ECAD6008                                                                                                                                                   1900552



Contents
Part 1	2
Professional Experience Template 1	2
Pedagogy Standard	2
What did you do and why?	2
What have you learned?	3
What next?	4
Professional Experience Template 2	5
Pedagogy Standard	5
What did you do and why?	5
What have you learned?	6
What next?	6
Professional Experience Template 3	7
Pedagogy Standard	7
What did you do and why?	8
What have you learned?	9
What next?	9
Professional Experience Template 4	10
Pedagogy Standard	10
What did you do and why?	11
What have you learned?	12
What next?	12
Part 2	13











[bookmark: _Toc100242214]Part 1
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	Assessment for learning

	[bookmark: _Toc100242217]What did you do and why?

	Sharing criteria with learners- At the beginning of each session I shared the lesson objective with the pupils, to inform them of the lesson focus and the skills that they would need to use during that lesson. Additionally, I ensured that the language within the learning objective was portrayed in child friendly vocabulary. I explained the success criteria to the pupils, explaining step by step the process of the lesson. I introduced the lessons to the pupils using this method, as they had a better understanding and focus within the lesson after they had an understanding of what they were expected to achieve. The pupils were aware of the skills that they were improving. They had a better understand if they had achieved their goal, when they knew their learning objectives and the steps through the success criteria to achieve the overall aim. 
Quality of questions/ quality of talk- To implement this into my teaching, I ensured that I used a range of open and closed questions. When posing a question, I set the question and allowed the pupils appropriate time to respond. Additionally, to select pupils to answer questions I created lollipop sticks with each pupil’s name attached, then drew a name from the pot containing the lollipop sticks. I created these to provide the pupils with equal opportunity, as well as ensure that the pupils were listening and paying attention during the lessons, as they could be chosen at any moment to answer a question. Additionally, I selected the whole class to answer closed questions as I asked them to reply in different voices as a whole. Although, I did select individual pupils sometimes due to the ability of the question asked. 
Use and quality of feedback- To ensure feedback was given correctly and effectively, I used the school’s marking system, creating marking strips using the aim of the lesson objective related to their curriculum. This was then broken down into progression steps 2 ,3 and 4. I assessed the pupils work with them and highlighted what they had achieved in green, with what they needed to work on being highlighted in orange. I completed this with the pupils so that they could understand if and how they had achieved the lesson objective. I would read and explain the statements that they achieved, as well as what they need to work on to go forward. 
Peer and self-assessment- 
Self- assessment: I proceeded using the school’s system of marking, for peer assessment one process used was Oomph-o-meters. These were little strips of paper which asked the pupils to evaluate their work using the wording; I’m proud of my work, I tried my best, I stuck at my job and I took my time. The pupils were to colour in the statements that were true. From this I was able to understand how the pupils felt about their work and the effort that they displayed. 
Peer- assessment: For the pupils to peer- assess I used the technique turn to your partner (TTYP), this allowed pupils to discuss and contribute thoughts to each other’s ideas. 
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	Sharing criteria with learners- I found that sharing the lesson objective and success criteria written, as well as verbally, ensures that the pupils stay on track and allows them to re-visit their aim if and when needed. 
Quality of questions/ quality of talk- I found that the more that you prepare the questions related to the topic in the planning, the more effective and in depth the answers are, as they are directed rather than generalised. Additionally, I found that when the pupils had adequate time to think of a subject, they collated some interesting and informative questions that contributed to the lesson. 
Use and quality of feedback- I found that marking with the pupils is a more rewarding system for both participants, rather than marking the books and calling the pupils back. I found that when I marked the pupils work with them, they had a better understanding, as they had only then completed it. The pupils could easily identify as we marked together what they had achieved and what they had not. 

Peer and self- assessment- I learnt that there are a variety of methods to use for both areas of assessment, but when choosing a particular method, this had to be well thought out, to ensure that it benefitted the pupils and their learning. 
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	Moving forward in my practice, I will ensure that I engage with the best suited assessment strategy to the subject and for the specific groups of pupils that I have within the class. 
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	Blended learning experiences


	[bookmark: _Toc100242222]What did you do and why?

	Throughout my teaching practice I have planned and produced many innovative lessons, involving indoor and outdoor activities. I used a variety of sensory approaches entwined with more traditional methods, to explore methods of teaching pupils Read Write Inc who have learning difficulties. Some of these strategies included using icing sugar to trace the letters, then transferring this skill by using a pencil to trace the letters on the handwriting paper. Another strategy I used was identification, I achieved this through using magnetic letters asking the pupils to identify one out of a range of letters that were there. I would only place letters that we had focussed on first, after the pupils were well acquainted with many letters, I could then ensure that they could identify many letters. I began mixing in letters that we were going to focus on next week, making the pupils aware and familiarising them with the letters. After I asked the pupils to identify the letters, I placed a variety of letters that the pupils were struggling identifying and then played a game with the pupils. The pupils were to identify the letter that I was sounding, this ensured that they were familiar with the letters, but also attributed a property to the letter, therefore creating a schema. Additionally, for a Forest School lesson I taught the pupils about winter birds, some of their characteristics of the most popular that they were likely to see in their garden. I then introduced the aim of the lesson to create bird feeders. I demonstrated to the pupils how to create bird feeders and then discussed the need for us making these to help the birds. I used a combination of both intellectual teaching looking at the physical aspects of the birds, but also physical teaching through active learning, creating bird feeders and jumping on the hard ground for the pupils to experience how hard it is to find worms. Taking a more Montessori approach.
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	From these experiences I have learnt that taking a more creative and innovative approach, interests the pupils and engages them more than a general school-based approach. Additionally, I have also learnt that a more pupil- led approach is useful in regard to some areas of teaching, where you would like pupil questioning or pupil voice. 

	[bookmark: _Toc100242224]What next?

	Within future study I will ensure to include blended learning into my teaching, as this incorporates the new curriculum as well as the four purposes.
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	Real life authentic contexts


	[bookmark: _Toc100242227]What did you do and why?

	To incorporate real life authentic contexts into the classroom, I introduced the idea of turning the role play area into an ASDA. The pupils previously had a grocery shop in the area, but had no experience in their lives of going to a fruiterer, therefore they could not engage and get the learning experiences that they needed from the current role play area. Therefore, after I created and implemented the ASDA into the role play area, the pupils were more familiar with the processes that occurred within the shop. I modelled to the pupils how to interact with customers, manners and shop operations such as working the till and adding the prices together to create the total price. This process aided the pupils to act out their known experiences, but also switch roles and gain the experience of being the shopkeeper as well as the customer. 

In the second half term, I then changed the role play area into a vets. Here I placed an appointment book, waiting area, appointment cards and a display including x- rays of animals as well as opening times and a price list. Within the vets I also placed a form for the veterinarian to fill out explaining the name of the animal, their condition and how they were treated. With many of the pupils having pets they understood their needs, and for the pupils who didn’t have pets, they had seen this on tv. Therefore, the pupils were expanding on their basic level of knowledge of the vets, improving their knowledge of becoming a vet or a receptionist. 

In addition to this experience, I also interpreted real life context into many of my lessons, as this sparked a reminder within the pupils of their already made schemas, this then allowed me to expand on this and add additional information to their concepts. One method that I used was each morning I would ask the pupils to answer the register in a different way, e.g., one day we would name a vegetable, the next it would be an animal. From this we would then have a discussion on the topic area. On the topic of animals, we named the different types, e.g., barnyard animals, marine animals, jungle animals. After this I then asked the pupils what specific food produce was made from e.g., sausages are made from a pig.  

Within mathematics I used props that represented items that the pupils were able to identify and recognise. I used physical dolls of Anna and Elsa sharing a birthday cake, to demonstrate one more and one less to the pupils. In addition to this, I also used plastic animals to assist with explaining grouping to the pupils. The pupils were to place the animals on the farm into their separate pens. From this I was then able to introduce simple addition in the form of how many animals from each category had escaped their pen. 


	[bookmark: _Toc100242228]What have you learned?

	I have learnt that from giving a lesson or subject a context, a real-life context, provides the pupils with a more in-depth outlook on their ideas and concepts. Additionally, I found that if you introduce the pupils to something new though an already established schema, an experience they have had or been through, it is easier for the pupils to grasp a new concept when they have a foundation of understanding and learning to build upon. 
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	Within my future teaching practice, I will ensure that there is a role play area within the class, where the pupils are familiar with the workings, allowing them to explore roles and the real-life context of the experience. 
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	Cross-curricular themes
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	To enforce cross curricular teaching while completing the morning register, I asked the pupils to answer the register using a different topic each day. An example of this is where I asked then to name a vegetable, animal or even countries. This ensured that different aspects of the curriculum were being reinforced and connected throughout the day, in the day-to-day rituals. In addition to this, at the end of the day I would connect the book the pupils chose, to the lessons they had been learning, or explain procedures in the book linking subjects, such as literacy and science together. In addition, I would ask the pupils questions about the book in Welsh, with them then practicing their Welsh skills as well as their literacy skills. 

Another example of the use of cross curricular activities is within the planning of lessons. I identified and explained the area of learning, as well as the what matters statement it connected with and how this is connected to the lesson. An example of this is a lesson focussed on how we could help a Polar Bear. This lesson included science and technology, looking at the facts that they had researched and found from their experiments, such as Polar Bears have blubber and it is a conductor of heat, this helps them stay warm in the Arctic. The pupils also used their humanities skills to think of solutions to help the Polar Bears, understanding our impact on the world and what we can do to help. 

In addition, through the school day the pupils also explored their health and wellbeing. This was most explored during Welsh lessons where the pupils would be asked how they were feeling in Welsh, therefore combining health and wellbeing with Welsh. 


	[bookmark: _Toc100242233]What have you learned?

	From this experience I have learnt that there are cross curricular themes in nearly every lesson taught, with most being unintentional lessons which link with the subject. In addition to this, I also found that the most frequent areas of learning were mathematics and numeracy, languages, literacy and communication and health and wellbeing. 
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	I will continue ensuring that there are cross curricular themes in the lessons that I plan for future classes. Additionally, I will also ensure that in future practice I incorporate this into enhanced provision providing all of the pupils with the same opportunity, as well as options to explore different subject areas independently through a specific skill. 
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Within this assignment I will be critically reflecting on my practice, focussing on planning and teaching within the classroom. I will be identifying how I have transformed my professional conduct and teaching, relating specifically to two of the Pedagogical Principles. The Pedagogical Principles identified in Successful Futures (Donaldson, 2015), are included within the Curriculum for Wales documents, that are being enforced into school practice September 2022 (Curriculum for Wales, 2020). The four purposes are positioned within the new curriculum as a set of goals which are to be achieved by each pupil, at a high standard at the end of their education. Each aspect of the Pedagogical Principles link to the wider curriculum with tailored skills attached to each, ensuring that the completion of the principles contribute to the overall aim of achieving the four purposes (Morgan, 2018). 
Focussing on the underlying concept of the Pedagogical Principles, Curriculum for Wales (2020) suggests, for a complete and satisfactory implementation of teaching and learning, the twelve Pedagogical Principles need to be outlined through planning and teaching. These principles include what needs to be considered when planning and teaching, with reference to the Four Purposes, teaching approaches, principles of the curriculum, expectations, along with the seven Areas of Learning (Curriculum for Wales, 2020). Within part 1 (see part 1), there are four professional learning templates, which include experiences and evidence of the use of each of the four standards identified within the templates. I chose the following two Pedagogical Principles, as I found these were the most executed and experienced during my practice. These are the principles that I feel I need to take forward as a practitioner and enforce throughout my teaching, to have a deeper impact and effect upon pupils.  
For this assignment I have chosen to focus on; “Good teaching and learning creates authentic contexts for learning”, (Donaldson, 2015). Creating an authentic context for learning, focussing on real life context and experiences within the classroom. With links within the classroom regarding the wider world and lessons focussing on real life situations and items. In relation to the four purposes, it most relates to; Ambitious, Capable Learners: “Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts”, (Welsh Government, 2015). This principle interlinks both real life context and cross- curricular themes, in relation to personal experience explored through many different ways (see part 1). In addition to this, the principle also relates to Ethically Informed Citizens: “Understand and consider the impact of their actions when making choices and acting”, (Welsh Government, 2015). Through role play, the pupils were able to learn and adapt their skills thinking of the way they should conduct themselves and their morals (See part 1). 
As Zohoorian (2015) states, authentic context increased pupils’ motivation. Through the introduction of a real-life situation the pupils reacted differently showing an increase in engagement, as evident in part 1. Although it can be disputed that the study does not indicate when the pupil’s motivation increased, this suggests that it could be an external factor to the case study. In addition to this, it was not measured how the pupil’s motivation was determined, this is a factor of the researcher’s interpretation of motivation. Ulterior methods of measurement could have been through; attention, concentration or enjoyment. However, motivation was measured and presents through the research, a clear indicator that the authenticity did attract the attention of the pupils and concluded engagement through the activity. 
In addition to the above Pedagogical Principle, there will also be a focus within this assignment on “Good teaching and learning means employing assessment for learning principles”, (Donaldson, 2015). I will be discussing the use of assessment for learning (AFL) to accelerate progress. I will demonstrate how I used AFL to improve feedback and assessment (see part 1). In regard to the four purposes this principle links to Ambitious Capable learners, as the pupils “set themselves high standards and seek and enjoy challenge”, (Welsh Government, 2015). 
Through personal experiences, the connection of setting standards and AFL presents a clear connection through targets and achievements. Briggs et al (2008), demonstrates that AFL when an effective method is used, can be one of the most beneficial tools within the classroom. This enables the pupils to view their achievements and set themselves higher goals, to work at a higher level to gain achievement. Although, Rowe (2016), supports that a willingness to engage is needed for AFL to have a positive impact. Where there is a result that could be considered negative or disappointing, with the pupils’ emotions in action this has a major impact upon the pupil’s willingness to engage. If pupils are unable to express or regulate this emotion, this could lead to a downfall of progression. This therefore suggests, that although AFL can determine a pupil’s position within their education and ability, AFL can also hinder pupils’ self confidence and leave the pupils feeling that they are at a lower level than their peers. 
In reference to part 1, I taught pupils real-life context through a tea party with pupils and dolls looking at more or less. Here we were distributing cake to understand the method of more or less. The implementation of the Reggio Emelia approach was present here, focussing on the experiential learning of pupils to educate their understanding and knowledge of a topic through their own practice (Learning and Teaching Scotland, 2006). 
[bookmark: _Hlk100052267]The pupils demonstrated their understanding by making their own choices distributing the food items. This demonstrates them experiencing this real-life situation of sitting at a dining table sharing and distributing items, providing the pupils with an understanding of more or less in a real-life context. Kolb (2014), suggests that through experiential learning experiences can be transformed into knowledge. This is reinforced through his four-part model, including; the process of experiencing, linked to the concrete experience, in this instance, understanding a tea party and the concept of distribution. Next is reflecting, this is where the pupils observed and personally researched more information of the logistics. Furthering this, the pupils then thought of strategies that they needed to put in place to conceptualise how to proceed with their experience. Essentially, this is building the schema of the experience, where the new knowledge is combining with the foundation of knowledge to create the new experience. Therefore, guiding the previous knowledge forward to the new (Pankin, 2013). Finally, within Kolb’s (2014) process is acting, this is where the pupils experimented with their new concept of the experience and trialled it. In this instance the pupil played host/ hostess, providing the dolls or pupils with more or less cake than others. This implies that the implementation of real-life context in school is effective and has been effective in my personal practice. Reinforced through Dewey’s theory, these experiences need to occur within a social environment organized and facilitated by the teacher (Roberts, 2003). 
Although Kolb’s theory supports Dewey’s, Mayer and Seaman (2021) suggest, the constructivist view that is experiential learning doesn’t address learning progress, as this learning is effortless. With Kolb’s theory being considered a misinterpretation of Dewey’s work, this is intended to be within a social group organised by a teacher. Kolb suggests that, it is all the work of the pupil, to interpret and understand these experiences through an authentic context. Mayer and Seaman (2021) suggest that from this previous statement, the use of a new perspective will help resolve misconceptions and errors created in schemas, through the use of psychoanalytic methods. I used this form of authentic context teaching within my practice. As a teacher I was an active participant throughout the lesson within the role play session, ensuring that the context was being modelled and set correctly, with the integration of both emotional and ethical concepts. As Mayes (2009) suggests, based on a century of evidence, for the authenticity of the context to be relevant and effective, the teacher and pupils need to be included in the teaching and learning process. Through Mayes (2009) research, evidence suggests that a deeper learning experience is learnt when the psychoanalytic method was used. 
Although real life experiences are shown to be effective, there are some drawbacks of this being implemented into teaching strategies. Real life experiences can be costly in some aspects and can be time consuming. If the teacher is to implement this then they need to dedicate time and effort to supplying a lesson to this context, allowing pupils and the teacher to explore the situation together (Silseth, 2012). 
For the pupils to have a knowledge and understanding of a topic they must create or build on Piaget’s theory of a schema (McLeod, 2022). An example of this is located in part 1, where I implemented a role- play area within the classroom. The pupils had experienced a shop, but not a fruiterers, therefore the pupils did not have the knowledge or understanding of how to attribute their prior knowledge of shops to this new experience. The pupils already had a schema/ experience of ASDA therefore, they could build on this experience by being a customer purchasing items. By understanding the process in which it worked, the pupils could then role reverse to become the shopkeeper, as they would have built up the knowledge and experience to make the links between the differences of the roles to be able to fulfil both. This is supported by Estyn (2018), demonstrating that when a school implemented the role play area, they found nearly all pupils were improving in multiple skills. This was also evident through my practice as the boys within the report were writing more frequently and wanting to be working at a high standard. This was also evident in my practice as the pupils when in the vet’s area began thinking more in-depth considering questions and answering them effectively.  
Whitmore et al (2019) suggests from research, that through this engagement of learning through play emotionally intense moments are created. In this instance these emotionally intense moments are created through the experiences of completing the physical tasks that are required, by the role that the pupils are executing, as well as the ability to build patience and control anxieties when placed under pressure. Although this study did comply with ethical guidelines, there is no discussion of a debrief for participants, explaining that role play is imaginative and that they are trying to imitate the processes and actions that apply within the setting they are pretending to be. As stated by the Welsh Government (2018) the Foundation Phase is built on the principle of learning through play. With the aspect of real-life context ensures that pupils explore and expand their skills to learn.  Through the document it is clear that learning from play is improving the pupil’s skill set and their language, as play is experiencing real life context in a safe and explorative environment. Reinforced by the previous Estyn (2018) case study demonstrating role play is effective within the classroom, this is additionally supported by Welsh Government (2018) information. This exploration of authentic, real- life context within schools presents an opportunity for the pupils to develop and understand the simple workings of day- to- day life, becoming more educated through these experiences. 
AFL is a range of methods that can be used to ensure and track progress. AFL is used to raise standards. The aim of AFL is for teachers to track pupils progress and to ensure that pupils difficulties are identified, so that teachers can cater to pupils needs (Black and William, 2010). Within part 1 of this assignment, I have commented on the four areas of assessment (Black and William, 1998). The four areas assess a lesson from the beginning to the end; from sharing criteria with learners, the quality of questions and talk throughout the lesson ensures that the most effective questions and answers arise. In addition to this, the use of quality feedback is also assessed ensuring that there is effective and useful feedback provided to the pupils. In addition to this, feedback peer and self-assessment is also used for pupils to assess themselves, or have peers to assess their work, providing an overall assessment of the finished product in comparison with others creations and the success criteria (Harris and Brown, 2013).
Within my experience I used more than one of these within my lessons, sometimes achieving the use of them all. I used a variety of strategies within my experience to explore the range of possibilities to use within my specific group of pupils. The assessment type used through my experience was formative assessment. According to Boyle and Charles (2014), formative assessment is a combination of teaching, learning and assessment. This process is assisted by teaching techniques such as differentiation, to ensure that the pupils can be assessed they must be able to work towards and achieve realistic goals. Therefore, this aspect of teaching has a large impact upon the ability to effectively ensure AFL.
As stated in part 1, the use of each element of AFL has been executed through the period of my experience, but the most used has been the quality of talk and questions. The use of effective questioning and exploration of themes, enhanced the learning experience further than planned. When planning, I interpreted both open and closed questions within the lesson plan. This ensured that I was providing the pupils with every opportunity to question, as well as explore a range of answers as a class that they might not have explored individually. As BCIT Learning and Teaching Centre (2005) suggests, by asking the pupils specific question allowing assessment of prior knowledge, this aids understanding of their new founded knowledge. This allows the pupils, the ability to access the opportunity to improve the quality of their questions, as well as expressing their opinions and understanding of subjects in an educated manner. 
I used quality of questions throughout my lessons, mostly planned but on some occasions unplanned, depending on the situation and where there was opportunity for further exploration or input of knowledge. One method that I used was the spontaneous questioning of the class, asking each pupil individually at the beginning of the day during the register, also as I dismissed the pupils for lunch. I found that by asking each pupil a differentiated question to dismiss them, this reinforced the learning as I found the pupils would repeat the process until their question, reinforcing the learning in addition to AFL.
Dos et al (2016), suggests that from a study it has been identified that teachers do not ask pupils a fair number of questions, requiring pupils to access metacognitive thinking. Although allowing prolonged waiting time, there was a general use of probing questions. From this I conclude that through my experience, I asked pupils questions requiring a simple correct answer. But, when asking pupils questions at the end of their learning experiences, they were able to access their metacognitive thinking, as this thought of previous thinking and the new schemas created, suggested pupils had achieved this higher quality of thinking. In support of this, Hargrove and Nietfeld (2014), suggests from evidence that when a new creative concept is introduced, in context of role play of real-life context, participants are asking themselves and others questions, considering their thinking and others resulting in an increase of metacognitive skills being used. Therefore overall, this evidence shows how through authentic context, creating new schemas allows metacognitive thinking to take place. When assessed by AFL using questions, this authentic learning experience shows evidence of improved knowledge and higher order thinking. 
In conclusion, to derive from the aim of this assignment the above exploration of literature, has allowed myself to consider the limitations of my practice and the strategies that I had used and found effective. From this evaluation I was able to assess my own practice linking to the new curriculum and the Professional Standards, enabling myself to discover actions that I will take within my future practice. 
Following this, in regard to the strategy used to ensure authentic context within the classroom. The use of real-life situations such as a tea party, or the use of animals on a farm, where the pupils had to separate them accordingly, challenged the pupils and created a problem for them to solve. As mentioned above (Roberts, 2003), for this experiential learning to be effective, teaching and learning must take place hand in hand ensuring there is a social environment. As well as this as critically discussed above, in regard to the AFL strategy of questioning, it needs to be planned. Without this predetermined thinking of the teacher, effective teaching and learning will not be achieved as metacognitive thinking using the real-life situation and effective questioning, cannot occur. 
In regard to next steps within the aspect of authentic context, if the schemas that are built already are incorrect or there is no previous experience with the context, there is no foundation for the pupils to build upon. As Mayer and Seaman (2021) suggested, the learning experience does not address the learning progress, therefore showing how the authentic context does not acknowledge the progress of learning, as it is a contributor not an overall process. Therefore, to ensure pupils are creating schemas correctly or contributing to this, the teacher as Roberts (2003) suggested must be an active participant through the experience. Therefore, the next step in my development for applying authentic context, is to ensure that when real- life lessons or areas are in use, I will participate and model to the pupils how to present themselves in these situations. Therefore, I will be an active participator in teaching and learning. 
In regard to the concept of AFL, moving forward I will aim to include this within each lesson. In reference to part 1, I will focus on sharing criteria with learners as I found this the hardest to integrate correctly into lessons, rather than just telling the pupils. But, in reference to the above strategy of questioning used, to continue forward with this from the research discussed, it is clear that the way forward is ensuring that I use a range of questions within the class, both contextual and complex to ensuring metacognitive thinking. Along with this, I will also take forward within my practice a reasonable and sensible amount of waiting time for pupils to respond to questions. As Yang’s (2017) research suggests, that wait time is very important when questioning, without allowing the pupils a legitimate amount of time to construct an answer, the question is invalid, as no deeper thinking can be accessed. Therefore, the next step in my development for AFL is ensuring that higher order thinking questions are asked while allowing a reasonable amount of time to answer the question. 
In reflection of my practice, I have engaged with the new curriculum, linked multiple aspects together and experienced theses new approaches to the curriculum through my own practice. From this I have proved to be a reflective practitioner, linking the Pedagogical Principles to the Qualified Teacher Status (QTS) standards (Welsh Government, 2019), through authentic context and AFL through quality of questioning. Through these experiences I have become a reflective practitioner, as I have used Gibbs model of reflection through creating a lesson plan, by reflecting on the lesson considering the methods used, how this effected the pupils and knowledge that they gained and created conclusions through the use of AFL of how much knowledge the pupils gained from the lesson (Pieroni, 2021). 
In conclusion I have made much progress within my teaching, using these strategies as stated in part 1. But to progress further I have established clear goals to work towards, evidencing this progress using the QTS standards to ensure this progress is continued further through my development.
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