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Although story telling has been around for many years, it has also changed and developed over time into a more digital way of learning. There are many benefits to storytelling, regardless of how the story is told. Storytelling gives the child purpose to learn how to read and write and improves their language and literacy. Storytelling is fun and imaginative. It can be educational, emotional, and a huge bonding experience for the child and the reader. It guides children to ask questions and discuss the story. Isbell et al (2004) Believes “Stories provide a realistic and authentic opportunity to capture students’ attention and help them listen and learn more actively than other forms of instruction by providing a vehicle to bring facts to life, make the abstract concrete and, through meaning making, make disciplinary literacies more accessible.”
From observing a traditional story and a digital story being told, there are many similarities as well as differences. Both versions of story telling has the ability to really include the audience and gives them the opportunity to get involved and use their imagination, it tends to draw a child’s attention to a screen rather than the readers facial expressions and eye contact. however traditional story telling seems to encourage social and communication skills. From watching both stories told, there was a lot more onomatopoeia and enthusiasm used when traditional story telling. According to Smeda et al. (2014) “Using digital storytelling in classroom can significantly attract the students and raise the level of students’ engagement and motivation to learn. That’s because students enjoy listening to stories, especially the digital ones.” Digital literacy can often be frowned upon by those who favor traditional storytelling, however O’Byrne (2018) states that “There is one key difference between digital storytelling and traditional storytelling. Digital storytelling is supported by a variety of digital multimedia tools. Digital storytelling combines a mixture of graphics, text, recorded audio narration, video and music to present information on a specific topic through the use of technology.” As well as this, Robin (2008) states that “Using digital storytelling in classroom improves students’ ability to construct narratives by themselves. It improves students’ ability to organize their thoughts and ideas and ask questions. It encourages students to express their views and opinions. It attracts students’ attention. It improves students’ information, visual, technology, and media literacy.”
Language and literacy development begins before the child is even born by Listening to different sounds or hearing parents sing. “Interestingly, in the first weeks of life the newborn does not prefer motherese to the mothers normal speaking voice, probably because it remembers, and is used to, the prosody of the voice it heard in-utero. But by one month there is no preference and by four months, the infant prefers motherese” Csibra (2010). Bower (2004) notes that “The fascinating world of linguistic, cognitive and neurosciences, combined with psychological and educational studies, have enlarged and exposed understandings of how, through experience, exploration and experimentation, babies are able to develop their own highly culturally specific sounds in the first weeks of life.” Bower also tells us “Babies have a genetic predisposition to become attuned to tones, patterns and structures of language, even before birth.” “Learning to read begins the first time an infant is held and read a story. How often this happens, or fails to happen, in the first five years of childhood turns out to be one of the best predictors of later reading.” Wolf (2008: 20). According to Welsh Government (2019) “At age 2-3: Beginning to listen to talk with interest, but easily distracted. Age 3-4: Enjoys listening to stories. Age 4-5: Attention is now more flexible; the child can understand spoken instructions related to a task without stopping the activity to look at the speaker.” “Children’s experiences with literature begin at a very early age. Even before they can talk, babies enjoy the sounds of the human voice reading stories and poetry. Their eyes are increasingly able to focus on color and shape, and by the time they are beginning to talk, their vision has developed to the point where they show interest with small details in illustrations and often enjoy searching for specific objects in pictures” Kiefer & Tyson (2010). On top of this, Ramos (2012) quotes “early contact with diverse written material, even if not exclusively literary material, plays a crucial role in making literature more appealing to the child, and providing them with meaningful experiences about the use of literature in a wide range of contexts.”
Children are always learning and developing, however unfortunately there are many factors that can affect a child’s development. Wolf (2008) cites “It is claimed that ‘the average young middle-class child hears 32 million more spoken words than the young underprivileged child by the age of five.” Another factor that is currently relevant that has possibly caused issues for children’s development is the COVID 19 pandemic. Tohidast et al (2020) states that “Currently, the outbreak of COVID-19 disease has disrupted the provision of services in many SLP clinics and closing of the clinics has resulted in canceling speech-language therapy sessions for children with speech and language disorders.” Yafie et al (2020) believes that “At this time, due to the impact of a pandemic, which causes children to learn in the home, it can also lead to reduced interaction between children and the outside world.”
Storytelling promotes Oracy, reading and writing in many ways. Children learn well from copying adults. Copying how they say certain words, reading words as they are said, learning letters and discussing the story afterwards. Kuhl (2010) tells their reader that “The learning processes that infants employ when learning from exposure to language are complex and multi-modal, but also child’s play in that it grows out of infants’ heightened attention to items and events in the natural world: the faces, actions, and voices of other people.” Davis and Williams (1994) emphasize the need for young children to have experiences with literature, which allow them to “hear, tell, create and explore the world around them” as they seek to find meaning (as cited in Sawyer, 2004, p. 2). O’byrne et al (2018) believe that “Young children construct knowledge of their world through the stories they hear and participate with.” To continue these points, “Language and literacy development is facilitated when children have many opportunities to use language in interactions with adults; to listen and respond to rhymes, chants and stories; and to experiment with the sounds of language” IRA & NAEYC (1998); NAEYC (2008). Welsh Government (2017) tell us that “Children begin by depending on visual cues to ’read’ from pictures and the dependency on these visual cues will lessen as they progress. Pace and fluency of reading will increase as children’s vocabulary increases”. Wilkinson (2019) discusses how “Sharing books with young children is not about 'teaching them to read' - it's about helping them to discover that books are exciting and fun. It feeds their imagination (and their interests) so that when the time comes to learn to read, they are eager to read stories for themselves.” Yafie et al (2020) also believes that “Optimal children's language development will help development in other aspects because children can express their ideas for social interaction and develop their thoughts when they are outside.” Welsh Government (2019) state that “Literature expands horizons. It inspires and motivates us while also helping us to learn more about language.”
From observing a traditional story and a digital story being told, there are ways in which digital literacy skills can be improved. Children really enjoy the use of ICT; it really gets their attention and focus. To firstly describe digital competence, Welsh Government (2019) believe that “Digital competence is the set of skills, knowledge and attitudes that enable the confident, creative and critical use of technologies and systems. It is essential for learners if they are to be informed, capable and have the potential to be successful in today’s society. Digital competence should not be confused with information and communication technology (ICT). Digital competence is one of three cross-curricular responsibilities, alongside literacy and numeracy; it focuses on developing digital skills which can be applied to a wide range of subjects and scenarios that are transferrable to the world of work. However, it is not intended that digital competence should be artificially imposed into all subject areas.” Shwartz et al (2019) tell us how “some emerging evidence suggests children learn to read differently in print versus digitally, in ways that could hinder their later comprehension.” And Vasalou et al (2020) cites “interaction design researchers have tended to focus on children and how digital storytelling tools can support them in their learning.” On top of this, Van den Heuvel et al (2019) discuss how “preliminary studies have demonstrated that specific educational applications (“apps”) can promote early literacy skills in preschool children (3-year-olds) and vocabulary learning in school children (5–7-year-olds).” However, Ozyurt et al (2017) argues “Digital technology may have positive as well as negative effects on pre-school children.” And Kartushina et al (2021) also state that “The vocabularies of 1742 children aged 8-36 months across 13 countries and 12 languages were evaluated at the beginning and end of the first lockdown period in their respective countries (from March to September 2020). Children who had less passive screen exposure and whose caregivers read more to them showed larger gains in vocabulary development during lockdown, after controlling for SES and other caregiver-child activities.” 
“Professor Donaldson’s report identifies the shortcomings of the current curriculum arrangements, which essentially remain as devised in 1988, a world before the World Wide Web and the advances in technology and globalisation that affect the way we live and work today.” Welsh Government (2015). They go on to describe Donaldson’s report further “The report suggests that literacy, numeracy and digital competence should be the responsibility of all teachers. These are so important to thinking, learning and life that they should be developed and strengthened across the whole curriculum. Literacy and numeracy will mean much more than having a basic ability.” From looking at Linguistic theories, Courses.lumenlearning.com (N.D) discuss “Noam Chomsky’s work discusses the biological basis for language and claims that children have innate abilities to learn language. Chomsky terms this innate ability the “language acquisition device.” He believes children instinctively learn language without any formal instruction. He also believes children have a natural need to use language, and that in the absence of formal language children will develop a system of communication to meet their needs.” Another well-known theorist is Jean Piaget. Vickers (N,D) comments “Piaget's theory purports that children’s language reflects the development of their logical thinking and reasoning skills in "periods" or stages, with each period having a specific name and age reference.” And to further this information Courses.lumenlearning.com (N.D) say that “children first create mental structures within the mind (schemas) and from these schemas, language development happens.” However, Margaret Donaldson, who although calls herself a fan of Piaget’s work, does somewhat disagree. “Donaldson places great emphasis on the fact that, given the right circumstances, very young children are capable of non-egocentric, deductive-like reasoning. The cognitive demands of learning to read may have a highly significant contribution to make in helping children stop and think about their thinking processes and about their spoken language.” Karmiloff-Smith (1979)
To conclude, there are many benefits to both approaches when story telling. Providing the use of onomatopoeia, rhyme or song is present, children will almost always be enthusiastic and interested. Welsh Government (2017) discuss “Early comprehension occurs before children can read a text independently, with understanding supported by an adult’s use of questions, pictures and role play stemming from stories. Discussions of a wide range of genre including stories, information texts and poems all provide rich opportunities for children to demonstrate their understanding.” And Jakobson (1968) proposed that “onomatopoeia may support the processes of rehearsing, memorising and retrieving phonological segments, leading infants to establish a stable and usable phonological system.” Also, York (2011) agrees “songs can reinforce the sense of interest to the classroom routine and practically improve students’ motivation. The casual nature of learning through singing can help promote a productive atmosphere in the class, lowering the affective filter and, in turn, increasing the potential for language acquisition.” Further evidence is shown by Bodden (2010) “poems can help readers see and mentally explore things in a new way. They can make readers feel strong emotions manifested through crying or laughing, sighing, or screaming.” And Pourkalhor et al (2017) agree that “nursery rhymes are simple poetry in nature written in a particular with specific language that young children can learn and enjoy.” Thinking upon future practice Broden (2012) advise “Reading aloud does not automatically mean that children’s communication will be improved. To read, follow-up, discuss and reflect on the content and the pictures are necessary” and “While some stories are initiated by a teacher, most are informally dramatized and brought to life through daily play and conversations among children.” Berkowitz (2011).
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