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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.
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· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

Please be aware that any content that is deemed to be inappropriate, disrespectful, or abusive will not be tolerated. Following review of any content of this nature the information will be shared with the employer of the student responsible.  

Should any health and wellbeing concerns be raised because of disclosures made by the student within this workbook, the employer of the student will be informed.  
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

Since leaving training school and starting my tutorship period, I have utilised Kolb’s model of reflection to identify several areas which have most tested my resilience and have applied stress to me throughout my tutorship period. 

These identified areas are; shift work, maintaining a good work-life balance, paperwork, the nature of the role and concerns about ‘fitting in’. Utilising this model has enabled me to have an experience, reflect on it, learn from it, and then apply that learning to the future experiences to achieve a better outcome for myself (Kolb, 1984). 

Adapting to shift work and maintaining a good work-life balance has been the biggest challenge for me, mainly as I have developmental coordination disorder (DCD/dyspraxia), which impacts me on a daily basis, such as when preparing meals, managing time, and completing tasks conducive to living every day in a ‘normal’ manner. (NHS, 2020)  

I have adapted to shift work by ensuring that I get enough time after work to recover before the next shift. I have learned through trial-and-error the value and importance of time management and sleep in particular when working shifts due to the nature of the role, which requires me to work unsociable hours and night shifts. 

I know in advance what my shift pattern will be, so I make time to look at this and work out a plan weeks in advance to factor in things such as; food shopping, leisure activities, pre-planned personal events, family time and sleep. 

I know that due to my disability, my time management is not always fantastic, and as such I have to work very hard to ensure that I do not make mistakes or mismanage my time. Adopting the strategy to plan ahead and mark this down on a physical calendar for reference has helped me to keep track of goings-on in my life, which has improved my ability to cope with the demands of shift work within policing. 

I noticeably struggled to adapt to these demands during my first few sets of shifts, which impacted my sleep and mood. This led to me formulating and implementing the above strategy, which has made me more resilient as I now have a way to cope with the shifts, and I know that not having a coping strategy in place could impact my personal wellbeing.

Another challenge for me during my tutorship has been the completion of paperwork. It surprised me how much paperwork is involved in policing, and how steep the learning curve is in terms of knowing what paperwork needs to be completed and in what manner. 

I made sure from the beginning of my tutorship period that I listened to and observed my tutor completing paperwork and asked lots of questions to further my learning. When completing a new piece of paperwork, I asked for feedback from my tutor, supervisor, and more experienced colleagues to ensure I was doing it correctly and to a high standard. 

If I was stuck, I would find one of these persons and ask them for help to avoid getting things wrong. I also found that I get stressed out having to complete several pieces of paperwork all in one go, as I tend to lose concentration fairly quickly and then this impacts the time I have to complete other tasks. 

I decided to utilise the so-called ‘pomodoro technique’ to assist me with completing paperwork, whereby I; choose a task/paperwork to complete, set a timer on my phone for 25 minutes, work on the task/paperwork until the timer rings, take a short break – have a cup of tea, or a quick walk around – and then return to the task for another 25 minutes. After doing this four times, I take a slightly longer break and return to the task at hand or move on to a new one. (Cirillo, 2011)

This technique has helped me immensely in becoming more resilient when completing paperwork and other tasks and has assisted me with improving my time management and concentration skills. 

The reality of the nature of my role as a police officer is that I see things and deal with incidents on a daily basis that most of the general public would never encounter in their entire lives, some of which can be traumatic. I have coped with this by getting to know my colleagues, who have become a support system for me, as I have for them. 

I know that I can talk to my colleagues about anything, and that I can voice my concerns and be both heard and respected. This has entirely allayed my initial fears of ‘fitting in’, and this, along with all of the coping strategies I have outlined have helped me to become confident and resilient enough to fulfil my role as a constable independently, endure the hardships that come with the role and have the courage to ask for help when I need it and correct any mistakes I make.
Word Count: 824 words.
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:
I dealt with an incident of malicious communications and harassment, whereby an Indian male had complained his ex-wife was sending him repeated malicious unwanted communications and was pursuing a course of conduct which amounted to harassment. He did not speak much English, and thus there was a severe language barrier between he and I.  

The male had been living in London with his ex-wife but had left to stay with a friend (who was fluent in the male’s language and in English) in the Rhondda Valley following the breakdown of the marriage. 

Initially, I visited him in person at his friend’s house, as I considered it may be easier for him to engage with me in person due to him being an Indian national. I thought in doing this, it would help me establish a rapport with him.

The male explained to his friend what he was reporting, and his friend translated this to me in English. Even though I could verbally not understand the male, I utilised active listening skills by giving him eye contact and making sure I conveyed through my body language that I was paying attention to him, with plenty of nods and “uh-huhs.” 

I respectfully acknowledged the language barrier and assured him that it would not deter me from taking ownership of the matter and working hard to solve it. I told him that he would have to attend the police station with myself and a translator so that he could provide me with a statement of complaint, and so I could conduct a risk assessment regarding the incident, and then pass this on to the Metropolitan Police who would progress the matter.

The male was happy with this and expressed to me his worries that his ex-wife was not going to stop harassing him. 

In the interest of being open, honest, and transparent with the male and thus acting according to the Code of Ethics (College of Policing, 2014) , I informed him that this incident would inherently take longer to deal with due to the language barrier and the long delays present in getting a translator to attend, but that I would work hard to speed up the process. 

I explained to the male that I would like to take his phone so that a force examiner could download the communications he received from his ex-wife, and then I could have these translated and compiled into a report which would help the investigation. 

Initially, the male said he was not willing to do this as he would be without a phone and unable to contact friends and does not drive to visit them. I sympathised with him but utilised my negotiation skills to stress to him that obtaining evidence of these communications was crucial to the investigation. 

I reasoned with him and explained that I would request that his phone be downloaded as a matter of priority so that it could be returned to him much sooner. The male was very pleased with the level of service I was providing him with and agreed to provide me with his phone.

A week later, I had arranged to pick the male up personally and convey him to a police station to speak to me with a translator present. I obtained a lengthy statement from him and completed a risk assessment based on the information present, and I sent this information to the Metropolitan Police during the appointment, so that I could put him at ease that the matter was being progressed promptly. 

I utilised the National Decision Model (NDM), a model designed to aid police officers with decision making (College of Policing, 2014) to determine that the male was not in any immediate physical danger as his wife did not know where he was, and as he was currently safe living with a friend and had a way to contact the police if he needed to. 

However, I explained to him that I, as a police officer, had a duty of care towards him and wanted to address any risks or vulnerabilities he had by sharing the details of the investigation with the force’s public protection unit (PPU) and various partner agencies and charities such as Victim Focus, with the view to having his housing situation addressed and getting him support with the mental impact this incident had on him. I explained to him what would happen next with the incident and gave him the relevant contact details for the officer dealing with the investigation. 

In doing all of this and handling the incident in the manner that I did from start-to-finish, I was adhering to the Victims’ Code for Policing (College of Policing, 2021) and also applying the following policing principles to the situation;
· Accountability: by making decisions and taking ownership of them and of the situation
· Fairness: by listening to the male and treating him fairly according to the situation, his needs and not any other factors
· Honesty: by being truthful, realistic, trustworthy, and dependable 
· Integrity: by doing what I believed was right  
· Leadership: by building an excellent rapport with the male and acting as a calm, confident figure whom he could depend on to lead him through a difficult time in his life
· Objectivity: by making decisions based on my best professional judgement according to my experience and the evidence available 
· Openness: by documenting everything properly on police systems, sharing information transparently in accordance with the Data Protection Act 1998 and internal force information sharing procedures, and explaining to the male why I was doing certain things or why certain things were necessary
· Respect: by treating the male with respect, even though there was a language barrier and at times it was frustrating not being able to communicate directly – I recognised this was not his fault and that he deserved my respect and a  fantastic level of service regardless
· Selflessness: I acted in the male’s best interests and pursued the matter in a way I felt was justified, proportionate, lawful, accountable, necessary, and ethical
· (College of Policing, 2014, p. 3)


Upon reflection, I would say that I am happy with my overall involvement in the investigation. I considered the male’s personal vulnerabilities, such as the language barrier and him being present in unfamiliar surroundings and I took steps to safeguard him in accordance with the Human Rights Act 1998 (particularly Article 2 ‘right to life’ and Article 5 ‘right to liberty and security.’) (UK Parliament, 2004)

In doing this, I reduced the risk posed to the male by his ex-wife and negated any harm to his physical or mental wellbeing, thus fulfilling the duty encumbered on me as a police officer to protect life. (College of Policing, 2013)

My communications used were effective throughout, I tried hard to use active listening skills and positive body language. I am pleased with how I built rapport with the male and negotiated with him to allow me to utilise his phone to obtain key evidence.


I am proud of myself for the work I did ‘behind the scenes’ in getting a translator to assist me far quicker than is typical, and I feel I acted in line with the Code of Ethics at all times and left the male feeling as though he could depend on me in particular, and on British police service wide. 

I have identified that I could do more to work on my understanding of different cultures that are present in the area in which I work. This is because the male brought up several issues with his ex-wife that were not relevant or criminal but were offensive to him in the context of his culture, and he regarded them as ‘as good as criminal’. 

I had to engage with him tactfully to both manage his expectations and provide him with a fantastic, victim-led service and to ensure we stuck to the relevant points of the investigation to achieve the best outcome. Thus, in understanding different cultures better, I would be able to serve my communities better and serve with a style that is more sensitive and lends its self-better to diversity.
Word Count: 1362 Words. 












Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

I arrested a male on suspicion of sexual assault, following an allegation made against him by a female that he had touched her vagina without consent. I was to interview him in line with the PEACE model of interviewing, which is a model of investigative interviewing that allows me to achieve best evidence from those I interview. He did not want a solicitor to represent him during the interview.

I had to make several considerations when utilising the PEACE model, chiefly that it is underpinned by the Code of Ethics – particularly the areas of transparency and integrity – and by seven core principles, which allow me as an investigator to utilise the model to its full potential whilst remaining compliant with legislation and the Code of Ethics. (College of Policing, 2013)

Giving consideration to these principles, I knew that I had a responsibility to gather evidence for the investigation by obtaining a free and accurate account from the male by way of questioning. 

However, I also considered whether he was vulnerable as an adult or not. The College of Policing describes vulnerability as; “A person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation.” (College of Policing, 2020)

If he was vulnerable, it would have been necessary to arrange an appropriate adult to attend the interview with him so that he could properly understand the interview process and be able to give his account if he wanted to. 

The potential dangers of me not considering or recognising vulnerability are that he might have not understood the interview process or had the ability to conduct himself independently during the interview. 

The male had been arrested on suspicion of sexual assault and had been informed of this and the circumstance surrounding it; had he been vulnerable and not understood the process or the purpose of the interview, he might have just told me what he thought I wanted to hear, which may have been a full admission to the offence, or specific answers based on my line of questioning. 

This is called ‘suggestibility’ and vulnerable people may be more suggestible (College of Policing, 2013), and thus require an appropriate adult to safeguard their rights, entitlements and allow them to participate in the investigative process in a proper manner, as affirmed by Code C of PACE 1984. This states in paragraph 1.7A that the role of an appropriate adult is to; “Safeguard the rights, entitlements and welfare of juveniles and vulnerable persons to whom the provisions of this and any other Code of Practice apply.” (Home Office, 2019, p. 7)

After considering the purpose of interviewing the male, his personal circumstances, as well as the legislation surrounding interviewing, I was confident that he was not vulnerable and that I could proceed with formulating an interview strategy. I did this in line with the PEACE model, which has five parts to it: 

The first part is ‘planning and preparation’. I had a list of several topics and questions written out to ask the male during the interview; both surrounding things I already knew about the investigation, and things that I did not know and wanted to find out more about. 

I brought him to the interviewing room and set up the visual and audio recording software to capture the interview. 

The second part is ‘engage and explain’. The purpose of this is to engage and establish a rapport with the male and make an introduction to the interview. During the introduction, I knew that I had to do the following to ensure that I was conducting the interview in compliance with Code E of PACE 1984: 
· tell the male that the interview is being audio and visual recorded
· tell the male my name and rank 
· ask the male to identify himself
· state the date and time the interview commenced
· state the place the interview is taking place
· tell the male that he will be given a written notice about how copies of the recording are handled (Home Office, 2018)

I then cautioned the male and explained to him why he had been arrested and checked his comprehension to ensure that he understood what I was saying. I utilised a printed-out memo card to explain several things to the male, such as that I would be taking notes during the interview and that this is his opportunity to provide me with a detailed account if he so wished.

The third part is ‘account, clarification and challenge.’ The purpose of this is to allow the male to give a free, uninterrupted account of the incident. To initiate this, I simply said to him; “You have been arrested on suspicion of sexual assault,” and then went on to briefly describe the circumstances, followed by; “Tell me about that.” 

He gave me a long, detailed account, but denied the offence on the basis that he couldn’t remember whether he did or didn’t commit the offence. During this time, I utilised active listening skills such as nodding my head, making eye contact, and displaying open body language. 

Once the male was finished with giving me his account, I asked him some of the questions from my pre-prepared list, although I was finding that lots of these questions no longer fit with the interview due to him giving me such a detailed account of the incident, and thus I had to abandon these and ‘think on my feet’ instead. 

I tried to ask questions in an open-ended manner, such as; “Tell me about…”, “Explain how…”, so that he would not simply close down my lines of questioning by giving one-word answers lacking in detail. 

I challenged him several times based on things he said and did so respectfully and fairly in line with the Code of Ethics. I understand that I am an impartial evidence gatherer, and I am not out to ‘win’ during an interview, but rather obtain an account that could benefit the investigation. 

I specifically avoided asking him leading questions or questions with inferences of guilt attached to them, such as; “When you touched her vagina, what was going through your mind?” as these could adversely affect his response or recollection of the incident. 

I then moved on to the fourth part of the model; ‘closure.’ I asked the male a final question, summarised what he had said and offered him the chance to add or clarify anything, which he declined to do. I then ended the interview and explained to him what would happen next in terms of the investigative process. 

The final part of the model is ‘evaluation.’ This involves me evaluating the information gained during the interview and deciding if any further action is necessary, and also what relevance the information/account gained fits in with the investigation as a whole. 

As a police officer, I make decisions based on available evidence and my best professional judgement, and in this case, I felt as though there was enough evidence to submit to the Crown Prosecution Service (CPS) to see whether they would charge the male. 

I felt this course of action was in the public interest, as the male had previous convictions for sexual offences, and thus I applied for the male to be bailed pending CPS advice, and he was later successfully charged with sexual assault. 

Upon reflection of my overall performance, I am pleased with it and am confident that I acted in line with the tenets of the Code of Ethics throughout. I definitely showed accountability, fairness, honesty, integrity, objectivity, openness, respect, and selflessness in the way I conducted the interview and in how I arrived at the subsequent decisions. 

However, I have identified room for improvement during my planning and preparation for interviews, as during the interview, I felt I had somewhat overprepared and interrupted the flow of the interview at times due to me having to ‘jump around’ my lines of prepared questioning to make it fit with the current topic in real time. I can improve by gaining more experience by volunteering to interview suspects and asking more experienced colleagues for assistance with planning and preparation. 
Word Count: 1370 Words.












Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

I am going to discuss an incident involving anti-social behaviour committed by several youths against a lone vulnerable female with mental health issues, who lived in a village within my assigned patrol area. The village is made up mostly of rows of terraced houses and has a few shops that serve those that live there. 

The female had reported to police that they had been loitering outside her house, leaving litter, and banging on her door for no reason. 
When she had verbally challenged them through her window, they shouted abusive things at her, which made her fearful of challenging their behaviour again as she felt they would hurt her or try to damage her property, so she reported the incident to police.

She stated that this behaviour had occurred over the past week, and that she did not want it to continue. She told me that she would just like the youths spoken to and told to stop, as she did not want them to receive criminal records. 

I considered how this incident was impacting the victim, who informed me that she was distressed and felt like she couldn’t go to the shops across the road from her house to do her shopping due to the youths’ behaviour. 

I also considered what impact the behaviour of these youths may be having to other residents or visitors within the area and identified that I must deal with this incident effectively in order to prevent further escalation or disruption to community tranquillity.

I recalled the case of Fiona Pilkington; she and her daughter were victims of anti-social behaviour (ASB) in their local area, and the police response was ineffective due to Pilkington’s complaints being dealt with independently of one another and without a structured approach. As a result of ineffective police responses and years of sustained, unresolved ASB, Pilkington took both her own life and her daughter Francecca’s life.  (College of Policing, 2013). 

Pilkington wrote in a letter left to her son and mother respectively following her suicide that; “The street kids are still being intolerable,” and “The street kids well I have just given up… I am just not cut out to take this much harassment.” (IPCC, 2009).

Taking Pilkington’s case into consideration, I deduced that ASB has a real effect on people, and that it is not merely just ‘kids being kids,’ and that it has the potential to lead to serious harm of those involved if left unengaged with. 

I knew I had to take action and utilised two core ‘tools’ to assist me with my decision making and risk assessment process throughout. The first tool is the ‘T.H.R.I.V.E model,’ which encompasses the following elements and thus evoked the following considerations;
· Threat – The victim felt threatened by the youths’ behaviour and felt she may come to physical harm or that her property may be damaged
· Harm – The victim could be physically harmed, her property may be damaged, or her mental health and psychological well-being could suffer 
· Risk – The likelihood of these youths continuing their behaviour is high if left unchallenged by police and partner action
· Investigative Opportunities – Work needed to be done to identify these youths, engage with them and their parents/guardians surrounding the seriousness of the incident
· Vulnerability – The victim was vulnerable due to her personal circumstances, such as living alone and having mental health issues
· Engagement – I had to take action to solve the problems that were impacted the victim, and I knew I had to safeguard the victim and prevent a reoccurrence of this incident
· (Critchfield, Kennedy, & Myhill, 2021)

The second tool is the National Decision Model (NDM), which is a model designed to assist police officers with assessing risk and making decisions. 

The NDM is underpinned by the policing Code of Ethics, which dictates that when utilising the NDM and acting as a police officer, I must adhere to the principles and standards of professional behaviour to ensure I am doing the right thing.

The NDM is also comprised of five core elements, which I garnered the following considerations from in relation to the incident;
· Gather Information/Intelligence – I gathered information and intelligence from the victim and by conducting CCTV enquiries and house-to-house enquiries in the local area 
· Assess Risk, Threat and Develop a Working Strategy – I assessed risk and threat present during the incident from information and intelligence I had gained. I coupled this with the considerations I had made following my use of the T.H.R.I.V.E tool 
· Powers and Policy – I considered my powers as a police officer and the policies of my force when dealing with ASB and crime in general. I considered specifically two Articles of the Human Rights Act 1998; 2 (the right to life) and 5 (the right to liberty and security)
· Identify Options and Contingencies – I identified what options I had available to me to deal with this based on the information and intelligence I had gathered, and the risks and vulnerabilities present in the situation. I opted to look into different models of problem solving within communities and see which one could be best applied to the situation in the first instance. I would also speak to colleagues who knew the local area, its communities and its problems and ask for their input. As a contingency, I would then have different models to try and be ‘armed’ with various tactics which I could apply to the situation with the hope of resolving it 
· Take Action and Review – I decided to take action based on what I had gathered throughout my engagement with the T.H.R.I.V.E and NDM, and then review the outcome to see whether this was effective or not
· (College of Policing, 2014, pp. 3-4).

I know that as a police officer I have a responsibility established in common law to protect the public by detecting and preventing crime – which includes the detection of, investigation of and prevention of anti-social behaviour. (Brown, 2021). 

From my considerations when utilising T.H.R.I.V.E and the NDM, I recognised that I could fulfil this responsibility by taking a problem-oriented policing (POP) approach to the incident. POP, according to the College of Policing, is “an approach to develop targeted interventions, rather than an intervention its self. A POP approach can therefore be applied to any crime and disorder problem.” (College of Policing, 2020).

Given this, I decided to utilise the SARA model, a model which was born out of POP and operates on the basis that a solution to a problem can be developed by identifying and understanding the causes of said problem. 

The SARA model consists of four stages;
· Scanning – Identifying and prioritising crime and disorder problems
· Analysis – Analysing potential problems and their causes closely by gathering information and intelligence 
· Response – Developing and implementing a tailored, problem-specific response to address the causes of a problem according to the ‘analysis’ stage
· Assessment – Assessing and measuring the effectiveness of the ‘response’ phase and then adjusting the response if necessary
· (Eck & Spelman, 1987)

Following my usage of the SARA model, the first part of my response to the incident was to identify the youths involved. Through various enquiries, I managed to do so, and then engaged with them and their parents, whereby I stressed that ASB is a criminal offence and that by behaving in this manner, they were impacting the life of another person.

I told them that I was taking ownership of the situation and taking action early to prevent this behaviour worsening. I made it clear that if there were any further instances of such behaviour that I would proceed with criminal proceedings against them in order to further safeguard the victim. The youths understood that this was their one and only chance to stop their behaviour, and they assured me they would.

The victim was pleased to hear of this, and I explained to her that another part of my response to the incident was to help implement various target hardening and prevention measures, and to offer her support/aftercare, such as positive engagement from Victim Focus and the Public Protection Unit/partner agencies.

I had identified through my research into POP, 25 techniques that can be used to reduce the opportunity to commit crime, and thus some could be applicable. (Clarke & Cornish, 2003)

I gave the victim advice on getting CCTV cameras installed outside of her house, and signage (such as ‘NO LOITERING!’ or ‘CCTV IN OPERATION!’) to put up which might stop similar incidents from occurring in future. 

I tasked the local neighbourhood policing team with patrolling the area and checking-in with the victim routinely, thus being there to listen to any of her concerns and offer her on-the-spot advice.

Upon reflection, I felt I acted in line with the best interests of the victim and the local community at heart, and according to my responsibilities as a police officer. I am aware of the concept of unconscious bias, which could be defined as; “attitudes and beliefs that occur outside of our conscious awareness and control.” (Ruhl, 2020). 

If I had allowed unconscious bias to affect my decision making or handling of this incident, I could have potentially not dealt with the situation in a fair and effective manner. 

For example, I knew the victim had mental health issues, and I recognise that there was the potential for my unconscious bias to ‘kick in’ and say to me; “She is overreacting because of her mental health issues.” 

My unconscious bias could have also impacted my decision making towards the youths, by saying; “They are just naughty kids that are thuggish.” 

By allowing either of these unconscious bias’s to come to fruition and impact my decision making, I would not have been acting in line with the Code of Ethics. 

I was conscious of the Code of Ethics in terms of the policing principles and standards of professional behaviour, and I know that I must constantly ‘check’ myself to ensure I know what biases might affect me, and to counteract these by constantly allowing the Code of Ethics to underpin everything I do. This ensures that I act with honesty and integrity at all times and provide an impartial, fair, and transparent service to the communities I serve. 

The victim was pleased with the service she received, and the youths realised how serious ASB is and the potential impact it can have on their own lives and on the lives of those within the community. I feel that I inspired in the victim, confidence in the police and that I corrected the behaviour of the youths before it could escalate and negatively impact the community.

My experience of dealing with ASB in my local community has not influenced my perception of the wider community at all. I know that each individual within my community is different, and that each incident will be unique and have various factors that must be taken into consideration.

By using and considering models such as the Code of Ethics, T.H.R.I.V.E, the NDM, POP and SARA to assist me in the execution of my duties, I can navigate these factors and individualities and allow those to inform my decision making, as opposed to allowing unconscious and unfounded biases or previous negative experiences within policing to do so. 
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