	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	



	



	Student’s Name
	
	Date
	25/05/18

	Student’s Signature
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‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

In this essay, the holistic development of one child has been analysed and discussed.  On examining this data, a number of strategies to enable pupil progression were identified for this individual.  The main focus for discussion in this assignment is literacy and numeracy, along with personal and social development. However, I have also included reference to the child’s topic work along with some observations on his physical development, as this gives a much clearer picture of the child as a whole.
The school in which this assignment has been carried out is a large inner city primary school situated in a leafy suburb.  The catchment area is wide, and the school caters for a variety of children from mixed backgrounds and some areas of deprivation.  There are currently 700 pupils on roll.  The majority of pupils are white, British, and speak English at home.  The number of children eligible for free school meals is just 11.5%, which is well below the national average.  
The school itself sets extremely high standards of achievement.  99% of this years’ cohort of year two children are expected to reach outcome five or above when leaving the foundation phase. In fact, the majority of these pupils will be an outcome six by the end of the year, and over 50% of the children are working at outcome six now.

The target child for this assignment is currently working at a best fit outcome five in all areas, however, it has been suggested by his class teacher that he is pushed to an outcome six.  It is evident that he has the potential, but lacks confidence.  It was therefore decided that this child would benefit from some extra support, and so became the target child for this study. 

During the course of this assignment, it is my intention to analyse this child’s overall attitudes, skills and knowledge, and to suggest appropriate ways to scaffold the child to move him forward with his development.



Data collection
For this assignment, the primary method of data collection was the Clarke and Moss Mosaic approach.  The Mosaic approach was developed by Clarke and Moss (2001) with the intention of including ‘the voice of a child’ while conducting research.  This ‘voice’ can be heard in a variety of ways, for example, through their art work, photographs and their behaviours.  This is a child led approach to learning which uses a number of child friendly initiatives to collect qualitative data, and creates a deeper understanding of how the child can learn best.  This approach allows the child to reflect on how they learn and provides opportunities for both the child and teacher to enhance and improve their learning and understanding.  Gathering data in such a way gives a much clearer picture of the individual as a whole, and concentrates equally on the wellbeing of the child as to the child’s academic attainment.  During this study, I have collected data from interviews with the target child and the class teacher, my own observation notes, a learning walk with the target child, a mapping picture of areas important to the child, along with field notes, photographs and levelled work.  During the initial research, I have used the Attitudes, Skills and Knowledge (ASK) model to identify the key areas for inquiry. 
The use of photographs has been particularly successful for generating meaningful conversations with this young child.  All children seem to really enjoy looking at photographs and explaining them to an interested audience.  Images are extremely powerful, and children are able to recall emotions and events from looking at the photographs.  Sharing and discussing photographs creates a “powerful new language” Clark and Moss (2011).
Of course, photographs and drawings have both advantages and disadvantages.  The main strength of using the Mosaic methodology is that it is multiple participation approach with plenty of tools available for the child.  The diverse quality of the data collected allows the quality of interpretation to deepen and increase thus becoming more meaningful.  However, as argued by Cohen et al (2011) qualitative methods like this produce such large amounts of data it is possible that some important details will be overlooked.  Furthermore, this multi method approach is extremely time consuming and collecting and analysing the data can be a slow process.  Qualitative research as described by Mackey & Gass (2016) is descriptive data that does not include statistical procedures.  Qualitative data is more likely to include natural or holistic representation with fewer participants. Photographs, examples of academic work, my observations and field notes have all been collected to form tiles in which to view this one child in the most detail possible. 
The interview with the target child gave an interesting insight into how he perceived his learning and his role within the school.  ‘Pupils have a vital role to play in working with professionals to improve the quality of their learning experiences’ Welsh Government (2011:5).  When interviewing N, it was interesting to hear his opinions and thoughts on certain aspects of school, although, on occasions I believe he was saying what he thought I wanted to hear rather than what he actually thought.  N tries hard to please, and is always looking for teacher approval, hence his interview about the school was perhaps a little falsified for my benefit. 

Ethical considerations
As this assignment involved working with a child, ethical considerations had to be taken.  Permission to work closely with the target child, and to collect information about this child was sought from the class teacher (see Appendix 1).  Guidance from BERA (ethical guidelines for educational research) and UWTSD (research ethics and integrity code of practice) was consulted and followed.  It was agreed that all collated information and details held would be kept anonymous and the confidentiality of the school and all participants would be upheld.  The target child was able to opt out or stop the research process at any time.  Consideration was given to the child’s body language and behaviour along with verbal assent being acquired on a regular basis by asking the child to colour in a smiley face.  The child was made aware that some of his work would be used in this essay, and was happy to proceed.  The majority of contact time with the child took place in the usual classroom with the class teacher and all assistant staff present.  All school policies were adhered to when conducting this study.


Analysis of the learner 

This child can lack confidence in all aspects of school life, and needs reassuring often.  In class he can become emotional, and will cry if he feels something is too difficult.  He will quickly become tearful in class if he thinks he is unable to do something, or if another child should comment on his work or progress relating to a task.  Working closely with this child, it has been noticed that he is quite a curious and competitive child, he feels anxious if he is not able to do something.  When completing a focussed task N works well when sat with an additional adult for support.  However, when expected to work independently he loses confidence in his abilities, and often becomes agitated or upset. N also worries about what others may think about him, which adds to his anxiety.
The target child comes from what appears to be a secure and successful family home, where both parents are present.  He enjoys school life, and fits in well, although he does not appear to have any one group of particular friends, and will float from group to group fairly independently. 

While on our learning walk I discovered that N likes working in the IT suite, and enjoys using an Ipad for games and research, this is also evidenced in the map of school areas he made for me to illustrate which places within the school were important to him (see appendix 2). We also discussed the reading garden that I had recently made for the class in a corner of the classroom, and N showed me the leaf he had added with his favourite book to date, Beast Quest.  N stated he was pleased that he could contribute to the reading garden, and said he felt part of the class and was happy.  On our learning walk I was able to deduce that N benefits from clear concise information.  He loves science and animals, he is passionate about conservation and has recently become fascinated by monsters and sea creatures such as squid, even managing to incorporate a picture of a squid into his art work, and using the Welsh translation of squid in his Welsh lesson on party food.
During our learning walk, one of the displays in the hall area prompted a discussion on the inclusion of children’s work.  N stopped at the wall and said he liked looking at the display because he was able to remember the fun day that the class had spent working outside.  He proceeded to tell me about all the fun activities that the class had been engaged in.  He then continued to say that it also made him a little sad, as his picture was not included in the display.  He had drawn the picture especially for the wall, and the teacher had said she would include it.  This made me think about how important it is to include and celebrate every child when creating a class display, and the detrimental outcomes of not including every child’s contribution.  Even at his young age, N had realised that his picture was perhaps not good enough to go on the display.  He suggested he should have made his picture “more tidy” and perhaps then it would have been included in the display.  This short conversation suggests that this young child was very aware of the high standards imposed by the school and has since reflected on why his work was not displayed.  There is a strong need for adult approval, praise and reassurance here.
Language, Literacy and Communication
N uses increasing vocabulary when speaking and is developing his ideas by having the confidence to incorporate details in his work and class activities.  He usually contributes well to group and class discussions, and is able to ask appropriate questions.  His confidence has grown with reading and he has good word building skills, he needs to continue using strategies when faced with unfamiliar words (See appendix 6). He also, needs to work on varying his voice and tone to express meaning. His written work has improved, he shows more confidence when writing independently especially when using the newly incorporated structure strips (see appendix 7, figure 9).  Figure 9 illustrates a nicely structured letter that was written as part of a rich task.  N’s first attempt was confused with no order.  By using a structure strip in his work N was able to structure his letter correctly, and was supported with sentence starters, which allowed him to keep his letter clear and more concise. N was much happier and his confidence increased when given this scaffold for the task.  N punctuates his written sentences well, remembering to use capital letters and full stops the majority of the time.  He is able to edit his own work, and can correct any identified mistakes (see appendix 7, figure 8).  N can spell a number of high frequency words correctly, however, he now needs to learn how to spell more unfamiliar words and apply his knowledge of word blends in his written work.  N’s handwriting has improved over this term and he usually presents his work neatly.  Overall, he is making very good progress.

Mathematics and Numeracy
N enjoys maths, and especially benefits from the more practical lessons.  N has made steady progress in his maths work this term.  He understands place value to 100, and can recognise patterns and number properties.  His knowledge of number bonds to 20 is very good.  He has worked hard to improve his times tables and has demonstrated a clear understanding of his 2, 5 and 10 times table (see appendix 8, figure 10).  He needs to continue to practice these often and apply this knowledge when attempting to solve problems independently.  N uses mathematical language correctly when discussing his ideas and choices.  N is able to recognise and classify 2D and 3D shapes according to their properties, and can give simple reasons for his methods of sorting (see appendix 4).  N is becoming more confident when working with money, and can interpret relevant data that has been collected, along with presenting his results in a meaningful and coherent way.  This child demonstrates resilience when working with maths, with a strong desire to succeed.  He has also started to use his initiative when working in order to help him with a process or a formula.  This could be seen in his shape work, when he used blue tac on the vertices and faces of shapes to avoid counting them twice (see appendix 10 figure 14).  

Personal and social development, well-being and cultural diversity.
N is beginning to understand how he can improve his learning and to be reflective, this is demonstrated in his purple pen responses (see Appendix 9) where he suggests he needs more practice as he has found something difficult.  He also identifies that he required help as the task was challenging, and further self-assesses by giving himself an orange traffic light. 
He is aware of other people’s feelings, views and beliefs.  He associates well with his peers and familiar adults.  He works well as part of a group and can express his opinions in a suitable manner.  During class discussions N asks and responds to questions about his own and others’ experiences and feelings.  

Knowledge and Understanding of the World
In his context work, N tries hard and applies his literacy skills to produce high standards.  He enjoys taking part in most activities and always approaches his work with interest.  Working as a group, he enjoyed using books and web sites to find information on life and cultures of different countries.  He was also able to use an atlas to successfully locate various countries and the habitats of a variety of animals around the world.  N has demonstrated a good understanding of the topics covered so far.  He enjoys his Welsh language work and contributed well when discussing our food likes and dislikes in class (see appendix 11, figure 15). 
Physical Development
N practices to improve his skills, and is able to link actions such as jumping and landing or throwing and catching with some fluency.  He consistently works safely with others when using any equipment or apparatus.  He moves with agility, confidence, and control.  N’s fine motor skills and gross motor skills have developed well.


Next steps 
Literacy, Language and Communication
To aid N with his written work I have adapted a variety of structure strips to help him order his content, and plan his work more effectively.  I have colour coded these strips in order to make them more user friendly for N, and have also started to encourage the whole class to use these strips as a peer assessment tool.  Presently, this new initiative is working extremely well, and the class teacher was keen to introduce it to the whole class.  An example of this improvement can be seen in N’s written letter about market research for a shop (see appendix 7, figure 9).  Here the structure strip gave a choice of sentence starters, along with a structure of how to layout and complete the letter.  This has been a huge success, as it allows the teacher to facilitate the whole class, whereas previously, they would be expected to sit with certain children and give 1:1 support as required.  This initiative also encourages more independence for the children.

For N’s reading to develop further, it is important to ensure a generous supply of books that hold his interest are available.  He was recently reading a sea themed book about a submarine which had him laughing out loud in class. He thoroughly enjoyed it, and was keen to pick up the next book in the series.
To develop N’s oracy, I will incorporate more group work, where N can deepen his skills in problem solving and communication with others.
I intend to ensure that N has plenty of opportunities to work with his peers, as it is clear that he really benefits from this, and it will encourage his confidence and bonding with the class, thus extend his learning.  The recent group activity on building a supermarket (see appendix 5) illustrates this perfectly.  The children were given the independence to design and choose the materials for building their supermarket.  They made their own meanings through play, and I as facilitator, was able to scaffold the learning process by simply asking questions to further their inquiry and understanding.    This is underpinned by Vygotsky’s (1978) social constructivism theory where N can gain knowledge and deepen his understanding through working and talking through his ideas with colleagues using the zone of proximal development. 
In order to improve his motivation, I will continue to provide engaging materials for reading and writing, and where possible incorporate his interests into the provisions and planned activities.  By doing this, I hope to engage and motivate N further which will impact positively on his attainment and achievements as a whole.  Gilbert (2002) supports this, suggesting the necessity to integrate pupil interests and hobbies into lessons to promote and extend the learning potential for each student.  Gilbert (2002) goes on to suggest a naturalistic approach can motivate everyone as it is possible to link any lesson to an individual’s preference such as animals, plants or the environment.  

When considering the learning environment in the classroom, it is extremely important to involve the children in all aspects of creating wall displays and learning walls.  This certainly proved to be successful when I created the reading garden, and asked each child to make a leaf and write the name of their favourite book and author on it.  This was a lovely inclusive activity that created a buzz of discussion, and also produced recommendations for new books.  The importance of creating an inclusive environment for all is paramount.  Furthermore, by involving the children in creating their learning environment we give them ownership over their classrooms and work spaces, this all helps to provide a sense of belonging.  Learning walls and class displays can also provide scaffolding for the children to use independently.  Additionally, by creating these opportunities for the children, practitioners are exercising the rights of a child, consulting and respecting their opinions when creating the learning spaces around the school.  This also supports the child’s holistic development, and strengthens their ability to become creative and innovative designers.

Mathematics and Numeracy
To develop N in areas of maths and numeracy, we need to encourage more independence in all aspects.  He needs encouragement to recite sequences to 1000 from a variety of starting points, and will also be expected to write these numbers correctly, demonstrating a good understanding for place value up to 1000.  This can be achieved by using games with a higher frequency of large numbers.  N must start to choose his own methods for problem solving by applying his knowledge of the four operations, and he must start incorporating a knowledge of the 3 and 4 times tables into his work when solving multiplication and division problems.  Additionally, N must be introduced to the concept of remainders when using methods of division.
N is required to develop further by being introduced to new skills for independence. For example, moving N on from using Venn diagrams to Carol diagrams where he will need to sort and classify using more than two criteria, and explain his reasoning in mathematical language.
When working with money, N needs to increase the amounts that he is dealing with.  For instance, to achieve an outcome six he needs to be able to pay for items up to £2 and calculate the change.  He currently is able to use different combinations of money to pay for items up to £1, and can give change in multiples of 10.  Once he has achieved this his next step should be ordering and comparing items up to £10.
[bookmark: _GoBack]N is able to use standard units of time, and can read hours and minutes on a clock.  He also recognises the digital clock format. However, he needs to develop calculating simple everyday durations in order to push to an outcome six for this strand.

On his map, showing the areas where he likes to learn (see appendix 2), N stated that he enjoys being outside. It is important therefore, to enable outdoor learning to occur and to link our work with the environments, making relevant connections to ensure the topics studied are more meaningful.  I am therefore arranging and planning a series of outdoor lessons for next term using the theme Dens and Dandelions.  These lessons aim to include art, habitats and nature, which I hope will enthuse the whole class. 

Physical development
I would encourage N to participate in team sports, perhaps by joining the school sports club, this would aid his social and communication skills, along with improving his confidence with team work, and creating a further sense of belonging. 

Conclusion
In conclusion, this assignment has given a beneficial and realistic insight into the actual role of a teacher.  Looking after each individual as a whole, monitoring and assessing their holistic development combined with planning and delivering lessons to stimulate and develop them to the next stage is indeed a role that we as teachers will all be expected to fulfil each and every day.
Participating in this assignment has further developed my skills as a practitioner, and has enhanced my own interpretations of the children in my class, allowing me to further reflect on my lessons so far, and to improve the way I teach them over the next term.  I have been able to research, develop and use initiatives that have had an instant effect on my class.  Similarly, the outcomes in my class have also improved as a result of changing my input to incorporate all the individual needs in the class.  As I become more aware of my pupils’ needs I am better equipped to instruct them. I will continue to work in this way, drawing from the suggestions of Gilbert (2002) to incorporate a naturalistic approach.   Additionally, I have been able to introduce to the school structure strips, a new strategy for scaffolding and as a tool for assessment for learning, which the children can use and develop further in a variety of lessons. 
I have become more familiar with the level descriptors, and have improved my own understanding of the steps I need to take, in order to achieve progression and to move each child on. 
Whilst writing this essay, I have become more aware of the significance of class displays, and how each child’s work should feature on it in some way.  They are indeed so much more than eye catching displays celebrating the work of the children.  They facilitate well-being and belonging, they create memories and pride, they can scaffold learners, providing a helpful step, a question or a clue.  
Although the extreme importance of the learning environment has always been clear, it has been interesting to hear about these areas from a child’s perspective.  Learning and understanding how a child perceives school life is truly an eye-opening experience and I have thoroughly enjoyed using the mosaic approach.  It is obvious to see the positive effects of this approach, and how, when used well, how it could follow and support a child right through their development into secondary school or even in to further or higher education.
As educators, it is so important for us to teach children how to become better learners, and    by understanding how we learn is the key.  The mosaic approach helps to develop this understanding in such a positive way, and by instilling this approach from a young age we can ensure that our children will succeed as strong contributors of their own learning.
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Appendix 1
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RE: PPGCE (with QTS), permission and confirmation that work has been undertaken in school for assignment Datblygiad Ysgol a Chynnydd Disgyblion - School Development and Pupil Progress (M6X02151-C) (M7X02153-C)
Dear class/senior mentor, 
For the university module ‘School Development and Pupil Progress’, trainees are required to identify one ‘average’ attaining learner within the class in which they are based and, over the PTE, explore what helps the pupil to learn language and mathematics. Such exploration could involve: 
  observation; 
  asking the learner to identify places/things that help him/her learn language and mathematics; 
  discussing what helps the pupil learn language/mathematics and how they feel about those areas with the pupil and/or teacher; 
  collecting samples of work which might show something about the learner’s language and mathematics learning. 
Undertaking this work should support trainees in understanding how children learn and how they can develop their teaching to ensure effective learning. Trainees are expected to be independent in undertaking this work and they have been given strict ethical guidelines to follow although we anticipate that undertaking the work above would be in line with typical day-to-day classroom practice. The trainees have been asked not to reveal the identity of the learner or the school within their assignment. 
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the exploration work has taken place. 
We would therefore be grateful if you could confirm that permission has been sought and that exploration tasks have been undertaken by signing below. 
STUDENT NAME (PLEASE PRINT): ________________________________ 
SCHOOL NAME (PLEASE PRINT): _________________________________ 
SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): 
S Hawkins___________________________________
Student to verbally ask the child:   'I have talked to (trainee‘s name… Miss / Mrs/ Mr about my work, and I am happy for it to be used in their work. I know that my full name won't be used. (Record their response below).

[image: IMG_1587.jpg]
If you have any queries regarding this, please contact: 
Helen.lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)
Many thanks in advance, 
SDPP module team 
Sarah Elsey                                                                                                                 Gail Parker                                                                                                                  Dr. Helen Lewis                                                                                                         Rachel Wallis
Linda Davies                                                                                                              Nerys Defis                                                                                                                Jayne Morgan                                                                                                          Nana Ryder                                                                                                           Heddwen Davies                                                                                                                                 
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Figure 10
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Figure 11
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Ben watches T.V at 10:30, the programme
lasts 45 minutes. At what time does it ﬂnish?f
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L.O To recognise and name a
variety of foods in Welsh. To give
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sentences when discussing food.
@cmwrﬁsmwwmumdﬂﬁm.
1 can identify differenc types of food using Welsh
vocabulary.

.M
|
|
i
|

.

‘%\Néé\ e

e e e e —

M YN s
%f\t \c* e i
?\\&@sf&S Ll j(Q(‘(\Q\JR“O BU\\’\I o
bosmaan L MGwoed





