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Section 1
According to Ferdman, Prime and Riggio (2020) inclusive leadership is a style of leadership that focuses on making sure all individuals, regardless of their differences, are valued and respected. This involves creating an environment where everyone has equal opportunities to contribute and succeed. Inclusive leaders therefore should understand and address the barriers that might hold people back and work to build a culture that celebrates diversity. Inclusive leaders are self-aware, culturally competent, committed to continuous learning, making sure they foster a sense of belonging for everyone. This approach is not just about having diverse teams but making sure that all voices are heard, and that each person feels confident to be themselves. It also helps organisations and communities succeed and thrive.                                                                                                                                         According to Soukakou and Dionne and Palikara (2024) the effectiveness of early childhood services depends on the knowledge, expertise, and abilities of the leaders and practitioners working in the field.
Childhood Education International (2021) states that inclusive education originally focused on supporting children with disabilities, making sure they had the help they needed to learn and be part of regular classrooms. However, recently the concept of inclusive education has expanded to address all types of exclusion and inequality to ensure every child has equal access to education, can fully participate, and has the opportunity to succeed. This includes tackling the challenges children face such as biases based on race, social class, location, ethnicity, gender, religion, or their abilities, these are all factors that can negatively have an impact on a child's ability to participate and have a successful outcome. Also stated by Childhood Education International (2021) it is essential to emphasise the importance of equity over equality. Equality involves treating everyone the same, equity focuses on providing each child with the specific support they need to succeed, this approach acknowledges that all children come from diverse backgrounds and have unique needs. By understanding and addressing these differences, leaders can create learning environments where all children have the opportunity to progress.
According to Fu (2022) inclusive leadership practice in early childhood education emphasises the need for early childhood leaders to create environments where all children, regardless of their abilities, backgrounds, or needs, are valued and supported. Also stated by Fu (2022) inclusive leaders must understand that every child is unique and be flexible in adapting teaching methods and resources to meet their needs. This leadership style celebrates diversity and ensures that children with special needs or challenges are given the extra help they need to succeed. In addition, inclusive leaders support their staff by providing ongoing training and resources to help them practise inclusive teaching methods. This involves empowering educators to create a learning environment where every child can thrive, regardless of their starting point and to make sure but all children, regardless of their differences, are given the same opportunity to reach their full potential within a supportive learning environment.
Scenario
A child who has SEND has recently joined reception. His family is from abroad and they are asylum seekers. The child's behaviour is quite different from the rest of the class, and he seems to struggle with settling in. His attendance is poor, however, when he does attend, he is dropped off by his father and has difficulty separating from him and takes a long time to settle down. The child often becomes agitated by loud noises, covering his ears and displaying signs of distress, such as screaming. When approached by a practitioner, he responds only with the word ‘no’ and refuses to follow simple instructions. His communication is limited to this single word, and he does not engage with peers or participate in group activities. 
To provide inclusive provision, educators need to take steps to support the child's transition into the setting, ensuring his needs are met while creating an inclusive environment for him to feel safe, supported, and engaged. To provide the support the inclusive leader should therefore take the time to learn about the child's background and experiences, and work with a team to implement strategies that foster inclusion. 
Inclusive leadership in education is supported by legislation in the United Kingdom. These include the Equality Act 2010 which brings together previous laws that protect against discrimination into a single framework. It makes it illegal for schools to discriminate against protected characteristics such as race, disability, gender, and age. This law applies to all schools, including academies and maintained schools and requires them to ensure equal opportunities for all students, making sure there are no barriers to learning (Department for Education, 2014).
The Special Educational Needs and Disability (SEND) Code of Practice: 0 to 25 years is a statutory guidance; it refers to Part 3 of the Children and Families Act 2014 and associated regulations. The regulations associated with the Children and Families Act 2014 are: The Special Educational Needs and Disability Regulations 2014, The Special Educational Needs (Personal Budgets) Regulations 2014, The Special Educational Needs and Disability (Detained Persons) Regulations 2015, The Children and Families Act 2014 (Transitional and Saving Provisions) (No 2) Order 2014. It gives schools and local authorities guidelines on how to support children with special educational needs and disabilities, it emphasises the importance of making education inclusive, requiring schools to make reasonable adjustments to ensure that all students with SEND can access learning and fully take part in school activities (Department for Education, 2015).
Having a conversation with the family, to better understand the reasons behind the child's behaviour and unique background including the potential trauma from being an asylum seeker would be useful. It is also vital for the educator to make sure the child feels safe and supported in reception. If there is a language barrier then a translator may be needed. However, this may not always be possible if there is not a translator available that speaks the child's language within the setting.  A possible barrier could be that the family is not familiar with the school system and the language barrier may make it harder for them to communicate and engage with the school, which could prevent them from fully understanding how they can support their child at home or in the school setting.   
A lack of funding for resources is also a barrier that can negatively impact a child's development and education. According to Early Education (2021) insufficient funding for maintained schools can make it difficult to support vulnerable children, including those with special educational needs and disabilities. This can lead to fewer children receiving the high-quality early childhood education and care they require, putting them at a disadvantage for their future.                                     
Clear communication is important for making all families feel included. This could be done through regular newsletters, emails and the school can announce any updates or classroom activities, any events, and useful resources. This will make sure that all families, including those that are new to the country, can stay informed and can access the help they need, this is particularly important for new families as it will make them feel comfortable and settled, also provide them with the information they need to support their child at school.
As educators, an effective way to provide support is through parent evenings/ meetings. These meetings allow the inclusive leader and practitioners to engage with all families offering updates on the children's progress and any concerns or strategies for development. Parents can receive an update about their child's learning, helping them understand how they can support their child at home. By discussing general classroom teaching methods, the inclusive leader can ensure that no child or family is singled out, making the event inclusive for everyone. This approach can create a community where families feel comfortable sharing their concerns with the practitioner without feeling isolated, knowing that everyone is supported equally regardless of their background.
According to the Education Endowment Foundation (2025) it is crucial for the inclusive leader to communicate effectively to the parents of the child regarding the concerns the setting has about the child’s attendance. Good communication with parents is key to improving school attendance and helping children succeed. When schools send clear, positive messages about the importance of attendance and how it benefits their child, parents are more likely to get involved and support their child's learning. By making parents feel informed and valued, schools can build stronger partnerships and encourage better attendance. According to UNICEF (no date) Article 28 is the right to a good quality education, the setting states in their attendance policy that children should be encouraged to go to school to the highest level they can. The setting takes a supportive and proactive approach to managing attendance issues. It focuses on building strong relationships with both the child and their family to understand any challenges that might be affecting attendance, such as mental health or communication problems. If the child’s attendance becomes a concern, the setting reaches out to the family to offer help and any solutions and can work closely with external agencies when needed. The goal is to address attendance issues early to ensure the child feels supported and can stay on track with their learning, this approach helps the child and family feel included and valued while improving attendance (DCEO – Education, 2024).
According to Ang (2010) it is important to embrace cultural diversity within early childhood education. Early years settings need to recognise and value the different cultural backgrounds of children, seeing their traditions, languages, and experiences as essential to the learning process. The early years foundation stage (EYFS) in the UK supports this by encouraging a curriculum that is open and accessible to all children, promoting equality and respect for diversity, this includes those with special educational needs or disabilities ensuring that they are welcome and accommodated in early years settings. Ang (2010) also highlights that an inclusive curriculum is not just about acknowledging diversity but actively creating an environment where children can see their cultures reflected and celebrated. Practitioners play a key role in making sure the classroom is a space of respect and understanding, where every child feels valued. 
Another way the setting can offer support is by having cultural celebration days. This gives an opportunity for families to share their traditions, food, music and stories, and by bringing in traditional items such as pieces of clothing or ornaments, this can help to bring the whole school community together. The child’s family can participate, and it will give other families a chance to learn about and appreciate different cultures. This will help the new family to not feel isolated or different, but feel as part of a diverse, inclusive school environment that celebrates everyone's unique backgrounds.
According to Crisol-Moya et al, (2022) it is crucial to create a school culture that actively involves the families of students in the educational process. Crisol-Moya et al, (2022) also suggests that steps should be taken to ensure that families play a central role within the school community, these steps include recognising and respecting the unique needs of the child and the whole school community, this will help create a welcoming, inclusive environment, strengthening the connection between home and school life. Settings need to help families understand how important the involvement is and the positive impact that it can have. It is important for schools to encourage families, students, and everyone in the wider community to actively participate in school life, this will make it a place where everyone's contributions will help with the learning and development of the students. According to Turney and Kao, (2009) this may not always be possible as new families from abroad may encounter barriers such as language differences which can often make communication difficult, preventing parents from fully understanding school expectations or engaging in conversation about their child's progress. Cultural differences can also make it difficult for families to adjust to the school environment if they are not familiar with the education system. Financial constraints and demanding work schedules may also limit the chances to participate in school activities. These barriers can result in lower levels of parental involvement, which can ultimately affect their child's experience at school.
Having parent workshops for families can also help strengthen the school community. These workshops could be based on topics such as supporting children's learning at home, which could help all parents not just those needing extra help. By creating a space where parents can learn together will give them a sense of involvement and help them to feel supported. This will give the family the tools they need without feeling isolated.
Having a buddy system for families can make a huge difference. This could be done by pairing a new family with another who is familiar with the school which will help the new family to feel more connected with the community. Families can share advice and receive emotional support through these partnerships, this will ensure that the family does not feel singled out and encourage everyone to support each other, this will help to create a shared responsibility for all the children.
According to Crawford (2020) Bronfenbrenner's ecological systems theory suggests that a person’s development is influenced by their surroundings, this starts with the immediate surroundings with the people they interact with the most, such as family and then it expands to include the wider community such as parent’s workplaces. Cultural values and society can also shape a child's development. All these environments work together and impact on how a person grows and develops.
The child's behaviour may be a response to past trauma so by offering a calming environment, and using consistent routines, and providing emotional support, the practitioners can help the child feel more secure. By using positive reinforcement strategies and introducing a quiet, safe space where any child in the setting can use when feeling overwhelmed will help. According to Doggett and Koegel (2013) Skinner's behaviourist theory focuses on using positive reinforcement to encourage good behaviour in young children, this means when the child does something positive then they are rewarded immediately for their actions, for example sitting quietly when asked to do so, by rewarding the child this will encourage the child to repeat this behaviour. This approach will help to motivate children to engage in positive actions and build good habits. However, with this child a barrier could be the child’s limited communication, as he only uses the word ‘no’, this could make it challenging for the child to communicate his needs and feel understood, which could cause delays in settling into the setting.
The inclusive leader would need to work with other professionals in order to provide support such as a speech and language therapist or a child psychologist, this would be crucial to address the child's communication difficulties and behaviour. By working with these professionals this will help the inclusive leader to understand the best way to manage the child's behaviour and what is affecting it and then suggestions with practical approaches could be made on how to address these issues. However, a barrier to this could be the availability of funding for these resources or specialists resulting in a delay to support the child's needs. The child would benefit from speech and language therapy which can be done in a way that builds inclusion and does not make the child, or the family feel different. The setting could make this support available to all the children by having a workshop where the inclusive leader invites all the parents to advise them of the resources that are available to any child in the class who needs it, this could be to improve communication skills, language skills or for social interaction. By doing so the child's family will not feel singled out but see it as support for all the children and part of a natural learning process. Simple activities that encourage communication such as storytelling could also be shown to the parents that could support children at home. 
Conclusion
Positive changes and improvements can be made in many areas when leaders embrace diversity and promote inclusion, which can lead to stronger, more effective environments. Inclusive leaders must go beyond managing everyday tasks to foster an environment that encourages fairness and ensures all children have access to the same high quality learning opportunities. Promoting inclusion within the early childhood settings will help children to develop a strong sense of identity, belonging and respect for others, which is vital for their social and educational development.




Section 2 
Policy 1
SEND Policy
The SEND policy shows a strong commitment to supporting children with Special Educational Needs and Disabilities (SEND), this is to ensure that all students have the chance to succeed. While the policy provides a solid foundation, its effectiveness in promoting inclusive leadership in early years settings depends on how it is understood and put into practice. Taking a closer look at the policy can determine how it encourages inclusive practices, and it can also help to identify any challenges that may make it harder to implement successfully.
Enabling Inclusive Practice
One of the key strengths of this SEND policy is its focus on identifying children's needs early on and creating learning environments that are tailored to each child. The policy recognises that SEND can look different for each child, so it ensures that support is flexible and can cater to a wide range of needs. This approach helps create an inclusive environment, where children with varying levels of difficulty, from those with small learning challenges to those needing more specialised help, can all receive the support they need to progress.
The policy also highlights the importance of working together with parents, teachers, and outside agencies. This collaboration helps to create a fuller picture of each child's needs, allowing for more personalised and effective support. By working together this can ensure that the child's voice is heard, which is crucial for their emotional well-being an academic success. The policy also includes children who speak English as an Additional Language (EAL) and makes it clear that language differences do not automatically mean a child has special educational needs. This makes the policy more inclusive for children from a variety of backgrounds.
The SEND policy highlights the role of the SENDCO (Special Educational Needs and Disabilities Coordinator) in promoting inclusive practices within schools. The SENDCO is responsible for overseeing the schools SEND strategy, coordinating support, and offering guidance to staff. This is to ensure that staff are properly trained and equipped with the skills and knowledge to maintain a consistent approach to inclusivity across the school, benefiting children with SEND by providing tailored support. 
Language and Wording
The policy outlines a framework for inclusive leadership, however, the wording ‘as far as reasonably possible’, is stated throughout the document. This phrase suggests that inclusivity may be limited by resources or circumstances. For example, the policy states that the school is committed to meeting the needs of SEND pupils ‘as far as possible’, this implies that the extent of inclusion could depend on available resources or specific situations. This could also be a challenge for creating a inclusive environment, especially if there are resource constraints, such as limited staff or access to external services like speech therapy.
Barriers to Implementing the Policy
One of the challenges in putting this policy into practice is to make sure that there are enough resources to support children with SEND. The policy depends on outside agencies and specialists to help with more complex needs, however if there is not enough funding or there are delays in getting these services, this can create problems. The policy also emphasises the need for well trained staff, however it acknowledges that recruiting qualified SENDCOs can be difficult. Schools may also struggle to find or keep experienced staff, which could affect the quality of support for children with SEND. Without the right staff or resources, the goals of the policy may not be fully achieved.
Another barrier is the policy's approach to ‘reasonable adjustments’ for pupils with SEND. The interpretation for this could vary depending on individual schools. This subjective approach could lead to inconsistencies in how school’s support SEND students. Without sufficient resources to implement these adjustments, plans may remain theoretical, leaving children without the support they require. The policy also recognises the importance of ensuring smooth transitions for children with SEND, however transitions between school phases could lack proper coordination, which could lead to gaps in support and create additional challenges for children.


Conclusion
While the SEND policy sets out a strong framework for inclusive leadership, the effectiveness of its implementation can be compromised by the limitations expressed in phrases like’ as far as reasonably possible’. The barriers, such as insufficient resources, staffing issues, and inconsistent adjustments may create challenges that need to be addressed. By overcoming these challenges and ensuring that the policy is consistently applied, the school can make significant progress towards offering more inclusive early years provision, enabling all children to reach their full potential.
Policy 2 
The Equalities Information and Objectives Policy
The Equalities Information and Objectives policy outlines a clear commitment to equality within the school, aligning with the legal requirements of the Equality Act 2010. It plays an essential role in ensuring that every pupil, regardless of their background or characteristics, is treated fairly and has equal opportunities to succeed in the school environment.
Strengths of the Policy
[bookmark: _Hlk189322577]One of the strengths of this policy is its emphasis on eliminating discrimination and promoting equality for all students, particularly those with protected characteristics such as disabilities, race, or gender. The policy focuses on providing equal opportunities for everyone, ensuring that there is no discrimination and fostering positive relationships between students who share different characteristics. The policy helps create a more inclusive learning environment for everyone, by addressing the needs of pupils with specific requirements, such as those with disabilities,
The policy also outlines clear measures to advance equality by addressing disadvantages faced by certain groups of students. For example, it takes steps to support students with disabilities by providing the necessary accommodations, allowing Muslim students to pray during school hours, and encouraging all students to participate in school activities, regardless of their background. This proactive approach demonstrates the school's commitment to creating an inclusive environment where every child has the opportunity to achieve their best.
The school also regularly analyses data of student’s performance which allows it to identify any achievement gaps and works to close them
Another strength of the policy is its focus on fostering good relations between students of different backgrounds. By promoting tolerance, understanding, and respect for diversity, the policy encourages students to appreciate each other’s differences. Activities like assemblies, curriculum discussions on various cultures, and community engagement play a vital role in achieving these goals. Through these initiatives, the school helps students develop empathy, respect, and a deeper understanding of diversity, preparing them for a more inclusive society.
Roles and Responsibilities
The policy also provides a clear structure about the roles and responsibilities. The governing board, head teacher, and staff are all accountable for ensuring the policy is implemented successfully. The governing boards responsibility includes overseeing the publication and communication of equality information, while the headteacher and staff work together to promote the policy’s objectives. The head teacher, along with the designated member of staff for equality, ensures that the policy is integrated into daily practise and that progress is monitored. This shared responsibility among staff and leadership ensures that equality is consistently prioritised, and that inclusivity is embedded in the school culture.
Barriers to Effective Implementation
There are potential barriers to the policies effective implementation. One significant challenge is the availability of adequate resources. Although the policy aims to override targeted support for students with disabilities and those from disadvantaged backgrounds, meeting the specific needs of each student may be hindered by resource constraints. If the school lacks sufficient funding or staff expertise, it may struggle to fully meet its equality objectives, which will limit the policy success.
Another possible barrier is the policies reliance on the concept of ‘reasonable adjustments’. While the policy emphasises the need for tailored provisions for individual students, the term reasonable is open to interpretation. What may be considered a reasonable adjustment in one school or situation may not be the same in another, leading to inconsistency in how the needs of students are addressed. This subjectivity could result in inequality, and some students may not receive the support they require.
Additionally, the policy mentions the involvement of external agencies and specialists in addressing complex needs. While these services can provide essential support, delays or lack of access to external resources can create gaps in the provision. If these services are not available when needed, students with specific needs may not receive timely support, which could impact their inclusion and learning.
Monitoring and review
The policy also emphasises monitoring and review to track progress towards equality objectives. The school is expected to regularly assess data on the progress of students and use this information to identify areas for improvement. However, the success of this initiative depends on the accuracy and consistency of the data collected. If the data is incomplete or not tracked properly, the school may miss opportunities to address issues or improve practises. Properly monitoring and analysing data are key to ensuring that the policies objectives are being met.
Conclusion
The Equalities Information and Objectives policy provides a strong framework for promoting inclusive leadership in early years settings. It focuses on eliminating discrimination, advancing equality and fostering good relationships among students from diverse backgrounds by outlining clear roles, responsibilities and objectives, the policy ensures a consistent and organised approach to inclusivity.
There could be challenges related to resources, staffing, and the practical implementation of adjustments, however, the policy remains an important tool for fostering an inclusive school culture. Overcoming these barriers will require ongoing efforts, but by ensuring that resources are allocated effectively and that support services are accessible, the school can meet its equality goals and provide every pupil, regardless of their background or needs, with the best opportunities to succeed.
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