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	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	When engaging with personal targets, aim to add an explicit strategy. E.g. How are you going to be more critical? With a strategy in place, you've got more chance of improvement.
	I have looked over my previous work and shared the targets that have been set for me. I have also tried to take these targets on board and improve my work. 

	Targed/Target 2
	The lack of explicit reflection, linked to Lit. or otherwise, is significant oversight.
	I have tried to be more reflective while also remaining critical. I have tried to include some more of my work within the journals etc. I have used. 

	Targed/Target 3
	Proofread your work to avoid basic punctuation errors. Poor written expression does hinder clarity, at points.
	I have looked through my work and also used the spelling and grammar check to proofread my work. 


[bookmark: _GoBack]Can the use of no hands-up methods, such as the use of lollypop sticks, have a greater effect on pupil participation?


Introduction 
The aim of this research was to gather evidence about if there was a correlation between using a no hands up method of questioning and pupil engagement. This was a chosen because it interested me to see whether this technique would allow children to engage more within a lesson and if this could improve their learning. Within my school we did not use a no hands up method of questioning often and would encourage the children to put their hands up. While this was the style that the school preferred, within my classroom I had used a no hands up style of questioning using ‘class dojo randomiser’, while the children had used this before the research study they had only used it a couple of times and were still not that used to that style of questioning.
Research context 
Once I had identified an area that I was interested in researching, I spoke to my research partner and explained what I was interested in researching, after discussing this we came to the decision to look at the research question “Can the use of no hands-up methods, such as the use of lollypop sticks have a greater effect on pupil participation?”. The research took place over two days in two different schools, the first research activity took place within my classroom, this was with 27 children. The next part of the study took place in my research partners school and this was within a classroom with 19 children. After the lesson study was conducted we each chose three children from our classes to take part in an interview to discuss their thoughts about the lesson they just had. 
Literature Review 
To further our understanding of this area of study before undertaking our research, we looked at relevant literature to gain a deeper understanding of the area that we were going to be looking at. To do this we started looking at relevant books, journals and some government documents related to the areas of Assessment for Learning (AfL) focusing more on the different forms of questioning and the effectiveness of them and also engagement.
Assessment for Learning (AfL) is described as a tool that is used by teachers to allow them to give feedback to the children quickly by employing different forms of assessment. (Cambridge Assessment International Education, No Date). This definition is very basic and does not give a deeper understanding of AfL and how it can be used effectively within a classroom. While the Cambridge Assessment, tries to offer a definition of what AfL is Black and William (2009) suggest that because AfL is such a wide subject it is too hard to define within a short sentence. While these are two opposing thoughts on the definition of AfL they both show how AfL is a tool that teachers can use, but it is such a varied tool that there are many different forms/tools that the teacher can chose from to use. 
Jones and Tanner (2006) present the view that we should abandon the hands up style of questioning and that we should be adopting a more no hands up form of questioning. They suggest that by doing this you can save the children from potentially embarrassing themselves if they get the answer wrong. This could possibly lead to the children engaging more with the lesson as they will need to pay attention to the lesson to ensure that if they are chosen to answer the question they will have a better chance of answering correctly. This view of abandoning the hands up form of questioning is also supported by William (2014). While Jones and Tanner suggest removing the hands up form of questioning, they do suggest ways in which this can be difficult to do within the classroom; they suggest that you will need develop “discipline and a safe, supportive classroom culture” (Jones and Tanner, 2006, pp.26). While they do suggest that teachers should use something else to get children to answer questions other than them putting their hand up, they suggest ways in which this can have a negative impact upon the classroom, this connotes that they have studied this area well and have thought about both the positive and negatives of this form of AfL and how this can be used within effective practice. 
Another key aspect of this research study was to look at how the children engage with the no hands up rule and to understand if this would encourage them to engage more with the lesson and with their learning. “Student engagement has been identified as an important precursor to student learning” (Zyngier, 2008). While this definition is explaining a reason why engagement is so important to the children’s education The glossary of education reform explains what engagement is and how children show that they’re engaged, they say that engagement “refers to the degree of attention, curiosity, interest, optimism, and passion that students show when they are learning or being taught” (The glossary of education reform, 2016). While both of these definitions differ from each other, they are both relevant because one is giving a reason why engagement is important within education and the other is showing how true engagement is achieved. 
In a study conducted by Näkk and Timoštšuk, (2019) looked at how teachers use of structed lessons impacts on student engagement in a primary school. This research shows that children thought they were more engaged when the lesson was structured, and the teacher was in charge of their learning. While this research has been conducted with two primary school teachers with 46 children, this is still a small study and the research can be seen as not accurate enough for all classrooms and children. If this study was larger and looked at different classes in different schools in different parts of the country it would allow the study to be more accurate and reliable. While this study may be seen as unreliable for its small sample size, the research it has found is reliable because it is from the children’s perspective and allows the researcher and reader to understand what children believe engages them more within a lesson. 
One view of how children engage more with a more structured approach to education is the use of the initiation, response, evaluation form of questioning within a classroom (Cazden, 2001). This is seen as the more formal approach to questioning as it is when the teacher will ask a question, the children will answer and then the teacher will provide feedback mainly if the children are correct r not. This according to the study conducted by Näkk and Timoštšuk, (2019) suggests that this is the form of questioning that children prefer and engage with more. This can be debated but this is the research that has been conducted and shared within a peer reviewed journal. While this comment made by Cazden does not include any research that has been conducted, they use a variety of academic research to support their argument, furthermore  the research has been published by a university and has been approved and checked by other academics that have looked through and suggested that the viewpoint is based within research.
Explanation of the study
The methodology that has been used is a lesson study research, this means that the basis of this research has been formed by planning and teaching two separate lessons, those lessons being observed and then a semi-structured interview being conducted, me and my research partner both taught a lesson while the other observed, this meant that we had two lessons to compare and analyse which made our research more credible and more accurate because we could compare how the no hands up rule impacted on engagement in both a foundation phase classroom and a key stage 2 classroom. The methods of data collection used are reflection, non-participation observation and a focus group/ semi-structured interview. These forms of data collection have allowed me and research partner to take part within the lesson study without corrupting the results more than we needed to. The data we collected formed the majority of our research and were collated to form the basis of the study. While the lesson was taking place the researcher that was not conducting the lesson was taking observational notes, these notes were taken as part of the research and focused on how the children were engaging with the no hands up rule when the questioning was taken place, the non-participant observational notes were focused on three children’s engagement with the lessons and if they were more or less engaged with the no hands up rule and the lollipop stick way of choosing the children to answer the questions asked by the teachers. The data we collected from this part of the study was qualitative as we were looking at how engaged the children were by looking at their body language, the amount of attention we thought they were paying towards the lesson and the questions and how they acted during the choosing of the children to answer the questions. This data was collected on a sheet that we could then refer back to during our analysis. This is an acceptable form of data collection because it allows the researchers to observe the children without influencing the children or the results gained from this research, this is also an acceptable form of data collection because it was approved by the ethics committee of the university. 
While our research partners were taking formal written notes on how the children were engaging with the lesson and the research we were doing, we had decided that while we were teaching we would monitor the children we had selected to focus on because while the research partner was paying close attention to them, they had a very limited understanding of how they would engage or act within a lesson normally and without input from the person teaching there was no way that the research partner could tell if they were engaging more with the lesson because of the no hands up rule, or if that was how they would engage with the lesson on a normal day within the classroom. Both me and my research partner then discussed how the children engaged after the lesson and how that differed from a normal lesson within the class. We then discussed what our research partners had found during the lesson observation and how the children engaged with the lesson. This formed part of the research study we were conducting, and we kept this record to analyse further. 
The next form of research that we gained was from the semi-structed interviews or focus group, this allowed us to ask the children how they were feeling about the lesson and the focus of the research, within this interview both researches had the same set of questions to ask the children about the research study, but we also agreed that if the children brought up an opinion we thought was relevant we could pursue that area and ask more questions about that area. This allowed us to fully understand what the children thought about the research and what their opinion was on how they engaged with the questioning when they were not allowed to raise their hand to share their answers. While we conducted this interview/ focus group we recorded the questions and what the children said in reply, we then transcribed the interviews and kept these for the analysis of our research, this study allowed us to collect qualitative data on how the children were feeling and what they thought about their engagement during the questioning aspect of the lesson. 
When me and my research partner were discussing who we were going to choose to take part in the interview/ focus group we discussed and agreed that we should try and get three children, one from each ability group this was from lower, middle and higher ability. We thought this would allow us to see how each ability group responds to the rule of no hands up and how that made them engage with the lesson. While we had decided who we wanted to take part in the interview we sent out letters of consent to all children within our classes to ensure that the children we had selected could take part in the interview. We also decided to send out letters to all of the children in case one of the children we had selected were not allowed to participate or that they were not in attendance during the day we undertook the research, this allowed us as researchers to have back up interviewees, children we could ask to take part in the study because they had consent from their parents and assent would be given before taking part in the study. 
Ethical Considerations
While doing research within a classroom there are many ethical considerations that we need to contemplate before conducting the research. To ensure that all of our research within the classroom was ethical, both me and my research partner filled in an ethics form which we submitted to the university ethics committee, once we had received our ethics foe back from the university and it was authorised, it meant that we could undertake our research. While we were completing our ethics from we considered BERA’s guidelines (BERA, 2018). While we were considering these guidelines, we also considered the universities guidelines and what they expected and considered ethical. We considered that we may put the children under some stress by conducting this research, we tried to minimise this as much as possible by explaining that the research was not going to be focusing on them as individuals and we were focusing on the research question. We also understood that we needed to gain consent from the school and parents before we conducted the research, we also ensured that we had the children’s assent before conducing the interview/ focus group.  
Lesson study results and analysis 
While the research that me and my research partner was the same, we had the same research questions and also research questions our lessons were different. Within my lesson I taught the key elements of script writing. In response to the research I used lollipop sticks to choose the children that would answer the questions I had on the key elements of script writing. 
At the beginning of the lesson I explained to the children that we were going to try and answer the questions without raising our hands, the children had some experience with this from a few of my previous lessons. While the children were excited to use this method, there was some looks of apprehension. During the lesson the children mostly remembered that we were not putting their hands up to answer the question, there were sometimes where the children did raise their hands to answer the question, but I reminded them that they were not to do this as we would be choosing at random the children that were going to answer. From this I was happy that the children had completed the research objectives during the introduction to the lesson. 
While the children had some experience using this method of questioning, it was still fairly new to them; I think this is why some of the children were still raising their hand to answer the questions. While this is one explanation as to why the children were still raising their hands, another explanation could be that the children were anxious that they were not going to be chosen to answer the questions that they knew the answer to and wanted to indicate to me that they knew the answer and could answer it if the child chosen to answer could not answer it when picked at random. 
There are ways in which this research/ lesson could be improved, the first thing that I would change is to try and complete this research on a lesson that the children already have a basic knowledge in. I found that because I was introducing a new lesson the children seemed to be hesitant to answer because they were unsure of the correct answer. I think that the best lesson for this research to be conducted in would be a maths lesson, this is because there are many different ways you can ask the children questions which gives you a lot more opportunity to use this technique within a lesson. 
From this research I have found that while some of the children within the class are able to use a lollipop or no hands up approach to questioning, not all of the children are able to get out of the routine of putting their hands up to answer the question. I also noticed that it was mostly the higher ability children within my class that were stuck in the routine of putting their hands up, I think this is because they were able to answer the questions quickly and also wanted to ensure that I as the teacher knew that they had the answer to the questions I was asking and did not want me to think that they did not know. While this was the case within my class, the results may be different in another class with different children. 
Within this research I also noticed that the children seemed to enjoy the random ways in which the children were picked, during the interview with the children (Appendix 1) it was suggested that two out of the three children enjoyed it because it was more exciting because they did not know who was going to be picked, I also found that the two children that said that they enjoyed the lollipop stick method also said that they were more engaged with the lesson, this was because they did not know if they were going to be picked so they felt that they had to pay extra attention to the lesson to ensure that they could answer the question if they were picked.
Overall from my lesson study I found that the majority if the children were engaged with the lesson, and those that were more engaged with the lesson were doing it because they were worried that if they did not pay attention that they might be chosen randomly to answer a question without knowing the question, this is because within a normal lesson too much emphasis is put on children raising their hand to answer a question and then the teacher asking those children to answer the question. 
After the lesson study and interview had been completed within my class, my research partner and I then went to her school to conduct the second half of the research. Within her lesson the children were looking at parachutes and their aim was to make a parachute out of different materials in order to allow a Lego figure to fall gently to the floor. Within this lesson we focused again on the research aims and how the children would achieve those rather than the lesson objectives. Within this lesson, my research partner asked the children a variety of questions that related to her lesson and the majority of the children were able to wait for the name to be chosen before answering the question, my research partner did share with me that she had used this technique many times before and the children were used to having questions in this form. Some of the children were anxious to share their answers and would shout them out, but as this was a foundation phase classroom, unlike my key stage 2 classroom, this was slightly expected during such a fun and interactive lesson. While the children were used to this way of questioning, there were many opportunities where the children would need reminding that the children that were going to be asked where going to be chosen at random. Even though the children had to be reminded, as they did within my lesson, the children did understand the aim of the research and completed the lesson with very minor difficulties. 
During this lesson, I think the lesson itself was more adapt to the research my research partner and I were doing. The science aspect of the lesson made it easier to ask questions within the lesson and was more fitting to the overall research question, I think this lesson was more successful when it came to the benefit of the research question. While this may be true, it was a good way of researching as it shows the different ways in which this form of questioning can be used within different lessons and shows how this form of questioning can be used to try and engage children more within different lessons, in our case language and science lessons. I think to try and improve this research, I would try and teach a variety of different lessons to see where this form of questioning is more able to engage children more, I still believe this would be more useful within a mathematics or numeracy lesson, this is because you are able to ask a lot of questions and at different ability levels ensuring that all children, whether they are picked or not are able to answer the questions, this is more likely to engage the children as it means they could answer the questions so they need to pay attention in order to get the correct answer. 
From this experience I have found that it would have been better to ensure that the children were more used to the style of no hands up questioning as was the case with my research partners class, this allowed them to quickly get into the routine of the lesson without having to explain how the style worked throughout the lesson, while my research partner did have to remind the children, it was not as often as I did throughout my lesson. I have also found that during the interview (Appendix 1) the children were said to be engaged more with the lesson because of the random nature of the choosing of the children, I thought before the lesson that the children would not notice a difference in their engagement because of their age, but during the interview the children said that they paid more attention to the lesson as they were unsure if they were going to be chosen to answer. 
Overall during this research I found that most of the children did engage with the lesson more because of the random nature of the questioning, but some children felt that they engaged the same with the lesson, I think this is down to personal preference of the children and those that were conscious of getting the wrong answers if they were picked engaged more with the lesson. I think there would need to be more lesson studies in different types of lessons to fully understand if there is a correlation between no hands up form of questioning and children’s engagement. 

Discussion of research findings in relation to related literature and research 
While doing our research, both me and my partner started to look at the different viewpoints of others to do with this area of interest. We found that while there is not much research to do with no hands up questioning and how that can translate into engagement with a lesson, there are many different ways in which you can get a child engaged in a lesson (Lamberty, 2007). Our findings have shown that some children feel as if they are engaged more with a lesson if the teacher is using a no hands up and a random picker to choose the children that are going to answer the questions they are asking, this is different from the points made by Näkk and Timoštšuk (2019). They found that children prefer structure within a lesson and that they engaged more with a more structured approach to questioning rather than a randomised selection of the children. While our study results do not agree with Näkk and Timoštšuk (2019) it exemplifies that children learn differently and that different children, in different classrooms prefer to learn and to be questioned in different styles.  
Within our research I found that the children that normally would engage fully with the lesson, engaged the same if not more; but I also found that the children that sometimes were not paying as much attention during a normal lesson did not pay as much attention as those who normally do. I think this is due to the children and the ways in which they engage with education on a daily basis. During discussions with my research partner we noted that this was the case with both classes, this was also mentioned within Vitello et al. (2012) where they suggested that children learn and engage with education in ways that they want to. Our study does relate to this way of thinking because it showed that the children that want to engage with education, did more or at the same level with our research lesson as they did with a normal everyday lesson that they were used to. On the other hand, it does show that the children that did not engage more with our lesson are the children that would not engage with the lesson normally because they were not stimulated by the different form of questioning. While it may seem unacceptable that not all the children were completely engaged with the lesson, some children prefer to let other children answer the questions, even though they may know the answers; this is down to the personal preference of the individual child.  
Conclusion
In conclusion, during our research I have found that the no hands up and random picker or lollipop sticks to choose children does have some impact on the way in which children engage with education. I have found that the children that normally engage more with all of the lessons within a normal day in school tend to engage more, this is because they were anxious to get the question right and also because they were worried that if they were chosen at random and they were not paying attention during the lesson that they would not know what to answer and get the question wrong. 
Within this study I have found that the higher ability children were more anxious to answer the questions than the middle or lower ability children. This was because they felt that they needed to show me as the teacher that they knew the answers to the questions because they felt as though they looked like they did not know; this was because during most other lessons the children would raise their hands to answer the question, but this also signalled that they knew the answer even if they were not chosen to answer the questions. I also found that the higher ability children raised their hands more because they were showing that they knew the answer in case the child chosen at random did not and that they could help them or answer for them. 
While this research study did give some interesting results there are a few things that limited its potential. While this study was conducted in two classrooms in both foundation phase and key stage 2 and those classrooms were in different schools, this study could have benefited from a larger sample size. This study would be more effective if us as the researchers had the opportunity to look at different classes within the schools and gathered more data. This would have allowed us as the researchers to see how this method worked for a variety of different children and not just the children that we had been teaching over the past couple of weeks. 
During my next school experience I am going to try and use the lollipop stick method of questioning more, not only will this allow me to continue to study this method as a matter of personal interest it would also allow me to refine my use of it to try and engage more children, I think that the continued use of this would allow all children to be picked and show them the importance of following along with the lesson to ensure they can answer any question that may be presented to them. 
This research study is going to help me further my pedagogy within the classroom, I believe that by trying different methods such as the lollipop sticks I can further develop my skills as a teacher, I also think it allows me to understand the children’s understanding of my lessons more as I will get to see what the children in different ability groups know and not just those in the higher ability which are more likely to raise their hand to answer a question. If I did this lesson again I would try and make sure that I have plenty of questions prepared, enough to make sure that all ability groups are going to answer one when picked at random. I would also change the lesson but keep the method of questioning the same, I would try this method with a mathematics or numeracy lesson as I think these types of lessons are better suited as there is more opportunity to ask the children a lot of questions. 
Recommendations 
If this research was to be undertaken again I would suggest that the researcher looks at more than two classes and looks at the different age ranges within a primary context. I would suggest that the looked at the children that had used the lollipop method or a method that is similar and also a class where the lollipop stick method has never been used and look at the similarities and differences that would make to the data that they would collect. I also think it is important the   research looks at the different abilities and how they cope differently with the lollipop sick method and how they react within different lessons, such as maths, English, science etc. 
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