2405002 	ECEY4010/c

Multilingual practice in the early years
	Bilingualism is when an individuals can speak two languages. Individuals will be able to read, write, speak and understand two languages. Some individuals can understand a second language, but they are unable to speak in the second language. When children are bilingual, they have a balance between using 2 different languages while some children are more confident within one language and prefer to use one language over the other. Simultaneous bilingualism is when children learn two languages at the same time. This can benefit children as they are expanding on their learning from a young age therefore this can also be a challenge for some children as they may mix up the two languages while putting sentences together. When a child learns a second language after the age of three this is identified as sequential bilingualism. After the age of three it can be more difficult for a child to learn a second language. The child will likely be spoken to in one language at home with the parents while they hear another language within a childcare setting. Majority of childcare settings are bilingual therefore when a child begins in a setting they are likely to hear a new language that isn’t spoken at home (Baker, 2011). 
	While introducing a second language to a child there can be challenges and benefits on the child’s development. Some children may code-switch this is when children a child replaces a word in one language to a word from another language, they will use two different languages within one sentence. If a child has a strong foundation within one language it helps children learn other languages. Bilingualism does not cause speech and language challenges therefore some children who are bilingual may have speech and language challenges they will have the challenges within both languages not only the second language learnt (Speech and Language UK, n.d.). 
		Divergent thinking and convergent thinking are the two most important things of creativity. Divergent thinking involves producing multiple answers to process information and create an answer. There is no right or wrong answer to divergent thinking. The answer is generated from an individual’s previous experiences. Divergent thinking involves the ability to think of a wide range of different concepts involving an idea (Runco, 2012).  When a child can switch from one language to another, they have a flexibility within their thinking skills. Divergent thinking helps children to become more open-minded. They will be able to think about topics from a different angle to others. Each child is different, and they will have different ideas and concepts. This also helps children to understand others’ ideas and opinions (Minshew, 2020). 
[bookmark: bbib0059]Bilingualism impacts a child’s broad range of cognitive skills and many more skills for example benefits in improving language skills and improving communication with others. bilingualism has a major impact on creativity. This has been shown in many ways. This can be identified by looking at a child’s divergent thinking skills. Divergent thinking is a child’s ability to think of different ways to respond to a task, use of an object. Sampedro & Peña (2019) state that being bilingual has an impact on a individual’s development and ability to switch between languages, this has also been linked to children’s divergent thinking skills. These help children with their responses and switching categories more easily. Some studies state that the impact of bilingualism on children’s creativity is linked to a child’s divergent thinking. Children who are bilingual are more likely to perform better than individuals with less divergent thinking skills and creativity (Booton et al., 2021). 
	Being bilingual can have many different benefits on a child’s cognitive processing. This can help a child process information better and this will improve a child’s learning. Within research there it states that infants as young as seven months can switch between tasks due to being introduced to two languages from birth (Kuipers and Thierry, 2015b). 
 Within the brain there are 4 areas that are used within bilingualism. The first area is the auditory cortex. Within this area the information will be processed and then the brain will take it to the Wernick’s (Kuipers and Thierry, 2015).  This is the area of the brain where children will make sense of the information. Once the child has made sense of the information it will go to the Broca’s area. Within this area of the brain the child is focusing on how to respond to the information that they have been given. Once the child decided on how they are going to respond to the information it gets passed onto the motor cortex (Hofmann, n.d.). Within this area of the brain, it controls the mouth, tongue and vocal cords. This area of the brain will say what the child is thinking (Kuipers and Thierry, 2015). 
	English as an additional language is when a child is learning the language as a second language. This means that English is not their dominant language. 
There is a 5-stage model for EAL. The first stage is new to English. Within this stage the child may copy words that are being said and may say short phrases. The child will have very basic vocabulary. The second stage is early acquisition. Within this stage the child will have limited awareness of grammar, and their vocabulary will begin to widen. The child will be able to understand simple instructions that are given.  The third stage is developing competence, the child will be able to speak English confidently but may have some mistakes when speaking. They will be able to follow verbal complex input. The child will be able to use basic punctuation correctly and is able to demonstrate an awareness to a wider range of punctuation. The fourth stage is competent, a child will be able to use more complex speech and show and awareness and use the rules of grammar with less errors. The child will also be able to spell most words correctly. The final stage of the model is fluent. Within this stage the child is fluent in speaking English and is using the grammar accurately (5 STAGE MODEL OF ENGLISH AS AN ADDITIONAL LANGUAGE ACQUISITION STAGE A (New to English) STAGE B (Early Acquisition) STAGE C (Developing Competence) STAGE D (Competent) STAGE E (Fluent) SPEAKING AND LISTENING, n.d.). 
	Within EAL there can be some challenges a child may have to deal with. The child may suffer from a language barrier. They may struggle to understand others while others may not understand the child. If a child doesn’t feel confident in speaking the language this may delay their learning. Some children may not have access to the English language outside of the setting therefore this may delay a child’s development within the language as they do not have continuous access to learning the language and progressing. The child may want to use the language at home but due to parents not understanding the child this can cause frustration for the child as they feel like they aren’t being understood and supported. When a child begins in a setting the child may experience emotional needs, and the practitioners may need to provide the child with additional support to ensure the child feels comfortable and supported within the setting. For these challenges to be reduced it is important that the practitioners understand how to support the child and put plans in place in order to ensure the child is fully supported within their development of the second language (EAL Hub, 2022). 
Vygotsky states that the development of language provides a foundation for a child being able to develop a second language. Vygotsky’s focus was what children develop in acquiring language (Mahn and Fazalehaq, 2020). 
Within the curriculum for non-maintained settings it states that every child is unique, and they develop the most between birth and the age of 5. It states that a child develops holistically, and that the child’s development is the key aspect. Within the curriculum it links closely with the Welsh language to allow children to become fluent with the language (Welsh Government, 2022). 
Children develop language skills when they are playing and have an environment that provides opportunities to learn new words and language skills. Storytelling and reading books encourage children to use their language and develop within a second language (help-for-early-years-providers.education.gov.uk, n.d.). 
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