
Analysis of the Impact of Leadership on Organisational Performance in Public Schools for Special Needs Education 


Student Name: Laura Florentina Bardas
Student ID: 2128922
Module code: LCBB6000_BIRM Dissertation 
Assignment section: Dissertation 
Lecturer’s name: Dr ERIC OSEI  


                                                                                                             
Background of Research

Leadership is a critical factor in shaping the success and effectiveness of educational institutions. In public schools that provide education for children with special needs, leadership takes on an even greater significance due to the unique challenges these institutions face. These challenges include managing diverse student learning needs, ensuring equitable resource allocation, supporting teacher performance, and fostering an inclusive environment conducive to student growth and development (Leithwood and Riehl, 2003; Bush, 2010). 
Various leadership styles, including transformational, transactional, and distributed leadership, have been studied in general education contexts; however, their specific impact on public schools for special needs education remains underexplored (Day and Sammons, 2016). 
Understanding the role of leadership in these institutions can provide insights into best practices that improve academic outcomes, teacher effectiveness, stakeholder engagement, and overall school performance. Research highlights the significant impact of leadership on school performance, particularly in special education emphasize that leadership is second only to instruction in influencing student learning. 
Effective leadership also enhances teacher effectiveness, as Bagley and Tang (2016) note, with special education teachers taking on leadership roles that improve teaching practices and student support. Additionally, strong leadership fosters stakeholder engagement by involving families and communities in the educational process, creating a supportive learning environment (Epstein, 2001). Understanding these leadership dynamics provides insights into best practices for improving academic outcomes, teacher performance, and overall school success.

Problem Statement

Despite extensive research on educational leadership, there remains a gap in understanding how leadership directly impacts organisational performance in special needs education (Ryan, 2006; Spillane, 2006). Special education settings require tailored leadership approaches that address the complexities of managing both educational and non-educational support services. Effective leadership is crucial in fostering inclusive learning environments, ensuring teachers receive adequate professional development, and engaging parents and the wider community in students’ educational journeys (Epstein, 2001; Robinson et al., 2008). Given the increasing need for improved educational outcomes in special needs schools, a deeper investigation into leadership's role is essential to inform policy and practice.


Research Aim

The primary aim of this study is to investigate how leadership influences organisational performance in public schools that provide education for children with special needs. Specifically, this research seeks to understand how different leadership styles and practices impact key performance indicators such as student engagement, academic achievement, teacher effectiveness, resource management, and overall school success.
Research Objectives
To identify and assess the leadership styles most prevalent and effective in public schools for special needs education, focusing on their influence on student engagement, academic performance, and inclusive teaching practices.
To examine the impact of leadership on teacher performance, including motivation, professional development, and resource management, within special education settings.
To evaluate how leadership fosters stakeholder engagement and collaboration with families, caregivers, and the community, and to provide recommendations for enhancing leadership practices to improve educational experiences in special education contexts.
Research Questions
What leadership styles are most prevalent in public schools for children with special needs? 
How does leadership influence teacher performance, including motivation, professional development, and effective resource management, in special education settings?
In what ways does leadership foster stakeholder engagement, particularly collaboration with families and the community, to enhance educational outcomes in special education schools?
Significance/Rationale of the Study
Leadership in special education plays a pivotal role in ensuring the effectiveness of teaching and learning. Research indicates that school leadership significantly affects student outcomes and teacher performance (Leithwood et al., 2006). However, special needs education presents additional complexities that require targeted leadership approaches. The findings from this study will contribute to the academic discourse on educational leadership by bridging the knowledge gap regarding leadership’s influence on organisational performance in special needs education. Additionally, the research outcomes will be valuable to policymakers, educators, and school administrators by providing evidence-based recommendations for improving leadership strategies in special education contexts (Bush and Glover, 2014). These insights can help formulate policies and training programs that enhance leadership effectiveness, ultimately improving student learning experiences and outcomes.

Brief Methodology 

This study employs a qualitative research approach using a systematic literature review to examine the impact of leadership on organisational performance in public schools for special needs education. The review synthesizes existing research on leadership styles, including transformational, transactional, and distributed leadership, and their influence on student engagement, academic performance, teacher effectiveness, and stakeholder collaboration. Data is collected from peer-reviewed journal articles, books, and policy reports published within the last two decades to ensure relevance and reliability. A thematic analysis is conducted to identify patterns and key findings related to effective leadership practices in special education settings. The study follows a rigorous inclusion and exclusion criteria to select high-quality sources, ensuring comprehensive insights into leadership’s role in improving school outcomes. The findings will contribute to the development of evidence-based recommendations for policymakers, educators, and school administrators.
Outline of the Study
This study is structured as follows:
Chapter 1 is an introduction. It introduces the research topic, outlines the background, problem statement, aim, objectives, research questions, and significance of the study. This is followed by Chapter 2: Literature Review. This chapter explores existing literature on leadership in education, with a focus on transformational, transactional, and distributed leadership models in special needs education. The review will also examine leadership’s impact on teacher performance, resource management, and stakeholder engagement.
Chapter 3: Methodology – Describes the research design, data sources, data collection methods, and analytical approach. The study employs a systematic literature review methodology to synthesise existing research on leadership in special education.
Chapter 4: Data Analysis and Findings – Presents the results of the literature review, identifying patterns and key themes regarding leadership styles and their impact on organisational performance in special needs schools.
Chapter 5: Discussion and Conclusion – Discusses the key findings in relation to the research questions, highlights practical implications, and offers recommendations for future research and policy development.
Summary of the Chapter
This chapter has introduced the research topic, highlighting the critical role of leadership in organisational performance within public schools for special needs education. It has outlined the research problem, aim, objectives, and key questions guiding the study. The chapter also presented the significance of the research, emphasizing its potential contributions to educational leadership theory and practice. Lastly, an outline of the study’s structure was provided to give a clear roadmap of the research process. The following chapter will provide a comprehensive review of existing literature on leadership in special education, examining the different leadership styles and their impact on various performance metrics.































CHAPTER 2: LITERATURE REVIEW

Introduction

The main role of leadership in an educational institution is to ensure its success, especially concerning public schools that provide special needs services to children. Unlike traditional education, which operates under general guidelines, special education requires unique leadership strategies to meet diverse student needs in learning, inclusive teaching approaches, and effective resource allocation. Good leadership motivates teachers and improves their academic performance; it also involves other stakeholders, including parents, caregivers, and the wider community (Leithwood and Riehl, 2003; Bush, 2010). 
Leadership styles the transformational, transactional, and distributed have been much studied in general education but remained relatively untested in the context of special education (Day and Sammons, 2016). 
Understanding how leadership affects academic outcomes and institutional performance in special education can provide valuable insights for educators and policymakers. This chapter reviews the literature on leadership theories, their application in special needs education, and their impact on student achievement and stakeholder management. A theoretical framework is also provided to contextualize the leadership role in enhancing organisational performance within these institutions. This review of literature, through synthesis of previous studies, shall underscore the crucial role of leadership in creating an inclusive, high-performing learning environment for children with special educational needs.

Main concepts/Theories
Children with Special Needs

Children with exceptional needs must be taught with specially designed methods that take into consideration a broad spectrum of learning difficulties. This includes people with cognitive, emotional, behavioural, and physical disorders. Other aspects that work for these students are structured settings that are open to their academic, social, and emotional development. Inclusive education helps integrate children with disabilities into general education classrooms and has become the least restrictive environment favoured by most stakeholders. The policies, such as the IDEA amendment of 2004 in the U.S. and SEND code of practice of 2015 in the UK, respectively guarantee children with disabilities appropriate support and resources and individualized learning plans for them.

Effective leadership in special education is critical to making the provision that is supposed to become conducive for the realization of the special needs children effective. It is the responsibility of school leaders to put into practice inclusive policies, provide teacher training, and ensure that resources are well distributed (Leithwood an Riehl, 2003). According to research findings, transformational leadership that involves collaborating, empowering, and innovating positively contributes towards the academic success and social inclusion of students with special needs (Bush, 2010). In turn, better leaders that strive to promote support between teachers initiate varied teaching strategies towards the different needs per classroom (Ryan, 2006).

Moreover, bold leadership nurtures partnerships among myriad players which encompass teachers, parents and experts like speech therapists and psychologists in crafting the most effective interventions for children with disabilities (Epstein, 2001). Involving the families in the process of education proves to be developing an outcome for students and fostering social integration (Robinson et al., 2008). School leaders must manoeuvre through resource allocation in making a case for funding and a professional development opportunity to improve the capacity of teachers in special education (Day and Sammons, 2016).

Though much headway has been achieved in the promotion of inclusive education, the challenges are apparent. The sources pinpoint problems with poorly funded school systems, inadequate training programs for teachers to address the special needs of students, and resistance against including the concept of adults and parents who are unfamiliar with the benefits it can provide (Spillane, 2006). Adaptive leadership is an approach to take, that can tackle the issues, and the demands of education toward the general well-being and success of children, especially those with special needs.

Leadership Styles in Education

The styles of leadership in special education that have the most relevance are the transactional style, the transformational style, and distributed leadership. In this constantly evolving field, these different styles of leadership contribute varied benefits but also respective challenges in creating the environment of the school and supporting its students who require special care.



Transformational leadership

Transformational leadership is defined as a style of leadership in which leaders inspire and empower followers to transcend self-interests to achieve a collective vision by fundamentally changing values, beliefs, and attitudes (Burns, 1978; Bass, 1985). This concept is very important in educational settings, especially in special education, because it will not only improve teacher motivation but will help establish an enriched environment of collaboration, innovation, and inclusivity that will, in turn, improve student engagement and outcomes (Bass and Riggio, 2006).

The special education sphere is replete with evidence about the urgent need for transformational leadership. Such leadership should quickly adjust to differing and sundry concerns of learners, creating the shared purpose among educators about the need for differentiated and adaptable ways to instruct. This, in turn, ensures that every student receives the support that they need, no matter how intellectually or socially challenging the support may be (Anderson, 2007).

Bass and Riggio (2006) maintained that transformational leadership is the process of transforming the educational environment by building strong professional relationships among faculty members, improving collaborative practices, and increasing innovation in teaching. Anderson (2007) goes further to support this view by explaining how transformational leaders can easily overcome institutional challenges and resource constraints through the culture they help to build about continuous improvement and mutual support.
One issue has been raised, regarding the seemingly ever-increasing demands pertaining to great expectations and continuous innovations. Indeed, it comprises the resource-poor environments. This simply implies that though transformational leadership has high chances of making significant improvements in the educational process, much depends on how successfully it can be implemented amidst adequate professional and other requisite supports.
In sum, transformational leadership in special education is a very developmental and inspiring approach which motivates educators, leading the entire learning community to change the landscape of education for diverse learners. Emphasis on diversity, continuous teacher improvement, and a shared vision will make it an instrument for systemic development. However, the ongoing discussions will also remind about the problems that can be caused by the challenging environments with quite limited resources (Burns, 1978; Bass, 1985; Bass and Riggio, 2006; Anderson, 2007; Smith, 2010).


Transactional leadership

Transactional leadership stabilizes an organisation through well-defined policies, rewards, and punishments (Burns, 1978). This is the essence of rule maintenance and order by an administrative model that is trustworthy, according to Bush (2010). The provision of special education accredits standardizing procedures through transactional leadership. Legality and institutional guidelines are, therefore, enforced by them according to Harris (2004). However, the rules are not flexible enough and do not accommodate the multidimensional needs of the increasingly complicated needs of students with disabilities, as argued by Leithwood et al. (2006). Over-reliance on transactional leadership limits creativity and innovation in teaching practices that are inherently dynamic and individualized in most special education organised environments, according to Ryan (2006).

Distributed Leadership

Distributed leadership involves the redistribution of decision-making responsibilities from the single leader to include various stakeholders such as the teaching staff, parents, and other administrators (Spillane, 2006). This approach is particularly useful for special education schools as it fosters collaborative interactions with shared expertise among the professionals (Harris, 2004). Under the distributed leadership model, teachers work collaboratively with support workers to design specific interventions that would respond to the different needs of the students (Leithwood et al., 2020). The participation of parents and specialists in leadership roles leads to a clear enhancement of stakeholder participation since it includes the opinions of persons closest to students with disabilities (Epstein, 2001). Distributed leadership has clear lines of communication and coordination though it brings out the point of criticism where there is the likelihood of blurred responsibility and delay in decision-making (Spillane, 2006).
All these leadership styles give pretty good insight into effective school management, especially in special education settings. A mix of transformational, transactional, and distributed leadership can be a fair approach that helps in being creative, finding stability, and working together to make student results better.

Impact of Leadership on Student Academic Performance

Leadership influences the nature and quality of interaction between staff and students. Different leaders have different styles that mould the kind of engagement that happens in an institution. Great leaders are keen listeners who are in touch with the needs and aspirations of their followers. They create an environment where staff and students can realize their full potential. Transactional and transformational leadership plays a major role in motivating workers and students. The relationship between leadership and academic output is directly proportional.
 Providing leadership is at the core of achieving academic success through varied acts such as curriculum creation, quality of teachers, and atmosphere in the school (Leithwood and Riehl, 2003). A good school leadership ensures that learning environment is well-organized, fosters teamwork and keeps adaptable, especially in special education setting where the needs of the students are highly diverse. Previous studies have confirmed that good leadership can improve the quality of teaching, create room for teacher collaboration, and maintain a positive school climate; this will further enhance student results (Hallinger and Heck, 1998).

Transformational Leadership and Academic Achievement

Transformational leadership is especially beneficial in special education due to the impetus it provides for change, motivation, and high expectations for not only the students, but also the teachers (Robinson et al., 2008). Such leaders urge their staff to engage in continuous professional development of their teaching methodologies to effectively teach students with disabilities (Ross and Gray, 2006). Transformational leaders are portrayed as creators of collaborative cultures where teachers share best practices and modify lessons according to the demands of the different types of learners in their classrooms (Day and Sammons, 2016). Research proves that an empowered and supported teaching staff translates to better instructional quality, high levels of student engagement and academic success (Leithwood et al., 2006).

Resource Management and How Teachers Work Together

A meta-analysis conducted by Hallinger and Heck (1998) revealed that effective leadership has a significant impact on student achievement. The effect is much more considerable for schools with strategic resource allocation and prioritized teacher collaboration. In special education, the effective management of specialized resources, assistive technology, and unique learning interventions greatly influences the outcomes of academic endeavours (Bush, 2010). Proper allocation of resources into implementing an inclusive policy, with proper finance to support the services expected by these policies, elicits a better outcome in terms of the learning experience of the disabled students (Harris, 2004).
On the other hand, bad leadership might hurt academic success by making teachers feel less happy, limiting help with teaching, and causing broken-up learning situations (Ryan, 2006). In special education places, bosses who do not give enough training, clear rules, and care for teachers often have trouble with many changes in staff and no steady progress from students (Robinson et al., 2008). Also, strict and old-fashioned leadership ways can stop schools from taking on new teaching methods, which will, in the end, change how well students are learning (Spillane, 2006).


Stakeholder Management in Special Education Schools

This is the systematic and systemic process of identifying, engaging, and collaborating with individuals and groups interested in the outcomes of an organization. In the context of special schools, stakeholder management will refer to attempts to create an environment of inclusiveness and support where different stakeholders can add value to the learning outcomes. Effective stakeholder management creates an environment where everyone, whether an individual directly involved in the teaching process or a member of the larger community, has a say in all the resource-allocation decisions that add up to a coherent approach for achieving student success (Avolio and Bass 2004; Epstein 2001).
Teachers and staff play a central role in quality delivery of instruction and support. Their professional development and commitment are, therefore, crucial. Research underscores investment in teacher training to build a motivated workforce. For instance, Avolio and Bass (2004) emphasized this point.
Parents and Caregivers: Parents or guardians actively get involved in the educational process and therefore may not only reinforce learning at home but also make the learning environment at school more supportive and responsive. The studies conducted have proved that student outcomes improve when parents participate in making decisions (Bush and Glover, 2014; Epstein, 2001).
Community Partners: Community organizations and local stakeholders facilitate the provision of an extended level of resources and support, which would complement and enhance the greater shared and inclusive diversity interconnected educational program.
Policy Makers and Administrators: They must manage the resources, implement polices, and face challenges such as lack of budget and staffing, which are equally responsible to coordinate the school operations towards the broader educational goals (Leithwood and Riehl, 2003; Robinson et al., 2008).
It is through this cohesive network that all the stakeholders can work together and address the myriad needs that arise in the provision of SEND education to initiate continuous improvement and inclusivity.

Engagement with Teachers and Staff

Teachers, of course, are at the heart of student success. Effective leadership in this area ensures that these professionals acquire the necessary support, induction, and motivation. According to Avolio and Bass (2004), those transformational leaders, who invest in teacher training, there is a high likelihood of creating a workforce that is not only highly motivated but also committed. In the area of special needs education, professional development around inclusive teaching approaches is critical (Gargiulo, 2013).
Parental and Community Involvement
Stakeholder engagement goes way beyond the school staff but also includes the parents, caregivers, and the community at large. School-community partnerships strengthen a shared influence of school on students’ learning experience, as argued by Epstein (2001). The research provided evidence that leaders in special education who actively involve parents in making decisions realize better outcomes for students as well as the creation of more supportive learning environments (Bush and Glover, 2014).
Resource Management and Policy Implementation
Guiding the leaders in special education is the provision to wade through rather complex policy frameworks and resource allocations that would benefit both the students and teachers involved. Budgetary difficulties, staff limitations, and the need to meet policy requirements are main problems in this area (Leithwood and Riehl, 2003). Leaders must therefore strategically prioritize resource allocation that strengthens the capacity of improved policies to benefit the students with special needs (Robinson et al., 2008).

Theoretical Framework

It is a study based on the theoretical frameworks of transformational and distributed leadership. These models provide the researcher with a rather comprehensive background of how different forms of leadership can influence the outcomes of special education programs. Visionary leadership, collaboration, and participatory decision-making are important tenets in the effective management of special education settings and can be viewed through the tenets of these theories.

Transformational Leadership Theory


Transformational leadership theory by Bass (1985) had inspired the roles of leaders in making changes inside an organisation. Leaders who welcome this act, inspire, and give power to teachers and students trigger work that goes beyond expectations and therefore build the culture of improvement. In special education, transformational leadership raises teacher morale and offers more opportunities for professional development as the students get engaged (Ross and Gray, 2006). This implies that leaders who prioritize innovation as well as inclusivity in the organisation help foster adaptive teaching approaches so that the diverse needs of students with disabilities can be addressed.
Key aspects of transformational leadership in special education involve the nurturing of a shared vision that reflects the view of the principles of inclusive education (Leithwood et al., 2006), and in providing continuous in-service training to equip teachers with specialized skills (Robinson et al., 2008). It also involves stimulating collaboration not only in between teachers but also among parents and supporting staff to enhance the quality of the outcomes of learning (Bush, 2010). Furthermore, it develops a school with an inclusive culture, where students feel a sense of belonging which propels them to engage in academics with resultant success (Harris, 2004).

Distributed Leadership Theory

Leadership distribution covers the collective involvement of many people in school management, as suggested by Spillane (2006). Instead of depending on one individual, this model advocates the sharing of work among the heads, teachers, and parents. This method is very apt in the context of special education, where coordination and sharing of resources play a very crucial role in effective support for students (Harris, 2004).
Additional benefits of distributed leadership in special education are:
Increased teacher participation in decision-making leads to greater buy-in and participation. Use diversity of expertise within the school to better utilize resources (Harris, 2004). Improve student outcomes since there is distribution of leadership responsibilities across specialized staff (Bush and Glover, 2014). Build stakeholder relationships into the bargain by making sure the needs of students with disabilities are well met (Ryan, 2006).

Chapter Summary

This chapter frames the leadership literature within the field of special education, particularly as it relates to children with special needs, leadership styles, academic achievement, stakeholder influence, and theoretical paradigms. The review underscored the role that leadership can play in fostering the type of inclusive, high-performing schools postulated by many professionals in the field. The following chapter will present a description of this study's methodology, through which it will be possible to determine how much of an impact leadership is having on organisational effectiveness.


























CHAPTER 3. METHODOLOGY

Introduction

The chapter sets forth the research design that is taken to scrutinize the impact that leadership has on organizational performance, in public special schools. It states the research paradigm, methods applied to data collection, and the technique of analysis that are used in this study and gives reasons for the choice of each. The complexity with which educational leadership works and the fact that it impacts organizational performance with an eye to detail mandates that the methodology be systematic and rigorous enough to compel the facts and findings to carry credibility and richness.

Figure 1. (Saunders, research onion Lewis and Thornhill, 2009). 
Figure 1 is used as a framework that will clearly outline the stages of the research methodology, following the layers of the onion as the process progresses. 
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Research Philosophies

The impact of leadership on organizational performance in UK special needs schools can be explored through various research philosophies. Positivism uses measurable data, like student outcomes, to identify cause-and-effect relationships (Bryman, A., 2016). Interpretivism focuses on understanding subjective experiences through qualitative methods such as interviews (Schwandt, T. A., 2014). From an ontological perspective, objectivism views leadership’s impact as measurable and consistent across schools, while constructivism sees it as context-dependent, varying by each school's needs and culture (Charmaz, K., 2006; Gergen, K. J., 2009). These approaches offer different ways to study leadership in special needs education.

Philosophies adopted.

For this study, I adopted Interpretivism as the guiding philosophy because it emphasizes understanding the subjective experiences and meanings that individuals attach to their actions and interactions. In the context of leadership within SEND education, this approach allows for an in-depth exploration of how teachers, leaders, and students perceive leadership and its impact on school culture, morale, and inclusivity. Additionally, Interpretivism acknowledges that leadership effectiveness is context-dependent, with its impact varying based on the unique needs of the school, students, and staff (Bryman, A., 2016).

Methodology (Research Approach)

The study aligns with the pragmatic paradigm, which allows flexibility in using multiple methods and perspectives. This paradigm is especially useful when researching complex real-world phenomena, like leadership in special needs education, where both numerical evidence and personal narratives can provide valuable insights. The study takes the pragmatic research paradigm approach, applying multiple perspectives and methodologies in the face of the research questions under consideration. ( J. W. and Plano Clark, V.L(2017)
 The nature of pragmatism, as defined by Johnson and Onwuegbuzie (2004), makes it exceptionally useful when trying to understand complex phenomena manifesting in the real world; it enables one to consider evidence from the quantitative as well as qualitative perspectives. In this study, that approach is represented by the qualitative version; since it synthesis. 
 The research in this study employs a qualitative research approach within the pragmatic paradigm. It combines qualitative methods such as synthesizing existing research on leadership in special education settings to provide an in-depth understanding of leadership's impact on school culture, morale, and inclusivity. This approach is well-suited to explore complex real-world issues and allows the researcher to interpret diverse forms of evidence. Additionally, the study uses a systematic literature review methodology to gather, synthesize, and analyse existing research on the topic, offering a comprehensive view of leadership in special needs education. Sizes available research on leadership in special education settings, it seems altogether appropriate. The paradigm facilitates the researcher's goal, to explore a diversity of forms of evidence and then interpret findings within the context of reality, ensuring that the conclusions have something to say and can be acted upon. Creswell, J. W.  Plano Clark, V. L. (2017). Sage Publications. Johnson, R. B., and Onwuegbuzie, A. J. (2004). 

 Case study (Strategies)

This study takes a systematic literature review as its key data collection method. Such a review implies an exhaustive and structured search for existing academic literature—included sources are peer-reviewed journal articles, books, policy reports, and other online resources deemed relevant to this research project. Major academic resources like Google Scholar, JSTOR, ERIC, and Pro-Quest were employed so that studies on the effect of leadership on organisational performance in special education would be here. The review process strengthens what would have been already-data as more methodologically sound and complete.
[bookmark: _Hlk193114217]Inclusive criteria were studies written within the last 20 years, in English, and directly related to the influence that leadership has on the organizational outcomes of the educational setting. Therefore, exclusion criteria were studies unrelated to the context of special education provision or studies not presenting empirical data. Omission of any possible weak content manages closely to control bias; hence, findings are trustable (Petticrew and Roberts, 2006; Tranfield, Denyer and Smart, 2003).
The use of secondary data through a systematic literature review can be justified on several accounts. First, because it has been quite difficult to perform primary data collection due to its logistic and ethical issues, the very evidence can be used to build the argument. Second, because many investigations have dealt with various aspects of educational leadership, it is possible to summarize these contribution results for viewing and understanding a broader perspective on how leadership practices affect special education outcomes at a deeper level. (Petticrew and Roberts, 2006; Tranfield, Denyer and Smart, 2003).
[bookmark: _Hlk193131984] 
Time Horizon methodology

[bookmark: _Hlk193013377] Is crucial as it defines how the research is structured in terms of duration. The time horizon determines how leadership influences are understood and whether the study looks at immediate effects or long-term outcomes. Understanding the time horizon helps in selecting the appropriate research design, refers to the period during which the research is conducted. The time frame influences how leadership impacts are understood and assessed, and whether the effects are short-term or long-term, influencing both data collection and analysis methods.
There are 2 types of Time Horizon Methodology: 1.Cross-Sectional Research: In cross-sectional studies, the focus is on understanding a snapshot of the phenomenon being studied leadership impact on organizational performance at one specific moment, and the advantages are: fast and cost-effective, useful for capturing a quick overview of leadership practices and their immediate impact on organizational performance, easier to manage for large sample sizes and broad geographic areas.( Creswell, J. W. 2014. Leedy, P. D., and Ormrod, J. E. 2018)
In this research has been adopted Cross-Sectional Research because is being used for population-based surveys and to assess the prevalence of diseases in clinic-based samples. These studies can usually be conducted relatively faster and are inexpensive. (NIH Dr. Maninder Singh Setia, MGM Institute of Health Sciences).
Longitudinal Research: Longitudinal studies involve data collection over an extended period, often months or years, to observe changes, patterns, and trends over time. In this case the advantages are provides insights into causal relationships and the long-term impact of leadership on organizational performance, helps understand how leadership evolves and adapts to changing contexts, particularly in special education settings where students’ needs may change over time, better at capturing the effects of leadership decisions over time, such as shifts in school culture, teacher development, or student outcomes. In terms of limitation, time-consuming and resource-intensive, requires significant planning, including follow-up data collection over an extended period. (Bryman, A. 2016. Tashakkori, A. and Teddlie, C. (2010).
In this study, a cross-sectional time horizon has been used. The primary reason for adopting a cross-sectional approach is that it allows for a snapshot of leadership's impact on organizational performance in special education settings at a specific point in time. This method is particularly advantageous for quickly gathering data on the current state of leadership practices and their immediate effects on outcomes such as teacher effectiveness, student engagement, and overall school performance.

Conclusion

Special education is an area that requires sustained focus due to the evolving needs of students. Leadership practices in such schools may require time to truly see their impact, especially if leadership interventions involve long-term cultural or curricular shifts. The time horizon methodology used in research on leadership and organizational performance plays a crucial role in determining the types of insights that can be gathered. Cross-sectional studies offer immediate insights but cannot track long-term effects. Longitudinal studies are more suited to understanding the evolving impact of leadership over time. (Creswell, J. W. (2014). Tashakkori, A., & Teddlie, C. (2010). Bryman, A. (2016)

Ethical Considerations and Limitations

The use of secondary data sources totally immunizes this study from any ethical concern. However, the researcher has tried to observe the academic niceties of acknowledging sources properly and respecting intellectual property. It has some weakness. For example, the reliance on published literature introduces the study to possible publication biases and the quality of available research. Further, it might be argued that generalizing the conclusions — since non-English studies have been excluded — is also to, at times, an extant error. The limitations are admitted and have been tried to be offset by the imposition of stringent selection criteria and a clear analysis process. (Saunders, M., Lewis, P. And Thornhill, A. (2019) Creswell, J. W. (2014). Hart, C. (2018). Fink, A. (2014)

 Data analysis

The qualitative data analysis process of this study is thematic analysis.
 Thematic analysis is a method of recognizing and interpreting patterns within qualitative data that is widely used in qualitative research (Braun and Clarke, 2006). 
The analysis has also applied the method by reading and re-reading the data to understand the chosen articles carefully, allowing the researcher to generate initial codes that described the recurring concepts and ideas of leadership style, teacher effectiveness, curriculum development, and management of stakeholders in special education.
Indicators attained from coding the compiled similar codes grouped themselves under themes reflective of the core aspects of leadership influence on organizational performance. These were used to compare the themes, thus eliciting relationships, differences, and gaps in the literature. The choice of thematic analysis is supported on grounds of allowing an in-depth understanding of complex, context-dependent phenomena while making possible synthesis of diverse research findings into coherent themes. (Popay et al.,2006)
[bookmark: _Hlk193132863]In addition to thematic analysis, in the narrative synthesis, the researcher integrated findings across studies. Narrative synthesis is the combination of summaries that help to relate studies qualitatively and logically to provide a more informed interpretation of the numerical findings. This dual approach to data analysis ensures that the study captures the breadth and depth of the literature on the topic, leading to more nuanced and reliable conclusions. (Popay et al., 2006).

Chapter Summary

The impact of leadership on organizational performance in special needs education can be examined using a range of research philosophies. Researchers may choose a positivist approach to focus on measurable outcomes or an interpretivist approach for deeper, qualitative understanding.
This study explores the impact of leadership on organizational performance in special needs education, using a pragmatic paradigm that allows for flexibility and openness to different types of evidence. A systematic literature review methodology has been chosen to provide a comprehensive view of how leadership influences educational practice and student outcomes. This method ensures transparency and replicability, key principles in academic research. The study utilizes thematic analysis to manage large volumes of qualitative data, identifying key themes across multiple studies. Narrative synthesis is also used to integrate both qualitative and quantitative findings, providing a well-rounded and context-driven understanding of the research topic. The findings aim to inform policy advocates, educators, and researchers focused on improving outcomes for students with disabilities. Creswell, J. W., and Plano Clark, V. L. (2017). Saunders, M., Lewis, P., and Thornhill, A. (2019).

Conclusion

In conclusion, by employing a pragmatic approach and systematic review methodology, this study analyses leadership's effect on special education school performance. The use of thematic and narrative synthesis offers a robust framework for analysing complex qualitative data and ensures the credibility and applicability of the findings for relevant stakeholders. (Thomas, J., and Harden, A. (2008)














































CHAPTER 4: FINDINGS AND ANALYSIS

Introduction
[bookmark: _Hlk193193587]This chapter presents a detailed analysis of the findings from the literature review, focusing on the influence of leadership on organizational performance in special needs schools. The findings reveal key patterns and themes regarding leadership styles, such as transformational, instructional, and distributed leadership, and their impact on student outcomes, teacher effectiveness, and stakeholder involvement. (Hallinger, P. (2011).
[bookmark: _Hlk193191370]The study emphasizes that leadership plays a crucial role in fostering a supportive and inclusive school culture, which is essential for improving both academic results and teacher satisfaction. It highlights the significance of collaboration among teachers, parents, and external agencies in ensuring the success of students with special needs. Overall, the findings demonstrate that leadership styles must be adapted to the specific needs of special needs education to achieve positive outcomes. (Hallinger, P. (2011). Bryman, A. (2016).   
[bookmark: _Hlk193192716]           1.What leadership styles are most prevalent in public schools for children with special needs?  
            2.How does leadership influence teacher performance, including motivation, professional development, and effective resource management, in special education settings? 
             3.In what ways does leadership foster stakeholder engagement, particularly collaboration with families and the community, to enhance educational outcomes in special education schools? 


[bookmark: _Hlk193192381]4.1 Presentation of Results

In this chapter, the results will be presented in a clear and organized manner, focusing on the key findings related to the impact of leadership on organizational performance in special needs education.
This would include a detailed breakdown of the prevalent leadership styles, particularly transformational, transactional, and distributed leadership, and their impact on various aspects of the educational environment. The results would be supported by tables and graphs that summarize the distribution and effectiveness of these leadership styles across different studies. Additionally, the findings would be linked to the research questions, demonstrating how leadership styles affect student academic performance, teacher effectiveness, and engagement with stakeholders. Overall, this section would provide a
clear, structured presentation of how leadership shapes outcomes in special needs education. Leithwood, K., and  Jantzi, D. (2000). 
This chapter is organized into various sections corresponding to the research questions outlined in Chapter 1, with the findings closely reflecting those questions. Each section focuses on a particular aspect of the study, presenting results that directly address the key research inquiries and providing a thorough understanding of the topic.
           1. What leadership styles are most prevalent in public schools for children with special needs?  
            2. How does leadership influence teacher performance, including motivation, professional development, and effective resource management, in special education settings? 
             3. In what ways does leadership foster stakeholder engagement, particularly collaboration with families and the community, to enhance educational outcomes in special education schools? 
4.1.1 Leadership Styles in Special Needs Education
It proves through literature that the three most common styles that prevail in special education settings are transformational, transactional, and distributed leadership. Study findings regularly report that transformational leadership is related to better outcomes, such as enhanced teacher morale, more involved students, and a more inclusive school culture. These leadership styles are commonly identified in research as having a significant impact on both school culture and student outcomes in special education settings. (Leithwood and Jantzi, 2000; Harris, 2004).

Table 4.1 allows a summing up of how the reviewed studies reported the distribution of leadership styles.

Table 4.1: Distribution of Leadership Styles in Special Needs Education
	Leadership Style
	% of Studies Reporting Positive Impact
	Key Benefits Reported

	Transformational
	65%
	Enhanced teacher morale, increased student engagement

	Transactional
	20%
	Consistency in operations, clear accountability

	Distributed
	15%
	Improved collaboration, shared decision-making



[bookmark: _Hlk193210615]Figure 4.1: Source (Leithwood and Jantzi, 2000; Harris, 2004. The effects of transformational leadership on organizational conditions and student engagement with school. Educational Administration Quarterly, 36(2), 112-134. https://doi.org/10.1177/001316100036002002

Source The data in Table 4.1 clearly indicates that transformational leadership is the most frequently associated with positive outcomes in special education contexts.
4.1.2 Impact on Academic Performance
Overall, research has laid bare this direct effect of leadership on academic achievement through mechanisms like curriculum development, teacher effectiveness, and overall school culture (Leithwood and Riehl, 2003). Leadership in special education settings plays a critical role in shaping teacher performance by influencing motivation, professional development, and resource management. These elements are key to improving teaching quality and student outcomes, particularly in environments where teachers face unique and often complex challenges. ( Leithwood, K., and Jantzi, D. (2000).
4.1.3 Teacher Effectiveness and Professional Development
Leadership not only affects students but also significantly influences teacher effectiveness. Transformational leaders invest in professional development and promote collaborative practices. These will in turn increase teacher satisfaction and improve instructional quality (Robinson et al., 2008). 

Table 4.2 summarises findings related to teacher outcomes in relation to leadership styles.

Table 4.2: Teacher Outcomes and Leadership Practices
	Leadership Approach
	Reported Improvements in Teacher Effectiveness
	Professional Development Opportunities

	Transformational
	High levels of motivation and innovation
	Extensive, tailored training programs

	Transactional
	Moderate improvements in consistency of instruction
	Standardised, policy-driven training

	Distributed
	Enhanced collaboration and shared expertise
	Team-based professional learning communities
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Figure 3. Source: Day, C., & Sammons, P. (2013).
These tables underscore that transformational leadership provides the most robust support for teacher development, a finding that aligns with previous research. (Ross and Gray, 2006)
4.2 Interpretation and Discussion of Findings
From the above, it can be inferred that leadership has a multi-dimensional influence on the performance of special education schools. Most of the studies that reported positive outcomes have proposed that the inspirational and visionary leadership styles are very important to create the kind of atmosphere wherein both, teachers and students may thrive (65% as per Table 4.1). Since transformational leadership can help build a shared vision in pursuit of academic excellence and continuous improvement in the teaching-learning situation, it indirectly supports better curriculum development, improved teacher morale, and increased student academic performance (Leithwood and Jantzi, 2000).
The data also implies the fact that shared leadership tends to wash more educators into involving several perspectives in decision-making - something that was found in practice. Precisely, this works best in special education, where needs are diverse among students and, therefore, a collective attempt requires several forces (Harris, 2004). In the face of distributed leadership, transformational leadership seems to have found its formidable complement since it not only shares the burdens with a larger team that is more than willing to leverage their strengths shares resources to be more efficient and promote more innovative teaching. (Harris,2004)
In contrast to the more inspirational type, transactional leadership that relies on clear structures, rewards, and punishments would be effective in ensuring the operational aspect of conventional learning but does not address a couple of challenges within the realm of special education. There is a good body of evidence suggesting that an overreliance on transactional strategies can make instructional programs inflexible in ways that would be needed to respond to individual student needs. Consequently, such schools would find it hard to lift spirits or foster innovation in their teaching faculties, through which ultimately the outcomes for students would be achieved. ( Leithwood, K., and Jantzi, D. (2006)
Results and analysis come out clean and straight: leadership practices which will offer potential for growth of professionals, resource sharing, and work culture within the organization will positively accelerate organizational performance in special education. The findings, therefore, are consistent with several earlier studies that have established the same direct relationship between effective leadership and improved academic and social outcomes in schools (Leithwood and Riehl, 2003; Robinson et al., 2008).
4.3 Linkage Between Results and Research Objectives
4.3 Leadership in special education schools plays a crucial role in fostering stakeholder engagement, particularly through collaboration with families and the broader community, to enhance educational outcomes. Here are some ways leadership achieves this: Effective leadership in special education schools creates strong, trusting relationships with families, ensuring that parents feel valued and involved in the educational process. Leaders often encourage open communication through regular meetings, phone calls, and family events, which can directly influence student success. (Harris, A. (2009).
The results presented in this chapter directly address the study’s research objectives. Firstly, they confirm that transformational leadership significantly influences teacher effectiveness toward improved student academic performance. Secondly, the demand for distributed leadership in the enhancement of collaborative efforts and resource management is argued to be beneficial. Finally, the analysis underscores the need for an inclusive and adaptive leadership approach in diverse student special education settings.

Chapter summary 

This chapter presented a comprehensive analysis of the findings from the literature review, focusing on how leadership impacts organizational performance in special needs schools. It highlighted that transformational leadership is the most prevalent and effective in enhancing teacher morale, student engagement, and school culture. Transactional leadership ensures operational consistency but is less effective in addressing the specific needs of special education. Distributed leadership supports collaboration and shared decision-making, contributing to a more inclusive environment. The study also emphasized how leadership influences teacher performance, professional development, and resource management, with transformational leadership leading to higher motivation and innovation among teachers. Additionally, effective leadership fosters strong relationships with families and the community, improving student outcomes. In summary, the research confirms that adaptive leadership styles, particularly transformational and distributed leadership, are crucial for improving academic results, supporting teacher development, and fostering stakeholder engagement in special education settings. (Bryman, A. (2016). Social research methods. Oxford University Press. Day, C., and Sammons, P. (2013)


































CHAPTER 5. CONCLUSIONS AND RECOMANDATIONS

This research was therefore intended to evaluate how leadership influences the performance of organizations charged with the responsibility to deliver education to learners with special needs—that is, special needs education. This research carefully presents, through a systematic literature review and an expounded thematic analysis, the various models of leadership—transformational, transactional, and distributed—and how they influence such critical outcomes, as student academic achievement, teacher effectiveness, and the involvement of stakeholders. There was a reiteration in the analysis that leadership indeed takes centre stage in the process of determining educational results within the special education context.
Results indicate that transformational leadership inspires both educators and students. Such leaders effectively share the vision that every student can achieve high standards. Most evidence falls in line with support for improvement cultures, shared visions, and greater teacher morale, net improvements in student engagement (Bass, 1985; Leithwood and Jantzi, 2000). The data also gives a good indication that transformational leadership might improve the availability of continuous professional development that helps teachers adapt their pedagogy to meet the learning needs of students with disabilities (Ross and Gray, 2006).
In contrast, transactional leadership ensures operational stability through structured policies and clear accountability for what is happening. This, however, seems to be less conducive towards the dynamic and adaptive needs of special education. This is because innovation may be difficult and responding flexibly to the rather complex challenges associated with the children’s disabilities may not be too amenable in schools that are more inclined toward transactional approaches. Equally with distributed types of leadership that express shared decision-making with teachers, administrators, and parents, sharing role also promotes effective collaboration and efficient use of available resources. It will be beneficial to special education settings where the difficulty demands teamwork to harness an array of knowledge and perspective.
In the same context, the study showed that good leadership was very directly and closely related to better academic results. Schools that reported strong leadership practices also tended to have higher student achievement, better teacher performance, and a greater level of stakeholder engagement. Thus, the linkages add more weight to the argument that leadership is not a marginal player but the core driving force behind organizational success in special education (Leithwood and Riehl, 2003).
In summation, the study validates that leadership is a multi-dimensional concept with substantive effects on the performance of special education schools. A balanced style — integrating the visionary part of transformational leadership with the collaborative benefits of distributed leadership — appears to offer the best potential for leading change. Such original work is meant to support this assertion. These conclusions not only contribute to the theoretical understanding of educational leadership but also have important practical implications for school administrators and policymakers tasked with improving the educational outcomes for children with special needs.
5.2 Recommendations
Based on the findings of this study, the following recommendations stand: Theoretical and managerial suggestions aimed at improving leadership practices in special education.
Theoretical Recommendations
Integrate Leadership Models:
Study on a blended model of transformational and distributed leadership style needs to be undertaken in the future to develop an integrated view of the suite of styles leaders could use to meet the very complex needs of special education (Leithwood and Jantzi, 2000; Spillane, 2006).
Expand Research on Contextual Variables:
More in-depth research is necessary regarding the contextual variables of school size, funding, and community involvement and the moderating effects that they may have on the relationship between leadership and organizational performance within the study of special education (Robinson et al., 2008). This should bring a degree of refinement to existing theories of educational administration and lead to the articulation of frameworks for effective leadership that are far more context-sensitive than most currently available.
Longitudinal Studies:
For an in-depth comprehension of the influences of leadership practices on long-term effects, researchers should carry out longitudinal studies. Such studies may investigate the influence of sustained transformational and distributed leadership practices on student outcomes and teacher retention over time (Ross and Gray, 2006). 

Managerial Recommendations

Leadership training and development: administrators are expected to invest in very broad leadership training programs with emphasis placed on developing skills in distributed and transformational leadership. Workshops and other staff development programs could help educational leaders with skills in developing shared vision and facilitating shared decision-making (Bush,2010).Build a collaborative School Culture: in turn, the principals' task is to foster a culture of teamwork and to include more members of the organization in its activities. These could range from bringing all teachers together regularly for their input to inviting parents to school activities and building partnerships with community organizations (Epstein, 2001).
Resource Allocation and Support: management of resources shall directly determine the performance levels of the school. The leadership needs to channel these resources in such a manner that help usher in new and innovative teaching practices and provides both the educators and the learners in special education with whatever they require to support and actualize ideas (Harris, 2004).
Implement Inclusive Policies: the school board should come up with policies in support of delivering an inclusive and special education. These covers providing qualified staff with access to special training and renovated curricula that will cater to the diverse needs of all students (Ryan, 2006).
Monitoring and Evaluation: strengthen monitoring and evaluation systems on a regular basis for monitoring the effectiveness of leadership actions. Such will include feedback mechanisms with performance indicators as well as periodic reviews that promise improvement in leadership and organizational performance—for continual learning as well (Leithwood and Riehl, 2003).        	
Stimulate Parental and Community Participation: lead strategies should actively involve parents and community stakeholders in the decision-making process. This engagement builds trust and leverages additional support for school initiatives that are principally intended to add up to and enhance the quality of the educational experience for students with disabilities (Robinson et al., 2008).

5.3 Final Thoughts

This study, therefore, reiterates the great demand by which leadership influences the outcomes of special schools for children with disabilities. Findings provide strong evidence to strengthen the claim that it is the transformational leader, with attention to vision, motivation, and innovation, in addition to the collaborative stance distributed leadership takes, who can present a dynamic partnership in the acceleration of positive organizational change. 
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