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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Review writing to see if flow can be more coherent


	I planned out the structure of my assignment more thoroughly before writing. I also read through, ensuring that it read well.

	Targed/Target 2
	Ensure to check for spelling/grammar issues
	I proof read my assignment.

	Targed/Target 3
	
	



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


















This report will critically reflect on the actions taken by School X to develop an action point highlighted in the School Development Plan (SDP). The researcher will then reflect on the impact of these actions measured by the evidence highlighted in the SDP. Information was gathered during Bridging 3 test days. School X is a primary school that takes children aged between 3-11years. The school has an intake of two to three classes per year group, in 2016 the school had 598 pupils (Estyn, 2016). School X is currently a pioneer school, meaning it is working closely with the Welsh Government to develop the new 2022 curriculum for Wales (Estyn, 2016). In 2016 approximately 33% of pupils were eligible for free school meals and 25% of pupils are identified as having additional learning needs (Estyn, 2016). The school is situated in an area of deprivation and receives PDG funding (Appendix 1). The researcher will focus on how the school developed the priority, ‘Further raise standards in focus areas of the curriculum’ (Appendix 2). This priority is broad, therefore the researcher will focus particularly on the target outlined to develop vocabulary. The report will protect the anonymity of the school, learners and stakeholders due to the use of sensitive information.

A SDP sets out the school’s plan of action to improve various aspects of the school. Due to education regulations set out in 2014 by the Welsh Government, all schools must create and engage with a SDP (Welsh Government, 2016). Estyn (2013) suggests that all schools would benefit from a self-evaluation and planning process, the SDP could be seen as a response to this recommendation. SDPs are a form of strategic planning, carried out in a cyclic way to reflect upon the school’s performance, including results, interventions and curriculum. For example, the SDP could have a focus of improving EAL provision, working towards the new curriculum for Wales 2022, improving selected areas across the curriculum and so on. A SDP sets out a clear vision and targets for the school over the next 3 years. Although SDPs typically span 3 years, they are live documents, self-evaluation, reflection, strategies and improvements are made across these three years, not simply as a beginning and end point (Welsh Government, 2014). SDPs are created through self-evaluation and contextual data, used to highlight areas of priority for improvement. SDP’s should include both short and long-term targets, to monitor the progress of all actions taken by the school (Welsh Government, 2014). 

Creating an effective SDPs requires a great deal of work. A range of stakeholders are involved in this process. School X created the SDP with various stakeholders, including the governing body, headteacher and teachers. They used a clear systematic process, using both quantitative and qualitative data. Each of these stakeholders has a specific role and responsibility within the SDP, this is important to ensure that all stakeholders have a commitment to the SDP and are aware of the processes, techniques and schedule the school is working towards (Welsh Government, 2016).

During the 3 years cycle of a SDP, schools annually reflect on their practice and use the SDP as a tool to assess their performance (Welsh Government, 2014). During this reflection schools identify how well they are performing, identify strengths of their practice, identify areas that need to improve and assess what actions will bring about this improvement. This regular monitoring is vital to ensure the SDP is being utilised to its full potential, and not made, then put aside for 3 years. This cyclic reflective model is supported by Hanover research (2014). Within this research various cyclic models are discussed, all have common planning and reflective stages similar to the cycle set out by Welsh Government (2014). The reflective aspect of SDP allows stakeholders to change actions that did not work, and celebrate those that did, an important aspect of school development as suggested by Brighouse & Woods (1999).

Within the SDP there are various priority areas, as previously mentioned, the researcher will be focusing on the target of developing vocabulary in English. This applies to Oracy (EYs – Yr 1) and in Writing (Yr 2 – Yr 6). Developing vocabulary can elevate their writing, broaden their understanding when reading, an elevate their oracy skills to be able to explain ideas and concepts in an interesting and purposeful way. There are various ways to develop children’s vocabulary, many are highlighted through effective practice reports by Estyn. These reports are a useful tool in identifying effective techniques to improve learners vocabulary. School X’s target for improving vocabulary within Early Years and Year 1 specifically identifies a priority in oracy. To improve oracy skills and improve the range of vocabulary children use, Estyn (2018) recommends using more challenging texts and to encourage children to express their ideas through referring to and quoting these texts. Through doing so, children are encouraged to engage with new vocabulary. This technique is promoted in an Estyn (2018) effective practice report. An alternative technique is suggested by the Education Endowment Fund (EEF). The EEF highlight the importance of introducing new vocabulary that relates to the current topic in the curriculum to give children the opportunity to practice this new vocabulary (EEF, 2017). Furthermore, they recommend explicitly teaching new vocabulary. This may occur through the use of glossaries, vocabulary tests and activities such as Vocabulary Ninja. Vocabulary ninja encourages children to engage with morphemes, developing their understanding of vocabulary. Alternatively, one can expose the children to an environment full of rich language, so they are able to hear and experiment with new vocabulary. This may include ensuring that the teachers are using a range of interesting vocabulary and reading books with rich language. EEF highlights the importance of repeated exposure to learn new vocabulary. Furthermore, children can be taught to use words they already know in new contexts. 

The Welsh Governments (2014) has provided SDP Guidance, this appears to have been closely followed by School X. Figure 1 shows that within this guidance, there are 4 stages of improving learner outcomes and raising standards. However, first a vision must be identified. School X have identified a clear vision with their mission statement and school aims list (Appendix 1). The cycle then begins with the following process; self-evaluation, strategic planning, making improvement/action, and reviewing impact, before starting the cycle again. 
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Figure A – An image demonstrating the process used when developing a SDP (Welsh Government, 2014).

Figure A shows the cyclic, reflective practice that is essential in continuing excellent practice and to encourage improvement in schools that may need development. SDP’s are fundamental in identifying how a school is performing, and how the school can provide better, richer learning experiences. The reflective nature of creating a SDP encourages professional learning (Welsh Government, 2014). 

The first stage in this process is self-evaluation. During this stage, the stakeholders of School X met to identify areas in which the school are performing well, and need improvement. When self-evaluating, stakeholders use both quantitative and qualitative data. School X engaged with quantitative data well using regularly updated, internal tracking systems. This data includes eFSM data, National Test scores, learning outcomes and so on. In terms of qualitative data, teacher discussion, book scrutiny, observations and learning walks are carried out by the staff within the school. This data is then used to identify strengths and weaknesses within the school. It is during this process that the school identified vocabulary as a target area. The data used to do this was qualitative, coming from the cluster moderation process. This process involves schools within the cluster coming together to moderate work across the cluster, through doing so, they identified that children from the school had poorer vocabulary than other schools in the cluster. This method was effective as it allowed teachers to compare practice, and learn new approaches from other professionals. 

Brighouse & Woods (1999) discuss the importance of how this reflection process needs to ensure that teaching staff do not feel that their own practice is being  criticised. They recommend governors being focused on one area of the SDP as a ‘critical friend’. Within the placement schools SDP, governors are allocated specific targets to monitor and develop throughout the year. This ensures their commitment to the target area and consistency throughout the process. Various governors are responsible for raising standards of focus areas of the curriculum due to their range of expertise and experience.

The second stage of creating a SDP involves strategic planning, this process should involve all stakeholders (Welsh Government, 2014). Strategic planning  involves identifying actions, timescales, monitoring and responsibilities in order to meet these targets. Within this stage, the governing body needs to prioritise targets and narrow focus to carry out what they believe to be the most important targets (Hanover Research, 2014). These targets need to be challenging, but realistic. School X does this well, they identify their priority areas, create targets, and then plan actions to meet these targets. They then identifying a clear success criteria to measure the success of its developments, this falls in line with the Welsh Government guidance. The success criteria identified by the school for improved vocabulary is for the 2019 end of KS2 moderation to show improved use of vocabulary. Having a clear goal is important in creating an effective, strategic plan. All actions are identified and relevant to the targets set. The impact of actions must be quantifiable in order to assess their impact and acknowledge results. Having increased vocabulary at the end of KS2 is a quantifiable target, with a timescale, teachers will be able to whether improvements were made. Strategic planning should identify intended training for staff to ensure that the right staff are correctly trained and prepared to carry out action points successfully. School X provided vocabulary training for teachers (Appendix 3). 

The SDP can be used to streamline the schools planning, becoming a useful document to hold a range of information and data. The SDP should include spending plans to help fund developments and support targets. School X did this by having a clear column alongside all targets on the document, showing the cost and resources available. This allows easy access to track all spending and grants used to address the targets identified. According to the SDP, training was provided to support staff for vocabulary development, however, no cost or date was provided. To improve, recording all relevant data in the SDP would be beneficial, so all stakeholders are aware of the training being provided to staff to meet targets.

Having carried out strategic planning, the school then puts the planning into action. During my placement it was evident that stakeholders were working towards meeting targets set in the SDP. Within staff meetings, lesson planning and training the researcher was able to see where the SDP targets were influencing decisions and practice. An example of this was extending vocabulary in the Year 2 classroom during my placement. Common words were labelled on pots within the classroom, these pots contained synonyms for these common words. Children could access these pots to help extend their vocabulary easily. Further actions to support vocabulary included story-telling, regular engagement with oracy skills, glossaries created at the start of each topic, and guided reading sessions containing vocabulary activities. 

The final stage in this cyclic process is to review the impact of these actions. The SDP is a live document and should be reviewed regularly, at a minimum, annually (Welsh Government, 2016; Hanover Research, 2014). The actions should be reviewed to measure its effectiveness towards reaching targets set and to ensure that actions are being carried out. The school does this well, monitoring of each action point is recorded clearly in the SDP. The school RAG rates each of the actions carried out to ensure that it is being carried out, and to see if any further changes can be made to improve the processes being carried out. This is where the cyclic nature of the SDP becomes useful, having reviewed impact, further planning and actions can be carried out to make continuous improvements. According to the SDP, training staff for vocabulary development to engage with a range of strategies has had a strong impact on the children’s vocabulary, rated green in the review.

The school has created a thorough SDP with lots of detail, clear planning and distributed responsibility well. They identified targets through cluster meetings, inspection feedback, book scrutinise, outcome results and data evidence. The strategic planning is well laid out and easy to understand with clear goals and plans to achieve each of these goals. Putting these plans into action appears to be well organised and the responsibility of many stakeholders to ensure these actions take place. The actions are purposeful, achievable, challenging and measurable. Reviewing the impact of these actions takes place routinely and is evidenced throughout the SDP in annual evaluations and live RAG rating within the SDP. School X plans in line with Welsh Government (2014) guidelines.


The researcher has identified areas where School X  could improve their planning strategies. It could be argued that the priority areas are broad. For example, the priority area of my focus was to raise standards in focus areas of the curriculum, another was, work towards Successful Futures and the New Curriculum for Wales 2022. The targets set within these are more focused, however there are a great deal of them. In this way the SDP seems to be setting too many goals, Hanover research recommends a target of 2 to 5 priorities (Hanover Research, 2014). Although the school does have 4 priority areas, the targets in each priority area could themselves be broken up into priority areas of their own. Reducing the volume of targets within a priority area would be beneficial. This would allow the school to focus on a target to optimise it further and fully develop it, instead of having to move on or change focus to another target. At times during placement, it was evident that some stakeholders were juggling many different targets, unable to truly focus on optimising one thing.

The SDP does outline grants and funding to support resources for its action points. However, it is not comprehensive. For example, there is no cost presented for vocabulary training and supply to cover this training time, it simply states, to be monitored. It would be useful for staff to see the budged available to them to organise this training. This falls in line with the Welsh Government (2014), stating that SDP should streamline planning, avoiding unnecessary duplication and bureaucracy. 

It would be beneficial for the school to provide outlines of their reflections on all actions carried out. The school record actions that took place, however, thorough critical reflection on these activities is unavailable. Much of the reflection is carried out through professional dialogue and discussion. It would be useful for all stakeholders to have access to this information through making reflective notes regarding the success or failure of different activities. 

The school did not carry out all of the techniques discovered within literature within this report. To further improve vocabulary the school could implement some of the techniques identified, such as challenging reading. However, the school was successful at implementing many of the techniques recommended in this report, and also techniques that were not suggested. 

Throughout this report the researcher identified the purpose for developing SDPs and why they are a necessary and useful tool for school improvement. The researcher then went on to focus their analysis on the schools priority, raising the standard of focus areas in the curriculum. The researcher chose to particularly focus on vocabulary due to the targets within the SDP being broad, this allowed a more focused analysis of the school’s process. The researcher then looked at literature, providing techniques effective at improving vocabulary. When analysing the development of the SDP, this information was useful in assessing the action points created to support vocabulary improvement. A reflection and evaluation of the schools process was then made, giving recommendations where appropriate. The researcher engaged with the Welsh Government (2014) guidelines throughout this report, using it as a tool to compare the schools practice with government guidelines. Through working closely with these guidelines, it became clear that School X also based it’s development of its SDP around recommendations found in this guidance.
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Appendix

Appendix 1 
Extract of SDP showing context of the school.
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Appendix 2
Extract of SDP identifying priority area, targets and success criteria.
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Appendix 3
Extract of SDP showing training provided to support teaching vocabulary.
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