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Froebel and Dewey
Beyond the classroom walls.

Froebel’s green path 

Who is Froebel?

Friedrich Frobel was a German educator who created Kindergarten schools. In 1782 Frobel was born in Thuringia, being the youngest son of a local clergyman, sadly his mother passed when Froebel was only nine months old. His father was unable to care for the children, so Froebel’s uncle fostered him making sure he got a good education. Froebel enjoyed mathematics and languages however, his main passion was nature. It was this love of nature which encouraged Froebel to become an apprentice forester. After completing his apprenticeship Froebel went on to Jena university where he studied philosophy and his love of intellectual learning began (Pound,2014, p.17). 
After undertaking several jobs, Froebel reached Switzerland and started working as a teacher at Pestalozzi’s school. Two years later Froebel moved to Frankfurt to study architecture, where he met Anton Gruner who managed a progressive school, Gruner offered Froebel a job, working there for a few years, while continuing his studies at Gottingen university (Pound, 2014, p.17).
Froebel was very much influenced by Pestalozzi and Rousseau believing in child-centred learning, at the age of 34 Froebel opened his own school in Thuringia. Two years later he moved the school to Prussia, where he began to practice his own education theories. It was a huge success and caught the attention of the Swiss government who invited Froebel to train teachers in his educational style, while in Switzerland Froebel took over the running of an orphanage school, this is where he found his passion for early years (LeBlanc, 2021). The combination of his past experiences led Froebel to set up his first Kindergarten which translates as ‘Garden of children’. The Kindergartens and Froebel’s approach to education gain huge amounts of interest and other Kindergartens opened across Germany, most of which were run by women. It was because of this that in 1851 government closed all kindergarten schools as fear women would gain power (Brown et al. 2021). 
As a result, Froebel was heartbroken, all his work had been shattered and in 1852 he passed away, he did not get to see that he had inspired others with his views and theories, and these people spread far and wide opening Kindergartens all over the world, nine years later the government realised their mistake and lifted the ban on Kindergartens (Brown et al. 2021).

What was Froebel’s theory and practice behind Kindergartens?

Froebel was hugely influenced by Pestalozzi and Rousseau and along with his own ideas he formed his theory of child-centred education, Froebel believed that play, stories, music, expressive arts, and nature had a fundamental part in a child’s development. So, it is not surprising that the outdoors and play feature heavily throughout Froebel’s theories.
So how did Froebel put his practice in to play? Froebel’s devised specially designed resources for children to incorporate in their play and learning, these were called “gifts and occupations’.
Gifts consisted of balls made from a variety of materials such as different colour wool, wood or stone. Wooden blocks of varying shapes and sizes: cubes, cylinders, and spheres. Froebel could see that the use of these basic toy’s children could start to grasp an understanding of how shapes relate to each other, and geometric patterns can be formed. The children could use the shapes to create stories or make pictures and models (Tovey, 2017, p.11). 
Occupations consisted of a wide range of recourses and activities including clay, sand, water and sticks. Activities such as painting, drawing and colouring using a variety of mediums, paper folding, cutting and tearing, sawing and weaving (Pound, 2014, p.18). These resources were simple but in the hands of a child they had an infinite possibilities of creativeness. 
Children in Froebel’s Kindergartens where also encouraged to take long walks in nature, participate in gardening and animal care. Froebel also had the belief that the parents are a child’s first teachers and that there should be a strong link between school, home and the community. His holistic approach was to teach the child as a whole with a balance of development in all areas social, emotional, physical and spiritual which run alongside academical studies (Wood and Attfield, 2006, p. 29). 
This video is a 5-minute snapshot of Froebel and his Kindergarten, 
https://www.youtube.com/watch?v=lieFOzjLHM8

Dewey’s Middle path 

Who is Dewey?

John Dewey was an American philosopher, psychologist and educational theorist. Dewey was born in 1859 being the third son of four, his father was a merchant, and his mother came from a wealthy family. Dewey attended public school and at the age of fifteen went on to the University of Vermont where he graduated at nineteen, after graduating he took on a teaching role at Oil city high school, Pennsylvania (Pound, 2014, p. 27).
After two years Dewey was encouraged to continue studying philosophy at Johns Hopkins University graduating with a PhD in 1884 and becoming a professor of philosophy at University of Michigan (Hildebrand, 2018). While at the University Dewey met his wife Alice Chipman who was also interested in philosophy and education reform. Together they had seven children Dewey spent a lot of time observing his children looking to find what interested them and how they interact with the world around them. Dewey published his observations of his children in a book called ‘The psychology of infant language, in 1894. The book retold how he observed the speed and range of the children’s development and their vocabulary(Pound, 2014, p. 27). 
Suffering the loss of their third child in 1896 Dewey moved his family to Chicago where he took on a position over seeing a new department at the University of Chicago. Here Dewey and his wife worked together developing his pedagogy, eventually founding their own school which would foster their educational approach and further their children’s education. This school was known as the ‘Laboratory school’ taking on students from ages 4 to 16, the school started off with just 16 students. Alice tutored at the school directing the English program, later she went on to take the role of principal where the intake was now up to 140 students (Robbins, 2021). 
In 1904 both Alice and John Dewey left their positions at the university, moving to New York, where Dewey along with a few colleges founded a new experimental school focusing on the freedom of intellectual ideas in social sciences and the arts (Robbins, 2021).  
To push his educational theories wider, Dewey started lecturing at schools world-wide in the 1920’s, on his visits he in turn studied the different educational systems. Dewey sadly passed in 1952 however even after his death he still inspires the prosses of allowing learners to explore and learn using their own desires and interests (Biography.com, 2020). 

So, what is Dewey’s theory and inquiry-based learning? 

Along similar lines as Froebel, Dewey agreed that children form a better understanding by learning hands on and using real life experiences. Dewey really fostered the idea that children should be at the centre of their learning and that there should be a good balance between adult directed and child led learning (Thomas and Lewis, 2017, p. 33). 
Dewey had the understanding that children learn better and faster when the learning is enjoyable, interactive and relevant (Bates, 2019, p. 30). So how does this work? When children are fed information by an adult they may have and ‘OH’ moment however when children discover things for themselves by playing and investigating, they can experience that same moment with a sense of excitement or a ‘WOW’ moment. Once the children experience that ‘WOW’ it is more likely to stick in their minds. Not only does it stick in their minds, but they are also likely to pass this information on to others, they will discuss their experience, they will want to share and show their new found knowledge (Hildebrand, 2018). This in turn will spark an interest in others and they too will want to learn and gain the same knowledge or build upon it, they are more likely to go out and find further experiences. When this theory is put in to practice correctly the children will continue to use past experiences to build up their knowledge and strengthen their understanding, as they move through the school system. As adults our job is to help facilitate this to happen, by watching and observing what they have experienced so far, we are there as a source of information and guidance, and to create a curriculum which is relevant to the children’s life, environment and experiences (Grigg and Lewis, 2019, p. 222). 
This video is a 5-minute snapshot of Dewey’s 4 principles of education. 
https://www.youtube.com/watch?v=y3fm6wNzK70


Froebel’s Constructivism Verses Dewey’s Pragmatism 
First what is constructivism and pragmatism?

What is meant by Constructivism? 
‘Belief that individuals build up knowledge and understanding through experience.’ (Pound, 2014, p.54)
Each child is different, an individual and will sometimes learn and develop at different rates to peers, so constructivism is the idea that children construct their knowledge themselves. There are many theorists who base their influential thinking around constructivism and these theorists have played a part impacting education. Among them we have Froebel who was influenced by Jean Rousseau and Johann Pestalozzi (Creedon, 2003). These theorists believed that children developed meaningful connections through learning actively, by taking part in experiments and real-world problem solving, rather than being thought as an empty vessel that needs to be fill through passive regurgitation (McLeod, 2019).  

What is meant by Pragmatism? 
‘Pragmatism a philosophy that truth is not about relationship to facts but about the extent to which an idea matches experience.’ (Pound, 2014, p. 30 )
The world is constantly changing and as it does what is relevant also changes and this should be reflected in education, so pragmatism is the idea that children learn from relevant practical activities which are practical for life and help them grow in to contributing members of society, it’s also not just teaching one area of learning it’s about using inquiry-based learning and recording finds using cross-curricular evidence. Pragmatism started in the United States in the 1870s by philosophers such as Charles Peirce and William James, with later input from Dewey, Jane Addams and George Mead (Legg, 2008). 

What are the differences if any, between constructivism and pragmatism? 
When you get down into the bare bones there is more similarities than differences between the two, both encourage hands on, relevant and realistic learning and both have their place in today’s education. However, if we look at Froebel’s constructive theory, he encouraged the children to use gifts such as wooden blocks and he would leave the children to investigate and observe how they would use them. Dewey on the other hand would take it that step further, he would still want the children to investigate and play with the blocks but ask what they could do and what they couldn’t do with the blocks and then encourage them to share, discuss and record their findings (Neubert, 2001).

How does Froebel’s constructivism and Dewey’s pragmatism Influencing modern day education? 
Froebel and Dewey have both been instrumental in the way they have influenced early years education and continue to do so today, with play and investigation being of importance to the development of young minds. With the new Donaldson curriculum taking shape across Wales, it is clear to see where both Froebel and Dewey have played their part. Their educational theories are embedded throughout the curriculum with inquiry-based learning with cross-curriculum recording, making sure learners thinking critically and problem solving. There is a big emphasis on making sure the children are ethically informed which means their learning needs to be real and current along with building their understanding of a wide environment around them (Gov.Wales, 2021). 



So how are these theories used in the classroom today?
Dewey’s pragmatism approach is used through project-based learning, where findings are recorded and used to start debates. This approach is used throughout a learner’s journey through school, and into life itself. How many times have you attended courses or meetings of which you have no interest in? It doesn’t matter our age if we are not interested, we are less likely to retain the information given to us (Bates, 2019, p. 20). 
Froebel’s constructivism approach is used mainly in early years which was his passion, his emphasis on play-based learning is very difficult to implement past early years. However, it is possible which I will explain in the next blog about my setting and how we put these theories in to practice (Bates, 2019, p. 44). 


Froebel and Dewey nurturing the saplings of Oak Field.
The saplings of Oak Field
Oak Field is a wonderful primary school which holds it children, families and the community close to its heart. At Oak Field we understand that not all our children learn the same way, we also understand that not all children can flourish academically in the classroom, so we need to find other ways to inspire our learners to learn and enjoy their school life. 

Early years 
Following the Froebel theory Oak Fields early years is spread across a large classroom which is naturally decorated, with several investigation stations where both nursery and reception children mingle and explore together. The room is filled with items deemed as Froebel’s gifts and occupations, along with these the children have their own snack station where they can prepare their own snack. The children also have access to their own outdoor area which has a mud kitchen, sand pit, water station and garden area which they grow flowers and vegetables. During the children’s play we still inject an element of inquiry-based learning, in the summer term the children investigated the fruit and vegetables they had grown, they dug them up and worked together to cook treats and tasters for the snack station. 

Forest schools
I run the forest schools’ provision for the whole school not just the early years. The school has its own forest area, which is complete with wooden lodge, roundhouse, large pond, brick fire pit with seating and plenty of wooded areas for exploring. Every class in the school has an hour and half session every week, along with this each class invites their grown ups to attend our family forest school session once a term. The Forest pedagogy follows Dewey’s ideas of hands-on learning approach and developing knowledge through experiential experiences (Nair, 2017). Forest school’s ethos resonates fully with Froebel’s idea that children should have a connection with the natural world, which also gives the children a rich learning experience (Tovey, 2017, p. 81).

Inquiry projects 
Dewey’s theory supports inquiry-based learning and at Oak Field we have really embraced the inquiry learning. So, we start our inquiries off with a posing question or problem, this is based on something the children would be interested to them. The children will obtain supporting evidence which may answer their question or problem. This maybe done through data collection, surveys, experiments, or a visit somewhere, which can be recorded using charts and graphs or photographs and written up as a presentable report. At Oak Field our inquiries are presented in the form of a year journal, every bit of evidence is share within this journal. These journals are shared during parent meetings which we call the child’s celebration of learning, the children can look back and discuss their work with their grown-ups.

Allotment and Animal Care 
Both Dewey and Froebel both advocate real life learning which will help the children develop knowledge which will help them in future life. Froebel believed gardening and animal care helps to expand a child’s curiosity, while teaching the children responsibility to care and nurture living things. At Oak Field we have an extensive allotment comprised of raised beds spread around the school, every year group has their beds to plan, plant and care for. The produce that is grown is used in our cooking sessions which the children research recipes or sold in our ‘Pay As You Feel Shop’. Alongside the allotment the school have three chickens which the children hatched and raised, and take it in turns to clean, feed and collect eggs. Each week during their cooking session a different year group plans a recipe which will use the eggs that the chickens have laid. The children get to learn sustainability and how to be self-reliant, they will learn where their food comes from and how much work goes in to producing it, helping them to be ethically informed citizens.







https://sway.office.com/w3SuM4h8CUC6xneZ?ref=Link
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