Introduction 
“A critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of judgment is a significance we attach to the meaning of the incident.” (Tripp,2012, p8)
[bookmark: _Hlk118655315]These incidents are everyday occurrences within a classroom setting, these incidents to not have to be of a negative nature but can be of things that have been completed well throughout the day. The incidences that are assessed are of high importance for teachers to reflect and evaluate these incidents, inevitably helping to improve the learning experience for their learners creating ‘Ambitious, capable learners.’ (Donaldson, 2015, P29)

Within this assignment I will focus on an incident that I observed while out on bridging days. The incident I assessed looks at Additional learning needs and behavioural management within a classroom. In order to complete my research, I will critically assess key theorists research and how the Donaldson report has changed teaching and learning having a positive effect within the classroom.

The role of critical reflection
Within his book Tripp suggests that in order to make an incident critical we have to “both ask what happened and what caused it to happen.” (Tripp,2012, p8) Critical reflection relies heavily on the self-evaluation teachers will undertake as part of their working role. 
The previous 1988 curriculum was subject- centred rather than child centred (Donaldson, 2015, P29), which could have strongly affected the teacher evaluation process into the needs of the child focusing more on the need to teach to a certain standard. The ‘Successful Futures’ report (Donaldson, 2015) has allowed for teacher evaluation and child led learning to be a focus within the curriculum for a more diverse curriculum which will hopefully see all children succeed. 
The ‘Successful Futures’ report (Donaldson, 2015) has had a major effect on the way teaching is now being done within Wales. As part of the report, it states that teaching needs to be ‘responsive: relevant to the needs of today (individual, local and national) but also equipping all young people with the knowledge, skills and dispositions for future challenges as lifelong learners.’ (Donaldson, 2015, p14)   
 In order to be responsive within education teachers need to be able to critically assess their own work and evaluate their success and failures, this being done through assessing their own teaching methods, using work of theorists, and putting into practice the improvements they have made on their own teaching style.
[bookmark: _Hlk118655897]Within her ‘Reflective Practice’ Article Barbra Laviree (Laviree,2000, p293)   states that “school settings are becoming more and more complex. Many children are facing their own personal struggles which is having a fundamental effect on their ability to learn and work.”
It is the role of the teacher to adapt and be conscious of the students they are teaching. This means that the role of the teacher does not only encompass teaching the students but also “self-awareness, self-inquiry, and self-reflection” (Laviree,2000, p293) from the teacher in order to adapt and create a classroom of confident and able students. Critical reflection is a crucial part within the teaching profession in order to improve the quality of learning. 
The practice of self-reflection and critical analysis of my own work will be fundamentally important throughout my career as a teacher. The ‘Successful Futures’ report (Donaldson, 2015) and new curriculum have allowed a more diverse teaching approach helping to aid in this.
“Good teachers exercise their own judgement in the classroom and make decisions as to whether and how research-based considerations are relevant to how and what they teach.’ (Orchard et al, 2015, p 210).  This summarises simply the role of reflection for a teacher, being able to differentiate what needs more consideration and research within day-to-day practice. 

Observation School & Class context
 Within this next section I will be discussing my observation. I will Be following BERA guidance for this and for all information related to the school/Teachers and pupils within the essay and within my Appendices. (BERA, 2018) This will mean that all details will be kept private and will not be mentioned throughout the body of my essay or appendices.
During my observation days I spent time in a large primary school, the school has over 400 pupils ranging between the ages of 3 – 11. (Estyn,2018, p1) While out on these observations I was able to assess a number of different incidents from the reception class all the way up to year 6. However, for this essay I have decided to focus my attention on a year 2 group. The class was rather large with around 30 children present. The incident took place over two lessons both lasting an hour. 
During the first morning session the year two group had a visitor in. Th visitor was talking about magnets and forces. My attention was drawn to one child in particular who had a small toy dog which he played with while the presentation was taking place. The teacher also noticed this and went to sit next to the child trying to encourage the child to re-engage with the visitor. 
The task was to create a car using the magnets to move the car backwards and forwards. This child was very excited to be able to create his own car however decided that it was to be a transformer. I went to sit with this child group and although the students around the child tried to get back on track this child was adamant that he was making a transformer, and nobody was able to tell him differently. Eventually the teacher approached and helped the child to create his transformer car while also adding the magnets on to allow it to move backwards and forwards following the instructions of the task.   The teacher gave positive praise to the child during this lesson, allowing the child to continue developing his own ideas while also completing the task that had been explained.
During the second lesson of the day the children were finishing off work they had been doing around cars. I again went to sit with the group this child was apart of. Everyone else in the group was engaging in the activity however the child sat on the floor in the corner with his toy.  The child had not been given any particular instruction at this point in what he needed to do instead he went to sit in the corner by himself.
When it came to play time, the teacher addressed the child. The teacher told the child that they had listened well and followed the task of the morning and because of this he was able to take his toy transformer out to play with him if he wanted.
Once the children had gone outside to play, I asked the teacher about the child. The teacher informed me at this point that the child has autism and did not enjoy doing work, the teacher showed me an example of the child’s work at the time of my observation there were only 2-3 pages of work completed in the child’s workbook. The teacher had been working with the child through the first half of the term in order to try and build the child’s confidence and get the child to partake in some work. Autism is a ‘lifelong developmental disability which affects how people communicate and interact with the world.’ (National Autistic Society)  
 
Critical incident linked to Donaldson’s Four Purposes
[bookmark: _Hlk118658639]The Donaldson Report is inclusive of all Additional learning needs with the progression steps allowing children to develop at their own pace and creating ‘Ambitious capable learners.’ (Donaldson, 2015, P29)
With this definition in mind, we begin to see how the teacher responded to the child in line with the new curriculum and the four purposes. Throughout the task it was clear to see elements of all four of the purposes at work and how the teacher adapted the lesson to meet the abilities and interest of the child.
The activity was based on Teamwork and applying knowledge in different contexts. The children were all very happy to engage in the activity and enjoyed the element of practical work. Having the children go and work in teams in order to create their cars allowed for them to “lead and play different roles in teams effectively and responsibly.” (Donaldson, 2015, p29) Although the child had his own ideas on what he wanted to create he did briefly discuss with the other members of his group telling them his idea and how he planned on creating that. He was happy to work alongside his group although completing his own car. The teacher had decided the pairs prior to the beginning of the activity. When discussing this with the teacher afterwards she informed me that she had paired the child with a friend as the child “has built a positive relationship” (Donaldson, 2015, p30) with Child B and so would have been happy to continue with his work. 
During the activity the child became a little irritated when he was unable to get the car to move. The group around the child helped him by asking if he wanted more wheels or more ‘k-nex’ to help him with his creation. From this “the child was able to question what else was needed on his car and solve the problem independently.”  (Donaldson, 2015, p29)
With the help of the teacher the child was able to successfully complete the task and formed knowledge on how magnets work in the process and how they can be used in different formats. (“Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts” (Donaldson, 2015, p29)) The teacher was able to recognise the child’s ability within the group and help where needed allowing the child to stay on track while also connecting his own learning and experiences (building a transformer) to the task at hand, reframing the activity to suit the child. 
Throughout the activity the teacher kept an eye on the child ensuring that they were able to complete the task and providing help and support when appropriate. 

LITERATURE REVIEW
There were many different factors at work during my observation. I will be looking at Behavioural management in more detail as part of my literature review and how the teacher can have a positive or negative effect on the child’s learning based on the way in which they respond to the child. The child within my observation did have Additional Learning needs however it is the teacher’s response to this child that I want to look at and focus in on. There are many theorists who have looked into behavioural management 
[bookmark: _Hlk118404796]Skinner introduced the idea of ‘Operant Conditioning’, (Skinner 1964) where he argues that positive reinforcement is more likely to cause a similar reaction the next time around then if there was no or negative reaction. (O'Donohue, William and Ferguson, 2001). Reinforcement is a fundamental area to be able to get a similar or better response in the future. 
With the teacher that I observed allowing the child the opportunity to take his favourite toy out onto the school yard for interacting and behaving during the activity following Skinner’s research the child would hopefully in the future be willing to complete tasks and produce a greater number of works in a similar format knowing that good behaviour results in a favourable consequence.
[bookmark: _Hlk118660369]Similarly, to the previous theory it is possible to see examples of Lee Canters ‘Assertive discipline’ (1989) work.  The idea of Assertive Discipline is not to punish the child with negative consequences but instead reward the child for positive consequence for when they act in a correct manner within the classroom. It is argued that it is better to catch good students being good and make an example of their work rather than shouting and disciplining children for negative actions. (Canter, 1989, p59)
[bookmark: _Hlk118660302]However, ‘Assertive Discipline’ has been critiqued within the article ‘what research really shows about assertive discipline’ (Render, Padilla & Krank,1989) argue that this theory is only effective within the most severe of cases for behaviour management where ‘students are misbehaving ninety six percent of the time.’ (Render, Padilla & Krank,1989, p72) This would suggest that ‘Assertive Discipline’ (Canter, 1989) only works in extreme cases and not with every child on a day-to-day basis. In regard to a classroom setting there needs to be some level of consistency for teachers approach with all children within the classroom from what this article proposes ‘Assertive Discipline’ (Canter, 1989) does not allow a group approach to behaviour management instead focusing on the individual and extreme misbehaviour. It must also be considered that will rewarding and showing positive reinforcement for one child within the class although everybody completed the task cause some level of resentment and create a negative response in its turn. Although all of the children completed the task it was only the one child that was rewarded in such a manner for his work. 
However, if children are seeing a child being rewarded for positive behaviour will it not also encourage them to behave in a positive manner in order to get the same praise? 
[bookmark: _Hlk118660579]Where these two theories argue Positive reinforcement will provide positive consequences in the future Dreikurs ‘Logical Consequences Model’ (1968) argues that behaviour is managed by the need of the child.  Within his work Dreikurs states that there are three main areas in which effect the child’s behaviour, those being ‘To get attention, to state his power or to Hurt.’ (Dreikurs,1968, p52)
Logical consequence is based on the response in which the adult/ teacher provides the child when they are misbehaving. The role of the teacher in this is to work with the child in order to gain more favourable attitudes in the future. Dreikurs does agree that in some situation’s encouragement is needed for the child but there is also need for other elements and it is up to the teacher to assess the child individually in order to decide what will best help the child in that situation. Dreikurs suggests that there needs to be an ‘understand the social setting.’ (Dreikurs,1968, p58) The child also needs to be able to see that misbehaviour does have consequences, Dreikurs suggests from this that the reality is the child will associate misbehaving with a negative consequence and so before performing a negative act in the future they will realise the reality is they will be punished for it therefore stopping the act before it has even happened. (Dreikurs,1968, p76-77)
However, in the context of my observation within the school the child had additional learning needs which effects the way in which the child learns and can affect their behaviour, suggesting that in reality Dreikurs concept of a child misbehaving due to three areas isn’t always the case as ‘Child A’s’ additional learning needs to affect the way in which they behave in situations. Although ‘child A’ needs more help and support compared to other students, I would not put that behaviour down to attention but simply the child’s additional needs and how this effect the child’s ability to work.
The child within my observation needed a little more attention within the classroom setting and so elements of Dreikurs approach can be seen, however there is also very clear examples of Skinners positive reinforcement within my observation. There is a need for both theories within the classroom and each child needs to be assessed as an individual in regard to managing behaviour. What may work for one will not always work for another child. 
Within my observation that I made I would argue that Skinner’s theory may be slightly more relevant. Although I have not been able to see the results of this positive reinforcement in action it was clear to see that the child was happy with the conclusion of him completing that task. Holding onto that feeling hopefully would have meant that he was more prepared after play time to come in and complete more work hoping for a similar conclusion the second time. 

REFLECTION / EVALUATION & NEXT STEPS  
While completing my observation I picked up on the relationship the teacher had with the student, the teacher knew how to best handle the students’ needs and inevitably get the most out of the child in the future. I believe that as a teacher this is a skill that is needed and as previously mentioned within this essay every child needs to be assessed as individuals as they are all unique and facing a variety of different challenges day-to-day.
“When teachers become reflective practitioners, they move beyond a knowledge base of discrete skills to a stage where they integrate and modify skills to fit specific contexts, and eventually, to a point where the skills are internalized enabling them to invent new strategies.” (Larrivee, 2000, p 294) The teacher within this class was able to view the situation create a quick judgment confidently encouraging the children in their task while also providing additional Support to ‘Child A’ 
In order to complete my reflection on my observation and my possible next steps I have decided to look into Kolb’s (1984) learning Theory. Although within my reflections on my own lessons and classroom management in the future I will likely use Gibbs (1988) reflective practice having only being able to observe the classroom and child for a short period of time I believe that in this situation Kolb’s practice allows reflection from an outsider perspective whereas Gibbs looks also at feelings. Having not personally taken the lesson and as mentioned only getting a brief snapshot of the classroom I believe Kolb’s direct fact-based approach for this assessment is more suited.
As shown below in the appendices there are four Elements to the Kolb practice: Concrete Experience, Reflective observation, Abstract conceptualism, and active Experimentation. (Healey & Jenkins, 2000, p187)

Concrete Experience 
As mentioned above I completed my observation on a year 2 classroom and more specifically on a child with Additional learning needs within the class and how the teacher used positive reinforcement in order to get him to complete the task at hand. Although the child adapted the task to suit what he enjoyed he did complete the task and met the criteria of building a car that moved with the magnets. Due to the child’s response and completion of the task he was rewarded by the teacher by being allowed to take his toy out to play on the school yard.
Reflective observation
There were a number of occasions throughout the morning where the child lost some focus on the activity, however the teacher remained positive and adapted her approach to the child as necessary.  Although there were occasions within the session where the child was adamant, he was doing his own thing the teacher manged to incorporate his ideas and get Child A back on track with the task. The teacher remained positive throughout the morning sessions providing help, support and encouragement to the child and encouraging Child A back on track of the task set out in a positive manner when needed. 
Abstract Conceptualism
My observation on the year 2 class has allowed me the opportunity to look at theorists and critically assess the best method to manage classroom behaviour. From this I have concluded that a positive approach and positive praise is the best form of practice to ensure a more positive learning environment in the future.
Active experimentation 
Within my own next steps, I believe the most important element to take from my observation was the clear knowledge the teacher had of her pupils and how to deal with each child as individuals. In doing this I will be able to have good control of the class and be able to assess their needs and attitudes much better, allowing me to respond in a positive manner and hopefully help them to progress on their learning journey. 
[bookmark: _Hlk118477679]The second element I will be taking on board is positive consequences to positive attitude. I strongly agree with Skinners ‘Operant Conditioning’ theory that positive praise will ultimately lead to positive attitudes in the future. Although this research is based on individual subjects, I do believe there is possibility to give positive consequences to a whole class as well as on an individual level. Putting this into practice I will be seeing how group praise and personal praise works and assessing if these methods are practical in practice as well as in theory.
Finally following on from my observation I will be looking into Additional Learning needs further. Through learning about the pupils in my class as mentioned in my first active experimentation point, I will assess their needs and complete more research depending on their needs, being able to provide them with the best possible help and support on their learning journey.

CONCLUSION
Throughout this essay I have identified key theorists and ideas surrounding behaviour management within a classroom, within my own observation I also looked at the element of additional learning needs and how this would affect the child’s behaviour within the class. From studying the work of Skinner on ‘Operant Conditioning’ (1964) and Dreikurs ‘Logical Consequences Model’ (1968) in more detail I have been able to critically assess the best practice for myself within the class and how I will continue with behaviour management practices while on placement and further in my teaching career.  Critical analysis is a crucial part of teaching and a way in which teachers are able to improve their lessons and ensure they are inclusive of all learning abilities. As stated throughout the essay the ‘Successful Futures’ report (Donaldson, 2015) has given even more of an opportunity for teachers to self-evaluate and listen to the voice of the children within their lesson plans, allowing for a much more diverse and intriguing teaching which all pupils are able to engage with.






APPENDICES 
[image: Text

Description automatically generated]








(Healey & Jenkins, 2000, p187)











































Bibliography 
B.F. Skinner, Part 1 (1964). University Park, PA: Penn State Media.

British Educational Research Association [BERA] (2018) Ethical Guidelines for Educational Research, fourth edition, London.

Canter, L., 2010. Assertive discipline: Positive behavior management for today's classroom. Solution Tree Press.s

Canter, Lee. "Assertive discipline: More than names on the board and marbles in a jar." Phi Delta Kappan 71.1 (1989): 57-61.

Donaldson, G. (n.d.) Successful Futures. https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf.

Dreikurs, R. and Grey, L., 1968. A new approach to discipline: Logical consequences. Hawthorn books.

Estyn, (2018) “A Report On ‘School A’” pp 1-10
Inspection report Ysgol Gynradd ///// 2018 (gov.wales)

Larrivee, B., 2000. Transforming teaching practice: Becoming the critically reflective teacher. Reflective practice, 1(3)

National Autistic Society ‘What is Autism?’ What is autism Accessed on 02/11/2022 

National Research Council, 2001. Educating children with autism. National Academies Press.

O'Donohue, William, and Kyle E. Ferguson. The psychology of BF Skinner. Sage, 2001.’

Render, G.F., Padilla, J.N.M. and Krank, H.M. (1989) ‘What research really shows about assertive discipline’, Educational Leadership, 46(6),

Shandomo, H.M., 2010. The role of critical reflection in teacher education. School-University Partnerships, 4(1), pp.101-113.
Tripp, D. (2012) Critical incidents in teaching [electronic resource] : developing professional judgement . Classic ed. New York :; Abingdon, Oxon ;, Routledge. First Published (1993)

Turner, C. (2011) Supporting Children with Learning Difficulties Holistic Solutions for Severe, Profound and Multiple Disabilities. London: Continuum International Publishing.

Winch, C., Oancea, A. and Orchard, J. (2015) ‘The contribution of educational research to teachers’ professional learning: philosophical understandings’, Oxford review of education, 41(2), pp. 202–216.

Woods, P. "CRITICAL INCIDENTS IN TEACHING-DEVELOPING PROFESSIONAL JUDGMENT-TRIPP, D." (1994): 308-309.
image1.png
O | @ kobs x | @ kobs! X | @ schon x | (5 Kolos x | [F Koo x | Q uwtss x | @ Datae x | B Unive x | § Extio x | § UWTS x | & Bpe x |+ - 2 x

C (& https//www.tandfonline.com/doi/pdf/10.1080/002213400089789672needAccess=true

4 |of2 Q = 7 @ @[ @m[H A -
Kolb's Experiential Learning Theory 187
Concrete Experience (CE)

Do
Active Experimentation (AE) Reflective Observation (RO)
PLAN OBSERVE
Abstract Conceptualization (AC)
THINK

Concrete Experience: Where the learner is actively experiencing an activity

(6.g., a laboratory session, field ciass)
Reflective Observation: Where the learner is consciously reflecting back on that experience
Abstract Conceptualization: Where the learner is being presented with/or trying to conceptualise a

theory or model of what is (to be) observed
Active Experimentation: Where the learner i trying o plan how o test a model or theory or plan

for a forthcoming experience

Figure 1. Kol's experential larning eyee (based o Jekins (1998 43))

‘The model offers an explicit critique of highly theo-  ted at right angles the two axes give four different
the ci wwhich mav be used both to describe the

4 Raining now





