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Portfolio – Children’s Play Theory and Practice.
Section One
Communication play 
Rees-Edwards, A (2022) suggests that communication play can help children learn a range of skills that will improve on their language skills to help their development, it can open their minds to new vocabulary as they learn off their peers and will develop their understanding of how others communicate. Children can express their feelings through play and their thoughts and emotions are awakened through play. According to Gholamalizadeh, Asghari and Farhangi (2018). Children with social anxiety issues often refrain from communicating in unfamiliar settings or when they feel uncomfortable. This can cause disruption in their education; this is where play could come into help ease the anxiety and can help with social scenarios and can help children communicate through play. One of the ways they can express communication through play would be by using Lego, known as Lego therapy. Whilst playing with Lego it is a powerful way for children to interact, Therapy Focus (2024) say it can promote skills such as sharing and turn-taking including helping children to understand how to problem solve, whilst also improving on their motor skills and help them to engage in discussion and listening. LeGoff, D (2004) says that the theory behind using Lego could be for the child to begin to communicate with one other person and give instruction to build something with the Lego and either an adult or perhaps another child could be the builder of the object, or vice versa they could be the builder and another could either ask questions to show interest in what they are building, this also developing their communication and possibly learning new vocabulary in the process. This for a child with social anxiety could be beneficial as it can ease the anxiety and further their communication skills with others while improving on their social development. They are also improving on their listening skills and overcoming problem solving throughout. This being one of many ways to help children in their holistic development. Lindsay, S Hounsell, K and Cassiani, C (2017) suggest this method helps express and improve on their anxiety while building on skills of social competence and relationship building that will improve their capability of these life skills and opportunities to engage with others that they can use daily. Play therapy whether it be Lego, or another method may ease children’s worries, and allow them to communicate and express their feelings without the feeling of interrogation and at their own pace. It is important to allow children to take the lead as they learn to become more confident in their environment. Brown, F and Patte, M (2012).
Imaginative Play 
Kenneth, et al (2007) says that play helps with children’s brain development and helps to build on their imagination. Imagination can take children on the wildest adventures. Lai, N, Ang, T and Liew, C. (2018) say that imaginative play is a lone play and has no complications such as competition, this being sometimes a positive to those who have social anxieties and can help them to overcome their anxieties as they become more comfortable with their surroundings. However, although imaginative play is something that can help a child learn for themselves, it can also have benefits of introducing relationship building by introducing other children into their imaginative play. Göncü and Vadeboncoeur (2017) suggest as they explore the world it is a sense of escape from reality as they filter their feelings and emotions into new challenges, they can express these emotions to form new friendships and relationships with other children and develop their learning and play. Children can widen their understanding of their feelings and emotions also they can use their imagination to have the best experience of the enjoyment of play and help others understand their development. Göncü and Vadeboncoeur (2017) also say that imaginative play can help children explore new ways of learning about the world and how they initiate using objects to understand the use of them daily. This could be children using objects to impersonate objects, using things such as a bowl as a steering wheel or a banana as a phone, they use their imagination to improvise their play and associate items with similar shapes to use in play as everyday items known as object substitution. Imaginative play for young children can be rich in expression, Parker-Rees, R and Willan, J. (2006) say between the ages of three and five children use almost every object as a symbolic of daily findings and situations in life such as playing, Mum, Dad, children and also everyday activities such as washing up, developing motor skills, and cooking perhaps developing their writing skills by taking orders for food, playing shops this developing their counting and maths skills and although these can be also a form of Role play, children are still using their imaginative instincts to develop their feelings and minds into understanding daily routines and express their knowledge daily, this is where they use the imagination to develop relationships and invite others to play while forming friendships and learning from one another.
Section Two
Play is important as Macdonald, N (2022) addresses that children whilst expressing their feelings and emotions through play will build on their self-esteem and emotional well-being, improve on their social and development skills will help them be the best that they can possibly have some sense of achievement from their play developed skills. Play is important because it lets children experiment and explore and gives them sense of adventure, play also improves their cognitive and emotional development, this forming friendships and relationships with others, UNICEF South Africa (2019). Findings show that McLeod, S. (2024) also supports that play has positive outcomes on cognitive development, they also say that Piaget’s theory behind this shows that allowing children to have an active imagination and interaction with the environment gives children the enjoyment of independent exploration. Children gain a higher sense of emotional and social well-being when it is self-directed this being that the play is for children choose for themselves, they are in control of what they play and how they play. Howard, J and McInnes, K (2012) suggest that self-directed play is good for children and improves on their physical and emotional health as they learn they also say this can have an impact on their behaviour as they grow and learn through life. Children learn and develop through play where they own their experiences and have opportunities to use their imagination to explore their interests and become more independent. Children can become less likely to allow themselves to engage in play fully and gain enjoyment from play if there is adult intervention such as offering reward for completing a task or knowingly performing for observation. McInnes, K et al. (2013) say that studies have shown that children will engage in play and have the best experience in their social  and emotional well-being when playing freely and what they consider what is play and what is not, the factors considered to differentiate whether it be play or not by the child are to know if there is adult involvement, the choice they have over the play, what it is they can choose to do, the physical nature, how they choose to play and the place of play, where they choose such as a specific area inside or outside. The freedom of choice of play is important as children will develop their curiosity and creativity, they will be more engaging with their feelings and emotions providing it is something they have chosen independently for their gratification, Howard, J and McInnes, K. (2012) express this and say that the studies have shown that children’s behaviour towards play when chosen by them widens their outlook as they feel less pressure for failure as they are developing and becoming independent which will boost their self-esteem. Children will also learn from each other as each child has a different background and come with different outlooks and experiences in life even at a young age. However if an adult is engaging with children during play Howard, J and McInnes, K. (2012) also encourage this but as an equal play partner, this meaning that the child should be the lead of the play and the adult if needed to ask questions should ask open questions as apposed to closed questions as this could lead to the child perceiving this as non-play and then it is no longer their freedom of choice. 
Section Three
Observation is a way of adults learning about individual child’s understanding and where they are at with their development and what it is they need to focus on to thrive. Bruce, T, Louis, S and McCall, G. (2015) say that observation is a way of seeing the consistency in the child’s development. Building relationships with parents and having an understanding when the observations are being carried out on their children may ease the pressure and quality of the observations as everyone is comfortable and informed of each stage correctly, sending out information sheets to parents or questionnaires to help gain as much knowledge and information. Observing children can have obstacles as a practitioner in the form of children not conforming this could be the case as we come back to the situation of what a child considers as play and what is non play. Howard, J and McInnes, K (2012) suggest that adults while observing should consider how much input they have in the play and to be aware of their presence and be aware of the child, how they act while an adult is around are they fully engaged in the play, are they emotionally, physically, and authentically playing for themselves, Howard, J and McInnes, K (2012) say it is equally as important as it is for children to not be aware of the adult presence as they perceive it as non-play also as they do not engage fully, and their concentration is elsewhere. There are numerous ways and types of methods used to observing children. Observation requires some planning and time, the running record also known as a written record method is a detailed method of observation, it can be quite time consuming in that it is requires some focus, however with so much detail being recorded this means that there will be supportive evidence towards a report to acknowledge whether the child’s development and their emotional well-being is improving, Although Bilton, H and Crook, A (2016) suggest that while observing children various methods and frequents observations should be used as depending on little data will not allow one to have a clear understanding to see change. As a running record is a thorough and detailed way of recording information it can be examined to point out different aspects of the child’s holistic development.  Bilton, H and Crook, A (2016) have also implied that methods such as the running record due to its lengthy and detailed nature this will be useful for observation as if there is something specific an adult is looking for from that child that the detailed data if repeated frequently and enough evidence could see improvement. Planning is important as the adult needs to be fully informed of the specification of the observation, by knowing exactly is it why one is observing a child will help to use the findings to full advantage as the more details and lengthy the data the richer its value and more reliable. Bruce, T, Louis, S and McCall, G. (2015) suggest that this method can be useful as a thorough recording of the child’s play, including how they play, who and what they play with, how they interact with others and how they cope within the environment, this being sounds, the setting and others in the setting. During observation of this method, it can also help to understand how children use their vocabulary, body language and eye contact this is something that should be recorded in this running record so that everything is covered. Even though time and focus will be on the observation Howard, J and McInnes, K (2013) support the findings that it is important to remain aware that the focus is that it is done in a way that children are freely playing are able to engage and choose their own path which benefits their independence and their development, Howard, J and McInnes, K (2012) also suggest this will allow us to observe the true authenticity of the child whilst they play and understand if their holistic development is being met. 


Section Four 
Play is the foundation to children’s learning and development. Abha, S and Shukla, PC. (2016) imply that all children have a right to play and explore their abilities and opportunities in the world around them, this could take place indoors or outdoors and all play types will benefit children from different angles of development. Play is fun, a sense of enjoyment and imaginative. Play is spontaneous has no goals and provides freedom for children. UNICEF South Africa (2019) say that play is important to help children experiment and explore, it gives them a sense of adventure, improves on their cognitive and emotional development, is useful for supporting their confidence and social development and forming friendships and relationships with others. Self-directed play provides all children with these feelings, emotions, and opportunities, Abha, S and Shukla, PC. (2016) also say that allowing children to use their creativity through play helps with brain development and it allows them to build relationships and friendships for their social and emotional learning. Allowing children to freely play is useful for observation for them to explore all the aspects of how play benefits them. It is important that a child is authentically playing and touching on all these factors while observing as it will give a true nature of how the child is holistically developing. Brown, F and Patte, M (2012) say that play helps children with academic achievement and readiness for school, it can help them with learning behaviour and understanding school environment. Adult intervention during observation can be a difficult scenario to navigate to understand the child’s development and their development, as McInnes, K. et al. (2011) say that although in their studies from two settings of staff have a range of years’ experience between them they can sometimes become confused on when is the right time to intervene in children’s play and the language that they use influence the cues between what a child perceives as play or non-play activities. Practitioners can support this and each other during this process by using one another’s knowledge and previous experiences and up to date training. McInnes, K. et al. (2011) also suggest it is useful to have up to date knowledge of the curriculum and understanding play and the relationship it has with learning may be recognised with the adult’s pedagogic interaction with children for their academic needs. Practitioners observing children should have good rapport with parents and the child as this eases the pressures, Bruce, T, Louis, S and McCall, G. (2015) support building relationships with parents also as the information they give is useful, as the better one knows a child it is useful on knowing the child’s cues and when one would have over intervened. Parents will give practitioners a fundamental understanding of the child’s likes and dislikes as it is them who know them and how they will react to scenarios. As a result of observation and monitoring children’s progress through their play and development if a child is consistent in the skills and emotions shown and improving on their development which would be shown on a review of an observation this will be useful for evidence to show that there is progression in development. McInnes, K et al. (2013) say that therefor children who engage and differentiate between play and non-play and are aware of adult presence will understand cues of learning and freedom of choice. This proves that a healthy brain development, social development and emotional well-being are met as well as their holistic development. McInnes, K. et al. (2011) suggest it is important that the supporting adults in the settings to help build children’s development would include well trained efficient members of staff, who have good knowledge of the children, supporting children with their learning, helping them to build on their self-esteem to improve confidence and emotional well-being whilst providing enabling environments such as indoor and outdoor accessibility and many resources to support children’s play and development. McLeod, S. (2024) support theories of cognitive development such as Piaget’s that shows by allowing children to explore and interact with the environment gives them a positive outcome on their imagination and enjoyment of the independence and interaction as they play. 









Abha, S and Shukla, PC. (2016). Play: world of children. Scholarly Journal. 7(2), pp.71-77. [Online]. Available at: DOI:10.5958/2230-7311.2016.00021.0 [Accessed 29 February 2024].
Bilton, H and Crook, A. (2016). Exploring outdoors Ages 3-11: a guide for schools. [Online]. Routledge. Available at: https://r2.vlereader.com/Reader?ean=9781315747774# [Accessed 1 March 2024].
Brown, F and Patte, M. (2012). Rethinking children's play. [Online]. Bloomsbury Academic. Available at: https://r2.vlereader.com/Reader?ean=9781441178619# [Accessed 1 March 2024].
Bruce, T, Louis, S and McCall, G. (2015). Observing Young Children. [Online]. Sage Publications Ltd. Available at: https://doi.org/10.4135/9781473910225 [Accessed 28 February 2024] and [Accessed 28 Februrary 2024] and [Accessed 29 February 2024].
Gholamalizadeh,S and Asghari, F and Farhangi, A (2018). The Effectiveness of Child-Centered Play Therapy on Social Anxiety and Communication Skills of Preschool Children. Indian Journal of Forensic Medicine & Toxicology. Vol.12(No.1), pp.199-201. [Online]. Available at: 10.5958/0973-9130.2018.00039.7 [Accessed 20 February 2024].
Göncü, A and Vadeboncoeur, J.A. (2017). Expanding the definitional criteria for imaginative play: Contributions of sociocultural perspectives. Learning & Behaviour. Vol,45(2017), pp.422-431. [Online]. Available at: https://doi.org/10.3758/s13420-017-0292-z [Accessed 22 February 2024].
Howard, J and McInnes, K. (2012). The impact of children’s perception of an activity as play rather than not play on emotional well-being. Child: care, health and development. Vol, 39(issue 5), pp.737-742. [Online]. Available at: doi:10.1111/j.1365-2214.2012.01405.x [Accessed 26 February 2024] and [Accessed 26 February 2024] and [ Accessed 28 February 2024] and [Accessed 29 February 2024]. 
Howard, J. & McInnes, K. (2013). The impact of children’s perception of and activity as play rather than not play on emotional well-being. Child Care, Health and Development, 39(5), 737-742. [Accessed 29 February 2024].
Kenneth R. Ginsburg, MD, MSEd; and the Committee on Communications; and the Comm. (2007). The Importance of Play in Promoting Healthy Child Development and Maintaining Strong Parent-Child Bonds. The American academy of paediatrics. 119(1), pp.182-191. [Online]. Available at: https://doi.org/10.1542/peds.2006-2697 [Accessed 22 February 2014].
Lai, N, Ang, T and Liew, C. (2018). The impact of play on child development - a literature review. European Early Childhood Education Research Journal. Vol.26(Issue 5), pp.625-643. [Online]. Available at: https://doi-org.ezproxy.uwtsd.ac.uk/10.1080/1350293X.2018.1522479 [Accessed 21 February 2024].
LeGoff B, D. (2004) Use of LEGO as a Therapeutic Medium for Improving Social Competence. Journal of Autism and Developmental Disorders. Vol 34(No.5), pp.558-561. [Online]. Available at: https://link.springer.com/article/10.1007/s10803-004-2550-0#Abs1 [Accessed 20 February 2024].
Lindsay, S, Hounsell, K and Cassiani, C (2017). A scoping review of the role of LEGO® therapy for improving inclusion and social skills among children and youth with a. Disability and Health Journal. Vol. 10(Issue.2), pp.173-182. [Online]. Available at: https://doi.org/10.1016/j.dhjo.2016.10.010 [Accessed 21 February 2024].
Macdonald, N. (2022) 'What is Play?'. Chapter in Waters-Davies, J. (editor) Introduction to Play. London: Sage. Available at:https://uk.sagepub.com/en-gb/eur/introduction-to-play/book274681#contents[acessed [Accessed 21 February 2024].
McInnes, K, Howard, J, Crowley, K and Miles, G. (2013). The nature of adult interaction in the early years classroom: Implications for children's perceptions of play and subsequent learning behaviour. European Early Childhood Education Research Journal. Vol 21(No.2), pp.268-282. [Online]. Available at: https://doi.org/10.1080/1350293X.2013789194 [Accessed 27 February 2024].
McInnes, K. et al. (2011) “Differences in practitioners’ understanding of play and how this influences pedagogy and children’s perceptions of play,” Early years (London, England), 31(2), pp. 121–133. Available at: https://doi.org/10.1080/09575146.2011.572870.
McLeod, S. PHD. (2024). Piaget's theory and stages of cognitive development. [Online]. Simply Psychology. Last Updated: 24 January 2024. Available at: https://www.simplypsychology.org/piaget.html [ Accessed 29 February 2024] and [Accessed 1 March 2024].
Parker-Rees, R and Willan, J. (2006). Early Years Education: Histories and traditions, Volume 1, pp.149-150 [Online]. Taylor & Francis. Available at: https://books.google.co.uk/books?lr=&id=VoKOEJTNxGEC&dq=imaginative+play+theory+lev+vygotsky&q=imaginative+play#v=snippe [Accessed 23 February 2024].
Rees-Edwards, A. (2022) ‘Types of Play'. Chapter in Waters-Davies, J. (editor) Introduction to Play. London: Sage. Available at:https://uk.sagepub.com/en-gb/eur/introduction-to-play/book274681#contents[acessed [Accessed 27 February 2024].
UNICEF South Africa. (2019). The power of play. [Online]. UNICEF for every child. Last Updated: 2019. Available at: https://www.unicef.org/southafrica/power-play-video [Accessed 23 February 2024] and [Accessed 29 February 2024].




