, setting up starting points and assessing risk. In addition, risk allows a child to challenge themselves in different areas which provides holistic development (Rodgers, 2018).

In line with Wiley (2018) introducing adventurous play, which is unstructured play that involves some risk, is an important factor to all children’s well-being. Adventurous play is challenging play as it could cause injury for example, contact play, fun fighting, rough and tumble play, and climbing trees. As Wiley (2018) suggests by enabling this play children develop holistic skills as it covers all areas of development and reduces fear. Furthermore, there are many benefits for using this type of play, for example, it promotes independence, problem solving, develops coordination, bodily control, emotional resilience, promotes the safe following of regulations, provides direct experience of caring for other and the effects of interactions with others (Wiley, 2018). However, according to Kutska (2013) providing outdoor play offers a range of benefits, for example, open space, dynamic nature, unique challenges, change of weather and different resources. As Kutska (2013) suggests children will be using a range of characteristics, for example, motion, rolling, spinning, balancing, speed and swinging. This allows physical development, gross motor and fine motor development. Moreover, children use these types of play to manage emotions, pleasure, enjoyment, stress, creativity, finding solutions, constantly learning and the ability to deal with uncertainty while risks are undertaken (Kutska, 2013). 

In accordance with Surrey County Council (2016) early years settings should ensure they have steps in place for staff and children in their care that may be exposed to risks. They should also be able to demonstrate how the risks will be managed. Continuing on from that, risk assessment must be undertaken in settings, this is a procedure of identifying risks, assessing partial for causing harm, evaluating the consequences and minimising the risk. As Surrey County Council (2016) stats, there are five essential steps to risk assessing, namely, step one identifying the risk, step two deciding who might may be harmed, step three evaluating the risk and deciding on precautions to take, step four recording the findings and implementing them, step five review the assessment and update. Practitioners should remember when undertaking this task that this process is about enabling and not preventing (Surrey County Council, 2016). 

In line with this, City & Guilds (2019) suggests that practitioners need to ensure that children who enjoy exploring the world do so within safe limits. As discussed by City & Guilds (2019), there are many techniques to achieving this, for instance, observation, risk assessments, discussing risk with children, and recognising abilities in children. Practitioners should ensure to minimise risks, especially if the child has not experienced risk before. Also, it should be considered that some children may take risks, others may not, and some may seek risk without practitioners being there. As City & Guilds (2019) advocates that practitioners must ensure that during risky play the benefits must outweigh the risks, and risks must be manageable. In addition, when practitioners present the results of the outcome, there are a range of things that must be identified, such as, considering any strengths, weaknesses, and how management of these will take place (City & Guilds, 2019). 

As reported by Gill (2012) a balanced approach whilst keeping children safe is important, as children experience a wide range of changes in their everyday life. However, there are possible barriers that children may experience with risk, such as, attitude, effort, lack of knowledge and understanding, fear, space, and not having an open mind. As Gill (2012) stats, that practitioners can support this by adapting a risk benefit approach. Moreover, practitioners should provide the opportunity to discuss issues, explore the barriers, and build a plan to move forward with the children and caregiver. (Gill, 2012).  

Section 3
According to Welsh Government (2019) the Foundation Phase Profile Observation tool is a document that sets out the Welsh Government’s standards within the early years development sector and assessment framework. This document supports assessment, observation, methods of children’s learning and development throughout their early years. As Welsh Government (2019) advises, the profile accurately assesses children’s skills by observing the four areas of learning, and these skills should be observed during a range of experiences. The areas of learning consist of literacy skills, language skills, communication, creative development, physical development, knowledge and understanding of the word, social and interpersonal skills, mathematical skills, wellbeing, and cultural diversity. As Welsh Government (2019) proposes, the profile is structured by two sets of skill ladders in all areas of learning. The Foundation Phase profile is statutory for ages 3-7 years old and it promotes children’s rights through play. The key elements and purpose of the Foundation Phase profile is to provide a national consistent baseline assessment which evens up with the end of phase outcomes. The profile supports practitioners to demonstrate appropriate holistic development and curriculum for all children, through the use of observations and formative assessment (Welsh Government, 2019). 

As reported by the Welsh Government (2019) the profile consists of four element methods, and these include a handbook which provides advice on using the profile and explains the skill ladders including supporting information. The record form is designed to be used by individuals that do not use electronic based systems. This document enables practitioners to record structured evidence of children’s stages. As  Welsh Government (2019) recommends, the compact profile form is a tool used to snapshot a child’s development, and this allows practitioners to provide a single outcome for the seven areas of learning on the profile. The full profile form is a tool to enable a snapshot of the ladders within the profile, this document allows practitioners to consistently scale the child’s development along the side of the compact profile. These methods provide benefits which include, evidencing a specific area a child is interested in, patterns and behaviours, friendships, levels of engagement, preferences, triggers and techniques, and written evidence (Welsh Government, 2019). 

In accordance with Welsh Government (2019) observation and evidencing plays a key role in the practice of the Foundation Phase. Evidence of children’s skills within the profile should be used resourcefully through all areas of learning. In practice practitioners must be competent and secure in assessing the child’s independent abilities, including other evidence to support the practitioner’s judgement. As Welsh Government (2019) advocates, The record form in the profile enables a practitioner to record notes, written observations, photos, and video clips that can support the practitioner’s assessment for each skill ladder. When a practitioner undertakes these, they must ensure to encourage children to understand and appreciate the development of their skill, also to give the child the opportunity to share their feelings and thoughts on how they are progressing. As discussed by Welsh Government (2019), practitioners should ensure provision is planned carefully to provide developmentally appropriate activities and resources to scaffold children’s learning. Discussion regarding activities before and after enables the child to reflect on their own success. Practitioners should engage  parents during this time as this is key to gaining a whole picture of the child’s ability and skills, as well as the child benefiting from engagement with adults while learning in education (Welsh Government, 2019).

In line with Welsh Government (2019) the Foundation Phase profile tool gives a holistic view of children’s development as it refers to all development areas over time and over a range of evidence and achievement, such as, observation and formative assessments. This provides a holistic view of a number of different skills and abilities; however, the Foundation Phase outcomes are not designed for day-to-day use. As Welsh Government (2019) presents, there are limitations to using the Foundation Phase profile, for example, it does not provide us with causes of children underdevelopment, the adults’ role, environmental factors that may occur, developmental factors that may arise this is can also be viewed as a  benefit as it will support the practitioner in identifying whether the child is reaching developmental norms and, if not, explore additional support if necessary and development around additional needs (Welsh Government, 2019).


Section 4 
According to Early Years Careers (2016) using play during observation is the key to understanding young children as this is when a child will perform at their best. It can also be a tool to find out about the child as an individual. Play increases self-esteem and wellbeing, which makes children resilient, confident, and encouragement them to keep trying. As Early Years Careers (2016) explains that children are at their best when engaging in self -directed play, so observation should be undertaken at this time. Practitioners will need to develop the environment setting for children to use self-directed play from undertaking previous observations that allowed practitioners to pick up on favourite activities. This is where a child will notice the three cues of play such as, one is playing on the floor, noticing favourite individuals and toys. This is when children will feel at ease to start using self-directed play. As reported by Early Years Careers (2016), applying play whilst observation takes place is valuable because it gives the observer a collection of reliable information to record regarding each unique child. There are many reasons as to why observations may be undertaken, for example to record development of the child, to evaluate provision and practise, the effectiveness of activities and how children’s skills are developing. This information can then be used to record and share with other individuals involved with the child’s care, and to further all areas of development (Early Years Careers, 2016).

As West Sussex County Council (2019) suggests, when using play to support observations it gives practitioners an accurate reflection of results of the child’s development, as many practitioners will use methods like note taking to record brief observations whilst playing. Other methods involve taking photographs, videos and creating a development chart. As discussed by West Sussex County Council (2019),  these methods have been proven to be effective ways to highlight where children are with their development, what areas need to be improved on and why children may not be hitting the development factors for their age. In addition, these methods can also be resourceful as they are an accessible way of sharing observations with others, whilst children are at their best using self-directed play (West Sussex County Council, 2019).

According to Howard and McInnes (2012) research, it is understood that the wellbeing of the child consists of encouraging physical, social and emotional health. The research includes participants where children in two different groups engage in the same activity, but under different conditions, for example, ‘like play’ or ‘not like play’. The condition of group one was ‘like play’ which is where an adult was nearby but not directing the children. As presented by Howard and McInnes (2012), the children were able to play on the floor, also the children had the choice about joining in with the activity. The condition of group two was ‘not like play’ which is where the adult was directly involved and leading the activity, also the activity was at the table and the child was instructed to take part. This research was measured using the Leuvens involvement scale. The level of involvement is then recorded on a five-part scale from level one (no activity) to level five (consistent intense activity) (Howard and McInnes, 2012).

The study of Howard and McInnes (2012) suggests that children involved in the study show behaviours that associate with increased emotional wellbeing, during activities that are seen to be ‘like play’, which supports play based learning. In addition, children recognising an activity as play leads to further development, as children are able to try out a range of behaviours with a low chance of failure. This supports emotional wellbeing as it improves a child’s confidence and sense of control. Also, children that are secure are more likely to engage. During this time children are not often afraid of trying new things and by doing this the child will have more success with the direct engagement (Howard and McInnes, 2012).

The research of Howard and McInnes (2012) advocates that practitioners can support this area by observing space and opportunity to provide play. However, the child must perceive that the activity Is play by themselves. A reliable approach would be to incorporate a technique that measures the playfulness of the child’s environment. This would consist of reflecting with the child on their experience. Practitioners that work within the sector can increase the emotions of wellbeing and enhance development of children by experiencing first-hand provisions that children understand to be play. As Howard and McInnes (2012) proposes, practitioners should continue to focus on developing their knowledge and understanding of play, to ensure a shared approach is taken between what play is and what it means for children. Practitioners can also support this area by participating with the child on equal terms as a play partner, using open ended questions, which allows the child to lead the activity and offer choice about when they would like the activity to end (Howard and McInnes, 2012).
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