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Introduction 
In 2020, Welsh Government brought in its new curriculum. ‘Curriculum for Wales’ changed its view on what education should be, applying a holistic approach by interconnecting the parts that make the ‘whole’. It scrapped the traditional departmental style of the previous curriculum (Welsh Government, 2008) and looked to 6 key areas of learning and experience. One of these being Health and Wellbeing, within this area of learning and experience falls the focus of physical activity. With a view to develop ‘health-promoting behaviours’ and ‘physical competence’ with this area, Outdoor Adventure Education (OAE), or previously known as Adventurous Activities, has its biggest part to play. By incorporating as much of the new curriculum as possible within OAE, it has an opportunity to provide more of role within this area of learning than previously held. In the ‘Statement of What Matters’ (Welsh Government, 2020), the curriculum clearly identifies key areas to focus on. Looking at ‘Developing Health and Wellbeing for lifelong benefits’, ‘processing how our mental and emotional wellbeing’, ‘key decision making for ourselves and others’, ‘our engagement with social influences’ and finally, developing ‘healthy relationships’ (Welsh Government, 2020). By utilising these statements within our teaching and learning we are affording ourselves an opportunity to align OAE as pivotal tool in the new curriculum. 

Background 
In order to comply with the range of statements made by the Curriculum for Wales, my proposed changes to Cynefin are in conjunction with the changes to the curriculum and the shift in focus to the ‘what matters statements’. In an article published by Kern and Wakeford (2007), they talk of the importance of supporting children’s play in the outdoors. By utilising a zonal approach to play in the outdoors it allows for “teachers observe and interact with the children to support child-initiated play routines but also to scaffold and expand play” (Kern and Wakeford, 2007, p.15). This would be beneficial to changes made to the Cynefin site as it would allow for high engagement with activities by both staff and students as well as variety of task to encourage full participation, as advocated by Kern and Wakeford (2007).
The 3 zones I am proposing are a Mindfulness and Inclusive area, a Physical Literacy and The Daily Mile Area and ‘Green for GO!’ style area. The first of these area’s is targeted at tying together the use of an outdoor area and its improvement to mental health and emotional wellbeing (Gustafsson et al., 2012) in accordance with the What Matters Statements from the Curriculum for Wales (Welsh Government, 2020). The second journeying style area is one that promotes play and physical literacy in the outdoors (Wainwright and Williams, 2020). In the final area, ‘Green for Go!’, will look at a high-intensity activity area with a focus on Mountain Biking (King and Church, 2020) and an incorporation of a Treadwall and indoor climbing wall (Balas et al., 2021) for variety of activity. The overall theme of these changes is to look at a focus of sustainability and having an educational setting for a prolonged period of time to assist in the new curriculum and support students’ development within the What Matters Statements (Welsh Government, 2020).

Mindfulness and Inclusive Area 
The first focus area of this report would be to create a mindfulness area. This area is targeted for those that cannot access some of the more physically demanding activities but instead have a connection to nature through other activities. 
“Mindfulness is expressed by actively processing information within one's surrounding context” (Langer,1989, 1997 cited in Frauman, 2010, p.226)
When thinking about this statement from Langer (1989, 1997 cited in Frauman, 2010), students experiences within the outdoors have a direct link to their own mindfulness experiences. Students who process their surroundings and affordances, start to ‘cultivate’ or ‘foster’ this feeling of mindfulness in their own education. So, within high engagement with the outdoors ultimately begins to show a high awareness of a student’s own mindfulness experience.
An article by Gustafsson et al. (2012) highlighted the need for a ‘microsystem’ for which a student needs to engage with the outdoors with a view to improve their own mood and approach to learning and further need for schools to make this connection with the outdoors. Gustafsson et al. (2012) goes further to make links between developing the body as well as the mind during education in the outdoors. By utilizing a space for Mental and Emotional wellbeing as well as incorporating smaller amounts of physical activity this allows for a ultimately inclusive atmosphere of Outdoor Education whilst adopting the What Matters Statements of the Curriculum for Wales (Welsh Government, 2020).
Another requirement of this space would be able to support neurodiverse students and those with adaptive needs. By adopting this philosophy, it would allow for a wider spectrum of students needs to be met, as stated by Liebermann and Block (2017) “The inclusion philosophy suggested that only through the merger of resources, knowledge, and talents of the general and special education can both students with and without disabilities receive a comprehensive, appropriate education” (p.263).
It is important that this presence of mindfulness activities within the outdoors be sustainable for Cynefin and its surroundings. Through daily activities, the affordances and environmental support given to us will change but it is important that us as practitioners acknowledge the way we impact our ‘microsystems’ and ecosystems. This is supported by Longshore et al. (2019) “examination of the ecosystem and how we support or diminish its health through our daily acts is a great resource and meditation as we seek to practice green, mindfully” (p.330). Therefore, my proposal area would be to utilise the area already marked with the Yurt as to not make significant changes to the environment on that side and to make use of the building already in place.
Physical Literacy and The Daily Mile Area
The next focus area to look at would be an area with a focus of Physical Literacy with accompanying a Journeying perspective of this activity. One thing I would like to incorporate is to make this track a mile in length. This would be in accordance with The Daily Mile initiative. In a study by Breslin et al. (2023) showed that there were numerous physical benefits to children completing The Daily Mile such as “improving children’s fitness, maintaining healthy weight, strengthening muscles and bones, improving sleep quality, and mental health and wellbeing enhancements” (p.2) to name a few. Whilst highlighting the physical benefits Breslin et al (2023) also stated that improvements to mental health and wellbeing were something that needed further exploration. In this area, I would propose by making a track in the outdoors that engaged with nature along the way whilst also being in accordance with The Daily Mile would allow students to gain the benefits from engaging with the outdoors (Gustafsson et al., 2012) whilst improving the physical also.
Another aspect of this area would be high in engagement with Physical Literacy. Wainwright and Williams (2021) highlighted the importance of engagement of Physical Literacy in an outdoor setting and its benefits for Child Development. Stating that “Children need to develop good gravitational awareness in order to be able to sit, walk run and move with competence. This development of balance and postural control is supported by visual and motor systems.” (Wainwright and Williams, 2021, p.2). To support this, I propose to incorporate a variety of ‘challenges’ or ‘tasks’ set to challenge students to engage with the outdoors whilst developing key skills within this area of development. 
To utilise this effectively on the Cynefin site, I propose to map this track along the perimeter of the site. This will allow for a series of different affordances and environments to engage with that can promote the ‘training of different systems’ (Wainwright and Williams, 2021) within an outdoor setting. With each setting providing its own task and engagement level it allows for a high engagement with the environment and gain multi-sensory feedback from the environment (Blades, 2021) that can afford the individual development in a multitude of developmental areas whilst in engaging within different environments.
Green For Go! Area
The final area of focus is what I’m terming ‘Green for Go!’, this is an area for the most physical activity. This area will be the most physically active, it allows for the use of all the skills gained from the other areas and use them in more physically demanding activities. For this area I am looking for students to engage with 2 key areas. One being a Mountain Biking area, the other being a Climbing area. 
The first part of the area I want to highlight is that of the Mountain Biking. This is particularly prevalent due to Cynefin already having facilities built in to store bikes and having a ‘pump track’ built already. To progress this further I propose to expand this area and incorporate differing tasks to engage in different areas of development (Wainwright and Williams, 2021). King and Church (2020) recognise the need for these spaces for leisure-based activities within communities. Sighting improvements to the “Physical and mental health and social development of young people” (King and Church, 2020, p.204). Also stating that Mountain Biking is an ever-expanding activity, that it makes up “9% of all outdoor recreational activities in England” (Sport England & Outdoor Industries Association, 2015 cited in King and Church, 2020). Whilst showing that this ‘ever-expanding’ is on the rise Church and King (2020) do note that there are challenges with facilitating this activity. Highlighting that “provision for mountain biking in the U.K. is formed largely of formal pay to ride or club owned mountain bike parks for dirtjump, downhill and freeride disciplines, or trail centres or open access state managed land for cross country riding” (King and Church, 2020, p.206). By affording Cynefin with facilities that help access this activity positions the site to be a central hub of the community and afford students access to safely engage as part of their curriculum as well as in their personal time.  
The second part is Climbing, for this, changes to the current site will need to be made. By incorporating a climbing wall outside and series of Treadwall that are interchangeable to the indoors and outdoors will provide ample opportunities for development.
“Physical activities and sports, including climbing, have been used to eliminate fear when moving at height, to acquire certain motor abilities and skills, to increase dexterity and at the same time as a means of mental development, such as human victory over gravity or increase courage and confidence.” (Kompan et al, 2021, p.2074)
Kompan et al (2021) makes a strong case in this statement, by making this claim to enrich students lives through to acquisition of climbing-based skills. Not only focusing on the physical but by engaging in the acquisition of mental development also provides a sturdy platform in which to develop student’s emotional wellbeing, something supported by Welsh Government (2020) in the What Matters Statements. Balas et al. (2021) also supports acquisition of skills development through the use of Treadwall’s stating its advantages over a traditional climbing wall, “A mechanical treadwall has many advantages over an ascent of a wall in an indoor gym as it enables control for climbing speed and for belt inclination” (Balas et al., 2021). By utilising this controlled approach to climbing and change of incline to the wall allows for development in gravitational pull and engagement with physiological responses as suggested by Wainwright and Williams (2021).  
These activities would be targeted at the physical development portion of the Curriculum for Wales, as they are 2 activities specifically designed to be out amongst the outdoors that promote lifelong benefits of Physical Activity, as promoted in the What Matters Statements (Welsh Government, 2020).

Challenges
Whilst this multifaceted approach will allow for more range of activities for a greater depth of students. There are some considerations to make before the transformation of Cynefin. Prior to transformation, the risk of each activity should be analysed correctly. Whilst I see many benefits to this transformation, Risk will have to be managed effectively before making changes. This is due to “A perceived growth in possible litigation in the past two decades and a few high-profile accidents have led to increased health and safety regulations intended to prevent harm” (Gill, 2009 cited in Waite, 2016, p.105). Not to say this without risk we do not see rewards. An advocate for this would be Gill (n.d.) who advocates for a ‘Risk Benefit’ style approach to managing risk, in which the approach is to summarise the benefits to the task as well as the risk and see which is more valuable. Gill (n.d.) does advocate this by using ‘appropriate safety measures’ but still managing risk effectively, “Improving play and learning opportunities for children and young people of all ages and abilities should be a key objective for teachers and practitioners. This means exposing children to a degree of managed risk. The challenge is to do this without putting them in undue danger of serious harm” (p.7). This is the overarching aim of these changes, is to allow for development in key areas alongside the curriculum whilst also allowing students to do this safely and effectively.

Conclusion 
This paper has been designed to showcase the Cynefin site, whilst highlighting the way changes can be made to align with the new curriculum (Welsh Government, 2020). This paper started by looking at the importance of identifying the parts of the Curriculum for Wales it wanted to reflect in its changes to the Cynefin site. It then showed the way in which the site would be changed. Looking at the importance of Play in the outdoors and how best to support play within an outdoor setting. It then went on to focus on a ‘zonal approach’ (Kern and Wakeford, 2007) to adapt Cynefin with and how best each featured area would suit child development in accordance with the curriculum and What Matters Statements by Welsh Government (2020). 
It then went into depth about the 3 designated areas of development. Firstly, looking at a Mindfulness and Inclusive area targeted at engaging students with the outdoors and surrounding environment (Gustafsson et al., 2012) through a differing level of activities designed to engage students from a wide spectrum (Liebermann and Block, 2017). Next moving on to an area designed to develop students Physical Literacy (Wainwright and Williams, 2021), through a different variety of tasks through different environments. Also incorporating The Daily Mile as to engage students through an already effective intervention and allowing them additional time to engage with nature, a problem highlighted by Breslin et al. (2023). Lastly looking at a high mobility area in which to engage students with physical development outlined by the curriculum through, as well as positioning Cynefin as a promotional tool within the community to engage people effectively in leisure-based activity (King and Church, 2020).All the while making sure to be sustainable in change (Longshore et al., 2019).
Throughout these changes the overall aim is that of one to utilise Cynefin as promotional tool within the community, whilst being and advocate for the new curriculum and supporting the What Matters Statements.
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