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 Please add your targets from the previous assignment (Only relevant if you have completed an assignment)

	Target 1
	‘Continue to read a wide range of academic literature’.
I have met this target by researching different views and strategies of pupil voice through books, academic journals, and articles. 

	Target 2
	‘Make further links between theory and practice’. 
I have met this target by making links between different theories relating to pupil voice and how these can enhance my future practice. 

	Target 3
	‘Avoid the temptation to bring everything back to the new curriculum. Only make links when they have developed your argument’. 
I have met this target by carefully considering the links between pupil voice and the new curriculum, and only including relevant information in my assignment. 



Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development, and justifying next steps for improvement. 
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PART ONE

REFLECTION ON SUBJECT KNOWLEDGE DEVELOPMENT (Tab 5)
ASSET ONE: Digital Competence
[image: ]
Here is the evidence of the course I completed on Open Learn. The screenshot is of my achievements profile and the certificate I achieved. 




[image: ]Various elements were reviewed while attending this course:
These elements included:
· Choosing new tools and pedagogies for online teaching. 
· Accessibility in online learning. 
· Evaluating changes and enhancing practice. 



The course was titled ‘Taking your teaching online’ and I completed this in January.






Justify, expand upon, or provide a context for your evidence.
When I realised that there was a possibility of my Professional Teaching Experience (PTE) being online, I decided to undertake a course provided by Open Learn titled ‘Taking teaching online’. The eight-week course has helped me to understand the different features of online learning and has given me different learning platforms such as Canvas and Articulate Storyline, that I could implement both in the classroom and through online learning. 

I found the course to be extremely useful and used the information given to support me in planning my online lessons. For example, the course taught me how to support learners with different needs. I made notes on the types of assistive technology available and utilised different display enhancement tools for a child in my class who has dyslexia. This ensured that the materials were accessible to all learners.  

By developing these skills and having these resources available, I can continue developing them both in the classroom and through online learning. It has given me an insight to teaching online that enables me to take on the challenge of using technology to create exciting new opportunities for all learners.  


ASSET TWO: Numeracy 
[image: ]




This screenshot displays my notes on the ‘Connections Model’ by Haylock and Cockburn (2008,) with the aim of developing my knowledge in Numeracy. 

[image: ]
The online book demonstrated is what I used to develop my knowledge in Numeracy, specifically in using the Connections Model by Haylock and Cockburn (2008). 




Justify, expand upon, or provide a context for your evidence.
When delivering a mathematics lesson in my PTE 3 class, I discussed with my class mentor about including concrete experiences to improve the children’s understanding. I decided to research the importance of using concrete experiences in teaching and came across the Connections Model by Haylock and Cockburn. I remember looking at this in one of our mathematics lectures last year and decided to research the model in further depth.

The model is based on the idea that the development of understanding involves making cognitive connections between some new material or new experience and our existing ideas (Haylock and Cockburn, 2008). If we cannot make these connections, Haylock and Cockburn (2008) infer that we must resort to learning by rote. Therefore, the more connected our experiences, the more reliable and the more useful the learning. This can be supported through the work of Piaget (1953) where he explained the development of understanding in terms of the learner relating new experiences to their existing cognitive structures, by assimilation and accommodation, to develop ‘schemas’. 

I observed how other teachers have implemented this model into their planning through YouTube videos (See asset on page 5) and examined how the children responded to this approach. From this, I used my notes to plan a lesson on money incorporating each aspect from the Connections Model; concrete experience (using real money), symbols (pence), pictures (things to purchase) and language (pounds and pence). The lesson went well and helped the children to move forward in their understanding. 

As a result of this experience, I intend to reflect on the Connections Model throughout the rest of my PTE. I also intend to research counter arguments to the approach that may be of benefit to me as I continue my professional development. 





ASSET THREE: Literacy 
[image: ]
My notes I wrote after researching the Jolly Phonics programme. 


Watching YouTube videos for best practice. 


[image: ]
Justify, expand upon, or provide a context for your evidence.
My PTE 3 took place in a mixed Nursery/ Reception class. My class mentor explained to me the different programmes that the school use: Abacus, Big maths, and Jolly Phonics. Jolly Phonics was a programme that I was unfamiliar with prior to this PTE and therefore decided to up-skill myself on using Jolly Phonics through self-study, collaborating with other professionals and practice. 

My first step was through seeking advice and support from my class mentor on how she delivers the programme, therefore enabling improvement. I observed her deliver Jolly Phonic activities to small groups and got shown how to use the Jolly Phonics app. After this I still sought to further my knowledge and skills to become more familiar with the programme and allow pupils to continue developing their literacy skills through the best learning possible. I did this through online research on the Jolly Phonics website and by watching YouTube videos of best practice (See asset on page 7).

Through this self-study and personal development around delivering Jolly Phonics, I was able to improve and develop my teaching practice on this programme and offer different games and learning strategies for the children. I planned for many literacy tasks with Jolly Phonics in mind and assessed the children’s learning.

As a result of this experience, I feel more confident in my ability to effectively teach phonics using the Jolly Phonics programme. I intend to continue this development and increase subject knowledge around other unfamiliar phonic programmes that would help me improve my teaching practice. 


REFLECTION ON PLANNING FOR PROGRESSION (TAB 7)

Professional learning experience template 1: Progression in Mathematics and Numeracy using money (See Appendix 1). 

Pedagogy Standard: Advancing: Progression in Learning

What did you do and why?
During PTE 3, I delivered a series of Mathematics and Numeracy lessons on the topic of money. I engaged in this experience so that I could both observe and assess progression in this area throughout my time in the class. Before delivering my first online lesson to the children, I checked with my class mentor what the children have previously done on money and made sure to look at previous online activities that they had completed. By doing this, I could plan for progress by making sure that the work I set was building on the children's prior learning. I was then able to plan the following lessons and activities on money. During my time in the Nursery/ Reception class, the children progressed from being able to recognise coins to calculating coin addition sums such as 1p + 1p= 2p.
Here, I am demonstrating an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and planning for progress in learning based on this; This meets the 'progression in learning' Qualified Teacher Status (QTS) standard (Welsh Government, 2017). It follows a constructivist approach as Piaget put forward the idea that "knowledge is constructed from the learner's previous knowledge, regardless of how one is taught" (Pound, 2014, p.46.). Vygotsky states that this prior knowledge influences what new or modified knowledge an individual will construct from new learning experiences (Phillips, 1995). Therefore, these sequences of lessons aimed to move the children forward in their learning. 

What have you learnt?
From this experience, I have learnt how to successfully plan and deliver lessons to ensure that children are building on previous knowledge and are appropriately challenged when doing so. This relates to my overall learning as I understand the importance of planning for progression and further development. 
From carrying out these lessons, majority of the children have successfully moved forward in their learning by being able to calculate coin addition sums from their previous knowledge on coin recognition. This demonstrates how the experience of planning for progression met the intended outcome of moving children forward in their learning. I have also learnt that some children find it difficult to recognise a coin that does not have the number shown on it e.g., 1p. After recognising this, I made it a priority to demonstrate that coins do not always have numbers on them and rather discuss the different shapes and colours of a coin. 
I will share what I have learnt with my class mentor so that she can plan for progression in this area once my PTE is complete. I have implemented many AfL techniques within my lessons, so I have been able to assess where each child is in their learning. 

What next?
As a result of this experience, I will ensure that all my future lessons are planned with 'progression in learning' in mind, to ensure that children are building on their previous knowledge and are appropriately challenged when doing so. If I had not asked my class mentor to look at books or observed previous online activities, then my lessons would not follow on and could be argued to hinder children's progression.
The AfL strategies implemented during my recent Mathematics and Numeracy lesson on money reveal that the children were confident in their understanding of money so far. Therefore, I will share what I have learnt with my class mentor and suggest the next lesson that aims to build on their current knowledge and experience. For further development opportunities, I plan to develop this skill of planning for progression through more self-study and research to continue with my professional development as a teacher. 






Professional learning experience template 2: Progression in Languages, Literacy and Communication (See Appendix 2). 

Pedagogy Standard: Advancing: Progression in Learning

What did you do and why?
During online learning, the children have been focussing on letter sounds.  My class mentor and I reflected upon the children's learning and decided that the children were now able to move on to blending and reading CVC words. Therefore, I decided to plan for a lesson on blending sounds together to read CVC words such as cat, mat etc. I made sure to refer to previous learning and remind the children of the Jolly Phonics sounds and actions, to build on prior knowledge. This links to the QTS standard 'progression in learning' as I am demonstrating an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and planning for progress in learning based on this (Welsh Government, 2017).

Continually revisiting the sounds and their actions follows a Bruner model of progression. This is where children learn from continually spiralling into built on and new work (Pound, 2014). It could be argued that the new curriculum is based on a Bruner model of progression as deeper knowledge over the learning continuum derives from exploring and revisiting the ‘What Matters’ statements. Therefore, by applying Bruner's model of progression by continually spiralling into built on and new work and following the same route as the new curriculum for Wales, I aimed to allow learners to achieve a high level of achievement and progression.

What have you learnt?
This experience is extremely important as it encourages the children to remember their letter sounds and allows them to build up CVC words which can then lead to reading a book. It relates to my overall development as I have not had experience in teaching this to young children and it has been interesting to watch the children progress from letter sounds to now building up CVC words. 
I implemented many AfL strategies within my lessons and have learnt that the higher ability children felt confident in building up words. However, an implication for some learners is that they have not been taught the Jolly Phonic sounds during online learning and instead can recite the alphabet sounds. This leaves these children at a disadvantage when attempting to build up words using blending. 

What next?
As a result of this experience, I have had an insight on how younger children begin their literacy journey. I have seen them all progress in different ways and I am overall happy with how the lessons have panned out. For further development opportunities, I am going to research videos of good practice using the Jolly Phonics programme in the early years and implement these into my practice. The children have enjoyed being involved with different songs and actions and I intend to continue utilising these. 
As previously mentioned, there are some children in the class that are not familiar with all the Jolly Phonic sounds and actions. This puts them at a disadvantage when the rest of the class are beginning to build up CVC words. As a result of this, I have created a package on how to use the Jolly Phonics app for these children to practise at home. I have also grouped these children together to have more support during our blending activities. 




REFLECTION ON PLANNING FOR THE FOUR PURPOSES (TAB 7)

Professional learning experience template 1: Using pupil voice to create a McDonald’s Drive-Thru (See Appendix 3).

Pedagogy Standard: Advancing: Four purposes (Enterprising creative contributors).

What did you do and why?
During PTE 3, I made sure to be organised and stay on top of my planning. Although I planned for a week in advance, my planning could be altered due to what the children wanted (pupil voice). Considering and implementing pupil voice in the classroom aims to develop learner independence by giving children responsibility for their learning (Fisher, 2013). This links with the one of the twelve pedagogical principles within the new curriculum for Wales, 2022 where good teaching and learning "encourages learners to take responsibility for their own learning" (Donaldson, 2015, p.69). 
An effective example of when this happened was when the children created a McDonald's Drive-Thru in the middle of their bike track on the playground. I had listened to the children's discussions on the playground and decided to put my planning on 'hold' for this. As a class, we discussed the importance of having a healthy balanced diet, created menus and signs for our McDonald's Drive-Thru and used real-life money for the children to practise paying for items. 
I engaged in this professional experience to allow the children to be in control of their own learning and incorporate cross-curricular activities into my planning that they were interested in doing. It contributes to children becoming enterprising creative contributors who connect and apply their knowledge and skills to create ideas and products (Donaldson, 2015). This demonstrates a link to the QTS standard 'Four purposes for learners' as I have demonstrated a knowledge of the needs of all learners in planning and have made sure that the four purposes are the drivers for the learner’s experience (Welsh Government, 2017). 

What have you learnt?
I have learnt how important it is to incorporate pupil voice into planning. Although not initially planned, the change of planning met the intended outcomes as the children enhanced many skills during the creation of their McDonald's Drive Thru such as using money to pay for items and developing their oracy skills, and I believe that some children may not have had this opportunity if I had not allowed them to be in control of their own learning. The impact of these activities were increased engagement and motivation and has been an insightful experience for my own overall development as a teacher. I was able to implement the planned skills for that week through different activities that the children were interested in. 
An implication of using pupil voice in relation to this experience is that the children sometimes got carried away. I tried to create activities that allowed them to develop and enhance their skills e.g., money skills, rather than just painting and decorating. I have shared what I have learnt on one of my Weekly Reflections so I can revisit this experience and possibly implement it in similar circumstances in the future. 

What next?
As a result of this experience, I intend to research more into the use of incorporating pupil voice in the classroom and observe best practice on this through Estyn Best Practice or YouTube. I will also ensure that all future lessons are planned around the four purposes, to allow children to develop purposefully and at a level that suits them. In similar circumstances in the future, I would consider utilising pupil voice as I am overall happy with how this experience has been and how well it linked with one of the four purposes.  
As previously mentioned, an implication of using pupil voice in relation to this experience is that the children sometimes get carried away and the tasks do not always have a related skill. Therefore, if I were to research pupil voice then I would look at how to create the balance of a child-led and teacher-led classroom. 



Professional learning experience template 2: Looking after our school environment (See Appendix 4). 

Pedagogy Standard: Advancing: Four purposes (Ethical informed citizens)

What did you do and why?
As a whole school approach, we decided to implement lessons this week on looking after our school environment. The head teacher sent a letter to every class explaining that she had found a lot of litter on the school playground. The children were in control of what they can do to help the environment and stop others from littering. Activities such as litter picking, creating posters for around our school and making persuasive videos were derived from these discussions with the children. 
I engaged in this activity as it was a whole school approach and as a team, the teachers and I thought it would be beneficial to revisit our school rules and explain how important it is to look after our environment. This allows the children to contribute to being ethically informed citizens who understand and consider the impact of their actions when making choices and are ready to be citizens of Wales and the world (Donaldson, 2015). The experience allows me to meet the QTS standard 'Four purposes for learners' as I am planning for the four purposes and ensuring that these are a driving force for the children's learning experiences (Welsh Government, 2017). 

What have you learnt?
This experience has been relevant in Nursery/Reception as we are trying to get the children more familiar with the four purposes and recognising when it links to our activities. The school have a teddy for each purpose and reflect on the experience in a scrap book. It relates to my overall learning and development as it has allowed me to plan for the four purposes and highlight how important it is to use these purposes as a driving force for learning opportunities. 
This is an important experience for the children as they need to be aware of their responsibility to look after their environment. The posters and effort from the children inferred that the experience met the intended outcome of looking after our school environment and we plan to share what we have learnt through social media and reflect on this experience in our purposes scrapbook.
The only implication was that we were unable to go into our community due to the current restrictions, however plans are in place to do this when restrictions are eased. 

What next?
As a result of this experience, more children are aware of expectations around the school and how to look after the environment. This may also have a positive impact on their choices and how they behave outside of school. In similar circumstances in the future, I would take the children around the community for them to continue sharing their message outside of school. However, due to the current restrictions this was not allowed. 
As I embark on my NQT journey, I will ensure that all future lessons are planned around the four purposes, this will ensure that the children can develop purposefully and at a level that suits them. I also like how my placement school uses teddy bears to resemble and reflect on each purpose, I would therefore suggest using this strategy in future practice.  



[bookmark: _Hlk68519214]PART TWO

WRITTEN REFLECTION 
This part of the assignment will critically reflect on a specific aspect of my practice related to learner progression that I wish to develop further, by evaluating its potential for supporting learner progression and justifying the next steps for improving my practice. 
 
After analysing and synthesising the evidence collected in part one of this assignment, the aspect identified that I wish to develop further is the understanding of pupil voice. Pupil voice was an aspect that reoccurred throughout my planning and discussions during my time in the foundation phase setting; my Professional Teaching Experience (PTE) school placed a large emphasis on listening and learning from their pupils. It addresses one of the Qualified Teacher Status (QTS) standards under ‘Pedagogy’ where the student teacher “demonstrates a willingness to seek, listen and take into account of the views of learners to engage and encourage them as active participants in their own learning” (Welsh Government (WG), 2017, p.37). With this is mind, I have decided to further research this aspect to help improve my knowledge and understanding on the pupil voice approach. Understanding and reviewing this literature will allow me as a student teacher to gather ideas on different pupil voice strategies that I can use in the classroom, and how to implement them effectively to benefit both the learners and my professional practice. 

More recently, there has been a growing recognition as to how important using pupil voice is in the classroom. Also associated with the broader principle of pupil participation, MacBeath (2006) refers pupil voice to pupils’ involvement, contribution, and influence in a school context. It aims to move children from being passive receivers of information to active participants in their own discovery process. Listening and responding to what pupils say about their experience as learners can be a powerful tool in helping teachers to study and improve their own practice (Flutter, 2007). Rudduck (2003) describes the pupil voice approach to be an important catalyst for change by encouraging teachers to explore and to think about what happens in the classroom: 
“Hearing what pupils have to say about teaching, learning and schooling enables teachers to look at things from the pupil perspective- and the world of school can look very different from this angle. Being prepared and being able to see the familiar differently and to contemplate alternative approaches, role and practices is the first step towards fundamental change in classrooms and schools” (Ruddock, 2003, p.141). 

The basis for pupil voice is found in article twelve of the United Nations Convention on the Rights of the Child (UNCRC), in which it states that children and young people should be given the right to express their opinions on matters affecting their lives (UNICEF, 1990). The Welsh Government have since adopted the UNCRC as the foundation for policymaking for children and young people in Wales, highlighting pupil voice as an integral right for all children (Welsh Assembly Government, 2004). For example, pupil voice is central to the Every Child Matters agenda (2003) and the National Children and Young People Participation Standards for Wales (WG, 2018) was launched to put the involvement of children at the heart of improving well-being.

It is clear that Donaldson (2015) established pupil voice to be relevant within education today by proposing it within his ‘Successful Futures’ report as a tool that teachers may utilise to inform curricular provision. Pupil voice is also reflected in one of the twelve pedagogical principles within the new Curriculum for Wales, 2022, where good teaching and learning “encourages learners to take responsibility for their own learning” (Donaldson, 2015, p.69). This demonstrates how valuable pupil voice can be for providing children with equal opportunities and how current and future teachers should be aware of the pupil voice approach.  

Fletcher (2004) emphasises the value of using pupil voice in the classroom as a way of strengthening partnerships between pupils and teachers. This is because the teacher takes time to listen to their pupils and has an insight into what they think (Minchin, 2019).  Hattie describes how “it is teachers who have created positive teacher student relationships that are more likely to have the above average effects on student achievement” (Hattie, 2008, page unmarked). This statement reinforces that pupil voice can have a positive effect on learner achievement and progression by building positive relationships. 

In contrast to evidence which suggests that pupil voice strategies can have a positive impact in the classroom, there are some challenges that staff in schools may experience when using pupil voice that need to be considered. A challenge that is often raised is that if too much emphasis is placed on pupil voice, it may undermine teachers’ authority which can fundamentally change the balance of power (Flutter, 2007). As a result of this, teachers may worry and feel anxious in engaging with pupil voice (Cheminais, 2008). As proposed by the Foundation Phase framework, a way to address this limitation is by ensuring a balance between activities that are child initiated and those directed by teachers (WG, 2015). Cheminais (2008) implies that the voice of pupils, teachers and other adults working in an educational setting must be acknowledged and valued equally. However, Rudduck and Flutter (2003) state that this power aspect would not be an issue due to teachers and pupils often sharing a common ground about teaching and learning.

To measure pupil voice activities and ensure that the process has a positive impact on both the teacher and the pupils, Hart’s ‘Ladder of Participation’ can be used (See Figure 1).  The ladder offers a useful framework to help teachers and staff to understand the different levels of pupil participation and empowerment by illustrating a continuum of ways pupils are involved in schools from limited to highly involved. Likewise, the ‘rungs’ on the ladder act as points of reference to how the quality of pupil participation might be improved (Hart, 1992). Therefore, Hart’s model can be used as a starting point by looking at provision within the classroom and comparing it with the definitions given on each rung of the ladder. 
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Figure 1- Hart’s Ladder of Participation (Hart, 1992)

In order to effectively implement pupil voice into my practice, I must be aware of the different pupil voice strategies that are accessible to me and research the effect they have on pupil progression. Therefore, having discussed the key elements of pupil voice, this literature will help me consider what pupil voice strategies to use within my teaching practice. Michael Fielding (2004) identified three broad categories through which to understand the different approaches to pupil voice: systems that enable pupils to articulate their views and see-through appropriate changes, peer support arrangements and activities that encourage various forms of overt pupil leadership. 

Examples of pupil voice strategies within the category ‘systems that enable pupils to articulate their views and see-through appropriate changes’ are having school councils, working groups and pupils as researchers (Fielding, 2004). Since December 2005, all schools in Wales are required to have a school council (National Assembly for Wales, 2005). Their purpose is to involve pupils in the life of school and represent the views of all pupils, this can also be extended to being involved in research for the school. Noyes (2005) explain that pupils as researchers are desirable because it is likely to lead to more effective change. Estyn further emphasise how schools that give pupils a strong voice and involve them in decision making help pupils to recognise that they are taken seriously by adults, resulting in increased confidence, self-esteem, and aspirations (Estyn, 2016). This proves how effective pupil voice strategies can be within a school and how significant it is to encourage pupils to be involved with school decisions. 

However, a disadvantage of giving such power is that children may say something they do not like and criticise the teacher. Consequently, some staff in schools may be anxious about pupil criticism of aspects of their work and the school and may therefore discourage the pupil voice approach. Rudduck and Flutter (2003) imply that engaging in pupil voice and consulting with pupils involves unlocking a barrage of criticism of them and their teaching (Rudduck and Flutter, 2003, p. 75). Nonetheless, Grigg (2015) suggests that the most confident teacher would not see pupils’ views and ideas as a threat but as a genuine source of self-reflection. 

Buddying, circle time and peer tutoring are further pupil voice strategies that are suggested under the category ‘peer support arrangements’ (Fielding, 2004). Listening to pupils during these strategies are known as the ‘therapeutic voice’ which is the emphatic voice expressed in dialogue between pupils (Cheminais, 2008). This dialogue between pupils encourages children to engage in conversation which is essential for their social development. Vygostky would support this pedagogical approach as he argued that we learn best in a social environment, where we construct meaning through interaction with others (Pound, 2014). He saw the child rather as a social being and stated that social interaction is fundamental to cognitive development. Bruner (2009) would also agree with this social constructivist approach; however, his theory of scaffolding suggests that when children learn new concepts, they require help from teachers and other adults in the form of active support. This suggests that these peer support arrangements will eventually need adult support. 

The final category ‘activities that encourage various forms of overt pupil leadership’ include strategies such as pupils as lead learners and pupils leading learning walks (Fielding, 2004). These strategies allow pupils to take ownership of their own learning and supports them in contributing to being an ambitious capable learner (Donaldson, 2015). An effective example of pupils being in control of their own learning can be demonstrated by the Montessori method (Montessori, 2004). In a Montessori setting, pupils are encouraged to make their own choices and decisions in their learning. Buck et al (2008) advocates the Montessori method and states that child-led learning is unnegotiable in education. This is because when children are given responsibilities, self-control, and choice they can experience increased levels of engagement (Fisher, 2013). Therefore, indication of the Montessori schools continually growing demonstrates the positive affect peer arrangement strategies have on engagement and pupil progress.
 
In adopting pupil voice strategies, teachers should ensure that the process allows for the widest possible range of voices to be heard, as Sutherland infers: “student voice and student participation in schools need to be part of a collaborative ethos that embraces all members of the school community” (Sutherland, 2006, p.8). However, this can prove difficult when not all children want to participate and often only the more articulate, confident pupils’ views are heard (Flutter, 2007). As a result, teachers are in danger of making both planning and assessment need decisions based on the responses of a few confident children (William, 2011). In order for this communication to be honest, open and valued, Dweck (2000) suggests embedding a positive mindset where children understand that efforts make them stronger. Thus, the pupil voice approach can promote inclusivity when implemented correctly.

To conclude, the evidence presented in this assignment has demonstrated that pupil voice strategies can contribute to raising standards and ensuring pupil progression in education. Above all, pupil voice is not simply having a school council, it is more about forming further open and trustful relationships between teachers and pupils, to develop systems that “values personal knowledge and promotes student ownership” (Nystrand et al, 1997, p.8).  

In line with the research, I intend to utilise Hart’s Ladder of Participation to measure and assess the levels of pupil participation within my provision in future practice (Hart, 1992). From this, I aim to ensure that pupil involvement is meaningful and consider how I might move my class to a higher position on Hart’s ladder if needed. Having considered the different pupil voice strategies, one that I intend to engage with during my future teaching practice will be circle time (Fielding, 2004). I believe this to be a simple yet effective peer support arrangement to enable children to use their voice and further promote the rights of the child (UNICEF, 1990). 

In order to effectively manage and minimise the limitations discussed around pupil voice including pupil criticism and loss of authority, I will ensure that I embed a positive mindset within the classroom so that pupils can feel comfortable expressing their views in a safe and supportive environment (Dweck, 2000). I will do this by continually reminding pupils that all answers are valued and by visually demonstrating the rights of the child (UNICEF, 1990) around the classroom. 

Levin (2000) asserts that education reform will not succeed, and should not continue, without specific and appropriate direct involvement of pupils in all its aspects. Therefore, as portrayed by the new Curriculum for Wales, 2022, and the QTS standards, I must examine my own teaching to see where I might best improve in listening to pupils and creating a climate in which pupil voice can flourish. I will consider the different strategies critically discussed within this assignment and incorporate those into my professional practice, to support pupil progression and ensure personal, professional development. 
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