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TASK 1
Iceland, along with some of the other Nordic countries, outdoor play and learning is regarded of upmost importance in children’s learning and development.
The government believe that the outdoor environment is good for the children’s health and wellbeing and have implemented policies into the curriculum guidelines to support and encourage outdoor learning. This learning is regarded as vital for the children, learning about natural resources and the outside world as well as focusing on the child’s healthy lifestyle and exercise. (Norodahl and Johannesson, 2014).
The emphasis on the outdoor learning environment has been in place for quite sometime in Iceland, especially for the children age one to six, where they can explore, learn and play outside every day. However, for the older children age six to sixteen their outdoor play and learning is restricted. They are only allowed outdoors during breaktime, where they get the chance to play and socialise with their peers. We do not know what the teachers do during outdoor learning, but it would possibly vary depending on the school and the teacher. 
Recently, signs have shown that the compulsory schooling for the older children have been using the outdoor areas for learning more frequently, with 70% of schools in Iceland’s capital city of Reykjavik reporting that they now take their learning outdoors. (Oladottir, 2008).
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TASK 2a
In this essay we will be exploring the benefits of forest schools. A definition of a ‘forest school’ has been made by the ‘Forest School Network.’ The Forest School Network defines a forest school “as an inspirational process that offers children, young people and adults’ regular opportunities to achieve and develop confidence and self-esteem through hands-on learning in a woodland environment” (Murray and O’Brien, 2006). 
Murray and O’Brien believe that people are worried that their children do not have the opportunity, when in school, to play outdoors in woodlands and greenspace like they did when they were younger. This is because of health and safety policies implemented by the schools; therefore, it is safer for activities to be carried out indoors. 
Research done by the Forestry Commission in Edinburgh, Scotland, found that peoples physical and emotional benefits of access to green space are strongly reflected in their childhood experiences. The data showed that adults that experienced and visited the outdoors as children were more likely to access the outdoors as adults, whereas those who had little or no experience had a very small chance of visits in adult life. 
The Welsh Assembly Government are now encouraging schools in Wales to follow the ‘forest school’ ethos, especially in the Foundation Phase. They believe the outdoor environment to be beneficial to the children, as it is a very different environment to the classroom. Therefore, it will give the children better experiences and opportunities to lead them into adulthood. 
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TASK 2b

· Plagiarism. It is important that students avoid this as it is an act of fraud. It involves copying another person’s work and can cause the student to be suspended or expelled. 

· False. This statement is false as not only do you have to reference when you use a direct quotation but you also have to reference when paraphrasing and summarising. For example, if you have not included a direct quote but you have used an idea of another source then you need to reference this in your text. You must always reference everything that you have used, for example, quotations, books, websites, journals etc. in your reference list at the end of your work.


· False, as Wikipedia can be an unreliable source. This is because it can be edited by anyone at any time, therefore it is impossible to know if the information is the truth. 

· Reference guide on how to present a very long quotation. 
The Harvard referencing handbook states that, where you take the exact wording as used by another author and insert it in your work, then it must always be referenced.  
              A long quotation is a quote of more than 30 words or 2 lines:
1. Enter the quote as a separate paragraph. 
2. Indent the paragraph.
3. The quotation marks are not required. 
4. Follow with the in-text citation (reference). 









· When conducting research for an academic assignment it is important that you have the following skills and personal qualities: 
· Take notes in lectures. 
· Find out information, develop ideas, strengths and understanding.
· Use tools such as the library, journals, books, people.
· Ask questions, question everything, be on a quest for the truth.
· Read, evaluate and critical reflection. 
· Make notes – highlight / underline.
· Evaluate what you have read, is it ampliative or deductive?
· Complete conclusion.
· Add full reference details for books, articles etc to your notes for ease of referencing at the end of your assignment.
                 Five sources acceptable for academic study:
1. Books
2. Journals
3. Articles
4. Legislation
5. Websites





TASK 3
Authors Ruth Davies and Paula Hamilton wrote an article for the ‘International Journal of Primary Elementary and Early Years Education.’ This article examines the practitioners experiences of assessing learning outdoors, as well as what challenges they may face, with regards to the level and quality of the assessments carried out. 
The article can easily be identified in the title “Assessing learning in the early years’ outdoor classroom: examining challenges in practice,” as the article reports on a study carried out to show the difficulty practitioners have in assessing the learning in the early years outdoor environment, and also the factors that can make it a difficult task. 
The writer of this article has identified that the benefits of the outdoor environment to children in the early years is extensively documented. This is particularly the case in Scandinavian countries such as Denmark, Finland and Norway (Knight, 2009), where these benefits have influenced early years’ curriculum. As these benefits have been vastly explored, the authors of this article feel that there is “a gap in the literature associated with understanding practitioners’ experiences of assessing children’s learning in the outdoors and factors which might impact on the level and quality of assessments undertaken. (Davies and Hamilton, 20016).
[bookmark: _Hlk526350528]The article is based on a study that was carried out in North Wales, where nine early years settings took part. Davies and Hamilton’s (2016) intention of the article is to outline some of the experiences and concerns of early years’ practitioners, in Wales, with regard to providing opportunities for children’s learning and assessment in the outdoors. The purpose of the article is to effectively reach practitioners who are reading it to identify with some of the findings from the study. This is for them to be encouraged to utilise the outdoor environment in their schools / settings for all children and not only those who are perhaps stereotyped, where some practitioners will assume that certain groups of children benefit more from the outdoors than others. 
Boys, especially those from lower socio-economic groups have been seen to be particularly suited to the outdoor learning environment (Estyn, 2011; Bradbury, 2014).
The author is also aiming for the practitioner to realise that assessing the learning outdoors can be done just as effectively as assessing the learning indoors. This can be done by practitioners with the right creative planning for the outdoors and also the correct training given to staff. 
As the article is quite lengthy, the writers have structured it well with different subheadings used throughout. These separate subheadings enables the reader to identify what the article is about, it’s methods and evidence in the study, and also the conclusion to the findings. These are carefully sub headed under Induction, Methods, Findings and Discussions and also Conclusion. 
By sub heading these paragraphs in this way, it enables the reader to absorb the information with ease, as there is a lot of facts, figures and statistics provided in the evidence, which could prove confusing to the reader if it was not divided. This helps the reader to organise their thoughts on the article and identify themselves within it, where the writers can carefully persuade the reader to think along the same lines as themselves. 
There are many statistics within the article and the graphs showing these statistics prove to be a good source to provide evidence, as the reader can recognize this evidence simply and efficiently. 
The article is intended for practitioners in the early years education, and it is format in an academic writing style to suit this audience. The text is simple to read with the use of persuasive language where the writer is hopeful that the reader will think how they want them to think, taking the writers views on board and implementing them. Although there is a lot of objective language within the article, where many facts are available, the writer can influence the reader to think differently by adding more evidence from different sources to support these facts. The use of all three types of languages – persuasive, objective and subjective makes the reader stop and think about their own practices and helps the reader identify with the writer. 
Throughout the article, there are three central themes that are constantly being questioned by the writers Davies and Hamilton (2016). These three themes being ‘who benefits?’ ‘assessment’ and ‘factors hindering outdoor assessments.’ 
‘Who benefits?’ where practitioners are able to identify which children benefit from outdoor learning more than others. 
‘Assessment’ where practitioners can use critical questioning, (what, who, why, when, where), where assessments are based upon ‘where they take place?’ (indoors / outdoors), and ‘who assesses?’ (teachers / teaching assistants) and ‘what’ type of assessment is being undertaken?
‘Factors hindering outdoor assessment.’ Practitioners are challenged when assessing the outdoors due to certain factors than can prove to be difficult.
Some of the study identified that boys were most likely to gain from outdoor learning and assessment opportunities. Teacher (1) and a deputy head teacher both made assumptions that boys “learn better outdoors” and “really like being outdoors.” However, a study from Hamilton and Jones (2014) found that some boys, aged 6-7 years, did not like to play outside, with the boys describing how playing outside was ‘the worse thing about school.’ Another teacher in the study commented that a girl in year one, loves being outside and does much better outside than inside (teacher 3). 
The study also identified that children with additional learning needs and those living in socio- economically deprived areas also greatly benefitted from learning outdoors, as statements from practitioners stated that: ‘Children who struggle with language often feel more relaxed  from being outdoors.’ (teaching assistant 2). And, ‘lively children who live in flats, particularly benefit from experiencing the outdoors and being allowed to run about.’ (teaching assistant 1).  
While both these statements are possibly true, there is no evidence in the article to back these statements up and this could be seen as the practitioners assumption rather than hard core evidence.  
From the ‘stereotyping’ of who benefits more from being outdoors, the writers in the article makes the reader think of the assumptions that they themselves may make as practitioners. This is because evidence of both boys and girls, and those children with additional needs as well as children from socio-economically deprived areas from the study claims this to be true from most, however there is a minority where this is not the case, as teacher 4 states: ‘one boy with Attention Deficit Hyperactivity Disorder (ADHD) cant cope and follow instructions at all when outside. He often comes in crying.’
Bradbury (2014) states that practitioners make assumptions on certain groups of children who are learning, such as those with additional needs and living in deprived areas who are better suited to the outdoors than the indoor classroom. This can then lead to practitioners choosing certain children to ‘go outdoors’ rather than recognising that with careful and appropriate planning, all children can be entitled to such experiences. Therefore, as this study on the benefits, is only taken from a minority of practioners the evidence appears to be limited, as it is mostly based on practitioners views and not on overall facts and figures. 
In the study, the assessment in the outdoors proved to be of a more accurate account. The report from questionnaires given out in the study, found that assessments were rarely carried out outdoors and this also supported the findings of Estyn (2011). Practitioners are struggling to find the time to teach outdoors, as greater emphasis is now placed on results and preparing the children for summative assessments done indoors in learning areas such as maths and literacy. 
The study also found that teachers tended to the formal assessments in the classrooms, whereas the teaching assistants supervised most of the time when learning in the outdoor environment. This proved a concern to the writer as it was identified that teaching assistants did not have the appropriate training for the outdoors in comparison to the teachers. Yet the teaching assistants spent the most time outdoors, not being able to support the children as they should, due to lack of training in this area.  
Many key factors were identified in the study that could possibly hinder the outdoor assessment. There were some factors that proved assessing in the outdoors successful, such as the level of the child’s confidence and independence, effective planning, knowledge and supportive adult, and appropriate resources. Whereas factors identified to  make the assessments difficult included staff attitude and expertise, quality of appropriate resources, risk involved, weather conditions, staff ratios and changes to curriculum policy which emphasise the formal assessment of children. (Davies and Hamilton, 2016).
The evidence from these findings are very supportive in the argument, however as there is more and more focus on children’s results in English, maths, science and ICT these subject areas are not reflective in the outdoors as yet. 
The article identified that by being a practitioner who has more creative thought during planning and able use of specific resources correctly and efficiently, the summative assessments can be done just as well outdoors as they are done indoors. All practitioners who took part in the study regarded outdoor learning as valuable, with the majority of practitioners claiming that they were able to resource for all the seven areas of learning to be performed outside on a daily basis. 
To conclude, the writers of the article have covered a very wide range of themes in their study by completing qualitative and quantitative research. Whereas, some of the evidence is deemed to be factual, as it comes from data, gathered from questionnaires, other evidence is considered to be bias, as it may be seen as being based upon assumptions from the practitioners involved, where data was taken from semi-structured interviews. Bogdan and Biklen (1997) identified two major types of qualitative research for education. Participant observation and in-depth interviewing were identified, with the later being found to be from the informants expressing their own thoughts rather than factual evidence. This can be seen in this study. 
The writers make the practitioner reading the article critically question the use of the outdoor environment and are quite persuasive in these findings, as the practitioner can easily identify with them. 
The article shows to be an appropriate academic article, where the majority of the findings could be identified to the reader throughout the study that took place and also within the practices in the early years settings. However, it is felt that the study could have been a more accurate account if the research had been done involving more practitioners and also over a larger area of the country.     
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