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Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).
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Word count for all except one page profile - 5339
Word count for one page profile – 122 words

Jo is a creative ten year old boy at the beginning of year six in a small Primary school in a rural town. Jo’s assigned gender at birth was female but he has always struggled with this and recently came out to his mother. Jo would like a fresh start in Secondary school and would like to only be known as Jo and no longer wants links to Josie, the name he was given at birth. Jo is currently struggling with gender dysphoria which is described on the NHS Wales website (2022) as ‘a term that describes a sense of unease that a person may have because of a mismatch between their biological sex and their gender identity.’

Jo is going through two transitions, the first will be his social transition from female to male and the second will be his transition from Primary to Secondary education. Transitions can be both vertical and horizontal. Johansson (2007) suggests that horizontal transitions involve the changes and modifications that children make in their daily lives. Whereas vertical transitions are changes that significantly alter a child's daily routine, such as starting school for the first time. However, children's experiences of vertical transitions are also impacted by horizontal transitional shifts, which may have an influence on their well-being. (Rhondda Cynon Taff County Borough Council, N/A)


Jo’s mother requested a meeting with the school to ask for support on behalf of Jo and also herself as she is unsure of how to navigate and support her son. In this meeting Jo enclosed his worries about coming out to peers and school staff and how this change will affect his final year in school and also the next chapter of his education when he goes to Secondary school. Despite Jo getting on well with his peers he has still been the target of bullying. Jo has stated this is one reason he wants to eventually come out to the school because he no longer wants to be compared to his female peers as he does not identify as female and has never felt like he ‘fitted in’. While labelling can sometimes be helpful - for instance, if a child is having trouble spelling, finding out they have dyslexia can help them make sense of their situation (Collins, J and Foley, P, 2008), the same cannot be said for a child who is transgender. It can be harmful to label them with a gender that they do not identify with.


Following the meeting a one page profile was created which Jo designed to ensure its accuracy. One-page profiles are designed to support pupils and contain a wealth of positive details that help others get to know the child, what’s important to them, and the best methods to support them. Everyone who supports and works with that child needs to be given access to the one page profile as the information contained is crucial. It makes sure that the right kind of assistance is available and serves as the foundation for organizing the learner's individualised support. One-page profiles are a common practice in all of our schools and aren't just for children with additional learning needs. A one-page profile enables schools to be 'inclusive and person-centered.' (Carmarthenshire County Council, N/A)

Jo also asked his teacher for support to tell his close peers, before informing others at the school. During the meeting Jo made it clear that he wanted everyone in the school to know as he wanted everyone to call him Jo. Due to the school being small in scale they regularly have whole school assemblies or go on school trips together, making this a very important factor for Jo. Jo’s teacher arranged for Jo and his peers to have a meeting where the teacher and headteacher were present to support Jo if he needed them to get involved. Jo’s close peers were very supportive and had a lot of questions for Jo, some of which Jo wasn’t sure he could answer and neither could the teachers. It was apparent that no one knew enough about transgender or the LGBTQ+ community to ensure the success of Jo’s social transition from female to male.

The children asked if they could start a group where they could discuss diversity, inequality and their rights. The head teacher and year 6 teacher agreed to allow the year 6 pupils to lead the way on creating the group. The group is appropriately called ‘We matter’. The teaching assistant in year 6 offered to liaise with the pupils and aid them with getting resources and finding accurate information. Examples of when this type of approach has been effective have been noted by Estyn, and state they ‘play a key role in school improvement, such as developing policy to tackle homophobic, biphobic and transphobic bullying or assisting staff in revising the school’s delivery of the PSE curriculum. A very few primary schools have pupil equality groups that work with staff to consider issues such as how well the school’s curriculum tackles gender stereotyping.’ (Estyn, 2020. P26) According to research by Wilson et al. (2002), cultivating a positive school climate through a school ethos that values diversity has a favorable impact on students' interactions at school. This type of school culture has an impact on those who are a part of a child's developing ecological systems.


It was agreed that the group would inform all pupils about Jo during assembly that Friday and that following the assembly they would have an LGBQT+ awareness day. Jo was concerned that his peers would have lots of questions and that it would be too much to answer them individually. This allows Jo to feel in control of the situation and begin to build up his confidence to be himself. Maslow’s Hierarchy of Needs implies that for a person to reach self-actualization and be content they must partly fulfil the other needs in a specific order. Whilst it can be argued that the needs Maslow initially highlighted do not represent our evolving world, it is also important to note that Maslow identifies that each individual will order these needs differently to suit themselves. (McLeod, 2022) When considering Jo and his need to be accepted for who he is, this has impacted negatively on his wellbeing and self-esteem progression as he did not have a sense of belonging nor did he feel safe when being bullied. The steps in Jo’s plan will be the start of Jo building and improving on these areas. Brooks (2022) believes ‘Self-esteem and resilience are nurtured when children are provided opportunities to contribute to their world and to the well-being of others.’ According to the United Nations Convention on the Rights of the Child all children have the right to feel safe, to be free to be themselves and to join groups with other like minded individuals. (Welsh Government, N/A) The school will be actively encouraging pupils to be more aware of their rights and to incorporate them into lessons and everyday life of the school. 


Jo has always got on well with his peers and has a good relationship with his teacher, but Jo has already been the target of bullying with pupils calling him names and isolating him because they see him as different from other girls. The school has acknowledged that it has not done enough to help Jo because it was unsure of how to deal with this specific type of bullying. In the School Report 2017 conducted by Stonewall it found that, as many as 50% of transgender students experience bullying at school as a result of their identity. When accounting for those who suffer bullying due to their gender identity and/or sexual orientation, nearly two out of every three (64%) trans students encounter bullying for being LGBT at school. Trans students are also bullied based on their perceived or actual sexual orientation. Additionally, bullying for being LGBT at school affects more than half of students who are debating or unsure of their gender identity (but who do not necessarily identify as trans) (53%). (Stonewall, 2017) 



An evaluation of current provisions at the school led the school to come up with an Action Plan. (see part 2) The school has acknowledged that it has a lack of policies and procedures in place to support a transgender child, therefore the action plan will look at updating school policies and procedures as well as relevant staff training. ‘A culture of inclusion is important and this should be nurtured through education and training as well as practical changes to school provision and policy.’ (Foran 2019) Stonewall offer e-learning modules at £35+ VAT per place. With discounts if more than ten places are booked at once. (Stonewall, 2022) Due to the school being small in size the budget is also smaller. The school feel this training will be vital in the success of Jo’s final year and the success of other pupils that are in the school currently and are yet to start that are struggling with their identity and also wanting to support peers who are feeling that way. Teachers agree that the training will give them the confidence they need to bring LGBTQ+ into the curriculum and to its successful delivery into the classroom. Step 48 in the LGBTQ+ Action Plan Wales (2021) says schools should ‘Ensure that training must also act to empower professionals to adequately support LGBTQ+ young people and tackle homophobic, biphobic and transphobic bullying, by embedding a rights based approach.’ Ensuring it is included in Relationship and Sexuality Education (RSE) is vital so that anyone who is part of the LGBTQ+ community feel they are being considered and that the information given is inclusive to all. In a report by Estyn they found that in schools where there is a ‘strong culture of inclusion’ LGBTQ+ learners thrive and ‘feel as confident as their peers to express their feelings and beliefs. They enjoy a strong sense of wellbeing and play a full part in the life of the school or college.’ (Estyn, 2020, p9) This is reflected in the improved knowledge of teachers on these issues and their confidence to discuss them in the classroom.


The school recognizes the value of an inclusive learning environment, and the actions they are taking are directed at a whole-school strategy that will include educating all members of the teaching staff as well as students and parents. It is vital that the school evaluates its current provisions, and more specifically at gender stereotypes that they may inadvertently have throughout the school. Shereen Benjamin believes that while it is necessary to address blatantly homophobic instances where they happen, tackling hetrocentric school environments will ultimately be a more successful approach in the long term because they allow homophobia to exist in the beginning. (Arshad, Wrigley, Pratt, 2020) In order to confront the implementation of assumed gender roles in schools, teachers must first challenge their own thinking, the thinking of other professionals, and the thinking of the students themselves. Gender stereotyped expectations will persist into the secondary phase if such opposing and thought do not take place. (Knowles and Lander, 2011) The school will look at introducing diverse literature like ‘And Tango makes three’ and ‘Bill’s New Frock’ these will be available in the library but will also be used in classroom lessons and discussions. Also having Persona dolls alongside circle time can encourage empathy in young children. (Wrigley and Pratt, 2020)


Occasionally we unintentionally discriminate against others because of the values, attitudes, and views that are so fundamental to our own sense of identity. (Knowles and Lander, 2011) 
According to John Locke, children begin with a blank slate and learn via events that influence who they become and emphasised how crucial these early encounters are. While Jean-Jacques Rousseau stressed the innocence of childhood, he advocated for teachers to foster a child's innate curiosity through environmental inquiry since he believed children are born with an awareness of right and wrong. Locke and Rousseau were philosophers whose observational techniques have been seen as irrational and somewhat romantic. (Doherty and Hughes, 2014) Starting the conversations about inequality and diversity at a young age appropriate level can help ease the complications of a lack of knowledge later on. 

In 1894 John Dewey founded the ‘Dewey school’ which looked at teaching life skills like woodwork and cookery and gender stereotypical roles were discarded and instead children were divided by age much like our schools today. Dewey saw learning as a lifelong skill, empowering children to exist in today’s society, and that education should be reflected by each child’s background, interest and culture, ensuring an individual, child centred education and allowing the child to lead the learning. (Kett, 2017, Dewey, 1916)  Deweys theory is encompassed in the four purposes of the Curriculum for Wales; (Welsh Government, b, 2022)

· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society


In order for Jo’s teacher to ensure progression is still being made, the environment in which Jo learns needs to be adequate to meet his needs, free from worry and be a safe space. We cannot teach another person directly, and under stress, learners become more inflexible. Additionally, significant learning only takes place in environments where the learner faces the least amount of threat. Self-initiated learning is more likely to happen and remain imprinted in these instances. (Office of Learning and Teaching, 2005, p. 9) Vygtosky also held this view and believed a child environment played a vital role in their learning, including social and cultural experiences. Whilst it can be argued that Vygotsky’s work considers all societies to be the same, rather than the varied, rich cultures that have developed, therefore its important to consider the ‘idea’ of his theory and how it can influence our practise. (Kurt, 2020) 

The school has an open school approach and has a positive relationship with most parents. They work on this regularly alongside the Parent Teacher and Friends Association (PTFA) linked to the school by offering numerous opportunities for parents to come into school to view children’s work, socialise and take part in workshops to feel like a valued part of the school community. The school will liaise with Jo and his mother regularly during his social transition and arrange weekly wellbeing checks for both Jo and his mother. ‘For pupils to flourish both socially and academically, relationships and engagement between parents and teachers must be fostered and developed.’ (Epstein,1995, Erdener, 2016, Jeynes, 2011) This will have a profound impact on the success of both transitions Jo will go through. (see part 2)

According to Bronfenbrenner's ecological systems theory, a child's development is considered to be an intricate series of relationships that are influenced by a range of environmental factors, from the child's immediate home and school environments to more general cultural values, laws, and practices. The relationship between the child and their immediate vicinity as well as the larger environment must be examined in order to understand a child's progression. (Guy-Evans, 2020) Learners are able to make significant advancements when the curriculum is good and teaching and learning are effective. Progression is the process of gaining expertise and competences and strengthening them. This is crucial if they are to fulfil the four purposes. The 12 pedagogical principles of the Curriculum for Wales provides a collection of guidelines for good teaching that aid in learners' advancement. (Welsh Government, c, 2022)

Jo has expressed in his support plan and one page profile that having to draw helps ease his anxiety and to relax. Whilst this was being considered to be used as an activity to be used as and when Jo needed, Howard Gardener (1993) discusses the theory of multiple intelligences where teachers take into account a child’s interest and focussing on that rather than maths or language. He also looks at the notion of arts and creativity playing a large role in a child’s learning and how they express themselves. Not only allowing Jo to take ownership of his learning but to learn in a way that makes him feel happy and relaxed. During my previous placement the class teacher focussed solely on maths and Welsh/English as she believed they were the core subjects needed for pupils to be successful. Andreas Shneider, the head of PISA (Programme for Internation Student Assessment) stated in front of parliament, “We talk about ‘soft skills’ often as social and emotional skills and hard skills (being) about science and maths, but it might be the opposite, the science and the maths might become a lot softer in the future when (the need for such knowledge) evaporates…whereas the hard skills might (turn out to be qualities such as) your curiosity, your leadership, your persistence, your resilience. So I think we need to be really, really cautious about how to design our curriculum around these sorts of needs.” (Muller, 2022) This view can be seen as idealistic and not fit for purpose, assessing curiosity and resilience can be considered harder than marking a right or wrong maths question, but does it better fit the Curriculum for Wales and the intended four purposes of our learners. The Curriculum for Wales places importance on all subjects as the collaboration of them all is what builds into the four purposes which are fundamental to the aspirations of the school curriculum design and expectation placed on pupils. (Welsh Government, b, 2022) 


Since starting his transition Jo has successfully been using the male toilets with no apparent issues being raised by Jo or other pupils. Despite information being sent home about inclusion and children’s rights. One pupils parents have raised concerns about this. A meeting was held between the head teacher and parents and the issues they felt, were discussed thoroughly. The parents were given information and also explained the rights of the children at the school. The parents and pupil were given the option of the pupil continuing to use the male toilets or using the accessibility toilets with the chance to review the decision and discuss any further issues. The school has made it very clear that it has strict policy on discrimination and it will not be tolerated from pupils or parents on the school premises. 


Jo worries that his secondary school won’t be as proactive and that the bullying will be more severe. He also worries that his experience of having a supportive teacher won't be the same as he will have so many. Not only will considering Jo’s well-being be paramount during the transition from Primary school to Secondary school but also his attainment. There is a substantial amount of research literature that indicates that student achievement can fall during the transition phase. (Cohen and Smerdon 2009, Neild 2009, West and Schwerdt 2012). In the best scenarios, effective collaboration between primary and secondary schools helps to guarantee that students transfer successfully from primary to secondary education. To prevent any detrimental effects on students' wellbeing in this situation, effective communication between primary and secondary schools and ongoing dialogue with students and parents is crucial. However, too frequently, due to insufficient assistance for the procedure, transgender students' transition to secondary education has a negative influence on their wellbeing. (Estyn, 2020. P23) Bridges views transition as ”psychological; it is a three phase process that people go through as they internalize and come to terms with the details of the new situation that the change brings about.” (Bridges, 2009, p3) Allowing Jo time and opportunity to adapt to the transition to secondary school whilst being provided with plenty of support from both sides.

Jo’s primary school already works very closely with the secondary school Jo will be attending. They regularly use their swimming pool for swimming lessons which allows the pupils to familiarise themselves with some of the facilities. Jo has given permission for the head teacher to discuss his situation with the head teacher at the secondary school. It became apparent that the secondary school already has a wide range of provisions in place as they are a bigger and more diverse school. The secondary school has offered to share the resources that they have and to work closely with the primary school to ensure their policies and procedures are up to date and suitable for Jo. The secondary school also have an LGBQT+ group set up and have offered the year 6 pupils the opportunity to come to the secondary school to join in with one of their sessions. What they learn will be feedback during an assembly and the ‘We matter’ group will use the knowledge to make more improvements to the school.

On the 1st July 2022 the New 2022 Transition Regulation came into force, replacing the Transition from Primary to Secondary School (Wales) Regulations 2006 which encompasses the schools duty to prepare pupils for the Curriculum for Wales and ensuring a smooth transition in terms of what the pupils will be learning. (Welsh Government, 2022) In a research study conducted in Australia ‘teachers agreed that regular staff meetings, the sharing of resources, and collegial support were vital methods for enhancing transition.’ (Hopwood, Hay and Dyment, 2016)

To conclude, in practice the recommendations and action in both the support plan and action plan will rely heavily on teacher participation, how pupils react, how Jo adapts and also resources and time. Whilst teacher have a duty of care they are limited to their time and managing their workload effectively amongst other issues that may arise. The hope is that the support offered by the GP and other agencies as well as the secondary school will help support Jo as well as bridging the gap between what the teacher can and cannot effectively achieve. 

Jo’s teacher and teaching staff will need to reflect on their practice and ensure they continually involve themselves in professional learning, through courses and other means. ‘Continuous professional development (CPD) helps teachers improve their understanding of how to deliver effective education, and ensures they can adapt to the changing needs of students.’ (Juniper Education, 2022) Specifically teaching staff will be working collaboratively, and taking all ‘opportunities to work productively with all partners in learning in order to extend professional effectiveness.’ During this process all teaching staff will continually be seeking support from one another and working together, this allows the teaching team to build up on their expertise and share knowledge to and from others. Working collaboratively in the best interest of the child which will have a ‘positive impact upon the learners’ experiences within the school’ and shows clear examples ‘of improvement in outcomes for learners following the teacher’s seeking and adoption of advice.’ (Welsh Government, 2019)

Throughout the research undertaken for this assignment a great deal of knowledge has been obtained on a personal level of which I will be taking and adapting to improve on practice at my next placement. It is apparent throughout this assignment that collaborative working is essential when faced with new challenges and sharing resources not only saves time but allows for further in depth research to be undertaken and shared again.  


















Part 2 

Overview.

Jo is a kind and caring ten year old pupil in Year 6. He recently came out to his mother and said he felt like a ‘boy trapped in a girl’s body’. Jo and his mother requested a meeting with the class teacher to discuss a plan in order for him to come out to his close friends in school with the view of him being able to fully identify as a boy by the time he leaves Year 6 and transitions through to secondary school. 


Following this meeting, Jo and all stakeholders devised a support plan, and all parties concerned committed to support and implement the plan in order for it to be successful.
There are two parts to be considered in Jo’s support plan, the first part will be focused on his wellbeing and supporting Jo to come out to his friends and adapt to this change in his life. The second part to consider will be his transition from Primary to Secondary school. This may be changed and adapted depending how the first part of the plan progresses. The time frame for the support plan will be from the beginning of Year six and the level of support from Year six to Year 7 will depend on how Jo’s final year in primary Education progresses.


















Part A is Jo’s one page profile and support plan which was created by Jo, his teacher and mother. Each issue was identified and agreed by all. Jo is aware that the staff at the school are there to support him at any time and he does not need to wait for the review date in order to speak to his class teacher. All member of staff at the school will be made aware of Jo’s support plan and to be mindful of the pronouns used. Jo has specified he would like to be referred to as Jo and him/he. All staff will agree and sign to acknowledge they have read and understood Jo’s support plan and have questions or issues they have can be directed towards the head teacher and discussed appropriately.


In order for the school to support Jo effectively the school contacted Stonewall Cymru who, through their School and College Champions initiative, have collaborated with tens of thousands of teachers and their schools to ensure that LGBTQ+ children and young adults have the freedom, equity, and potential to succeed throughout their educational journey. With the help of their Children and Young People's Services Champions program, they also guide local councils on how to support LGBTQ+ children and young people throughout their communities. (StonewallCymru, 2021) Their work has been fundamental in helping the LGBTQ+ community fight for their rights. Welsh Government also commissioned Stonewall Cymru to ‘carry out initial engagement with stakeholders to explore what important themes should be taken forward into a new LGBTQ+ Action Plan for Wales.’ (Welsh Government, 2021)
















Part A 
[image: Graphical user interface, text

Description automatically generated]
         
	ECAD6013
	 Rhif Myfyriwr / Student Number: 2011569 



	
Page 2

	Area of support
	Support type
	Support involved
	Comments
	Review date
	Evaluation

	Emotional wellbeing
	Transition from girl to boy and gender dysphoria.








Gender stereotyping







Transition from Primary to Secondary school.












Parental support
	Y6 teacher will have weekly wellbeing check ins. These can be casual or act to tackle any issues faced that week or anything Jo would like support with. Working through ‘Managing Gender Dysphoria’. (Allsorts youth project, 2021) 




Jo and the head teacher will work together to assess the school and note any areas that gender stereotyping is visible. The ‘we matter’ group will work to tackle these issues.



Jo will continue to have regular visits with the Secondary school as part of their introduction. 
He will also attend their LGBTQ+ group meeting to get to know likeminded individuals and for all to have a better understanding of LGBTQ+. The school also has a dedicated wellbeing lead who will work on a 1-1 basis with Jo to make sure he gets the right level of support during his transition to the school.



Whilst Jo’s mother has been very supportive, Jo’s father will not accept his child is transgender and has made upsetting comments towards Jo. The school will work closely with Jo and his parents alongside other agencies like social services and member of Stonewall Cymru to ensure Jo and his father are able to work on their relationship.
	Staff will be having training in regards to LGBQT+. 
Finding tips in the ‘Managing Gender Dysphoria’ handbook like writing a journal and drawing.

A referral has been made by Jo’s GP to a Gender Dysphoria Clinic (GDC) 


All resources around the school including policies and procedures will be updated.





This will be flexible depending on Jo’s needs that will be discussed during his wellbeing checks with his class teacher.










The school will work closely with safeguarding and monitor Jo’s behaviour in school. The school will continue their open school policy with Jo’s parents.
	Weekly










To be evaluated at the beginning of each term.





Ongoing.














Evaluate monthly and adapt as needed. 7th December 2022
	








	Adaptations
	Gender neutral toilets and changing facilities
	The school were already in the process of changing the toilets to be gender neutral and by classroom rather than gender.
	Jo has asked to trial a private cubicle in the male toilets first then accessibility toilet until gender neutral toilets are ready. Jo has asked if he can also use the accessibility toilet as the changing rooms for his own privacy.
	Immediate effect
	




 













Part B - Action Plan.

7th November 2022
	Action to be taken
	By who?
	Date to be completed
	Evaluation

	‘Auditing resources to remove those that portray stereotypes of gender.’
	All teaching staff and the ‘We matter’ group to evaluate resources used in class and throughout the school and report any that portray stereotypes.
	7th December 2022
Continuous. 
	

	‘Ensuring that texts portraying different types of loving relationships and families are available to pupils and included as part of the curriculum at a
development-appropriate level.’
	Head teacher and teaching staff to order new literature.
	Ongoing. Funding to be discussed with PTFA, possible fundraiser on a day that celebrates diversity.
	

	‘Developing a curriculum that includes many opportunities to teach the importance of challenging stereotypes and the promotion of positive role
models.’
	All teaching staff.

We will be working with the secondary feeder school and sharing resources with them that can be adapted to use throughout the school.
	Reviewed and adapted at the start of each term.
	

	‘Providing effective opportunities for pupils to raise issues and questions around personal issues, such as through the use of class thought boxes and circle time sessions.’
	Head teacher will place thought boxes throughout key places in the school.
Foundation phase teaches will look at having diverse circle time which will include Persona dolls, to begin the discussion about inequality and celebrating difference in an age appropriate manner.
	Ongoing.
	

	‘Reviewing relevant school policies to ensure that they contain reference to promoting equality and challenging stereotypes.’
	Head teacher will be reviewing policies and will be supported by Stonewall and the secondary school to ensure they are fit for purpose.
	7th December 2022.
	

	‘Reviewing the school’s leadership structure to create a specific wellbeing
lead and wellbeing group.’
	Each teaching assistant will take on the role of wellbeing lead for their class. This will be reviewed for efficiency and may be altered and adapted depending on the needs of the pupils.
	This will begin on the 8th November 2022 and will be evaluated after a term.
	

	‘Ensuring that the importance of promoting all forms of equality is
highlighted during induction processes for new staff.’
	Head teacher to ensure resources about diversity and equality will be included in the staff induction handbook and will be discussed thoroughly during induction and in reviews.
	7th December 2022.
	

	‘Ensuring clarity with parents around the school’s approach to promoting equality through newsletters, social media and by sending home termly
overviews of the topics being covered in class.’
	Head teacher and all teaching staff will continue their open relationship with parents. The pupils will showcase the work they have been doing in inclusivity in an open day which will allow parents and the community to come in to the school and see the benefits for themselves.
	Ongoing.
	

	‘Working with pupils to create an effective anti-bullying policy and
procedures that have specific reference to protected characteristics, including tackling homophobic bullying.’
	Head teacher and ‘We Matter’ group will lead this by using all pupils input during our diverse days and wellbeing checks and also through information gathered in the carefully placed boxes around the school.
	7th December 2022.
	

	‘Regular reviews of the impact of the school’s work in tackling
stereotyping and promoting equality.’
	Head teacher and ‘We matter’ group will meet weekly to evaluate their impact. This will be adapted depending on response.
	Weekly. 
	



Information taken from a case study in an Estyn report about Eveswell Primary School (Estyn, 2020)
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