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3.1 Learning Mentor’s Final Report
Rachel Tutton, Supported Lodgings Coordinator, Barnardo’s Bays Plus Service.
Karen Shepherd’s current role as supported lodgings support worker, see’s her working with up to 15 young people who live within the supported lodgings service, Barnardo’s Swansea.  The young people can be Youth homeless, LAC and Leaving care.  The aims of the service are as follows:
· To provide safe, supportive, short-term, accommodation for vulnerable young people, between the ages of 16 and 21, in ordinary family settings within the community.
· To contribute to helping these young people develop and maintain the independence and social skills that they will need to make a successful transition to more independent living.
· To contribute to encouraging young people to make the best use of the appropriate learning, employment, and social and recreational opportunities that are open to them. 
· To contribute to enabling young people to make and act on plans for the next stage of their lives.

Karen works with the young people to empower them to reach their full potential whilst working in line with the Barnardo’s Basis and Values which are 

· Respecting the unique worth of every person
· Encouraging people to fulfil their potential
· Working with hope
· Exercising responsible stewardship
Karen Shepherd has applied herself well to her student placement in Barnardo’s Supported Lodgings Service. She has engaged with mandatory training, additional training voluntarily, shadowing and reflective supervision. Karen has made positive contributions to all training she has completed, has learnt from her experiences and applied herself to many different scenarios with young people. She has demonstrated professionalism and appropriate conduct when working with young people and other professionals. She has always worked within Barnardo’s policies and code of conduct. The feedback I have received from other professionals, including the local authority’s Young Person’s Advisors, and other services, including the Training Flats service and the Bloom service, has been very positive. Karen has demonstrated her teamwork skills, lone working and collaboration.
Karen has worked with young people, empowering them to make decisions about their lives and have their voices heard on matters that are important to them. She has demonstrated anti-oppressive and inclusive practice and recently completed an Equality, Diversity and Inclusion course. She has shown an awareness of sustainability and how it relates to youth work. She has encouraged young people to be aware of their impact on the environment and worked with them in their supported lodgings to ensure they use their resources wisely, such as recycling waste and budgeting economically. 
Karen has demonstrated anti-discriminatory practice and my observations are that she has always shown unconditional positive regard for all young people. This is important as Karen works with young people who identify as individuals in the LGBTQ+ community and asylum seekers. She is aware of the cultural differences of ASK individuals, gives them a voice and asks young people how she can best support them.4

Karen works within Barnardo’s guidelines and policies regarding confidentiality and safeguarding and has demonstrated this daily, regularly checking protocol with myself and other managers. 
Karen has applied herself well to the supervision process and has been open and honest during her placement. She regularly seeks advice and guidance and shows a huge commitment to young people, building positive and trusting relationships with them. She has been a dedicated member of the team and shown a keen interest in other services that support young people. She has shown enthusiasm in her placement and offered to volunteer for other services, demonstrating a dedication to her studies and her lifelong learning journey. 
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3.2 Fieldwork Supervisor’s Final Report
This report to follow as agreed by Darrel Williams
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3.3 Placement Contract
Fieldwork Placement Contract
	
STUDENT INFORMATION

	Student Name
	Karen Shepherd

	
Student Address

	31 Heol Blaenhirwaun, Drefach, Llanelli
SA14 7AJ

	Student University 
email
	1806377@student.uwtsd.ac.uk

	Student DBS Status and date
	Current. DBS no: 
001636477985 6th November 2018 (update service)

	Student and Learning Mentor to sign that a discussion has taken place regarding the student’s DBS
	Student Signature:
	[image: C:\Users\adminuser\Desktop\signature.png]

	
	Learning Mentor’s Signature:
	[image: ]

	Additional requirements
	


	Name of fieldwork supervisor
	

	Fieldwork supervisor Tel.
	

	Fieldwork supervisor
email
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HOST ORGANISATION INFORMATION


	Name of Organisation
	Barnardo’s Bays+ Youth Homeless Service

	Tel.
	01792 460007

	Email
	rachel.tutton@barnardos.org.uk

	
Aims/ Purpose of the Organisation

	Supports young people aged 16 - 21 who are homeless or at risk of homelessness with general advice, housing, discrimination and benefits.

	Duration of placement

	Level 7 Placement: 200 hours (100 or more face to face Youth Work).

	Please detail the activities expected of the student
(Use more space if necessary)

	To provide advice, support and services to young people in accordance with the aims and objectives of the service.



	Facilities/equipment available to student

	Laptop/phone

	Please confirm that your organisation has in place the following and where the student can have access to them:

	a. Equal Opportunities Policy and procedures
	YES, ONLINE: Policies and Procedures via Barnardo’s Intranet

	b. Safeguarding policy and procedures including a designated child protection officer
	YES, ONLINE: Policies and Procedures via Barnardo’s Intranet

	c. Disability Policy (please state how you will meet any special requirements noted by the student)
	YES, ONLINE: Policies and Procedures via Barnardo’s Intranet

	d. Health and Safety Policy and procedures
	YES, ONLINE: Policies and Procedures via Barnardo’s Intranet

	e. Risk Assessments including significant risks identified? An example to be provided to the University.
	YES, ONLINE: Policies and Procedures via Barnardo’s Intranet

	f. Appropriate measures, informed by up-to-date legal requirements and public health guidance to minimise health risks associated with COVID-19.
	YES, ONLINE: Policies and Procedures via Barnardo’s Intranet

	
During induction the student will be made fully aware of the organisation's code of conduct, practices and policies, including Safeguarding and Health and Safety.

YES: see above

	
The student will be covered by your employer's liability insurance whilst on your premises and undertaking any assigned tasks.

Yes            


	
During the placement, the student will be responsible to:
  

	
Name of Learning Mentor
	
      Rachel Tutton

	
Position
	 Supported lodgings Coordinator | Barnardo’s Bays Plus Service

	
Telephone No.

	
        07949726594

	
Email

	
       rachel.tutton@barnardos.org.uk


	
	

	
UNIVERSITY INFORMATION


	Name of visiting tutor
	
Darrel Williams

	Telephone Number
	
01267676767

	Email address
	D.G.Williams@uwtsd.ac.uk
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Student, learning mentor, and visiting tutor to sign below:


	I hereby agree to the terms and conditions outlined above
[image: C:\Users\adminuser\Desktop\signature.png]
Signed (student)……	                                                         Date: 23/05/2022
[image: ]
Signed (learning mentor) …………………………………………………            Date ……23/05/2022………………

Signed (visiting tutor) ……………………………………………………….	Date: …………………
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	Practicalities

For example - timing, frequency, place, what are reasonable interruptions.
	· Agreement to meet for one hour every week for the next 6 weeks
· Both fact-to-face and online meetings
· Interruptions or reschedule supervision in an emergency


	Boundaries

What can be discussed, what cannot, confidentiality, how will gossip be dealt with.

	· Names to be anonymised 
· Professional discussion concerning practice
· Procedures followed for any safeguarding concerns in line with organisational policies




	Working together
Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision. 
	· Commitment to fulfil 200 placement hours
· To have opportunity to reflect on practice and identify opportunities to improve
· Committed to developing supervisory relationship


	Session Format
What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	· One area of concern per session
· Bullet point recordings 
· Supervisor to receive supervisee’s recordings for perusal prior to each supervision session


	Organisational & Professional context

Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions.

	· Implement 5 pillars of youth work
· Engage with the National Occupational Standards
· Engage in reflective practice to broaden and improve supervisee’s practice and skills
· Professional and ethical boundaries to be upheld in line with organisational policies and code of conduct
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	                                                                                                               Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019)

	
	1. Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2018) (Educative, Expressive, Participative, Inclusive, Empowering).
YW02, YW03 (CLD Standards Council Scotland, 2019)
	2.  Work with young people and others.
YW01, YW16, YW18 (CLD Standards Council Scotland, 2019)
	3.  Facilitate learning and development of young people through planning and implementing learning activities in youth work
YW10, YW12, YW15 (CLD Standards Council Scotland, 2019)
	4.  Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing
YW06, YW14, YW19, YW25 (CLD Standards Council Scotland, 2019) 
	5. Plan and implement strategy and youth work activities for young people
YW07, YW05, YW09, YW11 (CLD Standards Council Scotland, 2019)
	6.  Develop, lead and manage self and others
YW20, YW24 (CLD Standards Council Scotland, 2019)  
	7.  Work with communities
YW04, YW21, YW22 (CLD Standards Council Scotland, 2019)

	What do you need to learn?
	How the 5 pillars can be applied to my practice and specifically working with homeless young people.
	How to build on my current knowledge and experience to develop positive and trusting relationships with young people who are marginalised in society.
	How to encourage and motivate young people to engage in activities underpinning the 5 pillars of youth work.
Access relevant training and resources such as vicarious trauma and self-care.

	To learn more about equity, diversity and inclusion such as history and power structures for example race and racism, and homophobia. Understand why biases and discrimination exist. Knowledge and understanding of all the above will enable me to address and challenge the inequalities that exist for young people today. 
	Know where to access resources or training to plan and deliver youth work activities to young people.
	To develop my current organisational skills so that I am able to continue my university studies alongside my work placement.
Building on my continuous professional development by making the most of training opportunities available to me. I am keen to continue with my British Sign Language skills and experience.
	To network with other organisations and the local community.
Liaise with other professionals in the field and continue to build relationships with supported lodgings providers to achieve the best outcomes for young people.  

	Activities you will learn from (how will you learn, what will you learn from)
	Work in accordance with and understand Barnardo’s own policies, guidelines and their values as an organisation and understand how their values link with the 5 pillars of youth work and the National Occupational Standards of Youth Work.
	Build on my current knowledge of young people’s mental health and wellbeing such as County Lines, sexual exploitation, self-harm and suicide. Building on my knowledge  will support me to facilitate environments where young people can transition to independence.
	Reflective practice and effective supervision. 
Participatory work with young people such as independent life skills and workshops that focus on building resilience and healthy relationships.
	Completing a course on equity, diversity and inclusion will help me recognise biases and discriminatory or oppressive behaviours and challenge individuals displaying those behaviours. I am committed to creating safe environments for young people and for work colleagues. Continual reflective practice will help me evaluate and adapt my work practice accordingly.
	Planning participatory activities with young people such as budgeting, cooking and other life skills will help me to understand their needs and expectations of me as a youth worker.
The expectations are that I facilitate environments where young people have a voice in decisions made for them including activities they want to participate in.
	Effective reflection will help improve my practice as I will evaluate what went well with young people and what did not.
	Linking in with other organisations and the local community will enable me to understand the benefits and possible challenges of multi-disciplinary approaches and how to overcome them.
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3.4 Professional Development Plan

[bookmark: Section4]Section 4.
4.1 Information Sheet
Barnardo’s ‘helps hundreds of thousands of children, young people, parents and carers via 800+ services across the UK’ (Barnardo’s, 2022). One of their many services, Supported Lodgings, provides a safe and supportive environment to vulnerable young people within the home of a provider.
Barnardo’s is a service provider agency of supported lodgings. They are responsible for recruiting, vetting, developing and maintaining a network of providers; assessing young people who need a supported lodgings placement; encouraging, supporting and delivering skills development and training to providers; matching young people with providers; introducing young people to providers; supporting the young person-provider relationship; and additionally, for delivering support to the young people accommodated in supported lodgings and providing out-of-hours contact and support for hosts in emergencies.
One of Barnardo’s values and beliefs, that resonates with the UNCRC (Save the Children, no date), is that everyone should have the basic human right to a safe place to live. The Bays+ Supported Lodgings Service works with young people who are homeless, ensures young people receive guidance and support, and helps them prepare for independent living. The focus of the provision is to develop young people’s confidence and capability, preparing them to live independently. A young person’s supported lodgings placement varies on an individual’s needs and young people often stay with their provider for 2 or 3 years.
Some of the young people who access the service, if not already homeless, are at risk of homelessness because they live in unsuitable or dysfunctional accommodation or are leaving care.
Supported lodgings providers can offer young people the emotional and practical support they need for adult life. Barnardo’s offers providers a placement worker to expertly match a young person to the provider, weekly payments to cover the costs of hosting a young person and ongoing training and support for the duration of the supported lodgings placement.
Working as a Supported Lodgings Support Worker for this organisation encapsulates the roles and responsibilities of a trainee youth worker. For example, once a referral has been made to the service, which entails completing several assessment forms, there is an initial engagement with a project worker. A project worker will discuss with a young person what supported lodgings are, what they can expect from their placement, and the expectations of them, whether a supported lodgings placement is the most suitable option available to them and the areas they would like to improve on whilst in placement (Sewel, 2016).
Part of my role and responsibilities in this position is to offer direct support to young people living within a supported lodgings placement; to plan and deliver support to young people; to support young people to move into their supported lodgings placement and help them to understand their licence agreements, monitoring their responsibility and co-operation whilst in placement; complete risk assessments and set up Universal Credit claims; to complete regular support plans and to act on these plans to develop skills for young people’s futures; to support young people to apply for their own tenancies when they are deemed ready for independent living; to promote and establish networks with other agencies and liaise with statutory and voluntary services regarding young people’s needs; and to be part of a team duty rota to ensure that all young people within the accommodation service are able to receive support in a crisis.12

Essentially, my role and responsibilities within this organisation is to build, develop and maintain trusting relationships with young people, other service members and external agencies and providers to achieve the best outcomes for young people who are at risk of homelessness. The aforementioned roles and responsibilities encompass the National Occupational Standards of Youth Work (CLD Standards Council for Scotland, 2021).  

References
Barnardo’s (2022) What we do. Available at: https://www.barnardos.org.uk/what-we-do (Accessed: 12 April 2022).
CLD Standards Council for Scotland (2021) National Occupational Standards of Youth Work (2019). Available at: https://cldstandardscouncil.org.uk/wp-content/uploads/CombinedYouthWorkNOS.pdf (Accessed: 12 April 2022).
Save the Children (no date) A Summary of the United Nations Convention on the Rights of the Child. Available at: https://www.savethechildren.org.uk/content/dam/gb/reports/humanitarian/uncrc19-summary2.pdf (Accessed: 12 April 2022).  
Sewel, K. (2016) Evaluation of Barnardo’s supported lodgings services. Available at:  https://www.barnardos.org.uk/research/evaluation-barnardos-supported-lodgings (Accessed: 12 April 2022)
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4.2 Critical examination of the role and responsibilities of the trainee youth worker whilst on placement including references
This assignment considers the roles and responsibilities of a trainee youth worker whilst on placement. The assignment defines youth work, demonstrates a student’s role in leading and managing an area of youth work practice and gives examples of the student’s practice.
The community of interest is homeless, vulnerable young people aged 16 to 25 years within Swansea and its surrounding areas. The assignment focuses on one of many services provided by the charity Barnardo’s. The Barnardo’s BAYS+ Youth Homeless Prevention service within the overall Barnado’s support provides supported lodgings to young people (YP). A supported lodgings provider is an individual who offers a vulnerable YP a safe place to stay. The nurturing environment from the provider and the service support YP to gain independent living skills enabling a smoother transition to adulthood and independence (Barnardo’s, 2022a). The trainee youth worker works within the supported lodgings service offering direct support to YP. The trainee’s role includes working cooperatively with the organisation’s coordinator to help plan and deliver support to YP, complete risk assessments, work collaboratively with YP to complete support plans and liaise with external agencies to ensure YP’s needs are met. In addition, the trainee encourages YP to access learning, employment, and social and recreational opportunities (Barnardo’s 2022c), underpinning the five pillars of youth work (Skills Development Scotland, 2019). The Welsh Government’s vision for youth work policy and delivery is that it ‘embeds young people’s rights, ensures equality and non-discrimination, empowers young people, supports their participation and establishes accountability’ (Welsh Government, 2019, p.13).   
Sapin (2013, p. iii) defines youth work as ‘professional practice with young people that can be carried out in a wide range of settings’. Youth work is a practice that can be accomplished anywhere YP exist. Individuals working with YP can provide the opportunities they need to successfully transition into adulthood (Ferguson, 2007). Youth work practice occurs in different settings such as ‘public, private and third sector domains and may be universal or targeted, centre-based, outreach or detached and structured or non-structured’ (Sapin, 2013, p.23). However, regardless of where youth work is located, the critical point is that practice and professional values align so YP are supported to make positive transitions to adulthood and independence. Barnardo’s values (2022b) include ‘respecting the unique worth of every person, encouraging people to fulfil their potential, working with hope and exercising responsible stewardship’. Their values match youth work values and practices that require positive, participative and anti-oppressive approaches (Skills Development Scotland, 2019).
A trainee youth worker must understand and apply the values of youth work if their practice is to be successful and they can effectively support YP (Sapin, 2013). For example, positive approaches can encourage YP to engage in various activities. For instance, as a trainee youth worker within the Supported Lodgings service, YP may need some encouragement to engage and participate in their educational development, social activities, and find solutions to problems, such as housing needs and securing employment (Barnardo’s 2022a). Essentially, YP require a trusted adult such as the trainee to advocate on their behalf, for example, if they are enrolled at a college and have poor attendance because it takes them some time to settle into supported lodgings. In addition, YP require support to understand the licence agreements when placed with a provider. 
There are many circumstances which lead to YP becoming homeless. Shelter Cymru (2017) states that aside from homelessness or rough sleeping where an individual has no fixed abode, there is hidden homelessness. Terms such as sofa surfing, staying in a hostel, or even staying in a place that is not suitable because of poor living conditions all mean that an individual is deemed homeless (Shelter Cymru, 2017). There is a stereotypical notion that homeless young people are from low socio-economic backgrounds (Chamberlain and Johnson, 2013). However, this is not always the case if one considers the ‘boomerang generation’ or traumatic events in a young person’s life that leads to homelessness (Watson and Cuervo, 2017). 14

Stone et al. (2014) highlight that circumstances such as withdrawal from education, insecure employment and the lack of affordable housing mean that many YP are part of the ‘boomerang generation’ and, consequently, return to the family home. Problems may arise between YP and their parents, such as ‘parental conflict, relationship breakdown, abuse or violence’ (Robinson, 2008, p. 32). YP’s dependence on their families for practical, emotional and financial support means that many individuals have difficulty transitioning ‘from child to adult status’ (Chamberlain and Johnson, 2013, cited in Clarke, 2016, p.61). YP who have left a children’s home or foster care are also often incapable of the skills needed for independent living (Robinson, 2016). Therefore, the events in YP’s lives, such as trauma or dysfunctional family environments, can lead to homelessness. 
Young people’s development in their identity, health, relationships, domestic arrangements, education and work is crucial to transition to adulthood (Sapin, 2013). Youth workers can address many issues YP have by responding positively to young people’s needs and requirements, actively involving YP in decisions that affect their futures, and facilitating environments where YP can build their confidence and self-worth (Ivzori et al., 2020). The trainee youth worker must always work within the framework of the National Occupational Standards (Skills Development Scotland, 2019) and all organisational policies and practices. They must ensure they are knowledgeable of YP’s development to understand and address the challenges for homeless YP (Kilmer et al., 2012). For example, Maslow’s theory purports individuals cannot reach self-actualisation until their basic physiological and safety needs are met (Roychowdhury, 2011). Therefore, the role of a trainee is to support a homeless young person in supported lodgings where their basic needs are fulfilled.
As a trainee within the service, it is essential to establish strong working relationships with YP to achieve successful outcomes (Altena et al., 2017). Vulnerable YP may be influenced to perform risky behaviours such as criminal activity, substance misuse or sexual exploitation (Bender et al., 2014, cited in Altena et al., 2017). Risky behaviours can impact YP’s mental health and wellbeing (Robinson, 2008). Previous traumatic experiences may mean that they struggle to form attachments with the professionals who can support them. Under Bowlby’s theory (1988), positive attachments are linked to YP’s resilience and coping strategies. Bowlby argues that YP who form positive relationships from birth are more likely to be more resilient and can cope when things go wrong.  Therefore, being open, honest and approachable and modelling positive behaviour is vital for the trainee to build effective relationships with YP to build their resilience (Davidson et al., 2011). Essentially, the trainee is the trusted adult in YP’s lives so that ‘they can learn, test things out and develop’ (Tyler et al., 2009, p. 41). 
The trainee youth worker supports YP in several ways. They accompany YP to appointments with other professionals such as Child and Adolescent Mental Health Services (CAMHS), transported to emergency accommodation and supported to settle into new environments. At a practical level, YP need to develop skills such as cookery, managing their financial affairs, opening a bank account and organising themselves with daily tasks such as laundry and personal hygiene (Agored Cymru, 2022). To be effective, all activities are considered against a level of communication, learning style, and social and cultural skills. In addition, the trainee considers the planning stage, the purpose of the activities, the specific management of activities, setting boundaries, the outcome of the activities, and whether aims have been achieved. Evaluation of the activities with feedback from YP is crucial to ensure that the trainee continuously improves their practice (Council for Wales of Voluntary Youth Services, 2014).  
A youth worker’s responsibility is always to ensure the five pillars of youth work are upheld alongside the organisation’s policies and boundaries (Skills Development Scotland, 2019). Their responsibilities are detrimental to the young person’s wellbeing (Vujčić et al., 2018). For example, if a young person discloses, the trainee must abide by safeguarding legislation and protect the young person’s wellbeing (Skills Development Scotland, 2019). They must use their initiative to support YP and collaborate with all professionals. However, they need to be aware of their limitations and strengths (Olsen and Burk, 2017). They need to be confident in their ability to facilitate an environment for learning to take place and adjust their communication style for YP to understand the purpose of every activity (Ord, 2009). All activities must benefit YP, so they gain independent life skills. In addition, trainees must seek supervision to ensure traumatic events do not impact on their practice whilst supporting YP and use reflective practice to ensure they are continuously improving their ways of working (Davidson et al., 2011).15

The assignment considers the role and responsibilities of a trainee youth worker whilst on placement within an organisation that supports homeless young people. It gives several examples of the trainee engaging with YP to support them through transitions to independence. The assignment demonstrates the trainee is facilitating environments that allow YP to achieve their goals whilst underpinning the five pillars of youth work and abiding by organisational policy, procedure and practice. Finally, it shows that regardless of where youth work is located, the crucial point is that youth work practice and professional values align (Sapin, 2009).
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4.3 A Community Profile 
A community profile of the Penderry ward in Swansea. 
This community profile aims to establish what facilities and resources are available for young people in this specific area. In addition, it highlights the problems and issues for young people residing in the area that can impact their future aspirations. 
The Penderry ward is located approximately 4 kilometres north of the city of Swansea, ‘on a hillside with stunning views of the Loughor estuary’ (Sustainable Swansea, no date). Penderry comprises the areas of Penlan, Portmead and Blaenymaes in addition to parts of Fforestfach, Foresthall and Ravenhill. The area mainly consists of social housing built on hills to limit the impact of city smog and abide by the Clean Air Act 1956. There are ample common ground and green areas, although Sustainable Swansea (no date) point out that these areas are too remote for many residents to access.
The map shows where Penderry is situated in relation to other wards of the city of Swansea.
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Figure 1. Map of Penderry (Swansea Council, 2022).
The whole area covers 383 hectares, and the population is approximately 12,119 residents (Swansea Council, 2015). Office of National Statistics (Swansea Council, 2015) show the population age structure as the following:
	Age group
	Total 

	0-4
	1075

	5-15
	2033

	16-24
	1493

	25-44
	3439

	45-64
	2598

	75 and over
	701


The following table shows Penderry’s population characteristics (Swansea Council, 2022).18

	Population Characteristics 
	Penderry 
	Penderry % 
	Swansea % 

	People: born in Wales 
	10,131 
	83.6 
	77.7 

	born outside UK 
	950 
	7.8 
	7.2 

	in non-white ethnic groups 
	779 
	6.4 
	6.0 

	with long-term health problem or disability 
	3,264 
	26.9 
	23.3 

	with no qualifications (aged 16+) 
	3,839 
	42.6 
	23.9 

	with higher level qualifications (aged 16+) 
	953 
	10.6 
	25.8 

	able to speak Welsh (aged 3+) 
	850 
	7.4 
	11.4 



Within the Penderry ward, the estates of Blaenymaes, Portmead and Penlan are characterised by relatively high levels of socio-economic deprivation, as shown in the table (Swansea Council, 2022). 
	Socio-economic classification (NS-SeC) 
	Penderry 
	Penderry % 
	Swansea % 

	All usual residents aged 16-74 
	8,310 
	100 
	100 

	1-2. Higher managerial, administrative & professional 
	1,085 
	13.1 
	27.5 

	3-4. Intermediate occupations 
	1,217 
	14.6 
	20.3 

	5-7. Routine and manual occupations 
	4,415 
	53.1 
	33.9 

	8. Never worked and long-term unemployed  
	998 
	12.0 
	5.2 

	Not classified (full-time students) 
	595 
	7.2 
	13.1 



The Welsh Index of Multiple Deprivation (WIMD) states that Penderry 3 emerges as the third most deprived Lower Super Output Area out of the seven that the Penderry ward consists of, ranking this area the 22nd deprived area out of 1909 in Wales (Swansea Council, 2022). 
Penderry is a target area as it is defined as one of the most deprived areas in Swansea and where the Council is focusing resources to reduce poverty (Roberts and Holmes, 2013).
Some of the initiatives outlined in 2013 were ‘housing improvements, increased support for families and young children, engaging excluded children and creating apprenticeships’ (Roberts and Holmes, 2013, p. 10). The Communities First Programme in Swansea underpins the Welsh Government’s Anti-Poverty agenda. It is designed, alongside other initiatives, to help the most disadvantaged individuals in deprived areas of the city. The programme aims to support individuals with specific needs such as education and life skills.
According to Youle (2017), ‘Roughly twice as many people aged 16 to 74 in Penderry were unemployed, or long-term sick or disabled, which is above the county average’. However, interviewed residents in the report claimed that it is not the ‘crime-blighted’ area it used to be, although people conjecture that more facilities are needed for young people. Swansea Council (2022) illustrates statistics for individuals claiming benefits. These include 835 unemployment claimants, 969 incapacity benefit claimants and 2,215 disability-related benefit claimants. 
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The diagram below shows Penderry’s crime statistics over the last three years.
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Figure 2. Penderry Crime Statistics (2019 to 2022) (Police UK, 2022).

The following table shows economic activity for 2020 (Swansea Council, 2022).
	Economic Activity (people aged 16-74) 
	Penderry 
	Penderry % 
	Swansea % 

	Economically Active 
	4,864 
	58.5 
	63.0 

	Employees: Part-time and Full-time 
	3,692 
	44.4 
	47.9 

	Self-employed 
	329 
	4.0 
	6.6 

	Unemployed 
	640 
	7.7 
	3.9 

	Economically Inactive 
	3,446 
	41.5 
	37.0 

	Retired 
	930 
	11.2 
	15.6 

	Looking after Home or Family 
	638 
	7.7 
	3.7 

	Long-term Sick or Disabled 
	1,124 
	13.5 
	6.9 

	Other 
	343 
	4.1 
	2.1 

	Students (economically active and inactive) 
	614 
	7.4 
	13.3 
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 [image: ]The following map details some of the main facilities in the area. 











Figure 2. Map of Penderry’s Main Facilities (Swansea Council, 2022).
Significant resources in the area include two libraries, North West Cluster Communities First, Family Centres, Spark Blaenymaes Ltd., The 104, Swansea Community Farm, The Drop in Centre, Play Right, Penllergare Trust, JR Groundforce, Youth Service Youth Clubs, Community Centres, primary schools and one secondary school, and several places of worship. In addition, there are several green spaces. These include parks, play areas, playing fields, recreational grounds, access to Penllergare Valley Woods, Cadle Heath Local Nature Reserve, Mynydd Cadle Common and pond and Penlan Slopes (Sustainable Swansea, no date).
In addition to the facilities, Penderry has a Providers’ Planning Forum (Cynefin, no date) going from strength to strength. The forum engages participants from education, employment, children’s, families’ and youth services, housing, community development, health, the private sector, community and environmental groups and residents. Some examples of new initiatives that work in the area are Community First’s LIFT project, Sustainable Swansea Green Map, The Wales We Want Big Conversation, Men’s Sheds and the Council’s Community Renewable Energy and Enterprise Scheme (CREES). Cynefin demonstrates a positive example of agencies working together to improve the lives of young people and underpins the principles of the Wellbeing of Future Generations (Wales) Act 2015. 
Transport links around the city are good, with Bay Trans (2022) boasting ‘a network of bus and train services around the Swansea Bay’ that serve the whole of the city, including parts of rural North Swansea. First Cymru buses operate most routes in Swansea, and South Wales Transport operate local routes in the city and the Swansea Valley.
This community profile will now consider the whole area of Swansea in terms of what is available for young people.
In 2017, the Institute of Welsh Affairs (IWA, 2017) think tank gathered data from young people living in Swansea. The report, ‘Shall I Go or Shall I Stay’ highlighted that despite exceptional opportunities in education and training, young people were disempowered and lacked knowledge of what was on offer to them in the area. Hence, the report showed that young people wanted to move out of the area, albeit reluctantly. Results of a questionnaire completed by young people revealed that 70% had limited knowledge of what Swansea had to offer them, and 41% were pessimistic about being employed in their ideal job. In addition, 70% had no interest in their community stemming from a perceived ‘bad reputation’ (IWA, 2017, p.3) which meant young people were disinclined to engage with their communities. The recurring theme was that young people ‘lacked the knowledge to make empowered and informed decisions about their futures’ (IWA, 2017, p. 4). They pointed out that they wanted to see more opportunities for them and raised concerns around homelessness as they had little faith in proposed housing developments scheduled to take place. The following figures (Wallich, 2019) show the number of rough sleepers in the city of Swansea. Although the figures show 7% of young people aged 16-25 as homeless, the Wallich points out that there are increases in the figures from the previous year.21
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Figure 3. Rough Sleeping Statistics (2019) (Wallich, 2019). 
In light of this information, young people would benefit from youth work as it offers opportunities for learning that are educative, expressive, participative, inclusive and empowering (Council for Wales of Voluntary Youth Services, 2018). The five pillars of youth work in Wales aim to support young people to achieve their potential by building their resilience and confidence. The National Youth Work Strategy for Wales 2014-2018 (Welsh Government, 2018) highlights the benefits of youth work provision. The connections to broader support services mean that young people are better supported in the transition to adulthood. Youth work can support the Welsh Government’s commitment to addressing the issues of poverty and improving young people’s economic and social wellbeing, underpinning the Social Services and Wellbeing (Wales) Act 2014. In addition, youth work provision can support young people to become valued citizens of their communities, reducing any existing inequalities, specifically in deprived areas such as Penderry. 
Barnardo’s Bays Plus Service is one example of a service encompassing the five pillars of youth work (Barnardo’s 2022). The service provides homeless young people with practical and emotional support, building young people’s skills to live independently. Part of the service currently operates out of the centre of Swansea, although it is returning to the Penlan area within the Penderry ward of Swansea. The buildings in Penlan are currently being renovated to provide several avenues of support, including a hub to support young people educationally and a refurbished kitchen to teach young people cookery skills. There are also plans to develop the garden area to educate young people about healthy eating and protecting the environment. 
This community profile has highlighted the issues that young people face living in a deprived area of a city which is still reeling from the impact of Covid and the financial burdens of an energy crisis. The profile has shown the facilities available to young people and highlighted the issues young people have raised. The main area discussed is Penderry, although some information and statistics have been taken from the whole area of Swansea. The community profile has demonstrated how service providers such as Barnardo’s, implementing youth work practice, can support young people to achieve their potential amidst the pressures of today’s society.22
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4.4 A SWOT Analysis of Barnardo’s Supported Lodgings Service 
SWOT is a strategic planning process to try and understand and identify the strengths and weaknesses of an organisation internally and the opportunities and threats externally that exist in which the organisation operates. With its origins more than 60 years ago (Ghemawat, 2002), it is a tool still widely utilised by an organisation to effectively achieve its objectives (Lewis and Littler, 1997).
	Strengths
· Brand awareness and reputation
· Fundraising expertise
· Funding through additional sources (eg: Postcode Lottery)
· Corporate Sponsorship
· Collaboration with other organisations to extend reach (eg: Vodaphone Tech Appeal, Amazon Employability Programme, IKEA).
· Corporate donations (eg: IKEA donation of Life at Home Packs).
· Government and Local Authority Partnerships (eg: Leicestershire County Council residential home support, Plymouth City Council loneliness and isolation initiative, DfE during Covid).
· Innovative approach (eg: new apps, online support)
· Diverse workforce allowing for diverse problem solving and decision making (eg: Level 2 
· Disability Confident Employer under the Department for Work and Pensions accreditation).
· Passionate volunteers who provided 2,325,000 hours of free time 2020/2021. 
· Strong financial reserves (£60.1m) 
· Excellent investment management (25.9% return 2021)
	Weaknesses
· Reliance on 11,000 unpaid volunteers who may not be able to allocate time should the financial crisis continue for a sustained period.

· Ability to keep highly qualified staff due to lower third sector salaries and deepening financial pressures.

· Ability to attract highly qualified staff due to lower third sector salaries and deepening financial pressures.

















	Opportunities
· Extend digital support, products and services.

· Increase insight data to better provide better and more accurate support

· Increase service provision due to higher numbers of children and young adults going into poverty due to the present and forecast economic factors.

· Possible increased Government collaboration.



	Threats
· Economic factors impacting charitable donations (Donations£61m below projections for 2021). Operating net loss of £1m 2020/2021 (Barnardo’s 2021) 
· Economic factors impacting Governmental funding support
· Pension obligation £106m deficit (March 2021) placing pressure on provision funding.
· Serious safeguarding issues leading to reputational impact (eg; computer hacking)
· Increasing operating costs due to travel costs and increased inflation.
· Charity fatigue decreasing donations
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4.5 A Summary of Own Learning and Development
This assignment is a summary of my own learning and development, linked to my professional development plan and underpinned with reference to examples from my practice and appropriate literature such as the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019).
As a newly enrolled student on a master’s course, I have a strong background in advocacy. However, I have not completed a youth work degree. Therefore, I have placed the five pillars of youth work at the forefront of my learning and development (Council for Wales Voluntary Youth Services (CWVYS), 2018). My ability to encompass the educative, expressive, participative, inclusive and empowering principles of youth work ensures that youth work values of respect, inclusion and equality are upheld. This assignment will demonstrate how I have delivered youth work, underpinning the five pillars, in my practice as a student working within Barnardo’s Supported Lodgings Service.  
Barnardo’s values, such as respect for young people and encouraging people to achieve their potential (Barnardo’s, 2022) align with the values of youth work. Within my professional development plan, I acknowledge that I must work in accordance with Barnardo’s policies and guidelines and how their values link with the five pillars of youth work. I needed to be confident in applying the five pillars to my practice, specifically working with homeless young people. My confidence has increased as I have learnt a considerable amount in a short time and I am able to build on my knowledge to improve my practice. The assignment will now give examples of my development in six areas.
Working with young people and others I feel that I have already built relationships with young people and made strong links with colleagues and external agencies, which is an important aspect when effectively supporting young people. I have introduced myself to many relevant organisations and collaborated with them so that everyone clearly knows the support I can offer young people. This has been crucial when there are concerns around safeguarding young people, particularly when homeless young people are more at risk of sexual exploitation and domestic abuse (Bantchevska et al, 2008). One example of equipping young people with safeguarding techniques occurred when I worked with the line manager to construct a safety plan for a young person who was protected by a restraining order. As the young person felt intimidated by the subject of the order and, as a service we needed to implement a plan to protect her emotional health and wellbeing, we collaborated to devise a safety plan. For the future, I will continue to seek out training that will further help me to support young people such as empowering them to defend their rights and protect their mental health. I will ensure I am available for training in all areas relevant to my role. 
I am aware that the university is keen to develop its service supporting individuals with their mental health and wellbeing and will ensure I engage in appropriate training available to me through the university. The training will further support me building relationships with young people. As Barnardo’s Bays+ Youth Homelessness Service assesses young people using the Signs of Wellbeing, underpinning the Social Services and Wellbeing (Wales) Act 2014, I understand how important these assessments are in terms of supporting young people. I am aware that there is training in trauma informed practice and have asked for training in this area as many of the young people I support access the Child and Adolescent Mental Health Services (CAMHS) (Dewis Cymru, 2022). I regularly attend CAMHS appointments with young people and understand that developing trusting relationships with them is important in supporting young people to improve their mental health and wellbeing. In addition, I have been offered the opportunity to complete a course in Mental Health First Aid (Mental Health First Aid Wales, 2020).
Although I have British Sign Language skills and do not support any hearing-impaired individuals under the service, it is a skill I would like to continue to use as it promotes communication and inclusion. The promotion of communication and inclusion is at the core of my work with vulnerable young people as it would be impossible to build positive and trusting relationships without these skills (Hibbin and Warin, 2020). Many homeless young people have been impacted by Adverse Childhood Experiences (ACEs) and have attachment disorders therefore, it is essential that a nurturing environment with positive communication is used when supporting them (Holt et al, 2008).   26

I have facilitated learning and development of young people through planning and implementing learning activities in youth work as I have taken part in participatory work with young people. One example of my development in this area is the Agored units (Agored Cymru, 2022), specifically budgeting and preparing for tenancy. I was proactive in this area, contacting the manager who delivers this training and asked for training myself. I was also proactive in this area as I ensured that young people voluntarily chose the activities that interested them. 
I have been employed within Barnardo’s supported lodgings service for several weeks and have learnt a great deal about reflective practice and working in this sector. I appreciate its importance on a daily basis and have sought out regular supervision with my line manager, addressing several areas of concern that have arisen when supporting vulnerable young people. My line manager has been very supportive of my placement and reflective practice has been the focus of our supervision sessions. I have been able to evaluate what went well with young people and what did not which has helped me to develop, lead and manage myself and others underpinning one of the standards of the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019). 
I have completed an Equity, Diversity and Inclusion course as noted in my Professional Development Plan, which demonstrates a commitment to young people’s interests, health and wellbeing. I have challenged my own biases and reflected on unconscious bias and recognise that reflective practice will help me address any biases I have (Moule, 2009). I intend to develop the skills and knowledge I have gained on the course, and I am confident in challenging oppressive and discriminatory behaviour if it arises in the workplace.
My recent self-development has involved research into NAOMIE (Council for Wales of Voluntary Services (CWVYS), 2022), a good practice framework for planning, monitoring and evaluating planned activities with young people. According to CWVYS (2022, p. 14), the planning guide, NAOMIE, ‘will help you question activities before you begin and make planning easier and more logical’, allowing me to become a more effective youth worker. The model addresses the needs, aim, objectives, methods, implementation and evaluation of an activity. Implementing the planned activity, I can also use SMART targets which mean specific, measurable, achievable, resourced, and timed (CWVYS, 2022, p. 24), supporting me to realise my intentions and commitments. Evaluating the activity with young people also allows young people, through their feedback and insightfulness, to engage in the strategic development of youth work, underpinning the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019).
The skills I mastered at university, such as planning and managing my time effectively, I have transferred to the workplace. I appreciate these skills' importance since working within the service for the last six weeks. Whilst studying at university, I also volunteered for another charity, the Royal National Institute for Deaf People (RNID) (2022), and liaised with several members of staff and external agencies.  The skills I used have been transferred to my workplace, where it is crucial to liaise and collaborate with many organisations, such as Gower College, Social Services, voluntary services, the Community Impact Initiative (2021) and the Lost Voices project (2022), to support young people to achieve their best outcomes.
Through my studies, I also explored the Education for Sustainable Development and Global Citizenship Youth Work Handbook (ESDG) (2014). This document considered ways to incorporate participatory work with young people to ensure they become responsible global citizens and underpins the needs and rights of future generations, a principle of the Wellbeing of Future Generations (Wales) Act 2015. The service can further develop and promote engagement and recognition by influencing and developing youth work strategy at grassroots level. 27

In my placement I have learnt why it is so important to model correct and appropriate behaviour when building positive relationships with young people. The importance of this is highlighted in Bandura’s Social Learning Theory (Percy-Smith, 2006). Additionally, as I support many young people accessing the service, Bronfenbrenner argues that young people learn more from those closest to them (Tudge et al, 2021). Part of my role is to ensure I am in regular contact with young people, to support them in several ways such as settling into new environments and communities. In order for young people to become responsible citizens through active involvement in youth work, it is crucial that I role model appropriate behaviour that young people can copy. My behaviours will encourage and support young people to become responsible citizens in society underpinning the NOS of Youth Work (CLD Standards Council Scotland, 2019). 
This summary has been useful in identifying my strengths and weaknesses and the areas of my practice that I need to develop. At university, I learnt the theory and I am now applying that theory to my practice. It is rewarding in terms of understanding how I can support young people and that building positive relationships is key for them to become responsible global citizens.  
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[bookmark: Section5]Section 5. Reflective Journals
Journal 1.
Young Person (A) was being moved into emergency accommodation. As a support worker, my role was to transport A to the supported lodgings, introduce A to the supported lodgings provider, inform A what would be happening over the next few days and ensure A was comfortable in the new environment. Whilst traveling to the accommodation, I engaged in general conversation with A. We talked about music and that particular area of the city. It was an enjoyable journey as A seemed at ease in my company, asking general questions about the providers and other young people in the accommodation. A asked if they could listen to their music in the car and I allowed A to plug in their phone. 
Building positive and trusting relationships with young people is crucial in the very beginning if both myself and the young person are going to work together to achieve the best outcomes for them (Sanders et al., 2015). I felt confident that it would be possible to build an effective relationship with A as he was engaging with me despite his circumstances and having to move into emergency accommodation.
I was aware that I needed to adjust my communication so that A felt at ease so I ensured I spoke calmly and clearly (Gasiorek et al. 2021). I was friendly and approachable as I understand that every young person presents in a different way when they reach crisis point. Whilst A was talkative and calm, other young people may be quiet and withdrawn. I realised that my approaches have to alter to meet the different needs of young people. I reflected on my behaviours and professional conduct later that day and I understand that I am not the young person’s friend, I am their support network. The counselling certificates I possess have been useful in this context as suggested by Sapin (2013, p.62) where ‘non-judgemental acceptance’ and my genuineness is vital for the development of my relationship with A. In addition, I must always ensure that ethical boundaries are upheld as outlined in the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019). I understand that working with young people every day, it is easy to let one’s guard down and become complacent in the job. Reflection allows me to reassess different situations and my conduct in those situations. As a support worker, there are times when young people will try to push the boundaries of the support. For example, they may feel it is appropriate to swear and it is important that I discourage this behaviour as certain behaviours are not acceptable when they are living with a family in their home. I understand I need to be fair and firm. How I approach the subject of a young person’s behaviour will be different with every young person and that is why reflection is so important.
Therefore, in the future, I will consider how to approach a young person who may be very anxious and agitated during the journey. I would play out a scenario of different circumstances so that I can prepare for every eventuality. I will also seek advice from my line manager and other work colleagues to ensure I am better prepared and use the process of ‘location of self’, as suggested by Sapin (2013), to support my development as a trainee youth worker. As part of a team I understand that I am relying on other people’s knowledge and expertise of specific things and this is part of my learning and development as a trainee youth worker.
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Journal 2.
Young person (B) has mental health issues and part of my role is to ensure that I contact B to arrange regular wellbeing checks. I usually arrange to collect B and we travel somewhere to go for a walk, or go to a café and sit and talk. These meetings give B the opportunity to share any concerns or worries with me. It is essential that I am proactive in my work with young people to ensure they have the opportunity to achieve the best outcomes. For example, ensuring that I have regular contact with the young people I support means that if they are struggling with an issue, it can be addressed sooner rather than later. Consequently, with early interventions, there is less likelihood of a negative impact on their mental health and wellbeing, which underpins the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019) where I assist young people to assess risk and make informed choices in the management of their health and wellbeing.
As a trainee youth worker I felt confident that I would be able to develop and maintain relationships with young people, provided I remained proactive, organised and approachable at all times. 
On one occasion, B talked about how she felt she was always surrounded by male figures and desperately craved female company. B had already applied for several job positions without any success. I suggested volunteering and as B seemed very keen, we registered her details with the Swansea Council for Voluntary Services. There were positions available to support leading and managing girl groups within her local area which she was interested in. In addition, B had not included a cover letter for previous job applications, so I promptly arranged another appointment to explain cover letters in more detail. 
In this situation, my proactivity empowered B to make decisions about the future. B wanted to change her current circumstances, widen her social circle and take positive steps towards a more fulfilling life. I felt that I was building a healthy relationship with a young person and it gave me huge satisfaction that B was making positive decisions about the future. I identified her strengths, worked with hope by acknowledging her need, and suggested ways to intervene in what she believed was a hopeless situation (Callina et al. 2015).
Reflecting on the whole situation, I felt I needed more knowledge of voluntary services in the area. For the future, I plan to link in with other professionals to gain further knowledge which will enable me to be in stronger position to support young people under the service. I understand and appreciate that building trusting relationships with young people requires them to have confidence in the individual supporting them. My lack of knowledge in specific areas can be crucial to the development of the relationship and detrimental to the young person’s confidence and ability to enact changes in their life. 
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Journal 3.
I accompanied C to a job centre appointment. In the past C had some mental health issues however, was now feeling more mentally prepared to apply for jobs or an apprenticeship. C and I had already discussed C’s interests and prior work and education experience. C was interested in construction, specifically carpentry. During the job centre appointment, it was important that C felt listened to and valued as an individual and my role was to ensure that C’s voice was heard to comply with the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019). 
The conversations prior to the appointment gave me the opportunity to understand C’s future aspirations. Therefore, I was able to give encouragement to C and prompt him to self-advocate. His clear ambition initiated a conversation with another member of staff who had knowledge of a volunteering project in C’s local community. Further conversations led to the project manager contacting me and I was able to put all C’s details forward for the project and C started volunteering the following week.
I felt confident in my ability to actively listen and ask open questions to enable me to have a better understanding of C’s needs and requirements. However, I also knew that job centre staff were more knowledgeable of opportunities for young people and therefore I did not feel as confident when C asked my opinion about specific opportunities. 
On reflection, I understand that the conversations I had with C prior to the job centre appointment were facilitating an environment which gave C the confidence to have a voice and make decisions about his future (Moon, 1999). I also felt that my open, honest and friendly communication with staff helped facilitate an environment that led to a positive outcome for C. However, I appreciate that not every young person would feel as confident to self-advocate. Therefore, for the future, I have considered how I can build young people’s confidence and self-esteem such as exploring strengths-based practices that would enable me to set up and manage transparent boundaries with young people (Oliver and Charles, 2016). I am currently linking with other organisations to arrange trips and visits to places that offer volunteering opportunities. I understand that, as a trainee youth worker, it is important that I am familiar with a range of volunteering opportunities to encourage young people to participate in activities that appeal to them. Consequently, I will be able to further engage with young people to promote their emotional wellbeing and mental health underpinning the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019). As there may not always be a straight forward solution, like in C’s case, I aim to plan visits to specific activities to motivate and inspire young people to volunteer. Organising these activities will also give me more knowledge and confidence in the opportunities available for young people.
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Journal 4.
I was requested to contact a local college as D was having communication difficulties between a placement opportunity for an apprenticeship and his college lecturers. The difficulties D was experiencing stemmed from a lack of knowledge of what was required of him and his inability to ensure his voice was heard. D had recently lost a relative, had to move out of his family home and was now living in supported accommodation without his siblings. His situation meant that he had low self-esteem and lacked confidence in his ability to realise his goals.
I felt overwhelmed by his situation but quickly realised that I needed to control my feelings if I was going to be able to support him going forward. As a caring professional I needed to ensure that I was not at risk of compassion fatigue as the trauma D was suffering had the potential to indirectly affect me (Hopwood et al, 2019). He needed practical support to submit his application and someone to advocate for him and I had to force my emotions to one side so that he was able to achieve his goals. As a practitioner in this sector, many circumstances can affect our emotions and our ability to support young people. I felt frustrated with the college as it was taking considerable time to contact the relevant people and once I had, no one returned my telephone calls with any updates of D’s situation. I was aware that I needed to remain professional and it was inappropriate to voice my frustrations to the young person. Other professionals have many young people that need their support and it would be unethical and not in line with codes of practice for me to show my frustrations. My aim is to collaborate with other professionals, as outlined in the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019), to ensure the best outcomes are achieved for young people. I must ensure that I role-model professional conduct that young people can copy. Goffman’s study of the presentation of self illustrates how important it is to portray myself to others (Goffman, 1959). ‘Positive attitudes and a commitment to tasks’ (Tyler et al, 2009, p. 22) will affect how other professionals and young people relate to me. 
On this occasion, I recognised that my feelings can affect my ability to support young people and I sought out advice from my line manager to enable me to build my resilience and coping strategies. As Crowe (2016) points out, identifying compassion fatigue is the first step to improving compassion satisfaction and building my emotional resilience. My line manager informed me that external supervision is available to all employees. The supervision can be used to help us deal with events that have impacted one’s wellbeing and one can request it whenever it is needed. I was unaware of the supervision until I asked my line manager. I was given the details of the person to contact and made a mental note to use this service to support me to improve my practice supporting young people in the future. 
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Journal 5.
As a trainee youth worker, I was unsure how much information I could share with other agencies about the young people I support. I felt this posed a dilemma for me as I knew I needed to abide by confidentiality policies, whilst still wanting the best outcomes for young people (Banks, 1999). Therefore, I needed to be clear what I could share with other professionals and sought advice and guidance from my line manager and work colleagues. 
The experience highlighted the need to continually update my practice and development to ensure I am abiding by organisational policies and legislation such as data protection. I must ensure that I consider the training I need to develop my practice and make efforts to ask my line manager about specific training. Being clear about my responsibilities ensures that I comply with legal, regulatory and ethical requirements when carrying out work with young people, underpinning the National Occupational Standards of Youth Work (CLD Standards Council Scotland, 2019). 
The supported lodgings service is extremely busy and allocating time to accomplish training requires me to organise and plan my time effectively. As Sapin (2009, p. 8) points out, ‘some youth work concentrates more on a developmental, educative or protective role’ with a focus on young people’s transitions to adulthood and independence. The service supports young people in several ways such as completing universal credit claims, student finance applications, employment and volunteer applications. Therefore, my ability to effectively support young people requires knowledge or training in these areas. Therefore, I need to be competent in supporting young people; without appropriate training this would be very difficult. 
In the future, I plan to use supervision effectively and ask to be considered for training that will enhance my personal development as a professional working with young people.
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Journal 6.
For this reflection I considered a time I met two caring, supportive and nurturing providers and made a judgement on them. I was aware that I had considered their age and competency supporting young people who identify as transgender before I had a conversation with them. 
After later reflection, I had unconscious bias based on my view that individuals over a certain age who had no children and of middle class background would not understand a young person identifying as transgender. My unconscious bias assumed that I knew better than the individuals. Unconscious bias is a term used to describe how our personal experiences, background and culture can lead us to make quick false judgements on others and consequently how we respond to them (Tate and Page, 2018).
I felt shocked that I had these biases as I believe I am a fair-minded individual who practises non-discriminatory approaches. I feel that I embrace the legislation of the Equality Act 2010 and the nine protected characteristics and yet I was clearly showing ageist and class bias based solely on my previous assumptions of people. 
Whilst I understand that we all have unconscious bias, it is crucial for me as a youth worker to understand my biases and effectively manage them, noting we often do not know we have them (Noon, 2018). For example, suspending my judgement and demonstrating unconditional positive regard (Murphy et al. 2020) for others is crucial to building relationships with young people and all individuals who support them. By casting a judgement, I was at risk of damaging my relationship with the supported lodgings provider and their relationship with the young person. If I was unaware of my biases or did not address any bias, I would unintentionally create an environment that was not inclusive.Consequently, my behaviours would not be commensurate with Barnardo’s values and beliefs in promoting equality, diversity and inclusion (Barnardo’s, 2022).
However, although I already knew this, this example has underlined how important reflective practice is in my role as a trainee youth worker. It also reinforces youth work standards of developing a culture and ethos that promotes inclusion and values diversity (CLD Standards Council Scotland, 2019).
In the future, I plan to complete equity, diversity and inclusion training and will use reflective practice to ensure that I recognise my biases and seek supervision to manage them.
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5.2 Demonstration of leading and managing an area of youth work.
More transformational than transactional, I take an influencing style of leadership (Yukl 2002), Influencing, motivating, and stimulating, whilst ensuring as best as possible, individual consideration is applied to the particular needs of each group or individual within the group to achieve a particular aim. (Bass and Avollio, 1994). In doing so I have endeavoured to apply a wide range of skills and qualities that cover a plethora of constructs, approaches and personal attributes but generally consist of integrity, honesty, consistency, self-awareness, planning, courage and vision. Similarly, in managing individuals and groups within my responsibility, I need to consider organisation, adaptability, flexibility and ongoing reflection and evaluation as each day provides ever-changing challenges to achieving the ultimate aim of allowing young people to integrate effectively and independently in society.
Working as part of the service, it was recognised that many young people lacked independent living skills. One area of concern included managing their finances. I was part of a group that decided what activities were carried out with young people to ensure they gained the skills to manage their finances effectively. I planned, organised, delivered and evaluated activities with young people which enabled them to engage in decision-making and problem-solving processes, underpinning the National Occupational standards of Youth Work (CLD Standards Council Scotland, 2019).
I planned the activity by asking young people which activities interested them the most. As several young people under the service were considering moving into independent accommodation, they were aware that they lacked the knowledge to accomplish this. The conversations I had with young people led to discussions about how I could support them for the future. I approached my line manager and we discussed delivering Agored Cymru units (2022), specifically the Entry Three Budgeting Unit (Appendix 7) to support young people in the skills they needed.
The Agored Entry 3, 1 Credit Unit (Appendix 7) was delivered face-to-face and was designed to support young people to learn the difference between essential and non-essential spending and to effectively manage their finances. The Unit session plan delivered is at Appendix 1.
I organised other staff, resources and the area so that the activity with young people could be carried out. The organisation ensured appropriate risk assessments were in place, specific times and places were arranged for young people to attend the activity, a designated area was set up for the activity, and resources were in place. I also ensured that refreshments were supplied and young people had access to bathroom facilities.
I took the lead delivering the activity to young people and engaged in conversations with them to build positive relationships with myself and other young people. The area was set up so that young people had ample space to carry out the activity. The group used two rooms, one room to look at printed activity sheets and perform research on the laptops and the other room to engage in conversations to explore young people’s ideas. There was also a small room set aside for young people who felt they needed time out of the activity to gather their thoughts and protect their mental health and wellbeing. The building also has a garden and young people used this to relax and talk about future projects the service was planning to do with young people based on their interests, such as gardening, and planting and growing their own fruit and vegetables. Other activities discussed allowed for young people to give their knowledge on issues such as sustainability and globalisation. The discussions gave me opportunity to explore how young people could influence and develop youth work strategy as underpinned by the NOS of youth work (CLD Standards Council Scotland, 2019). 
I evaluated the activity, gathering feedback from young people and used reflection to understand what went well and what did not. I recognised there was a need to ensure some of the language used was more clear. For example, some young people did not understand the terms such as essential and non-essential shopping criteria (Appendices 2,3,4,5 and 6) limiting the effectivieness of the activity to benefit them. I was pleased that there was a designated room and the garden available for young people as some struggled with the group size and dynamics.37

For the future, I plan to engage young people in other subjects that interest them, such as assisting young people to recognise, realise and defend their rights, particularly as several young people identify as part of the LGBTQ+ community.
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Session Plan – Budgeting Session 1[image: ]43

	Theme: 

	Skills/ Programme of Study/ National Curriculum
Agored 

Unit Title: Budgeting
Unit Code: HD4E3CY015
Level: Entry 3
Credit Value: 1




	Learning Objective/ Success Criteria

Objective 
1.Understand the difference between essential and non-essential spending.

Success Criteria
1.1	State the distinction between essential and non-essential spending.

1.2	Give examples of essential and non-essential purchases.

1.3	Compare how much is spent on essential versus non-essential items




	Resources
Zoom (use licensed account only)
Zoom annotate tools
Padlet
Preparation – ensures there is a copy of the Padlet needed. Padlets can be copied using ‘remake’ and selecting copy all posts.
	

	Introduction:
5 minutes – explain the objective of the session and the success criteria. Go through the ground rules with young people.  Using annotate Text tool young people to add their names to confirm they agree to abide by them.  
Action – staff to save copy on annotated ground rules


	Activity:
Discuss with young people how what we spend our money on isn’t always on things that we need.  We often want to treat ourselves or spend money going out with friends. 
Using the text annotate tool ask young people to write examples of things they have bought in the last week that they wanted but didn’t really need.

Allocate each young person a stamp (coloured arrow if using tablet).  Staff to keep a record.  Ask the young people to use their stamps to mark spends they think are essential.

Discuss how needs and wants will differ for individuals.

Assessment activity 1.1 – using their stamps/arrows young people to identify the true statements.  Staff to use text tool to write a key showing which stamp belongs to which young person (see example learner file)
Action – staff to save the answers before moving on.

Assessment Activity 1.2 – Padlet.  Staff to share screen and share QR code via Padlet itself.  Young people to give 3 examples for both essential and non-essential spends.  Remind them to include their initials at the end of their post. 
Action – Staff to save either PDF copy or image copy of the Padlet

Assessment activity 1.3 - As a group discuss with the young people which would be considered essential spends on the dummy bank statement.  Staff can mark these with a green tick using annotate tools. Non-essential spends to be marked with red cross.  Using the calculators on their phones/tablets ask young people to total up the essential and non-essential spends.  On the next slide young people to use the text annotate tool to write their answers and include their initials.  Reassure them it doesn’t matter if their answer is slightly different to anyone else’s (could be an error inputting into calculator/difficulty seeing numbers on bank statement etc)
Action – staff to save copy of slide


	Plenary:
Congratulate them on completing the session, ask if there are any questions.  Explain there are two further sessions and agree a time/date for session 2.  Offer to stay online for 10  minutes after meeting so that they can speak with you if they’d like to.
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Appendix 2 – Budgeting Worksheet
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[bookmark: _Hlk107766636]Appendix 3 – Budgeting Worksheet
Circle the essential spends and put a cross next to the non-essential. Using the calculator on your phone total the essential spend and the non-essential spend and fill out the boxes with the amounts.
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Appendix 4 – Budgeting Worksheet
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Appendix 5 – Budgeting Worksheet
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« Ensure that protective equipment s worn for tasks, if s
sauived Aprons, gloves, table ‘Affecting people | Who or what might be " Choose from Matrix above and | Ifextra controls are needed provide action
required- Aprons, gloves, table co s i place at the present time?
ameb o i and/or property harmed? Whatis in place atthe present enter using dropdown plan for putting n place
- - Storage Worker, volunteer, | » _ Store equipment and substances appropriately to prevent a e
young person trip, slip or fall Remote
] «  Ensure heavy items are stored at the appropriate level. (R=tor (RS
] « Al sharp objects are supervised and counted in at the end of
B 1 the task.
7 Substances | Worker, volunteer, | = _All paints, glazes and inks used will be nontoxic T “Action
] q :]"qlu ing young person « Food will not be consumed in the area that substances are | L=Remote
aints etc

B being used. Low Risk By Whom:-
] 9 « Window will be kept open to allow for good ventilation. By When::
] q « Gloves and masks will be provided.
M Tnhalation of | Worker, volunteer, | = _All equipment will be washed at the end of the session to ‘Action:=
] 9 ?uslls young person ensure dust is kept at a minimum.
M inclu
T q Clay etc « Floors washed or damp-cleaned and vacuumed at the end of
o the task.
] q «  Using table coverings to avoid dust gathering
] «  Window will be kept open to allow for good ventilation.
. 9 « Gloves and masks will be provided.
E q Sharp blades | Worker, volunteer, | = _ Safety blades to be used where possible ‘Action:=
K / Cuts young person «  Sharp blade to be stored away safely out of reach of the
B 9 T (e e i By Whom:-
] aq «  Sharp objects will be counted in and out. By When::
@ «  Staff/volunteer supervision at all times
| 9 Tripping Worker, volunteer, | » _Examination of the site prior to works commencing. Major
K hazards young person il
B q + Bamardo's Prevention of Slips, Trips and Falls Guidance (LINK) | .~ "7 °
] q « User to wear appropriate footwear for gardening, no open toed
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B q +  User to exercise due diligence when moving about the
K gardening areas.
B 9 @ Checking, ® @ +_ Tools and equipment to be stored safely
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Required Level of Provision for First Aid: Staff present in either the garden or the building have emergency first aid at work training, first aid
boxes available in the building.

Summary of Supervision Arrangements/Ratios: No more that 3 service users to 1 member of staff and no more than 6 service users at any
one time.

Persons Informed of Results of Risk Assessment: Staff, volunteers, CSM and ADCS

Controls incorporated into local safety rules for the workplace Policy Guidance & Template N/A

Do any persons have individual risk assessments to be read in conjunction with this general risk assessment? NO

Are there any specific risk assessments to be read in conjunction with this general risk assessment? YES Manual Handling

Have due diligence checks been carried out on external activity/service provider(s) or venue(s)? Guidance NA
If yes, were the checks satisfactory? YES/NO

Other Comments/Information:

Person(s) responsible for monitoring risk assessment: Katie Anthony and Rachel Cooper

Person(s) authorised to make on the spot changes to dynamic risk assessment in response to unforeseen hazards: Any member
of Barnardo’s staff or Barnardo’s volunteer.

Controls incorporated into Combined C Management/Business Continuity Plan for the workplace? NA

Are any reasonable adjustments needed for a person with a disability, health condition or other special circumstances? YES/NO
If VES, what are they? (Do not include name of person)

What are the health and safety trai

ing needs identified by this risk assessment?

Emergency First Aid at Work Training
Environmental Impacts? Controls to Avoid Environmental Legislation Breaches?
Have all of those training | If NO, please list the unmet training needs and the dates when they will be satisfied.
needs been fully Early June and late July.
satisfied? YES/NO/NA
Are any activities on the | If yes please list those activities: Referable Activitics Approved by
referable aci s list? Insurance Form to Insurance | Insurance Team?
NO Team? NA NA

English (United Kingdom) _ Text Predictions: On

T Acessibilty Investigate
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Essential spending is spending
onthmgs that | can afford to

Non essentlal spending is
en |ngonth|n s that | can’t

Mark Wthh of a or and will get me into
the following

Non-essential spending is
ﬂ)endlng on things | want but
o

statements are n‘t need to live.

true

Essential spending is spending
on things that | need to live.

Assessment Criteria

1. Understand the difference between essential and non-
essential spending

1.1 State the disti ial and non

spending
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Essential: Non-Essential:

1 1.

2 2

3 3
Assessment Criteria

1 Understand the difference between essential and non-
essential spending
1.2 Give examples of essential and non-essential purchases.
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The Only Bank The Only Bank

13 Heol Cadifor, Swansea SAS 9AF 13 Heol Cadifor, Swansea SAS5 9AF
20/11 Tesco £100 £335
Miss Marie Smith Groceries
6 Winchester Street
Swansea
SA1 9DF
22/11 Cinema £10 £245
29/11 Lidl Groceries  £120 £105
Closing
Balance

Date Description Withdrawal Deposit Balance
02/11 McDonalds £5 £65

03/11 Welsh Water  £20 £845

03/11 Rent £300 £545

16/11 JD Sports £50 £475
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Assessment Criteria

1. Understand the difference between essential and non
essential spending
1.3 Compare how much is spent on esse!

versus non-essential items
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€ cm

My Weekly Budget
Income: £

Outgoings:

Electricity and Gas £

Water Rates £

TV Licence £

Food, takeaways and snakcs £
Travel ie bus, taxi, petrol £

Phone data £
Subscriptions ie Netflix/Gaming £
Clothes £

Cigarettes £
Socialising £
Other £

Total outgoings:

£

Money left (Income minus outgoings):
£
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Assessment Criteria:
2 Understand Personal Budgets,
2.1 Make a budget for a period of time
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Assessment Criteria
2. Understand personal budgets

2.2 Give examples of how a personal budget may change over a
lifetime
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