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Targets from previous assignment (BA1):
1. Plan the points you are trying to make and the structure of your paragraphs. 
2. Consider the validity and purpose of your sources. 
(LM, 2023)
Assessment for Learning (AfL) is an effective approach to teaching that became paramount through the implementation of the New Curriculum for Wales (2022). The Welsh Government state that effective pedagogy should embed AfL techniques within lessons that address individuals current understanding, the steps to progress, and how to get there (Welsh Government, 2022); often referred to as ‘closing the gap’ in learning (Ramaprasad, 1983, p.4). As highlighted within the twelve pedagogical principles that underpin the significance of effective teaching and learning, AfL should naturally integrate within learning and can be adapted to all learners, regardless of abilities (Welsh Government, 2022). This is vital for the success of individual learners in terms of giving opportunities for them to maximize their full potential (Welsh Government, 2022) 
AfL was introduced by Gipps (1994), who states that formative assessment is paramount to progression (Gipps and Tunstall, 1996, p. 389). Further research from ‘Inside the Black Box’, discovered that students who learn in a formative way, achieve much higher results than those who use summative assessment (Black and Wiliam, 1998). It’s argued that as a nation, we failed to see the need of substantial support for formative assessment, even though, evidence from this report shows that it is vital for progression, particularly for low achievers (Black and Wiliam, 1998). Wiliam states that “if we are serious about student achievement, and investing in teachers, we should do it through formative assessment because the evidence suggests we are going to have more affect there than we will do than anywhere else.” (Wiliam, 2018). Therefore, the sole purpose of AfL is to allow learners to be actively engaged with their learning, so they can successfully know the next step and show progress in their education. 

Over the last few weeks, I have worked alongside a year six class of ten to eleven year olds. Differentiation was at the heart of the school, due to the vast amount of additional learning needs (ALN). Through the use of the ‘Chilli Challenges’; which are different levels of learning that the children can chose based on understanding, confidence and challenge. This means their learning is not just limited to one level, and can be different for each child, within each statement of what matters and area of learning and experience (AOLE). Although, a child’s choice of level can be guided by the teacher to encourage that element of challenge; which suited the significance amount of children considered as having ALN. But, the importance of AfL in school became paramount through the schools ethos and mission statement ‘be the best you can be’; which I embedded into the core of my teaching.

To embed AfL principles into my teaching, I used three AOLE’s; Language, Literacy and Communication, Humanities, and Science and Techology. The year groups topic this term was ‘Discovery’ which led me to the development of my carefully planned lessons with the theme ‘Medicine Through Time’. The reason I chose this topic is because, it means children can become engaged in how medicine has changed overtime, and especially because they could reflect on authentic contexts of the recent years of the pandemic. Grigg (2015) as well as Black and Wiliam (2003) consider the vitality of the four elements of AfL in promoting formative assessment, and giving children the opportunity to progress in their learning (Black and William et al, 2003, p.30). As stated by Grigg (2015); monitoring the progress of potentially thirty children in a class is challenging (Grigg, 2015, p397), but teachers should consider asking themselves several questions when planning their lessons, in order to be reflective of their practice, improving the standards of their lessons and pupil progress (Welsh Government, 2015).Therefore, this transformation of assessment in education meant the Government made a commitment to personalised learning in 2008 (Cohen at al, 2010, p.395). 

John Dewey emphasises the great importance of child centered education (MacBlain, 2014, p.130). The use of AfL in the classroom means each child can progress and learn at their own pace and at their own level based on their understanding, rather than trying to meet a generalised level of understanding. This is emphasised by Black and Wiliam (1998) as they argue that the principle of AfL is that each child should have an individual understanding of where they are going, how to get there and what they need to do next. So, the ideology that each child has individual steps and goals, supports Dewey’s philosophy of child centered learning. Additionally, this is supported by Brown, Race and Smith (2004) who argue that because each child is different with regards to their needs, in that effective teaching using a range of AfL techniques and principles to meet these needs (Brown at al, 2004, 105). Therefore, it can be argued that the principle of AfL in the classroom is beneficial as it is a true reflection of all children’s understanding, and can show children’s strengths and weaknesses, rather than trying to assess children through a generalised level of understanding. It means children’s learning can be individual and look at the child’s holistic learning. However, many theorists, such as Black and Wiliam (1998) argue that although the principle of AfL within practice is meeting the needs of children, and allowing them to progress in their learning, it can raise problems for educational practitioners. Cohen et al (2010) argues that the curriculums assessment policy continues to suffer from a lack of clarity and clear understanding, with regards to the role of the teachers and pupils (Cohen at al, 2010, p.396). As a result of this, it has been recorded that there is a 30% chance that students are placed in the wrong ‘level’ or set group, due to the reliability of AfL methods and of what the child truly understands (Black, 1998, cited in Cohen et al, 2010, p. 401). Therefore, this suggests that although the ideology is proven to be beneficial for children; in the sense that is gives opportunities for all children to succeed and progress at a level they are comfortable with, in order for them to reach their full potential, it seems that AfL can be misunderstood, and that this lack of clarity for teachers is perhaps results in poor judgement of capabilities of children, defeating the point of AfL.  

In spite of this, many educationalists are in great support of AfL. Pollard (2014) argues that learners should truly engage with learning intentions and success criteria, so they know what they need to do to achieve. He mentioned that learning objectives are very common in the classrooms, but are often deemed as pointless because they are not utilised as a learning opportunity in showing learners how to achieve (Pollard, 2014, p.367). Many theorists agree with Pollard (2014) and add that sharing criteria means progression is more accessible to learners, and that by them knowing and seeing visuals of what they need to do to achieve, motivates learners to progress (Willis, Arnold and DeLuca, 2023). However, a theory by David Didau, a critic of Dylan Wiliam, argues that the general idea of simply letting children know what to do in the lesson is “fine”, but he argues that the student friendly mark schemes are of very little value to children. Didau argues that rather than spending so much time on sharing the learning intentions and success criteria with learners, why not model to the children what they need to do to progress? Especially because he argues they are little value to children regardless.(Didau, 2014). Therefore, this raises questions to the purpose of using these strategies in lessons, if there is no gain for the children; and evenmore so with the added pressure in teaching environments (OECD, 2020), there are perhaps more beneficial methods that can be considered instead, like modelling as Didau suggests (Didau, 2014). 

Effective questioning is another key element of AfL, that encourages critical thinking, as highlighted within Blooms Taxonomy (Adams, 2015, p. 152). Throughout effective questioning a child should gain an understanding of not only knowledge of key concepts, but a sense of what they need to achieve in the lesson (Mulcare and Shwedel, 2017, p.125). Some argue that questioning provides opportunities for children to ‘prove’ their learning by using open questioning to get children to consider how they got their answer, and whether it is right; which means they are more engaged in their learning (Ramollo and Kanjee, 2023, p. 3). Evidence suggests that questioning is a vital part of teaching as it means it increases student engagement and allows children to recall and reinforce their understanding. It is also highlighted that teachers should have clear reasoning to using thinking skills that underpin AfL techniques, so they are appropriate for each learning experience (Welsh Assembly Government, 2010). On the other hand, Nuthall (2007) argues that although effective questioning is important; children are unlikely to recall this information in the future if key concepts are only taught on one occasion (Nuthall, 2007, p.59). However, he adds that effective questioning is more successful when used to explore misconceptions. Furthermore, he states “what’s the point?” in using questioning if children are not going to revisit this information later on, as they are unlikely to be able to recall it regardless if they can answer questions correctly now (Nuthall, 2007, p.59). 

Self and peer assessment, another aspect of AfL, is argued to be vital for success; as children should become self-reflecting learners who are aware that learning is a non-linear process, its continual (Pollard, 2014, p367). Wiliam (1998) argues that working cooperatively is a method that allows children to be at the centre of their learning (Wiliam, 1998); one of the key features of AfL. Pollard (2008) would agree with Didau (2014) because they suggests that both self and peer assessment can be used in a variety of learning experiences, that cater to the needs of each child. It means there is an opportunity for every child to progress (Pollard et al, 2008, p.400). Vygotsky a world renowned theorist, would agree with peer assessment, due to his ideology of using the ‘zone of proximal development’, and the role of a ‘more knowledgeable other’ to scaffold each other’s learning; which is essentially the principle of peer assessment and supporting each-others learning, so both learners benefit from the experience (Vygotsky et al, 1978, p.131). Although, Didau does argue that self and peer assessment does have its purpose in learning, but should be applied with consideration to a modelled piece of work (Didau, 2014). Also, he suggests that the skills needed for self and peer assessment such as metacognition are useful for engaging with work. But, he does mention that by giving a child a mark scheme suited to the child and task, to use as a checklist, is unlikely to be useful for them; he questions what it teaches them (Didau, 2014). 

Hattie and Clarke simply state that effective feedback informs the learner of the next steps, essential for being able to achieve, (Hattie and Clarke, 2018, p.2) because giving feedback reduces discrepancies between the current understanding, learners performance, and their goal; being the principle of AfL in seeing the progression in learning (Hattie and Timperley, 2007, p.81). Furthermore, Coe et al stresses the role of feedback in informing teachers of where the attention and effort needs to focus on in future learning, giving children another chance at learning, to progress (Coe et al, 2014, p.11). Additionally, despite Didau’s criticisms of Black and Wiliams work, he quotes “ how can anyone argue against feedback moving learning forward?”; and teachers should utilise each opportunity to provide feedback (Didau, 2014)

On placement, I utilised opportuntities to embed AfL techniques into the core of my teaching, through the use of three AOLE’s; the Humanities (Appendix 1). The lesson was based around the statement of what matters entitled ‘Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future’; with the direct link to progression step 3, described as ‘I have actively engaged with a range of stimuli and had opportunities to participate in enquiries, both collaboratively and independently’ (Welsh Government, 2019). In this lesson, children engaged in a series of skills that should be presented in the representation of their work to see if they have successfully engaged and progressed. The key skills I aim for the children to learn, are being able to put events in chronological order, deduction, inference and summarising. The AfL strategy within the lesson I used, will allow children to further practice these skills, and their ability to recall the content they learnt. 

The AfL strategy I used in this lesson is known as ‘talk partners’; which is a part of the questioning elements of AfL. ‘Talk partners’ is a method that allows pupils to explore their answers, as well as their peers, giving an automatic sense of potentially accuracy and confidence with their answers (Aubrey and Riley, 2019, p.253). I intended to use ‘talk partners’ at several different times during the lesson; by asking open questions for the children to discuss to consolidate their understanding, apply their previous knowledge, and ensure misconceptions are addressed. There are several benefits to using ‘talk partners’; one of these is how you can apply Vygotsky’s theory of scaffolding. Vygotsky argued that each child has a ‘zone of proximal development’ (ZPD) that can be defined as what a child can do alone, and what they can do with support through a ‘more knowledgeable other’ (MKO); of which should use collaboration and internalisation to challenge each other to discover the correct answer or idea (Pound, 2005, p.53). The important link here is that Vygotsky’s key idea, is that is will put children on the right path of understanding and knowledge, which essentially is ‘closing the gap’ in learning, the principle of AfL. This means learners can be supported by their peers through modelling and communication, how to get to where they could be in their learning. Additionally, it increases inclusivity in the classroom, as it can be applied to any level of learning, and therefore any learning (Wiliam, 2016, p.106). However, a disadvantage of ‘talk partners’, is the ‘wait time’. Rowe (1974, cited in Aubrey and Riley, p.253) argued that the current wait time that a teacher expects an answer is 0.9 seconds, when it is recommended that it should be 3 seconds, as it would improve the quality of answers. In spite of this, using ‘talk partners’ is a method of questioning that allows learners to answer open ended answers, that can be built upon through each other’s ideas. Therefore, I would need to ensure to give children enough wait time before asking for answers, to ensure they can provide quality answers. Additionally, the nature of the lesson means children are essentially recalling information from important periods throughout history, so by asking these open ended questions, it means the children can build on their ideas with other facts or information they can recall; and there is always an opportunity to apply more information. That, and the fact that Vygotsky highlights the importance of talk as a learning tool (Bartlett and Burton, 2016, p.248) proves why I chose to use ‘talk partners’ for this lesson in Humanities. 

My second lesson is within the Language, Literacy and Communication AOLE (Appendix 2). Each learner will have the opportunities to use their recall, an ability to infer from prompts based on their prior learning, to write an account of the three different discoveries made within medical history the class have studied. Within this lesson, children will be aiming towards completing progression step three described as ‘I can use my knowledge of writing styles and the features of different literacy genres to create my own work’ within the ‘literature fires imagination and inspires creativity’ statement of what matters (Welsh Government, 2019). The key teaching points of this lesson, are providing children will the knowledge of another different writing style, as well as their ability to analyse the key information they have discovered in the previous lesson. The Numeracy and Literacy Framework highlights that children should learn several different writing styles, so this will introduce the children to another. Account writing (Welsh Government, 2020). 

In this lesson, time should be dedicated to the AfL strategies put in place to ensure each child has the opportunity to progress. I decided to link ‘sharing criteria with learners’ and ‘peer and self-assessment’ together using different approaches. The strategies I planned were to use Austin’s Butterfly Approach, whereby I show children exemplar of the account writing, known as a WAGOLL (what a good one looks like), and the children can critique and pick out the good points of this work, to use as a success criteria for their own account of medical discoveries. This approach can be described as an achieving excellence policy as it means children know the standard, and what they need to do to progress and therefore achieve (Lloyd, 2021). Furthermore, the use of the success criteria will then be used as a method of the children assessing each-others work, which means they can apply Vygotsky’s theory of scaffolding to support and guide each-others learning and progression. Additionally, it means the children can use the feedback to create targets, so they know the next steps in their learning, being the significant part of AfL. 

A WAGOLL is a method of visible learning that shows learners the high but achievable expectations they should aim for during the lesson, giving an opportunity for every child to progress (Seymour, 2019); therefore it is a child centered approach. Seymour argues that giving these expectations to children mean that they for some they may notice how a certain type of punctuation works, they may finally be able to spell the words they have struggled with, or may begin to understand the more complex sides to writing styles; but regardless of what each child is learning, the use of a WAGOLL provides opportunities for all to progress (Seymour, 2019). Carl Rogers (1983), a humanistic theorist, would agree with using WAGOLL’s to build a success criteria as he argues the great importance of learning being child centered (Rogers cited in Aubrey and Riley, p.26) and that not all methods suited all learners, but effective practitioners should aim to plan and deliver imaginative practice that caters for them (Rogers, 1983, p.187). Therefore, it could be argued that the use of a WAGOLL is a beneficial method of AfL as it means progress is realistic for all learners, so they can thrive with confidence in learning. Although using WAGOLL’s are highly regarded by many practitioners in education, some argue that it can be very time consuming. Riches (2022) argues that it is a strategy that cannot be rushed, and must have appropriate time spent on as it can overload children with information if not used effectively (Riches, 2022). This is supported by Seker (2008) who argues that children will always have their own interpretation of information, regardless of the method in which teaching or resources are delivered (Seker, 2008, p.176). Therefore, this demonstrates that although the use of a WAGOLL supports learning being child centered, it means teachers need to dedicate lots of time to using this AfL strategy, when perhaps the time could be used elsewhere. In fact, some argue that time is a valuable resource for both children and teachers, and that curriculums can seem crowded and overloaded at times (OECD, 2020). But, if this time is dedicated to using a WAGOLL is as beneficial as practitioners argue, is it worth investing the time on these valuable learning experiences, that cater for all abilities, and promoting progression in learning? I would argue using a WAGOLL is worth the time it takes to complete, if it means all learners are able to thrive. 

My third lesson focussed on Science and Technology (Appendix 3). I felt it would be the perfect opportunity for children to engage in authentic contexts by allowing them to create their own discoveries, based on one of the famous medical discoveries. The Statement of What Matters each children engaged in is ‘being curious and searching for answers is essential to understanding and predicting phenomena’ where they aimed to meet progression step three ‘I can describe the impacts of science and technology, past to present and in everyday life’ (Welsh Government, 2019). Learners had the opportunity to complete their own experiment; whereby they were able to plan, deliver and gather findings. They completed an equipment list, a method, the variables they changed and measured, safety precautions, and their predictions. Although these parts were on a collaborative discussion, children applied their version in the write up. The main reason I wanted children to complete this experiment of their own, is so they can learn the significance and what happened with Alexander Flemming through experimentation; it applied authentic contexts to their learning, meaning children were more engaged through the use of practical activities.  

Edward De Bono argues that thinking is unlimited, and humans should never be satisfied with thinking, as it is our most important skill; and we can always improve them (De Bono, 2000, p.5). De Bono’s theory is that humans have a very parallel way of thinking, which developed his approach that is based on the idea that decision making should be based on six types of thinking. Each ‘hat’ is concerned with different types of thinking that separate people from their default thinking method, so it opens the doors for people who are narrowed to one way of thinking, and therefore one set of thinking skills (Asif, 2019). The thinking hats are an AfL method that concerns questioning, and that Hopkins argues is the bridge between student engagement, teaching and learning strategies and the curriculum (Hopkins, 2013). De Bono a highly regarded theorist, has much praise for this theory. An article by the Independent states that teachers and employers are seeing a much higher level of thinking skills, because teachers can apply the more basic thinking principles to lower ages in schools (Pugh, 2009). As stated in the article, a reception teacher said that since using the De Bono hats, her students know what a fact is; which is perhaps something that may not have been considered in an early years setting (Timmis, cited in Pugh, 2009). Additionally, Timmis commented on how easily applicable it is to the younger years, as the idea of a hat can be turned into a teddy bear, that has certain characteristics that represent each part of the thinking hat (Pugh, 2009). Moreover, Kivunja (2015) explains the importance of developing critical thinking skills, and states that it is essential for putting across and proving a point,  interpreting and evaluating the meaning of concepts, views or ideas as well as the application of knowledge in solving new problems (Kivunja, 2015, p.381). The Welsh Government (2019) argue that studying Science is what encourages the mass changes in society and the modern world; in that learners will be able to “assess inputs critically, understand the basis of information presented as fact, and make informed judgements that impact their own behaviours and values” (Welsh Government, 2019). All of which are the skills that are argued to be developed from the use of the De Bono thinking hats. However, some will argue that the meanings of some of the thinking hats are misinterpreted, defeating the point in using them. For example, some argue that the ‘black hat’ is often mistaken for a negative hat, whereas it should be used for criticality, rather than just pointing out the negatives (Winter, 2015). Arguably, this can seen as a waste of time, because if the sole purpose of the hats to promote different kinds of thinking, what is the point in using them if they are not following its purpose? Additionally, Thompson (2019), an experienced figure in the educating field, argues that although the six thinking hats has shown great success, he would have introduced a seventh hat. Thompson (2019) argues that there is key dimension missing, and that in such a famous AfL strategy that covers all considerations, why is there not an equality and diversity hat? (Thompson, 2019). He argues that if these are not central themes to thinking, then the strategy may fail as it misses a significant consideration of professionals. As a nation, we have fought so hard for equality and diversity, so he argues it should be encouraged within this approach as a method of thinking (Thompson, 2019). Overall, I would argue this method of developing questioning as an AfL strategy is very beneficial for the children in ‘closing the gap’ in their understanding. It means children can spend time breaking down their thoughts and questions, meaning they can consider all aspects of learning. In Science and Technology, the De Bono hats are particularly useful, because it encourages all of those vital skills the Welsh Government set out to be the aim of the AOLE in the first place; so why wouldn’t practitioners use this method?

To conclude, it is fair to say that planning lessons with such a wide range of capabilties, proved the importance of utilising each opportunity for AfL techniques, in giving each child several opportunities to show their ability to progress. During the lessons I taught, I tried to embed AfL principles in all of my lessons, as well as many other aspects of the Curriculum for Wales (2022). My placement school had a clear drive for AfL which gave me a great amount of opportunities to see it in action. However, since researching AfL, I know I can utilise AfL more so in my future practice. Although I understood it was an important part of effective teaching, it is fair to say I did not take into account how much it supports each an every learner and their ability in knowing the next steps in their learning. As mentioned previously, Grigg (2015) argues that measuring the progress of thirty children in a class is challenging (Grigg, 2015, 397) but by ensuring I dedicate more time to AfL techniques within my practice, the children, as well as myself, can know the next steps in their learning; meaning I can continue to be a reflective practitioner. Therefore, I can ensure I cater, provide and give opportunities for every child to progress and meet the characteristics of the four purposes and meet the schools ethos, ‘be the best you can be’ throughout their education. 




























Appendix
Appendix 1
AfL Note: ‘Talk Partners’ used as the principle of KWL grid, but used as a verbal discussions and questioning technqiue for the opportunity for better quality and scaffolded answers. (Main AfL technique within the lesson)
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Appendix 2 
AfL Note: Austins Butterfly principles is used to build a collaborative success criteria, which is then used as a peer assessment and creating individual targets. But, the key focus is on Success Critierias. 
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Appendix 3
AfL Note: Debono Critical Thinking Hats – Children will use the write up of the experiment to introduce and label using the hats. Children should write a breif comment about how that addresses the questions the ‘hat’ asks. Children should then engage in a class discussion, reflecting on their critical thinking considerations, within their work. This should be completed as the plenary of the lesson, and time should be spent ensuring children write and consider qulity answers. 
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'ALN or EAL — Children who find this task difficult or are in need of support, can be guided either through the use of a MKO through scaffolding, or the
use of the T.A s available to help them with the task, in the room spare opposite the classroom.

Quality of Talk/ Quality of Questioning — Learners explain ideas to eachother, reinforcing learning and understanding.

“Talk Partners’ — Children will engage in a short discussion with a partner answering open ended questions about what they know, what they'd like
to know more about or what they would find interesting, and then what they learnt during the lesson. Children will build on each others points to
improve the quality of their answers, and to prove their learning. Children who are less confident or who are finding the lesson difficult can utililise
the use of these opportunities to ask questions and be taught through their peers for support, providing opportuntiies for both students, teaching
and learning.

Note: Principle of KWL grid, but used as a verbal s and questioning techngiue for the opportunity for better quality and scaffolded

answers. (Main AfL technique within the lessan)

Exit Card — Children will have a post it note, and will write down one thing they have learnt about their chosen Chilli Challenge. This should be
completed once all books and information are away, and s used as a method of recall for the children to get them thinking before they leave the
classroom, or finish the lesson. If children cannot retain a fact, I will encourage them to have a quick discussion with someane who also completed
their Chilli Challenge, to scaffold each others learning. (Recall and reinforcement)
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Time Activities/Methodology/Key Concepts Pupil Tasks Resources.
(Teacher's Role — including key teaching points, (Pupils’ role —including differentiation, (including Health and Safety
differentiation strategies and key questions) engagement in formative assessment and requirement)
homework)
Starter Activity Part One — 5 Minutes. Starter Activity Part One — 5 Minutes. Resources:
Opening | Give children a different year throughout time, | Children should put themselves in chronological | - Powerpoint with images and key
phase | and ask them once they enter the classroom to | order with reagrds to what year they have been words
(with links | begin to put in chronolgical order. They should | given. They should use their problem solvingskills | - Interactive whiteboard
to prior | work together to putin order. to be able to navigate their position in the - Year cards
learning) number line they are creating.
Pedagogical Principles Met:
Starter Activity Part Two — 5 Minutes Starter Activity Part Two — 5 Minutes
‘Good teaching and learning builds on
After telling children the topic ‘Medicine Through | Children should share ideas of what they already | previous knowledge and experiences’
Time', ask them to engage in ‘talk partners’ where | know, what they think the topic is about or what | (Donaldson, 2015)
they should discuss what they know about it means, and what they would like to know more
Medicine through time, what they think it means, | about with their partners. ‘Good teaching and learning uses
and what they would like to know more about. assessment for learning principles’
(Donaldson, 2015).
Introduce the topic by breifly explaining how
medicine has changed over time. Explainthe | Children should then engage in the breif ‘Good teaching and learning makes
significance of how technology has impacted alot | explanation of the topic by listening intently, connections within an between AOLES’
of medical change. Ensure the children have the | asking questions and sharing their ideas on the | (Donaldson, 2015)
opportunity to explain their experiences or ideas, | topic.
and ask any questions.
Note: Principle of KWL grid, but used as a verbal
discussions and questioning techngiue for the
opportunity for better quality and scaffolded
answers. (Main AfL technique within the lesson)
Core Teaching Part One — 30 Minutes. Core Teaching Part One — 30 Minutes. Resources:
Teaching | Explain to children the task; to consider the key | Children will use their inference skills to - Fact files
&Core | questions on the board and use deduction and | summarise key information from the fact file - History books
Learning | inference skills to find the key information about | about different about a different, theory, period | - Interactive Whiteboard

the different Chilli Challenge and key parts of the
fact file.

of time, or person throughout the histroy of
medicine. They can underline, colour code or
make brief notes of their findings on paper.

- Powerpoint with key questions
- Exercise books
ads
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Plenary

Prompt children to conisder the 5 W's; Who?, - Computers
What?, When?, Where?, Why?, as well as the | Extension - Children can use the ipads, - Paper
impact their discovery has had?. computers or books to add further research if
they have finished the task or would like to add
Explain that children, can highlight, underline or | more information. (DCF)
make breif notes on their findings.
Extension - Explain that children can use the
ipads, computers or books to add further
research if they have finished the task or would
like to add more information. (DCF)
Plenary Part One — 7/8 Minutes. Plenary Part One — 7/8 Minutes Resources:

Ask children for a few examples of what they have
learnt in todays lesson. Ask them to recall specific
facts related rather than just general information.
Additionally, ask them to recall facts that were
notin the fact file they were researching
themselves, perhaps from another groups
research.

Ask children to then go back to their ‘talk
partners’ and discuss what they have learnt in
todays lesson.

Plenary Part Three — 5 Minutes,

Children will then be given a post-it note when
they can write one thing, perhaps the most

important thing they have learnt today
before leaving the classroom; of which can be
used as prompts in future lessons. (Recall and
reinforcement)

Children should engage in a short discussion with
the class about the key parts they have learnt in
todays lesson. Children should share their ideas
and ask and answer any questions.

Children should go back to their orignially

assigned ‘talk partner’ and ask eachother what
they have learnt during the session.

Plenary Part Two - 5 Minutes.

Children will write down one thing they have
learnt, the most exciting or important thing they
have learnt before leaving the classroom. This
will be used as an exit card. If children can’t
recall anything, they should work with someone
to come up with a joint response. (Reeall and
reinforcement)

- Post it notes.
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Student-teacher:

Phoebe Preece Class / Group: Year 6

AoLE or Subject:

Language Literacy and Communication November 2023

(Literacy - Account Writing)

Date (please note that this
may be a continuous
session):

Meaningful links to Curriculum
(What Matters Statements,
Descriptions of learning, ‘pre
curriculum...)

AOLE -~ Language, Literacy and Communication
What Matters Statement  ‘Literature fires imagination and inspires creativity’
Progression Step 3 - I can use my knowledge of writing styles and the features of different literary genres to

create my own worl

What Matters Statement — ‘Expressing ourselves through language is the key to communication’
Progression Step 3~ I can write legibly and fluently’

Meaningful links across the
curriculum
Links to other AoLEs or the Cross-

curricular skills frameworks)

AOLE — Humanities (History)

What Matters Statement — ‘Enquiry, Exploration and Investigation inpsire curiosity about the world, it's past,
present and future.’

Progression Steps 3 — ‘I have actively engaged with a range of stimuli and had opportunties to participate in
enquiries, both collaboratively and independenity.

I can present my findings in a variety of ways, drawing conclusions and making judgements based on the

lence used.’

There s the option to engage with the DCF by giving children the opportunity to use the DCF to further research
for their summary of events during the History of Me

ine.

Personal Targets (targets and consequent impact on learing - refer to any targets that have been identified in learning journal or weekly reflection
meeting and describe the desired impact on learning)

Target (Innovation) - To further innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.

I aim to make these series of lessons child led and to assess the impact this has on their learning. Children will have to recall information themselves

and use

my professional teaching.

to present the facts and information they have found. It means children can be respon:

le for their own learning; | wish to embed this in

Learning Intention

“This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’
(Crichton, H., and Mcdaid, A. 2016 p. 196)

1. By the end of the lesson, you should inform the class of some of the most imprtant things you learnt about your Chilli Challenged task,

alongside the other members of the Chill group.
2. By the end of the lesson, you should use the WAGOLL to build a success criteria of what you should include in your own account writing.
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3. By the end of the lesson you should use the prompts based on the important points the class mentioned to wi
key parts of the history of me

4. By the end of the lesson, you should use the success criteria, created as a class to peer assess each others account writing about some of the
“discoveries’ you found from the history of medicine.

5. By the end of the lesson, you should have targets about your presentation of findings from your research, to act upon in the future.

By the end of the lesson, you should inform the class of some of the most important things you learnt about your Chilli Challenged task, alongside
the other members of the Chi

in account about the three

ine.

i group.

State one important point you learnt about your C}
on powerpoint)

Challenge part of history to the class, to teach them about another key part of history. (Recorded

By the end of the lesson, you should use the WAGOLL to bui

a suceess eriteria of what you should include in your own account writing.

Use the WAGOLL presented to you to consider the positives and negatives about the example. Use your previous knowledge of account writing to do
this.

Build a success crieria for the class, when completing your own account writing on each key period of the histroy of medicine.

By the end of the lesson you should use the prompts based on the important points the class mentioned to write in account about the three key
parts of the history of medi

Begin to write about each key part of medicine, using the key questions, the information you highlighted as important in the previous lesson, and the
information about the other Chilli Challenges highlighted on the powerpoint to support you. Remember to use the success crtieria to ensure you are
being the ‘best you can be'.

By the end of the lesson, you should use the success criteria, created as a class to peer assess each others account writing about some of the
‘discoveries’ you found from the history of me

Use the success crtieria that you created as a class, and the WAGOLL to peer assess your writing on the discoveries you found about different parts
of the histroy of medicine.

By the end of the lesson, you should have targets about your presentation of findings from your research, to act upen in the future.

Use your peer assessment and the WAGOLL to give yourself a target which will be used in future use to improve your writing.
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Time

‘Activities/Methodology/Key Concepts.
(Teacher's Role  including key teaching points,
differentiation strategies and key questions)

Pupil Tasks
(Pupils role —including differentiation,
engagement in formative assessment and
homework)

Resources.
(including Health and
Safety requirement)

Opening
phase
(with links
to prior
learning)

Starter Activitly Part One — 15 Minutes

s children are telling eachother about what
they have learnt, the key parts of each Chill
Challenge, in terms of what the children have
said should be brefil recorded on a powerpoint
Slide, as support for when the children complete
the write up of each key figure in medical
history.

Starter Activity Part Two - 15 Minutes

Based on the WAGOLL, children are to create 2
Success criteria for what they need to include in
their account writing. Children need to discuss
25 a class the most important parts they need to
remember. This i also allowing the child to
guide and support their own learning as well as
each others. It should be displayed for the
duration of the activity on the interactive
whiteboard.

AfL Note: Austins Butterfly principles is used to
build a collaborative success criteria, which
then used as a peer assessment and creating

Starter Activitly Part One — 5 Minutes

Children should get together in their Chill
Challenge groups and quickly discuss the key.
parts of what they found out n the previous
lesson, about the key figures in medical history.
Children should then one ata time, tel the rest of
the class one of the key parts they have learnt.

Starter Activity Part Two - 15 Minutes

Children should engage and contribute to 2
discussion about what should be included in their
Success crtieria for their account writing of the
discoveries they researched in the previous
lessons. They willcollaboratively buld 2 success
crterta for their own work.

Resources:

- Powerpoint with
images and key
words

- Interactive
whiteboard

- Yearcards

Pedagogical Principles
Met:

“Good teaching and
learning builds on previous
knowiedge and
experiences’ (Donaldson,
2015).

“Good teaching and
learning uses assessment
for learning principles’
(Donaldson, 2015).

“Good teaching and
learning makes connections.
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individual targets. But, the key focusis on
Success Critierias.

within an between AOLES'
(Donaldson, 2015).

“Good teaching and
learning supports sustained
effort to reach high but
achieveable targets’
(Donaldson, 2015).

“Good teaching and
learning reinforced cross
curricular skillsLNC, DCF
etc’ (Donaldson, 2015) ~ If
extension s used.

“Good teaching and
learning supports learners
to take responsibiity of
their own learning’
(Donaldson, 2015)

“Good teaching and
learning encourages
collaboration’ (Donaldson,
2015)





image11.png
‘Core Teaching Part One — 30 Minutes ‘Core Teaching Part One 30 Minutes Resources:

Teaching | child Led. Allow children to complete account | Children should write three paragraphs explaining Bxerase

& Core | writing independenlty with the help from the | the key points of each figure in medical history books

Learning | points recorded on their interactive whiteboard, | they researched in the previous lesson. They Interactive
and the success criteria. They can ask questions | should use the success criteria and previous whiteboard
but teacher should direct them research formats | understanding of account writing to complete this stationary,
first. writing. Pads

Computers
Extension: There is the option to engage with Research
the DCF by giving children the opportunity to books
use the DCF to further research for their Accessto
summary of events during the History of key points
and success
criteria.
Plenary Part One — 15 Minutes Plenary Part One — 15 Minutes Resources:

Plenary | Explain to children they will be peer assessing | Children will spend time checking each others Success
ach others work using the success criteria they | work, against the success criteria. Children should criterias
created as a ‘checkist_ Children should then | use it as 2 checklist and consider writing two stars Purple pens
complete two stars and a wish outlining the best | and a wish for each other. for
parts, and areas to improve. progress.

Explain to children that they need to write their
own indivdual targets as areas to improve on in
the future.

AfL Note: Austins Butterfly principles is used to
build a collaborative success criteria, wk

Children should then write their individual targets
for future use, with regards to account writing.
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‘then used as a peer assessment and creating
individual targets. But, the key focusis on
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Student-teacher: Phoebe Preece Class / Group: Year 6

AoLE or Subject: Science and Technology Date (please note that this | November 2023
may be a continuous

Meaningful links to Curriculum | AOLE — Science and Technology
(What Matters Statements, What Matters Statement — Being curious and searching for answers is essential to understanding and
Descriptions of learning, ‘previous’ | predicting phonomena

ulum Progression Step 3 — I can describe the impacts of science and technology, past and present, in my everyday
life!
Meaningful links across the AOLE — Humanities (History)
curriculum What Matters Statement — ‘Enquiry, Exploration and Investigation inpsire curiosity about the world, it's past,

Links to other AoLEs or the Cross- | present and future.

Progression Steps 3 — ‘I have actively engaged with a range of stimuli and had opportunties to participate in
enquiries, both collaboratively and independenity.

I can present my findings in a variety of ways, drawing conclusions and making judgements based on the
evidence used.

Personal Targets (Linked to QTS and identifed in weekly review)

Target (Collaboration) - To further develop her ability to reflect on developing expertise.

1 aim to meet this target by successfully delivering an engaging lesson that delivers some of the pedagogical principles, developing my expertise
in delivering a successful lesson. | wish to employ a range of pedagogical approaches including direct teaching, create an authentic context for
learners, use assessment for learning, supporting leamers to take responsibility for their own learning, and to encourage collaboration. All of which

are mentioned in the break down of the lesson below.

Learning Intention
“This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.”
(Crichton, H., and Mcdaid, A. 2016 p. 196)

1. By the end of the lesson, you will have written up a plan for your experiment including a predici
and health and safety potentials.
2. By the end of the lesson, you should have carried and set up the experiment safely.

, and a method, variables

ion; an equipment

3. By the end of the lesson, you should be in a position to draw conclusions and predicitions about what you think will happen in the experiment,
and what discovery you think the results will link to.
4. By the end of the lesson, you should complete the Creative Thinking Hats task and label the parts of your work that can be applied to each hat.
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By the end of the lesson, you will have written up a plan for your experiment inclu ition; an equipment list, and a method, variables,
and health and safety potenti

After a short explanation of the task and what the children will be doing in the experimental side of the lesson, the children should collaboratively
create an equipment list, which should be copied into their books, the children should write down a step by step method, the variables (independent
and dependent), and what they need to do, wear, or put in place to ensure everyone remains safe during the experiment.

By the end of the lesson, you should have carried and set up the experiment safely.

Children will then go and get the equipment they need individually, and set up their experiment. This should not take long, as they are only setting

up the experiement as the results take time, 5o conclusions will have to be made in a later lesson.

By the end of the lesson, you should b
and what discovery you think the results wi

2 pesition to draw conclusions and pre
ink to.

itions about what you think will happen in the experiment,

Children should then use their understanding of their previous knowledge of the key discoveries in medicine to link to the experiment they are
completing in the lesson. They should make predicitions about what think will happen in the experiment and why.

By the end of the lesson, you should complete the Critical Thinking Hats task and label the parts of your wark that can be applied to each hat.

Children should use the DeBono hat support sheet and label the parts of the work they think could be considered as each method of questioning.
Children should write a short sentence about each thinking hat and how and why they have applied the thinking questions to this part of the
experiment.

'ALN or EAL — Children who are in need of support can chose to work alongside an MKO to scaffold their learning, or can work with the T.A in the room
opposite.

Debono Hats — Being a famous part of AFL in schools, | wanted to use the hats as a method of drawing conclusions from the experiement (will be
ighlighted below). Children should look back and reflect on their work from the lesson and label or colour code the part of their experiment write
up, that can be applied to each thinking hat. It should allow children to recall what they have learnt from the lesson, and allow them to further apply
it to the theory side of the science activity. | will also encourage children to reflect on the hats that disucss the positive and negative parts of the
experiment, but | will be speicific in explaining this must carefully link to how their ability to complete the experiment, rather than what they learnt.
For example, children may refer to the fact they addresses safety concerns well by wearing goggles, or this could be their target for next time. (Self
Assessment)
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AfL Note: Debono

ical Thinking Hats — Children will use the write up of the experiment to introduce and label

g the hats. Children should write a
breif comment about how that addresses the questions the ‘hat” asks. Children should then engage in a class discussion, reflecting on their critical thinking
considerations, i

in their work. This should be completed as the plenary of the lesson, and time should be spent ensuring children write and consider quality
answers.

SixThinking Hats
Quick Summary.
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Time. ‘Activities/Methodology/Key Concepts. Pupil Tasks Resources.
(Teacher's Role  including key teaching points, (Pupils role -including differentiation, (including Health and
differentiation strategies and key questions) engagement in formative assessment and Safety requirement)
homework)
Starter Activity Part One — 15 Minutes Starter Activity Part One — 15 Minutes Resources:
Opening | Explain to the children that they will be creating | Children should engas in the explation about - Exercise books
phase | their own medical discovery in the lesson. what they are going to be doing n the lesson - Interactive
(with links | Explain to children the steps of the experiment | Children should listen to the breakdown of each whiteboard
to prior | and what they need to do before carrying it out. | section of the lesson. Children will be - Ziplock bags
learning) | Explore prior knowledge of equipment lists, | investigating how mould grows in different - Sticky Labels
methods, variables and safety procedures. temperatures,like Alexander Flemming. - Pipettes
discovered. - Bread
Children wil be investigating how mould grows - water
in different temperatures, like Alexander - iPad for photos
Flemming discovered. - pens

Present children with a st of things they need
to set out in their books. The list should include;

Date and learning intention
Breif ntroduction to experiment
Equipment list

Method

Variables — Independent and Dependent

Safety precautions
Prediciton

Pedagogical Principles
Met:

“Good teaching and
learning employs 2 range.
of pedagogical approaches
inclduing direct teaching’
(Donaldson, 2015)

“Good teaching and
learning builds on previous
knowledge and
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Explain to children that these should be
completed during the lesson. Although these:
will be discussed as a class, therefore, each
Section shouldn'ttake the children lon.

experiences’ (Donaldson,
2015)

“Good teaching and
learning creates authentic
contexts for learners’
(Donaldson, 2015)

“Good teaching and
learning used assessment
for leaming’ (Donaldson,
2015)

“Good teaching and
learning makes.
connections inand
between AOLES'
(Donaldson, 2015)

“Good teaching and
learning supports learners
to take responsibiity of
their own learning’
(Donaldson, 2015)

“Good teaching and
learning encourages
collaboration’ (Donaldson,
2015)
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Teaching
& core.

Learning

Core Teaching Part One —30 Minutes

Explain to children that this part of the lesson s
completely child led; but by the end of the
lesson they should complete the set up of the
experiment, and the resuits will have to be
recorded at a later date.

“The children should complete the tasks i this
order.

Once children have completed up to step 6, they
should step up and carry out the experiment.

Date and learning intention
Breif ntroduction to experiment
Equipment lst

Method

Variables - Independent and Dependent
Safety precautions

Prediciton

‘Atthis point, children should have a double
page spread in their baoks, and allof the lst
above completed.

‘Core Teaching Part One — 30 Minutes.

Chilgren should complete the breakdown of the
listed sections, although the equipment lst,
method and varibales will be discussed and
completed as class, they willjust need to recall it
for the write up in their books.

Once children have completed up tostep 6, they.
should step up and carry out the experiment.

8. Date and learning intention
9. Breifintroduction to experiment

10. Equipment ist

11 Method

12 Variables  Independent and Dependent
13. Safety precautions

14. Prediciton

‘Atthis point, children should have a double
page spread in their baoks, and allof the lst
above completed. As well as the experiment.

Resources:

- Exercise books

- Interactive
whiteboard

- Ziplock bags

- sticky Labels

- Pipettes

- Bread

- water

- iPad for photos

- pens
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Plenary

Plenary Part One — 15 Minutes

Once all sections of the write up have been
completed. Explain to children they need to use
the DeBono Critical Thinking Hat sheet to label
and evaluated their work. They should take each
hat step and step, read the questions and
considerations under each hat, and label the
part of their work, where they engaged i that
Kind of critial thinking.

Explain to children that they must then write 2
comment about each hat and how they link
together. But these answers must be specific to
the question, the previous knowledge they have
engaged with about medical discoveries.

Children should then share their reflections ina
brief discussion with the class.

Plenary Part One — 15 Minutes

Children should use the DeBono Critical Thinking
Hat support sheets to label their work and
explain how they engaged in the critical thinking
at that point of the lesson. Children should ik
their previous knowledge of medical discovieries
to the work they completed in todays lesson.

St TinkingHots

Children should then share their reflections with
the rest of the class, in a short discussion.

Resources:

- DeBono Thinking
Hat sheets

- Exercise books

- pens
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Student-teacher: Phoebe Preece Class / Group: Year 6

AoLE or Subjec Humanities (History) — Medicine Through | Date (please note that this | November 2023

Time may be a continuous
session):
Meaningful links to Curriculum | AOLE — Humanities (History)
(What Matters Statements, What Matters Statement — ‘Enquiry, Exploration and Investigation inpsire curiosity about the world, it's past,
Descriptions of learning, ‘previous” | present and future”
curriculum...) Progression Steps 3 — ‘I have actively engaged with a range of stimuli and had opportunties to participate in

enqui
I can present my findings in a variety of ways, drawing conclusions and making judgements based on the
evidence used.

s, both collaboratively and independenity.

Meaningful links across the AOLE — Language, Literacy and Communication
curriculum What Matters Statement — ‘Understanding languages is the key to understanding the world around us.
Links to other AoLES or the Cross- | Progression Step 3— I can use inference and deduction to understand text.

curricular skills frameworks)

AOLE — Maths and Numeracy
What Matters Statement — ‘The Number System is used to Represent snd Compare Relationships Between
Numbers and Quantities’

Progression Step 2 — ‘I can order and sequence numbers inclu

 odd and even numbers and | can count on
and back in step sizes of any whole number and simple unit fraction.

There is the option to engage with the DCF by giving children the opportunity to use the DCF to present their
work and discoveries about the histroy of medicine.

Personal Targets (targets and consequent impact on learing - refer to any targets that have been identified in learning journal or weekly reflection
meeting and describe the desired impact on learning)

Target (Pedagogy - Influencing Learning) - To gain further experience of pupil voice in their learning.

This task will allow children to manage and direct their own learning. Children will be able to use the principle of the task, which is essentially to pick
the key bits of information, in their own way, in order to use their understanding of account writing to write up their findings in the following lesson.

Children may use colour coding; they may choose to write notes or underline these key bits of the text. But they need to engage in using deduction
and their inference skills to find the key bits of information about each significant part of the history of medicine.

Learning Intention
“This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.”
(Crichton, H., and Mcdaid, A. 2016 p. 196)





image2.png
1. By the end of the lesson, you should be able to order the different years given, chronolgically, as a class, within the starter activity.

2. By the end of the lesson, you should gain an understanding of how medicine has changed over time through important discoveries.

3. By the end of the lesson, you should engage with the ‘talk partners’ activity based on the brief discussion about Medicine Through Time.

4. By the end of the lesson, you should use your inference skills and key questions to highlight the key aspects of the fact file given, based on the
different Chilli Challenges and periods through time.

5. By the end of your lesson, you should complete an ‘Exit Card to show me what you know and can recall about the history of medicine.

By the end of the lesson, you should be able to order the different years given, chronlgically, as a class, within the starter activity.

Children will each be given a different year throughout histroy. As they come into the classroom, they should start in the correct chronological order
reagrds to the year they have been given. This should give them an understanding of the different time periods.

By the end of the lessn, you should gain an understanding of how medicine has changed over time through important discoveries.

Children should listen to and engage with the short explanation of the big chnages in medicine throughout time, with reference to a few examples.

For example, the role and development of technology and its role in medicine.

By the end of the lesson, you should engage with the ‘talk partners’ activity based on the brief discussion about Medicine Through Time.

Children should use the opportunitiy to talk in pairs about what they think they may know before and after the short introduction about the history
of medicine, what they would like to know more about, as well as what have learnt, which wil be revisisted at the end of the lesson. Essentially the
principles of a KWL grid but spoken verbally, as it means children can work together to apply and imporve their answers with eachother.

By the end of the lesson, you should use your inference skills and key questions to highlight the key aspects of the fact file given, based on the
different Chilli Challenges and periods through time.

Children will be given three options of different ‘discoveries’ through the history of medicine; of which will be differentiated for the three key different
ability groups in the class. Children can chose the level they wish to work out, depending on how confident they feel with the topic. Children will then
pick out the key information about the different discoveries based on a series of key questions.

By the end of your lesson, you should complete an ‘Exit Card” to show me what you know and can recall about the history of me

Children will then prove to me what they know by writing down one thing they have learnt in the lesson. They
classroom to ‘show me what they know’.

show this to me as they leave the





