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Professional observation and reflection
This assignment critically reflects on observations of three different tutors over a six-hour period, using Kolb's model as a framework, Kolb’s reflective model is a well-regarded framework for understanding how individuals learn through experience, Kolb (1984). Although all three tutors work within the same area, they teach at different levels. By the conclusion, a clear action plan will be developed to advance professional practice. 
Concrete experience
The observations were conducted in a college environment designed to support learners aged 19 to 25 with physical disabilities and learning difficulties. The primary focus of the curriculum is on developing Independent Living Skills (ILS), with higher-level learners also participating in vocational courses alongside ILS. Observations included three tutors across five different sessions: three mathematics sessions and two literacy sessions. Tutor one works with Pathways one, six learners, who are functioning at the lower primary level. Tutor two supports Pathways two, five learners, who are operating at the upper primary level. Tutor three teaches Pathways three, six learners, who are functioning at a high secondary level up to Level one in college. All learning takes place in one building with each pathway having their own classroom. 
Across all three tutors, it was observed that they displayed warmth and friendliness when welcoming students at the start of each session, often taking time to check on their well-being. The sessions were carefully tailored to match the learners' abilities, with thoughtful consideration given to individual needs. Knowles et al (2005) suggests that teachers should tailor their instruction to address the varying abilities of individual learners. By adopting this approach, it is anticipated that learners' outcomes will improve. This approach aligns with the affective domain of Bloom's Taxonomy, 1956, which emphasises fostering emotional engagement and valuing learners' experiences to create a supportive learning environment (Anderson and Krathwohl, 2001). Similarly, this practice reflects the Welsh Professional Standards for Further Education (FE), which highlight the importance of creating inclusive and supportive learning environments that address the diverse needs of learners (hwb.gov, 2017). The tutors also ensured that support staff were actively involved in planning and introduce to the sessions, so they ate aware of the outcomes. This collaborative effort reflects the cognitive domain of Bloom's Taxonomy, particularly at the "Analyse" and "Apply" levels, as it involves organising knowledge and applying it to structure effective support strategies for students (Anderson and Krathwohl, 2001). Furthermore, this collaborative approach aligns with key aspects of the Welsh Professional Standards for FE, particularly their emphasis on collaboration and professional learning, which encourage practitioners to work collectively to enhance teaching and learning quality (Hwb.gov, 2017). By addressing both emotional and intellectual aspects of learning, the tutors demonstrated a holistic approach consistent with Bloom's framework for fostering meaningful educational outcomes. Their commitment to collaboration and inclusivity further reflects their dedication to promoting high quality educational experiences, as outlined in the Welsh framework for professional development in post-16 education.
For the purpose of this reflection, it will discuss the three mathematical sessions delivered across three different pathways, providing a valuable representation of best practices and highlighting the variations in teaching styles among the three tutors.
Reflective observation
The mathematics sessions observed demonstrated distinct pedagogical approaches, aligning with professional standards for further education in Wales and Bloom’s Taxonomy. 
Tutor one focused on engaging learners through a game-based activity that emphasised sorting and colour recognition. Objects of large size and bright colours were strategically placed around the classroom, requiring learners to locate items matching colour cards on the tables. This approach aligns with the Professional Standards for Further Education Teachers in Wales, which emphasise creating inclusive, engaging, and learner-centred environments to foster active participation and collaboration (Hwb.gov, 2017). From the perspective of Bloom’s Taxonomy, this session primarily targeted the lower cognitive levels, such as knowledge (identifying colours) and comprehension (matching objects to cards). The game-based structure also encouraged elements of application, as learners used their understanding in a practical context. By incorporating physical interaction with objects, the activity engaged the psychomotor domain, fostering both cognitive and physical skills. A case study conducted in 2021 highlights that such interactive and sensory-rich activities can enhance engagement and learning outcomes, for adults with learning difficulties (Diez – Polemar, 2021). The use of bright colours and large objects supports accessibility and inclusivity, aligning with contemporary approaches to differentiated instruction in mathematics education (Currell, 2021). Although this session was conducted in a small group setting, learners were encouraged to search for the objects independently. Reese and Walker (2008) highlight the value of both approaches, emphasising that group work can benefit learners by allowing them to observe and learn from their peers. However, it is equally important to ensure that learners can independently understand and complete the task, rather than simply imitating others.
Tutor 2 conducted a session on time (both analogue and digital) aiming to enhance understanding of time-related events throughout the day. This session was delivered in a small group so peers could assist each other when unable to recall times of events Gregson and Hillier (2015) describe this as social relationship as learning is a social activity.
To support learning about analogue clocks, the learners created paper plate clocks as a hands-on activity. Teaching time in relation to daily events addresses real-life challenges faced by adults with learning difficulties, such as managing routines and schedules (Kreider et al, 2019). This focus on functional skills aligns with evidence showing that adult learners are more engaged when they perceive the content as directly applicable to their lives. Activities like this may foster autonomy and self-confidence, which are critical for adults with learning difficulties. Gregson and Hillier (2015) underscores the importance of promoting autonomous learning in adult education settings, as it enhances the learner’s self-development, equipping them with quality of life and equips learners to navigate daily living more effectively. However Knowles et al (2005) discusses how autonomous learning is situational to each learner and if they have the capacity to self-direct, they refer to Gerald Grow's (1991) paper, "Teaching Learners to Be Self-Directed," introduces the Staged Self-Directed Learning (SSDL) Model, a framework for understanding and fostering self-directed learning and how it is the teachers role to assess each learners cognitive ability as some learners may need encouragement in this area.  Drawing on Grow's (1991) framework, it is considered good practice to implement evidence-based strategies and learner-centred approaches in adult education to effectively support individuals with learning difficulties. Based on the four principles of learning outlined for preparing for adulthood (Ofsted, 2024), this time management topic would address employability and independent living by helping learners develop the ability to recognise and effectively apply time management skills to their daily routines.
Tutor three facilitated a data collection session in which learners explored public opinions on potential products they could create. Each learner was encouraged to design their own questionnaire, which could include options such as tally charts or lists of items with spaces for "yes" or "no" responses. With support (for safety and wellbeing), the learners then went out into the community to gather feedback from members of the public. After the allocated time, they returned to the classroom and used the computer room to design and present their findings in a format of their choice there was. This session was carried out through independent learning with minimal support from the learners' one-to-one Learning Support Assistants (LSAs). Independent learning fosters key skills such as self-motivation, perseverance, and critical thinking (Education Perfect, 2024). By allowing learners to take control of their own learning process, they gain confidence and develop a deeper understanding of their strengths and areas for improvement, which enhances their overall academic and personal growth. learners were given the autonomy to design and execute their surveys as well as determine how to present their findings. This approach empowered them to practice decision-making, problem-solving, and creative thinking. The only structured limitation was the time allocated for conducting the survey in the community; however, learners were granted the entire day to complete and present their work. This flexibility encouraged them to manage their time effectively, a key skill emphasised in independent learning frameworks (Heathfield Knoll school, 2023). By the end of the day, it was valuable to observe which learners were able to stay focused and complete their work independently, as well as those who required additional encouragement. This provided the tutor with important insights into which learners might benefit from further support and intervention.
Abstract conceptualisation
All three sessions clearly highlighted the need for individual learning plans, these help the tutors on further planning, and where best to place support. Individual Learning Plans (ILPs) are widely recognised as essential tools in education, offering numerous benefits for both learners and educators. This personalisation fosters greater engagement and motivation, as students can see the connection between their goals and the curriculum (Barron, 2022). Additionally, ILPs enable educators to monitor progress effectively, identify areas where additional support is required, and implement timely interventions, leading to more efficient and targeted teaching strategies (Tes, 2024). By involving students in the creation and review of their ILPs, learners develop ownership of their educational journey, promoting self-regulation and responsibility. Furthermore, ILPs support inclusive education by ensuring that all learners have an equal opportunity to succeed, regardless of their background or starting point (Walshaw, 2024). This is an area that requires development, as I currently have no experience in writing Individual Learning Plans (ILPs). 
With a background in primary education, it initially seemed as though transitioning into post-16 education would involve starting from scratch, with little understanding of how existing skills and experiences could be applied to this new context. However, it quickly became evident that many primary principles of teaching, such as fostering engagement, understanding individual learning needs, and promoting a supportive learning environment, are transferable my chosen area of specialisation independent living skills (ILS). Discussed in an article by Taconet et al (2023) ILS can significantly empower students with special educational needs (SEN), fostering their journey toward inclusive education by enhancing their independence and ability to participate fully in further education and community life. I am still in the process of adapting my knowledge and primary skills to suit an adult learning environment and aligning them with the four principles of learning in further education. 
Repetition-based learning was a clear strategy employed by all three tutors, as reflected in their session planning and delivery. They consistently repeated instructions, incorporated regular recaps throughout their lessons, and scheduled multiple sessions focused on the same skill. In some instances, these skills were taught using different formats to reinforce understanding and engagement. Zhen et al (2018) conducted a study on repetitive learning and discovered that, compared to learning a concept once, repeating it six times resulted in significantly stronger brain activation. In the observed educational setting, many learners face cognitive challenges, which suggests they may require more than six repetitions to effectively retain information.
Effective communication is fundamental in any educational setting, but when working with learners who face multiple communication challenges, such as being deaf, non-verbal, or having cognitive delays, educators must adapt their teaching methods to ensure inclusivity (Reeves, 2019). This requires integrating various communication tools and approaches tailored to individual needs such as British Sign Language (BSL), Makaton, Picture Exchange Communication Systems (PECS), or electronic communication devices into the sessions. Anderson (2011) highlights the challenges associated with professional development in this field, emphasising difficulties such as allocating time for training, addressing financial constraints, and building the confidence required for effective implementation. However, by incorporating these tools into their practice, educators demonstrate best practice and create an inclusive environment where all learners can participate meaningfully and achieve their potential.



Active experimentation 
As a result of the observations, I have identifying five areas I need to develop for best practice. 
	Focus area
	Goal 
	Actions
	Professional standards 
(Hwb.gov, 2017)
	Timeline

	Developing Skills in Creating ILPs
	Gain the ability to design and implement effective ILPs tailored to individual learner needs.
	Study resources on the benefits and structure of ILPs, focusing on their role in fostering motivation, tracking progress, and supporting inclusivity.

Collaborate with experienced colleagues to observe and discuss best practices for ILP development.

Practice drafting ILPs for learners in my setting, ensuring they align with their goals, strengths, and support needs.
	Professional Learning (Standard 1): Engage in professional learning to improve practice.
Collaboration (Standard 6): Work collaboratively with others to share best practices and improve outcomes for learners.
	Start studying and collaborate with colleagues immediately. 


Once first two points have started move on to third point.


three months I should be competent in writing ILPs. 

	Adapting Primary Education Skills to Post-16 ILS
	Effectively transfer primary education strategies to support learners in Independent Living Skills (ILS).

	Research the principles of ILS education, particularly for learners with SEN.

Identify transferable skills from primary education, such as fostering engagement and personalising learning, and adapt them to adult learners.

Observe ILS-focused sessions to understand how these principles are applied in practice.
	Inclusion (Standard 2): Promote inclusive learning environments that meet diverse learner needs.
Communication (Standard 4): Communicate effectively with learners, colleagues, and stakeholders to support learning and well-being.
	Start research immediately
Continue to observe sessions.

Start applying skills to lesson plans within six weeks.

	Enhancing Inclusive Communication Strategies
	Improve the ability to communicate effectively with learners facing multiple communication challenges
	Undertake training in British Sign Language (BSL), Makaton, or other relevant communication tools 
Explore electronic communication devices and Picture Exchange Communication Systems (PECS) to support non-verbal learners.

Implement these tools into daily teaching practice, tailoring them to individual learner needs.
Seek feedback from colleagues and learners on the effectiveness of these strategies.
	Inclusion (Standard 2): Promote inclusive learning environments that meet diverse learner needs.
Communication (Standard 4): Communicate effectively with learners, colleagues, and stakeholders to support learning and well-being.
	Already started basic sign training. 


PECS and electronic devises I am learning within my job daily.

Started to implement in to lesson plans within 3 weeks 

On going reviewing every 6 months

	Repetition-Based Learning
	Utilise repetition-based strategies to improve retention for learners with cognitive challenges.
	Incorporate repetition techniques into lesson plans, such as regular recaps and multi-session skill reinforcement.

Experiment with presenting the same skill using varied formats (e.g., visual aids, hands-on activities) to enhance engagement.
Monitor learner progress over time to assess the impact of repetition on retention.
	Pedagogy (Standard 3): Use effective teaching strategies that promote active engagement and support learner progress.
Assessment (Standard 5): Use assessment data to inform planning and adapt teaching for improved outcomes.
	Integrate repetition strategies into lessons immediately.

Evaluate their effectiveness after 3 months.

	Monitoring Progress and Reflecting on Development
	Ensure continuous improvement through self-assessment and reflection.

	Maintain a professional development journal to document progress in each focus area.

Schedule monthly reviews of achievements against this action plan.

Seek mentorship or peer feedback on areas needing further improvement.
	Reflection (Standard 8): Reflect critically on practice to identify areas for improvement.
Leadership of Learning (Standard 9): Take responsibility for personal professional growth and development through reflective practice and collaboration.
	Begin tracking progress immediately, conduct monthly reviews.
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	Teacher
	1

	Date
	12/12/2024

	Group
	Pathways 1
6 Students 21-24 years of age 
(Learning age group: - reception – year 1)
Physical and learning disabilities. 
All learners have 1-1 support.

	Topic/Context
	Mathematics. 1 hour long
Colours and sorting


	Notes on the lesson:

	The teacher has a warm and friendly approach, greeted everyone personally. 
Good use of resources to encourage all students’ participation.
A good understanding of each learners’ limitations.   

All staff supporting were positive and encouraging (not doing the task for the students) 

	Lesson objective, Students to sort objects according to colour
Skills
· listening to instructions.
· Objects placed around space to encourage movement.
· Recognising assorted colours and their verbal name. 

	What I have learned:

	Need to be aware of students limitations. The learners maybe not have the same processing skills as others of their age. 
Be able to communicate to all students no just verbally. 
Managing support staff as well as the learnings. 

	

	Targets to improve my own practice (mapped to professional standards):

	Demonstrate commitment to learners, their learning, safety, and well-being.

Value and promote diversity, equality of opportunity and inclusion.

Maintain and update knowledge of my subject(s) and how best to teach and assess them.

Plan and deliver effective learning, teaching, and assessment
	Understand learners needs and make sure the learning space is accessible for all.




Make sure resources are suitable and within reach for all learners. 



Progress my learning of learning difficulties within the post sixteen sector, attend a basic sign language course. 


Plan sessions to include differentiated learning according to learner needs. E.g. allowing processing time into my time scales, and thinking about how to communicate with deaf students.  
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	Teacher

	1

	Date
	9/12/2024


	Group
	Pathways 1
6 Students 21-24 years of age 
(Learning age group: - reception – year 1)
Physical and learning disabilities. 
All learners have 1-1 support.

	Topic/Context
	Literacy 1hour 
Reading and writing practice

	Notes on the lesson:

	Teacher explained the session to support staff before starting 

Not all learners could participate so other activities were arranged for them.

More 1-1 learning with the teacher took place in this session 

Session was calm and relaxing


	Learning objective read appropriate book and pen control
Skills
· Read all the book (using red and green ditty books for Read Write Inc scheme)
· Be able to hold a pen
· Scribe own name 
· More able, to write a sentence ( I went to the shop)

	What I have learned:

	
Not all learners could participate so other activities were arranged for them.









	
Three learners, who are nonverbal and unable to read, had a story read aloud to them. The story included actions, and they were encouraged to perform the corresponding actions at the appropriate moments.

For the writing activity, a variety of techniques were employed. Some learners were able to write independently, while others required support, such as copying from a whiteboard. Two learners, however, were unable to participate in traditional writing tasks due to difficulties with gripping a pen. Instead, they used a communication aid to type out their names




	Targets to improve my own practice (mapped to professional standards):

	Know how to use evidence and research to improve my practice

Demonstrate dignity, courtesy and respect towards others and Demonstrate commitment to learners, their learning, safety and well-being
	Research techniques for abilities to aid learning


Ask advice and involve the 1-1 support staff as they may have ideas on how best to approach learning styles with different learners
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	Teacher

	2

	Date
	13/1/2025


	Group
	Pathways 2  
5 students 19-21years old 
Physical and learning disabilities
Learning age group primary years 3 – years 6
2-1 support and 1-1 support

	Topic/Context
	Mathematics  1hour session
Time 

	Notes on the lesson:

	Friendly approach towards learners 
Good visual resources 
Pecs used for learner who is deaf 
Novachat devise used for nonverbal learner. 
Processing time given. 
Positive encouragement and feedback given at all times. 

	Learning objective telling the time using both analog and digital 
Skills
· Listening to instructions
· Understand 24hour clock 
· Relate time to events throughout the day 

	What I have learned:

	As with pathways 1 processing time can differ from learner to learner.

Visual recourses are important for all learners to engage. 

	

	Targets to improve my own practice (mapped to professional standards):

	Build positive and collaborative relationships

Know how to use evidence and research to improve my practice and Maintain and update knowledge of my subject(s) and how best to teach and assess them
	Working alongside support staff making sure everyone is clear about objectives.

Understand how I would evidence progress and reinforce learners’ knowledge of topic.
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	Teacher

	2

	Date
	17/1/2025


	Group
	Pathways 2  
5 students 19-21years old 
Physical and learning disabilities
Learning age group primary years 3 – years 6
2-1 support and 1-1 support

	Topic/Context
	Literacy 1hour session
Writing a newsletter 

	Notes on the lesson:

	Differentiated templates given to assist learners in their task.

Whiteboards are used to assist learners set out sentences.

Pictures were printed to act as visual cues as well as the daily diaries.  

	Learning objective students will use a template to structure their newsletter which effectively communicates key information of their week. 
Skills
· Organisation
· writing
· visual presentation.
· Use daily diaries to help remember key information

	What I have learned:

	
These learners occasionally struggle to recall events accurately or may confuse events from one week with those from another.

	
I liked the use of daily diaries and visual cues to assist learners in recalling events and organising them in the correct sequence.

I found the newsletter activity helped to recap the learners week for them and a good way of passing on to their parents.


	Targets to improve my own practice (mapped to professional standards):

	Demonstrate commitment to learners, their learning, safety and well-being

Enable learners to share responsibility for their own learning and assessment
	Consider different ways to recap learning for learners with short memory skills. 


Allow learners time to look back over their work to help them recap what they have learnt. 






Teacher Observation Form 
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	Teacher
	3

	Date
	15/1/2025

	Group
	Pathways 3
6 learners 20-24 years old 
Learning age group year 10- first year college
Doing vocational courses
Physical and learning difficulties 
2-1 support

	Topic/Context
	Mathematics 3 hour session
Surveys and plotting results 

	Notes on the lesson:

	Friendly manner towards learners.

Much more in depth learning compared to pathways 1 and 2.

Less formal teaching, students encourage to work independently. 



One learner using a communications device to ask questions 

	Lesson objective, collect and record data. 
Skills 
· Use a range of people to collect data from 
· Sort and record data to share with class
· Communication asking questions
· Use of IT to record data

The question focused on identifying which items, such as bath bombs, bird boxes, or seasonal craft packs, people would be most inclined to purchase if learners were selling them to raise funds

Learners were encouraged to carry out their surveys in the local town centre, helping them enhance their communication skills and boost their confidence..



	What I have learned:

	
Time management is important 






Patience and encouragement is important 

Lessons are longer 
	
Students were given 30 minutes to formulate their question before walking to town (a 15-minute journey). Once there, they spent an hour exploring the town and visiting the local drop-in café, where they posed their question to members of the public. Afterward, they walked 15 minutes back to college and had an hour to use the computers to document their findings by creating a data chart in a format of their choice
Learners show low confidence levels 

The learners in this group have a better concentration level so sessions have to be pitched to a higher level.



	Targets to improve my own practice (mapped to professional standards):

	Plan and deliver effective learning, teaching and assessment

Maintain and update knowledge of my subject(s) and how best to teach and assess them
	This group demonstrates a higher level of concentration, allowing for the use of a variety of media. As a result, more detailed and thorough planning is required.

When teaching in this field, it is essential to stay informed not only about post-16 education but also about lower-level curricula to effectively support learners with learning difficulties
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