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Storytelling in the Early Years
Storytelling in the early years is important and can bring learning alive while strengthening relationships and creating emotional connections. Storytelling assembles children to be more likely to improve their literacy expertise by developing comprehension, listening, and memory skills that lead to effectively summarizing and deconstructing stories. Traditional storytelling is based on the storyteller-listen approach where the reader is holding a physical copy of a book, developing an emotional bond with one another, and building strong relationships. Digital storytelling uses technology to prepare individuals to be able to use technology safely and help avoid danger. 
Storytelling is an effective method that promotes literacy for students. Miller and Pennycuff (2008) found that incorporating storytelling in the classroom is one way to convey literacy development by enhancing oracy, reading comprehension, and writing. From an early age, children enter school constantly being instructed and assessed on their reading and writing abilities. If children are not getting the type of instruction they need, it can have an impact on how fast they learn and how well they read. Reading Rockets (2013) found many poor readers to have limited exposure to storytelling and coherence involving language skills that develop recognition of sound structure and language patterns. According to Kalb and Van Ours (2014), parents should not wait to read aloud to children and need to start as early as when they are newborns. This results in children becoming attuned to the sound of people’s voices and the tones of language as children’s hearing develops. Overall, storytelling is a way for children to learn new ideas and information without making it feel as if they are doing work which causes children to be more engaged and excited to learn more. 
Traditional storytelling has an intimate approach to it because it involves setting forth time dedicated to reading to children. The environment is usually somewhere comfortable with not a lot of background noise that could possibly take attention away from the child. In this case, the traditional storytelling video was in a quiet room, and the storyteller sat on a couch focused directly on the book. There were no distractions taking place, and it was obvious where the attention should be focused. Children listening to the story were able to sit comfortably on a carpet with their own personal space. The storyteller begins by pulling out a physical copy of a book and faces the book outward for the listeners to engage in the story with her. This action created an opportunity for the children to witness the way an experienced reader approaches reading and allows for positive self-improvement to take place. Furthermore, the storytelling atmosphere enables a chance for children to hear how words naturally flow and experience the way reading can take places through imagination. As the pages turn, the storyteller becomes more engaging by extracting positive energy and including props to make the story more interesting. 
Digital storytelling has a modern approach to it because it incorporates modern day technology into storytelling. The world is becoming more dependent on technology, and it is important to promote children’s digital literacy skills early on. In this video, digital storytelling takes place in a classroom with a projector screen being the focus. Schools are starting to require projects and assignments to be submitted online. However, the problem with this is that children may think it is impossible to learn without the use of technology. In this case, the screen is so big that it is easy for children to shift their focus on something other than storytelling. The audience has a better likelihood of examining the images on the big screen but did not get the same opportunity to read all of the words from the digital pages due to the timing. It could be inferred that the storyteller had issues with her reading pace because there were times when the pictures switched before she even finished reading them. Children do not get the same calming effect from listening to a story when the reading pace drastically speeds up to keep pace with the digital page. Overall, it is important to teach children that digital literacy is useful but is used to only enhance learning. 
[bookmark: _Hlk85734182]Donaldson and Scheffler (2017) created the children's book Room on the Broom that is read both traditionally and digitally for children. During the traditional reading video, the practitioner made effective use of the way she was holding the story book. She holds the children’s book facing outward for the audience to see. One hand is holding the book, and the other is used for turning the pages. The practitioner handles the book in a way that allows children to acquire a skill in learning the correct way to treat a book and to gain insight into how a book should be used. If the practitioner did not hold the book correctly, the children would not correctly learn how to hold a book because young children do not know whether what they imitate is appropriate or not. Grossberg and Vladusich (2010) report that imitation creates a major milestone in children and is a step toward discovering themselves. Having said that, the practitioner in this video is creating a safe environment for children to observe and imitate her simple actions and expressions during the reading time interaction. The book handling skills also allow children to see illustrations that provide individuals with an immediate vision of the characters, settings, and mood of the story. Sipe (2012) believes illustrations are a key component in helping children figure out the narrative while also increasing comprehension levels. Feathers and Arya (2015) conducted an experiment designed for third grade children to find the reasoning behind why individuals are drawn to certain images in a text. Paget’s preoperational stage contributes to the importance of using illustration because children in this stage think symbolically and use words and pictures to represent objects.
 In both videos, the practitioner uses facial expressions to teach emotional intelligence by guiding children in how they should react during the story. The practitioner expressed a nervous and fearful expression when the witch was going through adversity and losing sights of her values. This allows the audience to realize it is okay to have empathy and to feel sorry for the witch during a challenging time. Bruno Bettelheim backs up this idea by designing a theory that supports introducing children to emotional literacy and believes it to be a contributing factor in being a member of society. According to Good Start Early Learning (2018), helping young children to develop a keen sense of empathy is beneficial because it increases positive mental health along with encouraging children to exhibit tolerance and acceptance of others. With the desire to help children express themselves, Peggy Shecket (2015), a child development specialist in Columbus, Ohio, states that at age two, a child goes from being a baby to being a person with thoughts, opinions, the desire to figure out how the world works, and how he/she can participate. At a young age, there is a language barrier between adults and children that could cause children to throw tantrums when it is just the child trying to find a way to express himself/herself. This further supports the significance of children finding an emotional outlet to express themselves which could be learned by facial expressions during storytelling. 
Adding to this, children are developing print awareness through storytelling by realizing there is a relationship between print and speech. When children are read to regularly, they acknowledge the system of print functions and pick up on the fact that print carries meaning. Justice and Ezell (2001) believe word and print awareness are the key elements for young children to begin literacy development, and (Reutzel et al. 1989) found that children with print awareness are more prone to recognize that print can have different functions depending on the context in which it appears. Storytelling acts as a building block for children to increase their understanding of print being organized in a particular way. This causes children to make a link between written language and oral language. Without print awareness, it is more difficult for children to develop literacy skills such as oracy, reading, and writing. In fact, (Hiebert, 1981) states that children’s execution of print awareness tasks is a dependable forecaster for future reading performance. The ability to know how print works comes from active contribution of adults who work with children and point out features of print that surround the children. Vygotsky’s Sociocultural Theory of Cognitive Development supports this idea by believing that the social interactions with adults can ease children’s future of learning and will not move along very far along as their understanding would be based on their own findings (Daneshfar and Moharami, 2018). In other words, adults have a significant influence on children’s achievement and can promote success early on by storytelling. 
Another practice observed during the digital literacy video was pausing to ask questions before, during, and after the story. The storyteller spoke with an optimistic and positive voice and appropriately asked for feedback from the audience. Having said that, if a pessimistic tone was displayed, the results would have been negative, and the audience would not have felt as easily motivated to respond. (Laplante et al., 2003) found the tone of an individual’s voice to convey certain feelings can play a major role in how people react to a matter. (Blything et al. 2019) expresses that learning to ask questions throughout the reading process is a beneficial reading strategy because it teaches the reader to think aloud. This method is used to strengthen the bond between the storyteller and the reader because it shows that the storyteller genuinely cares about the listener's opinion. This then creates a safe and accepting environment that is open to multiple perspectives on a particular subject. Asking questions encourages children to use critical thinking skills and problem-solving skills which lead to the opportunity to reflect and evaluate the text to obtain a deeper understanding. Developing this idea, storytelling also helps children with their emotional development by giving them the language they need to be able to express themselves. According to Krashen (2004), there is conclusive evidence that storytelling can make children become more emotionally attuned, have stronger relationships with others, reduce the symptoms of mental illnesses, and improve well-being throughout life.  Overall, allowing listeners to have a voice during storytelling increases levels of engagement and allows for a more productive storytelling experience. 
In both the traditional and digital storytelling video, the practitioner dresses up as the main character in the book and holds homemade puppets. These methods engage children’s attention by encouraging a pleasant involvement and experience with books and stories. (Fisher et al., 2004) researched and considered the most successful read aloud books to be those in which children are taking part asking and answering questions rather than just passively listening. It could get frustrating trying to keep a child’s attention while reading stories but making reading more playful and interactive helps children pay closer attention to what is being read to them. In storytelling, dressing up allows children to feel as if they are transported into the story themselves while also entertaining them and making them excited to hear the story. Incorporating props is a way to bring children’s imaginations alive while also enabling them to become familiar with sounds, words, and language. This method promotes children’s reading and writing by boosting language skills and making children feel confident enough to enjoy reading and want to read more books. 
Making storytelling a priority to children from a young age promotes positive benefits that lead to lifelong success. Storytelling is a necessity in order to teach children how to use words in the correct context while also boosting their pronunciation and grammar skills. Traditional storytelling is easier for children’s eyes and makes it less likely for a child to get distracted. Digital storytelling is beneficial to children when teaching them about digital literacy but does not have the same advantages for children to learn as traditional storytelling. 
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