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A Reflective account to support the video diary assessment.

Reflecting on practice is a way of problem solving and relating theory to practice (Thompson, 2005). The use of refection allows a practitioner to use experience, knowledge and theoretical perspectives to inform practice and guide their next steps (Thompson, 2005). The use of reflection in the context of this assessment will allow me to understand my own practice, learning and ways in which I can improve next time. This reflective account will be based on the learning and practice of a new skill, using theory to demonstrate and evaluate my learning. 
Before learning a new skill, I decided to use Noel Burches (1970s) Four Stages of Learning as a guide and to demonstrate my progress (Habits for Wellbeing, 2013). The use of this model enabled me to understand the learning process and realise that the mistakes and frustration I was experiencing was normal and part of the learning process (Mind tools, no date). 
The first stage of the model is known as “unconscious incompetence” which suggest that a person does not know that they do not have a specific skill or are unaware that they need to learn it (Habits for Wellbeing, 2013, p.1). To achieve this stage, a person will be required to evaluate their own skills and in turn, uncover their weaknesses (Mind Tools, no date). This activity was carried out and it was discovered that my creativity skills can be improved. As a youth worker, it is helpful to be creative in order to create programmes that are interesting in order to encourage voluntary participation (Jeffs and Smith, 2010). Being creative can also make practice fun, allowing young people to enjoy and achieve (WG, 2014) and encourage young people to be creative and expressive themselves (WLGA, 2013). After some research on ways to develop this skill, I decided that I would begin learning how to model animals and objects out of balloons using a modelling kit. Balloon modelling is soothing and can aid people to become less stressed (Stewie, 2008). In addition to this, the art of balloon modelling can also vastly improve creativity skills (Stewie, 2008). Upon deciding to learn balloon modelling, I believed that it can be used within my practice and encourage young people to develop their creativity skills and can be used as a tool if they become stressed, anxious or even because it can be fun and engaging. This stage was one of the most difficult to meet and required me to be critical about myself in order to improve.
The next stage of learning is one that can be demoralising, causing people to lose confidence (Mind tools, no date). This stage is known as the “conscious incompetence” which suggests a person is aware that they have the skill but are not good at it (Habits for Wellbeing, 2013, p.1). This stage is important, and requires a person to be positive, and determined to meet this stage (Mind tools, no date). At this point, I was testing myself and my ability to learn the balloon modelling. To begin with, I had to learn how to prepare the balloons for modelling by pumping them up and tying them. This was a big struggle and the balloons were big. I found it difficult to hold on to the balloons tight and tie them without air being let out. I had to start over repeatedly to master this first lesson. This was frustrating, challenging and required perseverance. At times, I had to stop trying and go back to it once I had a clear mind. After many more attempts, I was able to pump up and tie the balloons with ease. 
The second part to this stage was attempting to model the balloon. I decided to begin trying to model the balloons into sausage dogs. This seemed like the easiest option to begin with using the kit. The instructions were not very clear, and I found them difficult to follow. If I were to purchase another kit, I will ensure that I can understand the instructions before carrying out the task. Although they were difficult to understand, I managed to follow them and create my first sausage dog. My first attempt was complete; however, the proportions of the outcome were not correct, and the finished product looked more like a dog rather than a sausage dog. Although this was the case, I was not disappointed, and I was excited to continue practicing and developing this new skill. This meant that this stage was finally met, and I was eligible to try and meet the next stage. 
The third stage of learning is known as “conscious competence” (Habits for Wellbeing, 2013, p.1). At this stage, a person is aware that they have the new skill, but they still must concentrate on what to do (Habits for Wellbeing, 2013). At this stage, I was relying greatly on the instructions and had to continue to practice repeatedly. My learning was not consistent, and mistakes were still made. This stage was the most difficult, and my confidence to learn was becoming low. At times I wanted to give up, and I was becoming frustrated at myself when these mistakes were made. In order to turn this around, I took a break and began to watch tutorials online. While I was watching these tutorials, I was doing the modelling and following the visual steps. This enabled me to see that I learned better by seeing and doing, rather than reading and following written instructions. This could mean that I am an activist, a practical learner (Pritchard, 2014). This clarified why I was finding it difficult to learn using written instructions. After visualising the steps, I was able to follow them and remember them while continuing to practice. I was now able to carry out the modelling without instructions and the modelling outcomes looked much better. 
I was now at the fourth and final stage of the learning model which is “unconscious competence” (Habits for Wellbeing, 2013, p.1). This stage suggests that a skill has become second nature, and it can be carried out effortlessly (Habits for Wellbeing, 2013). After practicing and following instructions as well as tutorials, I could now remember the steps to model a sausage dog using a balloon. I was able to carry out the task with ease and without concentration. The models now looked how they should and I had the confidence to demonstrate my learning to others. Now that the skill is unconscious, I am now able to use my conscious mind to learn something else (Habits for Wellbeing, 2013). After going through the process and finally learning a new skill, it has given me the self-confidence and the creativity to begin learning to model other animals and objects in the future. 
This experience of learning a new skill has given me an insight of how it may feel for young people learning a new skill. Going through this process has enabled me to be more empathetic, understanding and in turn, it will allow me to be more supportive with young people who are going through a similar process. Developing this empathy and understanding will make it easier to build relationships, be on the same level as young people and empower them to achieve their potentials (WG, 2014 and LSIS, 2012).
Learning this skill has allowed me to develop my creativity skills, be more openminded and believe in myself more. I have gone through frustration, stress and determination to achieve the outcome of unconscious competence (Habits for Wellbeing, 2013). I have learned to continue trying and not to give up. This has been a difficult and successful process that will encourage me to learn new skills in the future. This reflective account has enabled me to see that the emotions I was experiencing was normal and has allowed me to discover a learning style of an activist (Pritchard, 2014).  Discovering a learning style that suits me best will enable me to learn better in the future and be aware that everyone learns differently. I have enjoyed the experience of modelling balloons and I will continue to learn and develop this skill for my benefit and the transferable skills it can bring to benefit my practice.
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