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The school which the subject pupil attends is four miles outside the centre of Swansea. Currently there are 385 pupils on role, 34% of whom are entitled to free school meals, a total higher than the national average. This percentage highlights the socio-economic
status of the area. The school prides itself on its inclusivity, which is demonstrated through its Special Teaching Facility class, and its established interventions for the 52% of pupils who have ALN. In addition, 2017 figures showed that 11% of students spoke English as an additional language (Welsh Government, 2017). Factors such as these cannot be ignored when considering ESTYN’s report, which suggests that many pupils entering the school have below the expected average of skills for their age (ESTYN, 2014). However, the school has an average FPI percentage compared to the national average, with 85% of the year 2 pupils achieving FPI in 2017 compared to the 2016 Welsh average of 87% (Key Education Statistics Wales, 2017). This figure suggests that the school is performing well under challenging circumstances. 
               Given the fact that the school’s ethos is founded on togetherness and inclusivity, the researcher thought it important to select a pupil who experiences challenges in the school environment and requires help not only to access the curriculum, but also to build relationships with those around her. The student in question is a year 3 pupil in a mixed year 3/4 class. She struggles with literacy, reading and writing in particular, and as a result is enrolled in two intervention programmes: Reading Eggs and a Letters and Sounds phonics programme. She is categorised as a band A SEN student, as a result of her difficult home life and subsequent anger management issues. The school offer her an intensive counselling course, which is helping with her frustration and anxiety in the classroom setting. As shall be further discussed in the body of the essay, the researcher along with the child in question have collaboratively created a ‘nurture box’ in which the child keeps resources to help her relax. The sessions spent developing the box gave the researcher time to question and observe the child on a one-to-one basis. 







The data collection process undertaken for the pupil profile has been heavily influenced by Clark and Moss’ 2011 Mosaic approach, which encourages educators and those working with children to gaining deeper understanding of children’s perspectives by using a plethora of data collection methods. The multi-method approach allows for a better co-construction of meaning between researcher and child, which develops the trust between the parties (Clark and Moss, 2011). Childhood researcher Langsted’s (1994 cited in Clark and Moss, 2011: 45) beliefs that children are active participants and experts in the learning process, and thus should be consulted when research pertaining to teaching and learning is conducted accord with the Mosaic approach, which ensures that children’s views are taken seriously (Clark and Moss, 2011). The Mosaic Approach has been inspired partly by the Reggio Emilia schools, which are founded on the concept of listening to children’s opinions rather than seeing them as passive participants in the learning process (Clark et al, 2005).  
               In order to achieve a fully comprehensive view of the child, the researcher engaged with and utilised the three stages of the Mosaic approach. Initially, qualitative data was gathered using a variety of methods. These methods consisted of unstructured interviews, non-participant and peripheral membership observations, learning walks, analysis of the child’s work and the study of tracking records. Once gained, the researcher used the information to create an over-arching picture of the child’s development. The final stage was to decide what necessary steps had to be taken in order to further the child’s holistic growth (Clark and Moss, 2011). 
               The decision to conduct unstructured interviews was based on the recommendation of Klenke (2016), who suggests that unstructured interviews allow for a more free-flowing conversation which can address and question complex issues without sounding clinical and rehearsed to the child’s ear. However, the interviews were time-consuming, and as Klenke concedes, the lack of predetermined questions sometimes meant that the matter the researcher wanted to tackle was sacrificed as the child digressed into other topics.  
               Non-participant observations were conducted as part of the research. These observations were noted mainly when the child was working with a Teaching Assistant. As Cargan (2007) highlights, the advantage of conducting non-participant observations is that the researcher is provided with a relatively accurate representation of the child’s natural behaviour. However, the distance between the researcher and the child during observations would have given potential for the researcher to misinterpret body language or behaviour. The researcher conducted separate observations whilst fulfilling a peripheral membership role. While this mode of observation does not generate the same amount of data as that of a participant observer, it allows the researcher to simultaneously appreciate the child’s attitudes and work ethic while staying impartial by not influencing the child through the study (Adler and Adler, 1987: 38). 
               The researcher conducted a learning walk with the child which provided ample opportunity to observe the child in the school setting. This participant observation meant that the researcher was able to hear and see the subject’s true perspectives and behaviours, a theory supported by Ferraro and Andreatta (2015). Learning walks are an effective way of applying Kolb’s (2015) ‘Experiential Learning Cycle’ to one’s own learning and use of available resources. For the child, the learning walk and subsequent questioning encouraged the cycle of experience, observation, learning and experimentation, which allowed for a better reflection and understanding of which areas of the school best aided her learning and how (Zinn et al, 2014). The researcher believes that the process of linking concrete experience to academic improvement developed the children’s self-awareness and sense of belonging in the school environment. O'Connell and Vandas (2015) suggest that learning walks encourage the child to feel a greater sense of belonging in the setting, as they use their voices to communicate what is important to them. Conversely, as Kachur, Stout and Edwards (2010) suggest, the learning walks highlight what is not important to the children, thus posing questions to teachers as to how to improve or evolve the particular learning areas to benefit the pupil. 
               Prior to gathering and presenting the information on the profile child, the researcher was required to ensure that all actions pertaining to research were ethically sound. Thus, in accordance with Flick (2011), the child will always be referred to as such, and will not be named, and the school in question will remain anonymous. To ensure all necessary guidelines were being followed, the researcher consulted the British Education Research Association (2011). Being well-versed on the document, the researcher informed the child that she was not obliged to answer any personal questions, was permitted to withdraw from the conversations whenever she wished and was also asked to give the researcher permission to study her work. In addition, the researcher referred to the guidelines of the United Nations Conventions on the Right of the Child, and Article 12 in particular, which emphasise the importance of listening to and respecting children’s views.



               The analysis of the child’s attainment and progress will be based on the levelling process undertaken by educators and will be discussed alongside a study of James Nottingham’s ASK Model (2013). The model amalgamates a pupil’s Attitudes, Skills and Knowledge into a rubrics against which their performance in an educational environment can be measured (Nottingham, 2017). The researcher will position themselves as the child’s ‘partner’ in order to use the following feedback form to assess the child’s current placement in the three categories. Throughout this section, the researcher will refer to the selection of Key Stage 2 curriculum documents for Wales (Welsh Government, Key Stages 2-4, 2013-16).
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ASK model feedback form.
(Available at: https://elearningclassroom.wikispaces.com/file/view/ask_model_feedback.pdf)
	



[image: ]               The first Area of Learning to be addressed is Languages, Literacy and Communication. The child struggles to effectively and coherently transfer thoughts and ideas onto paper, as demonstrated by the following excerpt of work. The researcher decided to refrain from modelling suitable adjectives to the children, and instead wrote a basic sentence structure for them, leaving spaces to allow them to present their own adjectives. The class had previously discussed words such as pretty, shiny and beautiful. The words underlined in the corresponding colours denote what vocabulary the child was trying to use and what she actually wrote.


               After consideration of this piece and other literacy pieces, which are usually highly scaffolded for the child, the researcher suggests that the pupil is achieving a level 2c in writing. She can portray ideas in sentences which use ‘capital letters and full stops’ but cannot yet use ‘appropriate and interesting vocabulary’ when working independently, a criterion focal to level 2 achievement. The child does not always use ‘phonetically plausible’ alternatives when there are inaccuracies in her spelling. Although ‘kalum’ was written instead of camel, a spelling mistake easy to recognise and understand, the child also wrote ‘ki’ instead of sea, which was a little harder to identify and rectify. After the lesson, the researcher questioned the child about what she had written. 
Researcher: ‘What does an adjective do?’
Child: ‘Describes things.’
R: ‘Can you give me an example of an adjective?’
C: ‘Pretty.’
R: ‘What if we were to describe fairy cakes?’
C: ‘Tasty’. 
The conversation proves that she is achieving a Level 3, more precisely, Level 3b in oracy, as she is able to show an ‘understanding of the main points’ of a discussion and show that she has ‘listened carefully’ to questions asked. However, she is not reaching the top bracket of a Level 3 as she is not yet proficient at ‘varying the use of vocabulary and the level of detail’ when communicating with different people in different contexts. Her 3b achievement in oracy is to be expected in year 3.
               In terms of reading, the child’s understanding of simple texts is ‘generally accurate’. She is currently reading Stage 4 books, which corresponds to the general reading ability of a 5 year old. As exemplified by the Teaching Assistant’s Reading Record comment ‘[child] sounded out unknown words’, she sounds out difficult words phonetically, a level 2 accomplishment. The researcher believes the child to be achieving a level 2a in reading, as although the child ‘expresses opinions about major events in stories’, she cannot yet fulfil the level 3 principle: to ‘read independently’ or ‘establish meaning’ without a supporting adult. She is also unable, as of yet, to ‘read a range of texts fluently and accurately’, as she often wants to reread her favourite book. 
               According to the ASK model’s partner feedback form, the researcher would place the child’s attitude to literacy at the casual stage thus far, as she does not appear invested in the topic. When asked ‘What do you think you can do to improve your adjective work?’, she answered ‘use more full stops’, making no allusion to developing knowledge of adjectives. Similarly, she has a basic understanding of literacy and language, an area which needs improving, particularly her reading and writing abilities. 














                 The pupil better engages with Maths and Numeracy than she does with Literacy. The researcher assumed a peripheral membership role whilst the child completed a symmetry worksheet and irregular shape sorting exercise. On reflection, the researcher realised that the two tasks were visual rather than dependent on mental strategies. 
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The child enjoyed the cutting and sticking shape activity. The repetitive nature of the task meant that she was able to complete the sheet with ‘a little support’ rather than being heavily scaffolded. 





















In agreement with Arwood and Kaulitz (2007), the researcher believes the pupil to possess a better visual metacognition process when dealing with shapes than she does numbers.  
               The child is achieving a level 2b in Maths, as she is able to ‘use mental recall of number facts up to 10 to add or subtract’, a skill demonstrated in the class’ mental maths mornings. She is also able to ‘sort objects and classify them using more than one criterion’. In addition, she achieves the level 3 standard of being able to ‘classify shapes in various ways’. Evidence of this can be found in the shape work shown. However, she is not yet skilled at the level 2 standards of using ‘mental calculation strategies to solve number problems’ and recalling her 2, 3, 4 and 5 multiplication tables. Thus, she has a little way to go before reaching a definite level 3. 
               However, the limited work that the researcher has thus far covered with the child means that the assessment does not contain a fully comprehensive view of the child’s mathematical development. For example, the pupil’s class have not covered the level 3 criteria of using ‘standard units of length, capacity and time’. Therefore the data is not particularly strong, and the researcher’s conclusions about the pupil’s level may not be as accurate as possible.
[image: ]               During maths lessons, the child has an interested attitude, and shows signs of being committed and enthusiastic about the topic. The researcher believes this to be as a result of the visual nature of the shape topic. When asked to rate her achievement using the traffic light system, the pupil chose green, suggesting that she believes her knowledge to be good. The researcher agrees with the child’s self-assessment, as the tracking records show a definite improvement, from amber to green, in her knowledge of shape over the past three weeks.



             
               The pupil is achieving the expected levels for year 3 in Literacy and Maths, therefore there is little cause for concern in those areas. However, her health and wellbeing is an area in which she requires a great deal of support. Her friendship groups are tumultuous, and she is vulnerable to the influence of some of the more self-assured girls in the class. The Personal and Social Education Framework for Wales claims that KS2 children should ‘feel positive about themselves and be sensitive towards the feelings of others’. Despite this being a curriculum requirement, the researcher believes that the pupil can sometimes become too invested and sensitive towards the feelings of others, which leads to her picking up on the moods of others and thus becoming distant and frustrated. She also has a difficult home life, and the combination of the frustrations of home and school leaves her feeling angry. As a result of these factors, the child is receiving intensive counselling. The following conversation took place between researcher and child whilst on a learning walk. The advantage of conducting the conversation on the learning walk was that the child felt safe and calm away from the hectic and loud classroom.  
R: ‘Do you think your counselling sessions are helping you?’
C: ‘Yeah, I guess.’
R: ‘In what way?’
C: ‘[name of counsellor] helps me calm down when I’m angry’.
R: ‘Do you know why you feel angry?’
C: ‘Because of the girls sometimes.’
              As evidenced, the child gets frustrated at the other pupils in the class. However, the fact that she knows the reasons behind her anger show a growing self-awareness.
When walking through the school, the researcher asked the child where she felt safe and happy, as the curriculum also suggests that the children need to be aware of ‘what to do or whom to go to when feeling unsafe.’ She answered with the ‘library’ and ‘the bottom room’, which is a spare teaching room full of comfortable chairs, shown in the appendices. When asked why she liked the room, the child replied ‘because it’s fun and I don’t have to do work in here.’ Based on this proclamation, and the fact that the child also said she loves being outdoors, the researcher concludes that the child enjoys being immersed in environments where she does not feel the pressure to complete academic work. The researcher believes the child’s reticence to complete work an issue of self-esteem, as general observations show that the pupil often says ‘I can’t’ or ‘I don’t want to’. Her negative attitude towards her own abilities and worth needs to change in order for her to fulfil the PSE curriculum standard of ‘feeling positive’ about herself.
               The researcher believes the child to be struggling with the Belongingness and Love and Esteem section of Maslow’s Hierarchy of Needs (1943). This suggests that the child is still developing in the bracket of basic needs. Her attitudes towards her well-being used to be casual, but she has now become more interested in her development since the introduction of the nurture box. Her nurture box, of which a photograph is provided in the appendices, allows her to have a base in which she knows she can be comforted. There is no levelling scheme for a child’s health and well being, which means that her progress cannot be tracked systematically and must instead rely on conversations and observations. 

               The researcher has found that a good measure of the child’s daily mood and well being can be detected through her interaction with expressive arts. The child enjoys dancing, colouring and drawing. The report ‘A new Curriculum for Wales, The story so far’ (2017: 12) suggests that ‘during Expressive Arts experiences, the whole child is […] engaged, leading to enhanced self-confidence.’ In accordance with this statement, the child’s confidence should be growing, as she enjoys participating in art projects. Furthermore, she is able to create art which can ‘communicate, respond to and understand’ the world she lives in (2017: 13). This can be seen through her use of clay to create a mini Machu Picchu during our topic work sessions. Throughout this task, she was engaged not only with the clay, but also with those in her group. Whilst participating in the group task, I asked the child why she was laughing. She responded: 
C: ‘This feels funny.’
R: ‘What does it remind you of?’
C: ‘Playdough’.
After the lesson the researcher asked: ‘did you enjoy that?’
C: ‘Yeah.’ 
R: ‘What part was your favourite?’
C: ‘I liked the colouring, but I liked the clay more.’
The researchers prompted for further explanation. 
C: ‘My hands got really sticky. I liked the house I built.’
R: ‘Did you learn anything interesting?’
C: ‘That the people [Inca] used to live in stone houses. And that they built them all themselves without vans.’
               Once again, the researcher suggests that the child is currently achieving alLevel 2, and more specifically, a 2a, according to the National Curriculum for Art and Design. She has shown an increased confidence in using a ‘range of materials and tools to make images and artefacts’. She also enjoys communicating what she may ‘feel and think’ about her art work. To progress to the level 3 bracket, the child needs to be able to appreciate the ‘methods and purposes of the work of artists and designers’. However, as the researcher has been unable to perform many art lessons with the child’s class, it is as of yet unclear as to whether she understand different artistic styles and can investigate different environments, and in turn, it may be unfair to level the child at this stage, when there is a lack of evidence to support the decision. 
               Where the child’s knowledge remains at a basic understanding, her attitude has become determined, mature and positive as she wants to do well and responds well to artistic tasks. When asked what sort of attitude and approach helped to create the clay piece, she responded, ‘I knew what it needed to look like. So I made it to look like that.’ Her answer suggests that she responds well to visual goals. 
               
               Unlike the child’s expressive arts work, her humanities work is highly scaffolded. At KS2, humanities stimulates learners’ interest in the world around them. The class topic of Wonders of the World has enabled the learner to gain an understanding of distances and links between places and people. Considering this, the child is currently achieving a level 2b in the Geography section of humanities. The child’s work in this area of the curriculum is often scaffolded by the teacher, which is why the researcher feels that they cannot give more than a level 2.        
              Also, the class have not yet discussed another strand of the level 2 criteria: how ‘people’s actions affect the environment’, which therefore limits the child’s development to a higher bracket. However, the child is already showing signs of level 3, as she ‘recognises that people have different views’. This was demonstrated when she responded to other children questioning the Muslim child’s fasting experience. Her interjection in the conversation was simply to say ‘because it’s what her family believe in’, but her response shows that she is engaging in ‘learning experiences about ethics, beliefs, religion and spirituality’, a key recommendation of the ‘New Story for Wales curriculum so far’ (2017). 
               In terms of class tracking records for the humanities topic, the child has achieved green consistently, meaning she achieves the learning objectives and shows an understanding of the portion of the curriculum covered in the session. Her geographical knowledge so far is basic, and therefore should be developed by fulfilling a more independent learning role and by participating in whole class lessons. She has a determined attitude mainly because geography is a creative subject which involves colour and drawing. In geography lessons she is still developing her communication and questioning skills, as although she can respond to questions, she is not showing many signs of being inquisitive. However, the class have not been exposed to any history or religious education topics, which means that the researcher does not have a comprehensive view of the child’s overall humanities abilities. 










               The learner could benefit from a selection of interventions and also many of the teaching and learning strategies advocated by the Educational Endowment Foundation. 90% of pupils who left year 6 of the school in 2017 achieved the expected level of the Core subject indicator (Welsh Government, 2017). To ensure that the profile child is one of these pupils, she needs support in Literacy and Language, as well as Health and well- being. 
               There are a range of Literacy interventions available to schools, one of which is a programme entitled Better Reading Support Partners (Every Child Counts, 2017). Not only does the programme contain phonic support, an area in which the pupil needs additional help, but it also promotes an interest in reading, which would benefit the child and hopefully raise her attitude towards literacy from casual to determined. The programme’s process of re-reading familiar texts would ensure that the child does not feel overwhelmed with a choice of books, but would still enable her to move to the level 3 criterion of reading texts fluently. However, the programme run by Every Child Counts would cost in the region of £700 for the school, and additionally, the Teaching Assistants would need suitable training to ensure they are aware of how to manage the child’s progression. 
               Alternatively, there are a number of options which do not require additional costs or training. The researcher could introduce the pupil to word maps, which aid the introduction of new vocabulary and its meaning. This strategy incorporates a combination of the pupil’s favourite activities, colour and minimal writing. In addition, the teacher could introduce mindmaps as a similar strategy to aid recall of information. Both strategies would aim to improve her spelling and recognition of words, which would enable her to move onto the level 3 standard of using words for ‘variety and interest’. Story grids could be introduced to help with the pupil’s writing structure. These provide a way to organise thoughts and give the child a base on which to structure their writing. Although these strategies could prove useful for the child, they would also require scaffolding and modelling for the initial attempts, which would have to be performed by either the researcher or the class teacher. 
               The researcher is not concerned with the child’s progress in maths and numeracy. The child enjoys the practical side of the subject, and therefore to ensure her continued enthusiasm, the researcher and teacher should continue to provide practical and interactive tasks. In this area of learning, the child’s progress to level 3 could be aided by a collaborative learning strategy, which would simultaneously improve her social skills and turn taking ability as well as give her an opportunity to voice ideas and question others, developing her oracy skills. Collaborative tasks would require no more modelling than normal, therefore not posing a challenge to the lesson’s normal teaching structure.
               The other key area which posed a concern to the researcher was health and well-being. In this area, the researcher recommends continuing current provisions already put in place. The child is responding well to the counselling and the nurture box. To further develop her ability to check emotions and build relationships, she should engage with one of the 6 indicative thematic areas of the health and well being guidelines: physical activity. The researcher believes it would be of great benefit to the child to join a team, of which the school has many. This would hopefully encourage her to ‘develop effective relationships’ a key skills as dictated by the PSE curriculum. The benefits of this suggestion are that scaffolding and modelling would not be necessary to a high degree, which would increase the child’s independence. 
               Likewise, the child’s progress in expressive arts would not rely on a lot of scaffolding. If timetables of the school permits, the child could be involved in a scheme called ‘My Dollhouse’ (Degges- White and Colon, 2015). The programme encourages collaboration between students, so yet again provides another opportunity to build social skills. The task of creating a ‘dollhouse’ encourages the children to think of people and objects which make them feel safe. The programme would require a lead member of staff, but considering the school already has a well-being officer, this scheme should not be too onerous. The link to art therapy can be carried through onto other activities, such as puppetry and self-portraits, which while developing artistic skills, also develops respect for themselves, a key component of active citizenship. 
              The pupil’s current geography topic is information rich, and as a result of such, is open to many probing and thought-provoking questions. The assessment for learning strategy of questioning would allow the researcher to track the pupil’s progress, which would ensure that next steps were taken. The Blank Language Scheme devised by Blank, Rose and Berlin (1978) would need to be initiated in the class to gauge the level of questioning to which the child could successfully respond. The researcher would need to set a Blank Language level 3 question first. For example, the child could be asked to, using a set of map directions and a compass, find the box that has been hidden in the playground. Simultaneously, the child would be engaging with oracy skills and geography skills, up levelling in both areas. Level 4 questions of the Blank Language Scheme, such as problem solving questions and being asked to justify predictions could be used in most lessons. To ensure the child moves to level 3 in geography, the researcher could question her about how people affect the environment. 
               Cross-curricula approaches include ensuring that the child is involved in group work. The researcher needs to be conscientious of the class groupings, making sure that the child is not partnered with children who may frustrate her. Learning is a social event, thus, this social-constructivist approach could help with the child’s learning (Beck and Kosnik, 2006). To ensure that the child becomes more self-aware of her learning – signs of which were seen during the learning walk – another cross-curricula approach the researcher could use is self-assessment colouring. Once again, the child would have the opportunity to colour, but would also acquire, as Donaldson (2015) advocates, a developed responsibility for her learning. 
               
               The assignment has provided the researcher with a range of skills ready to employ in a teaching career. The experience of levelling the profile child has enabled the researcher to become familiar with the necessary skills and abilities children require to be declared part of each of level. It has become clear that when levelling a child, they are not required to fulfil all of the level’s criteria. Completion of the assignment has highlighted the ease with which next steps can be decided upon. The main requirement when deciding next steps is the teacher’s good knowledge and understanding of the level indicators. The researcher has made some discoveries about the child whilst writing the assignment. For example, the child’s difficulty at socialising with a select few children might be improved by encouraging her to interact and collaborate with children she has not worked with before. The study of James Nottingham’s ASK Model has allowed the researcher to develop understanding of how well the child is engaging in areas of the curriculum, and how far they need to further develop in order to be highly skilled, have a thorough understanding and be completely focused. The child’s improvement in these areas relies heavily upon the tasks set by the teacher and researcher. The interventions and strategies discovered by the researcher whilst completing the assignment means that they now feel better equipped to set suitable tasks with which the child could engage and potentially improve her academic abilities over the coming weeks. 
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Appendices: 
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B: 

This is the library space which the child identifies as a safe place. 


[image: ]

[image: ]









[image: ]C:

This is the spare teaching room. The child enjoys sitting on the comfortable chairs.  



[image: ][image: ]D:These two pictures are of her nurture box, in which she has put items to make her feel calmer. The items include playdough,  books, cotton wool, pencils and paper.  

image3.png
G Collecting Qualitative Dz X { G ask model - Google Sear

X )/ % Microsoft Word - ASK M« x ' i High Contrast - Remii % X

& C | & secure | https//elearnir m.wikispac

From Challenging Learning by James Nottingham

Skills

e challnginglearming com

Proficent

Practised

The ASK model

Partner feedback
form

Attitudes / Knowledge

Completely foeussed / O A thorough understanding

/

/e
/

@ # ~@am i 0 [

25/05/2018




image4.png
Scan 20180520pf X

can 20160529 @lpel | B Scn20160520 (pdl | B Sen20mosopdi | B senzoeoso@edt |+ v S e

= oL @
AT T A0 7 T 8 kSl S e ol o i 71
a - +am|raes /|

b o oo A Zﬁm"d&[ wite tis cyauipéea:ae']

| love camel and sand . /»‘ 4 beautctyl
Love Kaum ond 2oq S buape )
Kicwmanam  Mater  Wonaw

| The sea o prebly
Kytassan) bty Yoo ) (ove. |

LoveWmon  MuM wnayse W Psarire,

Gan iz wite this qgaun pleare %





image5.png
B Scan_20180529 (2).pdf X

= = O © file:///C:/Users/Admin/Pictures/Scans/Scan_20180529%20(2).pdf

—

L0 To recggnise anol name i

VChloe was alle
o recogpnse. ar
nase wzegplay 3

| J shaws ik a

bl supat s

gu,ar 20 &hapes





image6.png
&< > 0O ® file:///C:/Users/Admin/Pictures/Scans/Scan_20180529%20(3).pdf * w Loe
sy vwrew (7v gow | ieainers Hwpes learners W learners learners
Wm Appropriate? Appropriate? Appropriate? Appropriate?
Yes/No Yes/No Yes/No Yes/No
Names of Learners RAG rating RAG rating RAG rating RAG rating

Ad o

reZognizl 2D TELOFNISIn) polyg
T e

ﬁ;srn o Hn rlcogm’s/MMI

A

reegn’s iy shage Ishe s K?mé% ]
|leso By pro e
4 Z{aﬁﬁ_ nagnisiyy polysa SRR e
" oomm— &% __r
: | G |
:usmb.? ﬂ\&ﬂ@ %— % @gﬂ 4
i ” — o
e Iz T
Apf_in

P, T i
/| ﬁ

amm

%ﬁ

-
I

Potnan, 1 L ol
RAG rating:
Red = significant difficulty Amber = some difficulty Green = no difficulty

H QO Type here to search




image7.png
a ‘ & Scan_20180529 (11)pdi X ‘ + v

< - 0O o)

H QO Type here to search

Prifysgol Cymru Canolfan Addysg Athrawon
Y Drindod Dewi Sant DeOrllewin Cymru
University of Wales The South West Wales

Trinity Saint David Centreof Teacher Education

RE: Primary PGCE student assignment: permission and confirmation that work has been
undertaken in school for assignment ‘School Development and Pupil Progress’, Summer 2018.

Dear class/senior mentor,
For the university module named above, trainees are required to identify one learner within the
class in which they are based and, over the course of the Professional Teaching Experience, explore
their learning in detail. The evidence that they need to gather could include

« obsenvation;

 asking the learner to identify places/things that help him/her learning;

*  collecting samples of work which might show something about the learner’s progress and

development.

They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at
least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the
next steps for the learner, and indicate how these will be achieved. Trainees are expected to
undertake this work independently whereever possible, and have been given ethical guidelines to
follow (although undertaking the work above would be in line with typical classroom practice). The
trainees have been asked not to reveal the identify of the learner or the school within their
assignment. Students have been asked to:

1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and that tasks
have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): __[Z UINOR  CRAVEN

SCHOOL NAME (PLEASE PRINT): __ LADLE.  PACMA[Y)

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT)

Revu T Paacack

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):
S

- Tres

If you have any queries regarding this, please contact the Programme Lead Helen Lewis :
he.lewis@uwtsd.ac.uk

Many thanks in advance,
Helen Lewis, 5.3.18

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT

19:14

29/05/2018
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Student to verbally ask the child: 'l have talked to (trainee’s name... Miss / Mrs/ Mr) about
my work, and | am happy for it to be used in their work. | know that my full name won't be
used (Record their response below).

I dor 't mindd ppu wang my  wo<

f you have any queries regarding this, please contact:
Helen lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)
Many thanks in advance,

SDPP module team

Sarah Elsey Gail Parker
Dr. Helen Lewis Rachel Wallis
Linda Davies Nerys Defis
Jayne Morgan Nana Ryder

Heddwen Davies
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29/05/2018
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