Promoting Inclusivity in Key Stage 2 Education (Wales)

According to Peters (1999), inclusion is singularly the most contentious term used in education. In terms of definition, it is a process which ensures all children are given equal access without exception, to all aspects of education. Furthermore, it is a process which provides access to opportunities which are relevant to each child’s needs and can be incorporated into the school environment via an inclusive curriculum (Welsh Government, 2016).
According to Paavizhi (2020), an inclusive curriculum perceives children as equal participants who engage in all activities during their process of learning. In addition, it is advocated for use to engage children in all aspects of learning, to promote inclusivity in schools. Key focuses of an inclusive curriculum are to raise levels of attendance, engage children in positive behaviour and the early identification of children who require extra support. Adopting this approach is expected to reduce inequality, allowing children to achieve their full potential in life, improving their social and economic well-being (Welsh Government, 2016).
The legislative requirements of the Equality Act 2010 (section 6) protect children from discrimination whilst at school, advancing equality of opportunities. The Act legislatively prohibits the unreasonable treatment of persons via its ‘protected characteristics’ which include race; gender reassignment; sex; pregnancy and maternity; religion or belief; sexual orientation and disability (Equality Act, 2010). However, the term ‘disability' as defined within the Act has since attracted widespread criticism, as it is believed to be susceptible to interpretation and of no benefit to persons with disabilities (Department for Education and Health, 2015).
Using Positive Action as defined in the Equality Act 2010 permits schools to apply targeted measures within its curriculum. This approach helps to alleviate any disadvantages that could be experienced by children or to meet the needs of children with specific protected characteristics, without applying any forms of discrimination to others (Department for Education, 2014). 
Non-discrimination is one of four general principles endorsed by the United Nations Convention on the Rights of the Child (UNCRC). The principle advocates the provision of equal opportunities, in a bid to eliminate discrimination via the entitlement of children’s rights. The remaining three principles support the best interests of the child, the right to express an opinion and be heard, alongside the right to development, life, and survival (UNICEF, 2020). 
To incorporate the requirements of the UNCRC, Wales implemented The Rights of Children and Young Persons (Wales) Measure 2011 into its domestic law-making system (Welsh Government, 2016). To support the legislative requirements of the Act, a Children’s Commissioner role was established to promote well-being and raise awareness of children’s rights (1Welsh Government, 2020). A substratum to the role of Children’s Commissioner, is the advocation of interests in respects to future generations via the Well-being of Future Generations (Wales) Act 2015 (Future Generations Commissioner for Wales, 2020). 
The Well-being Future Generations (Wales) Act 2015 incorporates legislation aimed at improving the cultural, environmental, social, and economic well-being of Wales via its seven well-being goals. The seven well-being goals were established to reduce problems involving health inequalities, climate change, and poverty. Public bodies in Wales are legislatively required to promote well-being via the seven objective goals (Future Generations Commissioner for Wales, 2020). 
To support the legislative requirements of the Well-being of Future Generations Wales Act (2015), ‘Education in Wales: Our national mission, Action plan 2017-21' was implemented to reduce inequalities. The Act promoted engagement in lifelong learning as a strategy to improving health and well-being, as children strive to reach their full potential (Welsh Government, 2017). To complement the delivery of the national plan and reduce the impact of deprivation, the Welsh Government (2016) recommend the utilization of strategies to improve literacy and numeracy skills, behaviour, attendance and inclusion via early identification (Welsh Government, 2016). 
According to the Welsh Government (2016) children exposed to deprivation and poverty academically achieve lower attainment levels, when compared to their peers who are not disadvantaged. To inclusively address the impact of poverty and in compliance with the Equality Act 2010, all primary school aged children in Wales are entitled to a healthy free breakfast via the School Standards and Organisation (Wales) Act 2013 (1Welsh Government, 2014). According to Murphy (2007), a healthy breakfast directly correlates to improvements in concentration levels, in relation to increased levels of attainment. 
Free breakfast schemes are advocated for use as an inclusive strategy to address the impact of poverty and deprivation (1Welsh Government, 2014). However, following the recent outbreak of coronavirus, many schools have experienced operational difficulties, due to the implementation of social distancing restrictions. Consequently, many primary schools have been unable to offer breakfast club schemes, since children returned to school in September 2020 (BBC, 2020). 
According to the Guardian (2020), 621,000 children were accessing breakfast clubs before the coronavirus pandemic. However, following the implementation of restrictions only 136,000 children were recently accessing the provision. To address this concerning issue, the Welsh Government issued operational guidance to remind schools of their legal obligations, in accordance with the School Standards and Organisation (Wales) Act 2013 (2Welsh Government, 2020). 2020). 
However, it remains evident that many breakfast schemes are still non-operational. Subsequently, this could impact on children’s health and learning, as not all children are in receipt of a healthy breakfast. Children who do not have access to a healthy breakfast could be disadvantaged when compared to their peers. Furthermore, this could have a negative effect on learning as the provision of free breakfast is advocated for use as an early identification strategy, which inclusively addresses the impact of poverty and deprivation (Welsh Government, 2016). 
According to the 2Welsh Government (2014) there is a direct correlation between deprivation and attainment, with many Key Stage 2 primary children not achieving their full potential. Statistical evidence suggests that around one in every five pupils fails to get satisfactory results, following exposure to experiences which are considered disadvantageous. To address these areas of difficulties, it is recommended that schools utilize targeted funding to address the diverse needs of all learners (OECD, 2014).
To address areas of inequalities, the Welsh Government implemented the Pupil Deprivation Grant to support children from areas of deprivation, as they strive to achieve their full potential. The grant inclusively addresses the needs of all children, including those who are exceptionally talented. Primary schools utilize the grant to provide support interventions which adopt a whole-school approach to eradicating the difficulties faced when children are disadvantaged (2Welsh Government, 2014). 
According to research carried out by Every Child A Chance Trust, children considered to be at a disadvantage usually possess significant difficulties in basic literacy and numeracy skills in conjunction with behavioural difficulties (UK Parliament, 2009). To identify gaps in children’s understanding and knowledge, teacher assessments are utilized in correlation with National literacy and numeracy test results, to formulate learning priorities for every child, in accordance with the national curriculum (Welsh Government, 2019).
Utilizing the Pupil Deprivation Grant, schools can access appropriate strategies to improve attainment levels in disadvantaged children via early identification. To meet the diverse learning needs of all children, the national curriculum for Key Stage 2 children recommends differentiated learning in collaboration with the provision of additional support (OECD, 2014). According to the 2Welsh Government (2010), both strategies assist in the removal of barriers which prevent access and participation in learning. 
According to the Welsh Government (2016), differentiated learning is a key component in recognising and responding to the needs of individual children. According to Imami-Morina and Ismajli (2018), teachers should possess a familiarity with their pupils and the national curriculum, to ensure effective learning styles are adopted. To effectively meet the needs holistic needs of all children, teachers should build upon children’s capacity to learn, using effective planning, in correlation with consideration for the learning environment (2Welsh Government (2010).
The national curriculum in Wales for Key Stage 2 children, supports the application of differentiated learning strategies using alternative lesson formats, pacing, materials, groupings, diverse learning styles and support, to actively engage all children in lessons. Working in small groups to develop holistic learning is advocated in John Dewey’s educational theories (Williams, 2017). According to Care et al., (2016), scaffolding is an effective teaching strategy when coupled with support from non- teaching support staff and is advocated in Vygotsky’s ‘zone of proximal development’ theory.
According to OECD (2014), non-teaching support staff roles are highly effective in improving school outcomes. However, the role of has been identified as poorly paid, with limited routes of progression. According to Bassett et al. (2010), teaching assistants who have engaged in pedagogical training are highly effective in improving the educational outcomes of all children.
To increase the impact of teaching assistant roles, primary schools can access the Pupil Deprivation Grant to fund training strategies that aid the delivery of an inclusive curriculum (Welsh Government, 2014). To improve literacy and numeracy skills in Key Stage 2 children, teaching assistants can undergo training in Catch Up Literacy and Numeracy interventions. Both interventions are endorsed as strategies to accelerate improvements in children’s literacy and numeracy skills, within an inclusive curriculum (1Welsh Government, 2012). Staff undertake accredited training to enable the delivery of the intervention in either English or Welsh
 In addition to supporting academic strategies, the Pupil Deprivation Grant can be utilized to deliver interventions that support well-being, in primary schools. According to the Welsh Government (2014), adopting a whole school approach to social and emotional well-being leads to increases in levels of attendance (Welsh Government, 2014). This notion was echoed in research carried out by the Education Endowment Foundation (2015).
The national curriculum in Wales addresses well-being via its personal, social, and educational (PSE) strand of the curriculum. In addition, it is perceived as a priority for primary school aged children, especially for those with additional learning needs. Encompassing a whole school approach to PSE provides opportunities and experiences for all children to engage in school and community life (Welsh Assembly Government, 2010). According to Bott et al. (2017), adopting a whole school approach to well-being encompasses cyclical processes which are successful in the removal of potential barriers to success, using Learn it, Live it, Teach it, Embed it, approaches. Furthermore, whole school approaches encompass Positive Action, as endorsed by the Equality Act 2010, to protect children from discrimination via the Act’s protected characteristics.
According to the Welsh Government (2016), engaging children in positive well-being experiences avoids the amelioration of mental health problems in later life. According to Sieberer-Nagler (2015), a positive classroom environment nurtures children’s emotional and behavioural development. A positive classroom environment can be created using proactive strategies, which incorporate the modelling of assertiveness and appropriate behaviour, by all members of the primary school community (2Welsh Government, 2012). Classroom charters are advocated for use, to establish rules and expectations for each Key Stage 2 classroom utilizing the pupil voice, in accordance with the UNCRC (Children’s Commissioner for Wales, 2020).
In contrast, reactive strategies are occasionally necessary to redirect incidences of inappropriate behavior in Key Stage 2 children (2Welsh Government, 2012). Self-discipline is advocated as a reactive strategy to regulate behaviour, using persistent persuasion and coercion (Bergin and Bergin, 1999). Nurture classrooms encompass persistent persuasion practices, whilst promoting a caring disposition towards children (Hibbin and Warin, 2016).
Nurture classrooms are designed to support Key Stage 2 children who are affected by behaviour, social and emotional difficulties. The objective is short-term, with children accessing the national curriculum before being re-integrated into mainstream, at the earliest opportunity (2Welsh Government, 2012). Encompassing a whole school approach, nurture groups collaborate with parents and multiagency professionals to achieve positive outcomes for children of disadvantaged families (2Welsh Government, 2010).
According to 1NurtureUK (2020), staff employed within nurture rooms should be sufficiently trained in the corresponding theory and practice. However, adopting this approach could be perceived as a limiting factor in success due to the financial difficulties currently faced by many schools (WalesOnline, 2019). In addition, there are geographical limitations to accessing the provision. Therefore, primary schools may wish to access Restorative Justice approaches, as an alternative strategy that inclusively meets the needs of all children in primary schools (2NurtureUK, 2020). Furthermore, access to nurture room provision should be recommended in each child’s Individual Education Plan (IEP) (Allen et al. 2011).
Following the introduction of the Additional Learning Needs and Educational Tribunal (Wales) Act, IEPs were replaced with Individual Development Plans (IDP) to address the educational support needs of children identified with additional learning needs (Welsh Government, 2018). To support the legislative requirements of the UNCRC (UNICEF, 2020), every child is actively involved in the decision-making process.
According to the Welsh Government (2016), involving pupils in decisions which affect their learning is a key characteristic of effective inclusion. In addition, it can foster feelings of inclusivity for the child, perceiving them as valued members of society (McLaughlin, 2015). In accordance with The Schools and Councils (Wales) Regulations 2005, primary schools are legislatively required to implement school councils (The National Archives, 2020).
School councils actively embed the principles endorsed by Article 12 of the UNCRC, where every child is entitled to express their opinion (Children in Wales, 2020). According to Estyn (2020), school councils allow primary school children to partake in issues which affect their school and community life, whilst promoting an inclusive curriculum. This approach to education appears to be substantiated in the educational theories of Paulo Freire and Henry Giroux, (Giroux, 2010).
According to Peters (2003), an inclusive curriculum provides opportunities for all children to learn together, whilst addressing issues of exclusion and marginalization. The Welsh Government (2010) supports this notion within its national curriculum, by providing opportunities for all children to engage in experiences which allow them to build upon their existing skills, knowledge and understanding. Furthermore, the curriculum actively advocates the use of effective learning practices to ensure key concepts are embedded via Maslow’s hierarchy of needs. According to Hadwin and Prince (2011), adopting Maslow’s hierarchy of needs for use within an inclusive curriculum, is an effective strategy to address the needs of all children. 
Encompassing strategies to address inclusivity within the national curriculum in Welsh primary schools appears to be a complex process. An inclusive curriculum views all children as equal participants who engage in all aspects of learning. Raising levels of attendance, engaging children in positive behaviour and the early identification of children who require additional support are all key focuses of inclusivity. However, it is evident that there are several barriers to learning, which are preventing children from achieving successful outcomes in life. Exposure to deprivation and poverty is directly correlated to low attainment levels in Key Stage 2 children. 
To address areas of inequality, primary schools are permitted to implement targeted measures of support in accordance with the Equality Act 2010. Differentiated learning and the provision of additional support are two key strategies funded by the Pupil Deprivation Grant, to improve children’s levels of attainment and well-being. To support the delivery of an inclusive curriculum, children are actively encouraged to express an opinion on decisions regarding their education, in accordance with the UNCRC. Encompassing the key points of focus promotes the effective delivery of an inclusive curriculum, engaging all learners in a meaningful education, which develops their maximum potential. For Key Stage 2 children, an inclusive curriculum is incorporated into education via the national curriculum in Wales. 
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